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Abstract 
	

 

The aim of this study is to explore the use and effects of offering additional basic education 

to youth with short residency in Norway. It has been found that students with short residency 

often lack the necessary language skills and basic education necessary for being successful 

when starting upper secondary school. The result has been higher dropout rates within this 

student group. As formal education is considered highly important for obtaining a job and an 

independent life in Norway, a study program called the “combination classes” has been 

established. The purpose of the program is to better prepare students for upper secondary 

schooling, both through language training and additional basic education.  

 

Focus of the study was given to the perceptions of students and educators with first-hand 

experience with the combination class. Empowerment theory is employed as a framework 

through which to understand and structure the research. It was considered suitable for the 

study, especially as a flexible framework that can and should be adapted to context and 

population. The research questions asked how students experience and value the program, 

how they, as well as educators, perceive of the social and academic impacts of the program, 

and in what ways the program can contribute to student empowerment. Data collection was 

done through individual interviews with students and educators.  

 

The findings indicate that students in combination classes experience personal and academic 

growth thanks to the environment and support found there. They value the time spent there, 

which makes them feel more comfortable and prepared for upper secondary. By adapting 

education to students’ needs, while also making them aware of realistic expectations, the 

combination class provides the right type of preparation necessary to succeed in upper 

secondary school. Furthermore, having the combination class situated in the upper secondary 

school gives an important feeling of belonging to a community. It is found that students find 

empowerment through age-appropriate socialization as well as adapted education. 
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1.	INTRODUCTION	
 

 

The overall aim of this study will be to dive further into the use and effects of offering 

additional basic education to youth with short residency in Norway, looking to explore the 

experienced impact of such policy beyond the aim of improved academic results and 

employability. The study seeks to investigate how this type of education is valued in terms of 

personal fulfillment and feelings of social inclusion. This broader focus is chosen, as 

education is understood not only as an investment for the welfare state, but as a human right 

and a tool that can offer stabilization and self-realization. With a special emphasis on the 

experience of the students themselves, the study will focus on how the people in these 

education programs perceive of them, how they think the education they are accessing is 

contributing to their well-being, and to their integration and inclusion in society (both 

professionally and socially). 

 

1.1. Rationale 
 

The purpose of this study will be to look at the empowering use and effects of offering 

additional basic education to immigrant youth with short residency in Norway and who are 

passed the normal age of basic education. 

 

Children and young adults with an immigrant background constitute an increasingly large 

proportion of the 0-24 year old population in Norway, according to Statistics Norway’s 

population statistics (2016). Because formal qualification is highly relevant for getting a job 

in Norway, it has been an overall goal for recent Norwegian governments to get more young 

people to complete upper secondary education. Numbers from Statistics Norway (2017) show 

that students with an immigrant background are more prone to drop out of upper secondary 

school than students in general (Statistics Norway, 2017).  

 

One of the reasons is that the basic knowledge of especially immigrant youth with short 

residency in Norway is too weak for them to be successful in upper secondary school (KS, 

2018). Immigrant youth who lack basic education, but who are passed the normal student age 
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group (over 15 years of age), can still access basic education for adults (Education Act, s. 

4A). In most municipalities, this has been organized at local centers for adult learning. 

However, municipalities experienced considerable dropout rates amongst recently arrived 

immigrant youth in the age group 16-24, and many never went on to upper secondary 

schooling (KS, 2018). Others rushed to finish the course to be able to continue on to upper 

secondary school, but then didn’t have sufficient basic knowledge to succeed. It was noticed 

that this youthful group did not fit into the basic education program adapted to adults. The 

students seemed unmotivated and to miss being in a regular school environment. Students 

with short residency who had a diploma from lower secondary school, either from Norway or 

their home country, would often find upper secondary too challenging as well, because 

despite having a diploma, their levels did not match expectations in upper secondary. What 

all of these students had in common was a lack of basic knowledge, both in Norwegian and in 

other classes. Because of this, many would not start or complete upper secondary education 

(KS, 2018).  

 

This issue was caught up by the current Norwegian government, which has made integration 

one of its six main focus areas. A new integration strategy for the period 2019-2022 was 

developed, which aims to give special importance to children and youth, to ensure inclusion 

from an early age. Considerable reforms are suggested in order to make sure that youth with 

short residency in Norway get improved basic education so that they can go on to complete 

upper secondary school. One result so far is that through increased funding, municipalities 

are encouraged to give additional basic education to immigrant youth in the age group 16-20 

at local upper secondary schools (IMDi, 2017). 

 

This has been done by increasing numbers of municipalities through a program called 

kombinasjonsklasser, “combination classes”. By combining the need for additional basic 

education and Norwegian language training with an age-appropriate, and thus more 

motivating, environment, the goal of these classes is to prevent dropouts and to better the 

students’ chances of completing upper secondary schooling. The program has been selected 

for this study, as the research here seeks to find out whether this educational program can be 

understood as an empowering process, and then whether it has any success in doing so.  
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1.2	Theoretical	framework	

 

For the study, empowerment theory is employed as a framework through which to understand 

and structure the research. When looking for a theory relevant for my topic and research 

questions, importance was given to finding a theory that put the subjects’ perspectives in 

focus. Marc A. Zimmerman’s framework for psychological empowerment (Zimmerman, 

1995) was chosen for this reason. It was considered suitable for the study, especially as a 

flexible framework that can and should be adapted to context and population. The 

framework’s clear structure would also make it a helpful tool in the organization of the 

research.  

	

1.3 Research questions 
 

With the aim of highlighting students’ and educators’ experiences and perceptions of the 

study program in focus, understanding how they, along with their  the basis of the theory 

chosen for the study, three research questions have been formulated to guide the study:  

 

1. How are combination classes experienced and valued by students? 

2. What are the social and academic impacts of combination classes, as perceived by 

students and educators? 

3. How may combination classes contribute to the empowerment of students? 
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2. CONTEXT 
 

This chapter will provide an overview of the context regarding the issue at hand. Such a 

contextualization will help in the design and execution of the research, and provides 

necessary inputs for understanding the situation students and educators find themselves in, 

which is especially important for achieving an insightful analysis. Indeed, there will be more 

descriptive detail in qualitative work, according to Bryman (2012): 

 

 Researchers typically emphasize the importance of the contextual understanding of 

social behavior. This means that behavior, values or whatever must be understood in 

context. This recommendation means that we cannot understand the behavior of 

members of a social group other than in terms of the specific environment in which 

they operate. (Bryman, 2012, p. 401). 

 

The chapter starts by describing the situation of international migration and education. The 

situation for immigrant students in Norway is then looked into, and thereafter a section will 

discover the different educational offers available for these students. Lastly, the status of the 

educational policy relevant for this student group is explored.  

 

2.1 International trends in migration and education 
 

According to numbers from the International Organization for Migration (IOM), the number 

of migrants worldwide reached 272 million in 2019. Of these, approximately 30% reside in 

Europe (IOM, 2020).  

 

In its report following the work towards Sustainable Development Goal 4 on education, the 

Global Education Monitoring Report Team (2919) focuses on migration and displacement 

looking at different cases that are facing challenges of high rates of emigration and 

immigration. Recommendations are made on protecting the right to education of migrants 

and refugees.  

 

Results from OECD (2015) show that immigrant students who do not speak the language of 

the host country at home perform worse in PISA tests. Students arriving late, at 12 years or 
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older, in the host country, face even grater difficulties of reaching the same reading 

proficiency as the average student in their class (OECD, 2015):  

 

For recent immigrants, a lack of familiarity with their new country’s language and 

institutions, as well as insecure living conditions, can result in lower reading 

performance. But age at arrival has its own effect on reading proficiency: learning a 

second (or third) language is more difficult for older children, and the school 

curriculum tends to be filled with many more competing demands as students 

progress from primary to lower secondary school. (OECD, 2015, p. 10).  

 

Confirming this, a later report (OECD, 2018) presents language barriers and socio-economic 

differences as being the largest obstacles for students with an immigrant background to 

succeed in their new country. To reduce the strength of such obstacles, the report suggests 

more effective and better targeted education and social policies.  

 

As an example of what different policies can do, it has been found that in Scandinavia, out of 

the three countries Norway has the greatest success with labor market integration of refugees 

in the long term. This is according to a report done on integration and settlement policies for 

refugees in Scandinavia, commissioned by the Nordic Council of Ministers. One of the most 

important reasons for why Norway is the most succeddful is stated as being the use of basic 

education (primary and lower secondary schooling) as a part of introduction programs for 

immigrants. In Norway, basic education is especially offered those with a lower level of 

completed education at arrival, which indicates that investment in this type of education has a 

positive long-term impact (Nordic Council of Ministers, 2019). 

 

Indeed, experts on migration find that integration of migrants will need political will and 

effort. By interviewing and surveying experts on migration from the Nordic countries, 

Pyrhönen, Leinonen and Martikainen (2017) discovered what experts understood as research 

gaps in the migration field. The migration experts commonly said that integration must be 

understood to be a political field, and that research on this matter should take into account 

that policies will influence integration (Pyrhönen et al., 2017). With the changing reality of 

international migration, “scholars brought up the need to study integration in the context of 

increased forced migration, and with a special focus on migrants’ own agency and migrant 

networks in the integration process.” (Pyrhönen et al., 2017, page 34). 
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International organizations and experts’ call to focus on the how policies influence 

integration was something that inspired the choice to look at what educational offers were 

available to young immigrants in Norway.  

 

2.2 The situation of immigrant students in Norwegian schools 
 

Figures from 2014 (Statistics Norway) show that 97 percent of all pupils in Norwegian 

schools went directly from completed lower secondary education to upper secondary 

education. However, among immigrant students, the percentage was 83, and the 

accomplishment rate for these students was lower. Numbers from 2017 show that a larger 

amount of students with an immigrant background drop out of upper secondary school than 

students in general. The dropout rates are highest among boys. One of three immigrant boys 

(31 percent) who had started upper secondary school in 2011 dropped out without obtaining 

qualifications for work or further studies within five years (Statistics Norway, 2017). 

 

Integration results are in Norway today measured in relation to direct transition either to 

further education (upper secondary education or higher education) or to work. Research on 

introduction programs done by Mølland, Guribye and Salomonsen (2018) shows that 

completion of basic education is important for work life participation, and a quite remarkable 

differentiation in income is seen between those who complete upper secondary school and 

those who don’t. Still, there are significant dropout rates from higher secondary school. 

Therefor, knowledge on why many do not start or complete upper secondary education is 

sought after, in order to facilitate so that more immigrants can obtain the formal 

qualifications necessary for succeeding in Norwegian work life (Mølland et al., 2018). 

 

2.3 Education for immigrant youth and the road towards combination classes  
 

It can be challenging for immigrant youth with short residency in Norway to adapt to the 

current education system Norwegian municipalities can offer them (KS, 2018). At arrival in 

Norway, immigrants are placed in an educational program according to age. Children in the 

age of basic education (up to 15 years of age) access primary and lower secondary education 
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along with training in Norwegian, while adults access introduction programs that teach 

Norwegian language and civics (Introduksjonsloven, 2003). However, the Norwegian 

education laws also acknowledge the right of primary and secondary education for adults 

who lack basic education (Education Act, s. 4A). Being passed the normal student age group, 

persons passed the age of 15 could still access basic education for adults. In most 

municipalities, this is organized at local centers for adult learning.  

 

Municipalities, however, experienced considerable dropout rates amongst recently arrived 

immigrant youth in the age group 16-24, and many never went on to higher secondary 

schooling (KS, 2018). It was noticed that this youthful group did not fit into the program 

adapted to adults. The students seemed to miss being in a school environment, and were 

rushing to finish the course to be able to continue on to upper secondary school. An issue was 

also that other immigrant students, who had arrived at a younger age, accessed basic 

education and gone on to higher secondary schooling, would still drop out of higher 

secondary education because their basic knowledge, both in Norwegian and in other classes, 

was not strong enough.  

 

To address the concerning dropout rates of young immigrants, municipalities have in later 

years been granted exceptions from normal regulations, so that municipalities (responsible 

for the immigrants and for primary and upper secondary schooling) in cooperation with 

regional administrations (responsible for higher secondary schooling) could offer the youth a 

special program of additional basic education with Norwegian language training (KS, 2018). 

Since a legislative amendment in 2016, students who already have a diploma from lower 

secondary school now have the right to improve their grades (Udir, 2016). This means that 

students with a diploma, but who do not feel prepared for upper secondary, can also access 

additional basic training.  

 

Since 2016, municipalities can apply for national financial support to give additional basic 

education to immigrant youth in the age group 16-20 at local upper secondary schools. The 

study program is called kombinasjonsklasser, “combination classes”. By combining the need 

for additional basic education and Norwegian language training with an age-appropriate, and 

thus more motivating, environment, the goal of these classes is to prevent dropouts and to 

better the students’ chances of completing upper secondary schooling. A report from 2018 

finds that the combination classes have been a success (KS, 2018). Being in an environment 
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with people their own age and accessing education adapted to their age group and specific 

needs, the program has seen positive results. However, it also finds need for improvement. 

Especially, there is a need for a central framework. Municipalities and regions, which 

cooperate in providing this educational offer, want there to be clear conditions that decide 

how tasks and responsibilities are divided. A clear structure for financing is also sought.  

 

There are combination classes in all Norwegian regions today, though definitely not in all 

municipalities. This means that there is no equal opportunity for the target group to attend 

this program – it depends on where in the country the students happen to live (KS, 2018). The 

lack of a central framework also results in the education offer being organized in different 

ways. Because the municipalities are responsible for the students with right to basic 

education while the regions are responsible for upper secondary school, the success of 

combination classes depends on a strong cooperation between municipality and region.  

 

Despite the success of the combination classes, which has caught the attention of national 

politicians, there is still no clear framework for the program as requested as necessary by 

local authorities (KS, 2018). Both the Minister for Education and the Prime Minister have 

visited municipalities with combination classes, where they praised the successful solution 

and promised both national attention and funding. However, the division of tasks and 

responsibilities has been left to the local authorities to figure out, and remains so today. 

Municipalities themselves have so far also to a large extent covered the funding. The KS 

2018 report states that increased state financing should be given to set up more combination 

classes and secure a more equal offer to the target group. 

 

2.4 Educational policies 
 
Basic education, according to the International Standard Classification of Education (ISCED) 

comprises primary education and lower secondary education (UIS 2012). In Norway, this is 

collected under the term grunnskole, which includes class levels 1 through 10, and which is 

mandatory for all children starting at age 6. As stated in the Education Act of 1998, 

compulsory levels of education in Norway comprise primary school (year 1 through 7) and 

lower secondary school (year 8 through 10). All citizens also have the right to upper 

secondary school (year 11 through 13), though this is not mandatory. 
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The current Norwegian government has made integration one of its six main focus areas, with 

a new integration strategy for the period 2019-2022. The purpose of the strategy is to address 

economical, social and cultural exclusion, the challenges with low employment among the 

immigrant population, the gap in competence that exists between immigrants and the general 

population, as well as negative social control (Kunnskapsdepartementet, 2018).  

 

The main goal of the integration strategy is to increase participation in work and society. This 

is to be done through four target areas: education and qualification, work, “everyday-

integration” (increase feeling of belonging and participation) and “the right to live a free life” 

(prevent negative social control) (Kunnskapsdepartementet, 2018). Special importance is 

given to children and youth, to assure inclusion from an early age. Considerable reforms are 

suggested to ensure that youth with short residency in Norway get improved basic education 

so that they can go on to complete upper secondary school. One result so far is that additional 

basic education is receiving more funding through a program called “Jobbsjansen del B” 

(IMDi, 2017). 

 

Adapted	educational	in	Norway		
 

Norway is a social democracy, where equal rights and opportunities for members of society 

has been a political aim for decades. In the years following the Second World War, a strong 

social democratic state was built up. Political will combined with strong economic growth, 

thanks to the discovery of oil, allowed for the state to provide improved services for the 

population, which for example the school sector profited from. Along with educational 

financing, conditions for school development were also state managed. Telhaug, Mediås and 

Aasen (2006) explain how education was a political priority, as the school could be an 

instrument in the realization of the social democratic aims of equal opportunity and 

community fellowship. This educational philosophy was the reason for the development of 

the comprehensive school system, “a structure where, instead of different types of schools 

existing in parallel, a common structure was developed for all children and young people 

extending as far up the educational system as possible.” (Telhaug et al., 2006, p. 252). The 

comprehensive school was seen as a way of erasing inequalities by ensuring that all students 

had the opportunity to develop in accordance with their abilities and goals in an educational 

and social environment that promoted community and cooperation.  
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With the influence of international political radicalism in the 1970s and 80s, came an 

increased focus on teacher impact and more local authority (Telhaug et al., 2006). Greater 

importance was also given to the individual needs of pupils. These changes were in line with 

a “democratization” of education. Local authorities were given a greater role in the planning, 

the role of the teacher changed from being that of a lecturer to more of a supervisor and 

promoter of dialogue, and the aim on behalf of the students was not only academic, but the 

school was also to support the student in “self-realization” in terms of identity and emotional 

status (Telhaug et al., 2006).  

 

This focus has grown in importance since the 1980s. Attention has increasingly been given to 

finding solutions for how the education system can be suited to the needs of the individual 

student: “inclusion has to be considered as a process of change, whereby policy-makers and 

schools are gradually being more responsible for accommodating the needs of a greater 

diversity of the pupil population.” (Fasting, 2018, p. 264). The term adapted education is 

used in the Norwegian school system for the efforts made to facilitate inclusive and 

appropriate education for all students irrespective of gender, cognitive level, ethnicity, 

impairment or disability. Section 1-3 of the Education Act 1998 states that “Education must 

be adapted to the abilities and aptitudes of the individual pupil, apprentice, candidate for 

certificate of practice or training candidate.” Adapted education include for example the use 

of different learning methods and materials, having a different pace and goals for progression 

and achievement, and is also about creating a learning environment that supports both the 

individual and the student community.  
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4 THEORY 
 

This chapter accounts for the theory chosen for the research. It starts by explaining the 

considerations made in the process of finding a suitable theory. Then, it discusses 

empowerment theory and the different variations and perceptions of it. The chosen theoretical 

framework of psychological empowerment from Marc A. Zimmerman is then presented. 

Lastly, the relevant concepts are defined.  

 

4.1	Finding	a	theory	
 

Initially, different theories were considered that could give an interesting aspect to and lens 

through which to understand the issue. This included for example human rights theory and 

social exclusion theory.  

 

Katarina Tomasevski developed the human rights based 4-A scheme as a way to monitor to 

what extent governments make education available, accessible, acceptable and adaptable for 

the population (Tomasevski, 2006). Availability is about the provision of schooling, where 

there is a need for adequate schools and teachers. Even though education is available in 

theory, however, there might be a problem of accessibility, caused by high costs, distance or 

some type of discrimination that excludes disadvantaged groups from accessing the same 

education as others. The third A focuses on the receiving side, by asking what education is 

acceptable to people (parents and students). Acceptability encompasses both the content of 

the education (its quality), the way in which it is taught (i.e. language of instruction) and 

important circumstantial provision of acceptable standards. Lastly, adaptability brings a focus 

to minorities and the individual, with the idea, from the Convention on the Rights of the 

Child, that education should be adapted in the best interest of each child: “This 

reconceptualization has implicitly faulted the heritage of forcing children to adapt to 

whatever schools may have been made available to them” (Tomasevski, 2001, p. 15). This 

acknowledges the fact that each person is different and requires education adapted to their 

needs for there to be equity in learning.  

 

The concept of social exclusion, on the other hand, is useful for social policy analysis as it 

can help point out existent or protruding inequalities in society: “a focus on processes of 
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exclusion is a useful way of thinking about social policy because it draws attention to the 

production of disadvantage through the active dynamics of social interaction, rather than 

through anonymous processes of impoverishment and marginalization.” (Kabeer 2000, page 

84). This theory can help understand what impact integration policies have on integration. 

 

Restricted access to education is after Kabeer’s definition a clear example of social exclusion:  

 

Disadvantage results in social exclusion when the various institutional mechanisms 

through which resources are allocated and value assigned operate in such a way as to 

systematically deny particular groups of people the resources and recognition which 

would allow them to participate fully in the life of that society. (Kabeer 2000, page 

86).  

 

Kabeer builds on Fraser’s (1997) analysis of different forms of injustice, dividing between 

primarily economic injustice and primarily cultural injustice. Economic injustice will be 

related to exploitation, marginalization and deprivation in terms of work and making a 

livelihood, whilst cultural injustice has to do with identity and social patterns of 

representation, interpretation and communication (Kabeer, 2000). Groups can be victims of 

one, but also of both types of injustice – a hybrid version. This is relevant when thinking 

about migrants and their inclusion in or exclusion from participation in society, as they have 

had to flee their homes, in many cases have suffered emotional, physical, social and 

economical losses, and are in an unequal position as they do not have the same capital to 

cope in their new place of residence as locals. This theory can be used to understand that 

position and whether policies are countering or reinforcing it.  

 

Kabeer uses North’s (1990) definition of institutions, defined as “rules of the game”. She 

writes: “Institutions distribute resources, both symbolic and material, so that institutional 

rules are, among other things, rules about membership and access.” (Kabeer, 2000, page 87). 

The state, as the autonomous decision maker within its borders, has a particular responsibility 

to address exclusion that happens between groups in society, but can also instigate it itself. 

As Kabeer writes: “the state has not only often failed to address problems of poverty, 

exclusion and social injustice, but also actively served to reinforce them.” (page 94). This 

goes with the notion of unruly practices, which explains the gap between rules and their 

implementation (Kabeer, 2000). 
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While both human rights theory and social exclusion theory would have been relevant for a 

topic on migration and education, it was considered necessary to find a theory that focused 

less on policy and structures, and more on the internal processes of students.  

 

4.2. Empowerment theory 
 

Empowerment theory has been developed as an analytical tool within different fields. Much 

has been based on Freire’s “Pedagogy of the Oppressed” (1970), with the idea that people 

can empower themselves through learning. This idea has been used and added to, for 

example within theories of empowerment of marginalized groups, such as women, ethnic 

minorities or disabled people (Conger & Kanugo, 1988).  

 

Empowerment theory is chosen for this study, as it presents a relevant lens through which to 

look at the issue at hand. Education is understood as a way of facilitating empowerment, as 

the school environment is important for a student’s wellbeing, and as formal knowledge is in 

most cases necessary to obtain a job. The education program studied can be understood as an 

empowering tool and process for the students to make use of and take part in. The study will 

assess whether combination classes contribute to student empowerment in terms of 

contributing to their wellbeing and presenting them with the right environment and necessary 

tools to move on to higher education or work. Empowerment theory will be used to assess 

whether and how the combination classes are perceived to be motivating and enabling 

students.  

 

Many of the students studied are new in Norway, and will need language and cultural 

knowledge for communication, socialization and integration, as well as academic 

development. Thus language can become a crucial factor contributing to empowerment or 

disempowerment. Jim Cummings (2001) addresses the construction of inequality that can 

happen through educational institutions, giving special importance to language, which makes 

it relevant when studying immigrants, minorities or second language speakers. Though his 

research focuses on North America, his analysis is relevant for the Norwegian context as 

well, as it looks at similar problems of inequalities (such as income disparity) in a diverse 

society. Language teaching is understood as no neutral matter, but rather an important part of 
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identity creation and acceptance. Educators and schools are seen to have the power to change 

the futures of students, by creating an environment and relationships affirming the strength in 

diversity, rather than one of exclusion. Cummings underlines the necessity of promoting 

language acquisition for further academic achievement.  

 

Another academic focusing on the enabling and empowering opportunities of education is 

professor Nelly Stromquist, who specializes in gender issues, and whose research topics 

include education for empowerment. Her thoughts on empowerment involve it being used to 

counteract marginalization in order to include and integrate. For her, the meaning of 

empowerment lies in the word – power acquisition: 

 

Empowerment in its emancipatory meaning is a serious word—one which brings up the 

question of personal agency rather than alliance on intermediaries, one that links action to 

needs, and one that results in making significant collective change. It is also a concept that 

does not merely concern personal identity but brings out a broader analysis of human rights 

and social justice. (Stromquist, 1995, p. 13).  

 

This idea of education for empowerment in terms of social justice can contribute something 

to this research, as the student group in question in this thesis is a group that fell through the 

system. Change was needed for them to be able to access and succeed in their educational 

rights that would place them in a more equitable position with other students. If such a 

change were to work out, it would not only benefit them as individuals, but society at large 

(as it would contribute to integration). Thinking of this case in terms of power structures is 

also relevant, by comparing the old way of organizing education for this student group to the 

new one. In the old way of organizing, these students, aged 16-24, were placed in study 

groups or classes with adults often much older than these youths. A consequence of that 

could be negative social control of the younger students by the older. 

 

Stromquist introduces four dimensions of empowerment: cognitive, economic, political and 

psychological. Cognitive empowerment refers to “the knowledge of one’s social reality and 

the mechanisms that make it function the way it does” (Stromquist, 2009, p. 64), and is 

necessary to be aware of, understand and assess the society around you, your position in that 

society, and how to evolve within it. Economic empowerment refers to the ability to engage 

in productive activity that gives financial autonomy, while political empowerment refers to 
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the “ability to analyze the surrounding environment in political and social terms; it also 

means the ability to organize and mobilize for social change.” (Stromquist, 1995, p. 15).  

 

The fourth dimension, psychological empowerment, refers to “feelings that individuals are 

competent, worthy of better conditions and capable of taking action on one’s behalf” 

(Stromquist, 2009, p. 65). This last dimension will often precede the other dimensions, as 

self-esteem and self-confidence enables individuals to exercise control over life decisions. 

Before you can act, there is a need to believe that you can act. Stromquist underlines that: 

“One cannot teach self-confidence and self-esteem; one must provide the conditions in which 

these can develop. Empowerment cannot be developed among “beneficiaries” of programs 

but only by “participants.” (1995, p. 15). Empowerment is not something that can be given to 

or provided for an individual, it must be created by and within the person itself.  

 

However, a way to facilitate this type of development is through collective learning. 

Stromquist, who writes on women’s empowerment through learning as a social activity, 

states: “Empowerment can succeed only if it is a mode of learning close to the women’s 

everyday experiences and if it builds upon the intellectual, emotional and cultural resources 

the participants bring to their social space.” (1995, p. 18). Likewise, it can be beneficial for 

students with an immigrant background to be part of a learning environment suitable for 

them. This is what is being intended with offering a place in combination classes for students 

with an immigrant background in Norway.  

 

4.3. Analytical framework 
 

Similar to Stromquist’s way of theorizing empowerment is the analytical framework 

developed by Marc A. Zimmerman, which will be used in this study. He makes the 

distinction between empowering processes and empowerment outcome: “Empowering 

processes are those where people create or are given opportunities to control their own 

destiny and influence the decisions that affect their lives.” (Zimmerman, 1995, p. 583). 

Empowering processes may or may not lead to empowered outcomes.  

 

There is a distinction made between empowerment levels. Organizational empowerment is at 

the community level, and includes the processes that enhance members’ ability to work 
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together and affect community level change. Psychological empowerment, on the other hand, 

refers to empowerment on the individual level. Focus on the individual does not exclude the 

community, however: “PE is not simply self-perceptions of competence but includes active 

engagement in one’s community and an understanding of one’s socio-political environment.” 

(Zimmerman, 1995, p. 582). Psychological empowerment is therefor not about individualism, 

but rather about awareness of goals, factors that hinder or enhance the chance to reach those 

goals, and the efforts to fulfill them. 

 

He developed a measurement model for psychological empowerment, stressing the difficulty 

in doing so, because people have different perceptions, skills and behaviors, because different 

beliefs, competencies and actions may be necessary in different contexts, and because all this 

can change over time. Universal measures may thus easily be flawed, and context and 

population-specific measures will be more relevant.  

 

Zimmerman’s nomological network for psychological empowerment includes three 

components: one intrapersonal, one interactional and one behavioral. The intrapersonal 

component refers to domain-specific self-perceptions of control (belief in the ability to 

influence own life), competence (motivation to obtain and belief in own skills) and efficacy 

(motivation to and belief in ability to complete goals). Self-perceptions are important in 

evaluating empowerment, as confidence is likely needed in order to be aware of and achieve 

goals. The interactional component refers to the individual’s understanding of a community 

with its norms and values, which is necessary for the individual to successfully interact 

within that environment. Critical awareness is important here, and refers to the understanding 

of resources needed to achieve a goal, knowledge of how to acquire those resources as well 

as the skills needed to manage them (Zimmerman, 1995). This makes out the ability to 

mobilize resources. Other variables are skill development (decision-making, problem-solving 

and leadership skills) within different domains, and understanding of causal agents. While the 

interactional component is a sort of preparatory stage to exert control, the behavioral 

component refers to the actual actions taken in order to do so, for example through coping 

behaviors, community involvement and organizational participation.  

 

Zimmerman’s nomological network for psychological empowerment is presented in Figure 

4.1. It shows the three components with their relevant variables, as explained above. 

Together, these three components makes out a picture of an individual’s psychological 
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empowerment, as they “merge to form a picture of a person who believes that he or she has 

the capability to influence a given context (intrapersonal component) understands how the 

system works in that context (interactional component), and engages in behaviors to exert 

control in the context (behavioral component).” (Zimmerman, 1995, p. 590). 

 

 
Figure 4.1 Nomological network for psychological empowerment (Zimmerman, 1995).  

 

This framework will be used for assessing whether the educational program contributes to a 

positive psychological empowerment of the students. It is chosen because its structure 

includes variables that address both perceptions of self-confidence as well as perceptions of 

skills, abilities and actions. Those are all relevant when answering the research questions of 

the study. Within Zimmerman’s framework, how may the education program be seen as an 

empowering process? How may the program add to the student’s self-perception of 

motivation and control, and thus to its wellbeing? How may it increase the student’s critical 

awareness and encourage participation, to help the student gain understanding of knowledge 

and skill requirements, how to obtain them, and show mastery of them? If the result is 

improved academic success and employability, it will be a sign of improved integration. The 

framework also gives the opportunity to consider different community levels, as this study 

examines two levels – the school and the municipality. The framework will be used in 
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developing the interview guide for data collection, in order to cover information needed to 

answer the research questions.  

 

4.4 Definitions 
 

This study will assess whether the educational offer of additional basic education for students 

with an immigrant background in Norwegian upper secondary schools are perceived, by 

students themselves and by staff working with the program, to be empowering students by 

contributing to their wellbeing and integration. Empowerment is “a construct that links 

individual strengths and competencies, natural helping systems, and proactive behaviors to 

social policy and social chance” (Rappaport, 1984), and empowerment theory, research and 

intervention “link individual wellbeing with the larger social and political environment.” 

(Perkins & Zimmerman, 1995). Integration is defined as participation in education, work and 

society (KD, 2018), while student wellbeing refers to their self-perceptions of motivation, 

competence and control. Empowerment theory will be used to assess whether and how the 

combination classes are perceived by students and staff working with the program to be 

motivating and enabling students, as education (through combination classes) is understood 

as a tool for facilitating empowerment (student wellbeing and integration) through an 

empowering process.  
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5. METHODOLOGY 
 

This chapter presents the methodology of the study. It’s starts by explaining the research 

strategy and the choice of doing a case study. Following, there is a description of the data 

collection method used. Then the process of sampling is accounted for, both in terms of case 

and participants. Some ideas around the methods used for coding and analysis is then 

presented. Finally, the chapter ends with reflections around the quality of the study.  

 

5.1	Research	strategy	and	design	
 

Many qualitative researchers express a commitment to viewing events and the social 

world through the eyes of the people that they study. The social world must be 

interpreted from the perspective of the people being studied, rather than as though 

those subjects were incapable of their own reflections on the social world. (Bryman, 

2012, p. 399).  

 

Given that this study seeks to understand how the educational offer of combination classes 

can impact students, with a focus on giving value to personal accounts (and in accordance 

with the above quote from Bryman), a qualitative method was chosen to answer the research 

questions. This is because a qualitative method is appropriate and helpful for reaching a 

deeper understanding of the perceptions and opinions of individuals.  

 

In order to get a thorough insight into the education program studied, and how this affects the 

students, a comparative case study design was chosen. A case study would allow the research 

to focus on how the combination class study program functioned in a particular context, 

which according to the theoretical framework chosen (presented in chapter 4.3) is a 

significant element to reach a strong analysis of psychological empowerment (Zimmerman, 

1995). The contextual awareness allows you to better comprehend why people think and act 

like they do. Furthermore, looking into experiences and opinions of both students and 

educators was included as a comparative element. It was believed that the comparison 

between perspectives of those accessing the education and those providing it would be an 

interesting way of identifying whether their expectations and experiences are coinciding. 

Analyzing similarities and differences between the perspectives of the two groups could 
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possibly give a more complete picture of the significance of combination classes, because 

this compares a very personal and a more societal point of view.  

 

The study was originally intended as a comparative case study, with data collection supposed 

to be conducted at two different Norwegian schools offering combination class study 

programs, in order to compare similarities and differences between the two schools. 

However, during the spring of 2020, schools in Norway were closed as a measure put in 

place to reduce the spread of Covid-19. Data collection planned for March 2020 thus had to 

be postponed. As schools were allowed to open up again in June, one of the schools were 

ready to participate in the study, while the other could not find the time so close to the end of 

the semester. This resulted in the research becoming a one-case study. However, it kept the 

comparative design in terms of analyzing two groups within the school, namely students and 

educators. Issues are also compared in different contextual settings, that being the school and 

the municipality.  

 

5.2	Method	and	process	of	data	collection	
 

The data collection in this study was done through in-depth-interviews with the people who 

have first-hand experience with the program studied. Qualitative interviews give importance 

to the interviewee’s point of point (Bryman, 2012), and are therefor relevant as the study puts 

individuals’ perceived experiences of the program in focus. This is also why interviews were 

considered a more relevant data collection method than for example participant observations. 

The choice to do the interviews individually, instead of for example conducting focus group 

interviews, was made in order to obtain more sincere answers from respondents, without 

them being influenced by the opinions of others during the interview.  

 

Interviews were completed at the school, for several reasons. Even though observations were 

not a part of the data collection, it was considered that the researcher would get a better 

understanding of the context by experiencing the school. Subjects, especially the students, 

might also be more confortable in a familiar environment. Additionally, it was important to 

conduct the interviews face to face in order to facilitate communication. The students had a 

language proficiency that allowed for the interviews to be conducted without a translator. 

However, being able to communicate face to face, rather than through a phone or video call, 
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made it easier to understand the sense of something the subjects might find difficult to 

express, or to recognize when they found it hard to understand a question so that that could 

be reformulated.  

 

Interviews were conducted with two respondent groups: students in combination classes, and 

educators working with this study program in the municipality. These are the people 

participating in the program, and are thus the ones with first-hand experience of it. Interviews 

could have been conducted in either English or Norwegian. All were conducted in 

Norwegian, as this made for a more natural conversation. The interviews were semi-

structured, following a clear outline, making sure all topics of interest were discussed. It was 

important, however, to keep the structure of the interviews flexible in order to explore and 

receive unforeseen information. Like Bryman (2012, p. 471) writes: “emphasis must be on 

how the interviewee frames and understands issues and events – that is, what the interviewee 

views as important in explaining and understanding events, patterns and forms of behavior.”  

 

5.2.1	Interview	guide	

	

Interview guides were prepared with the purpose of ensuring the relevant topics were 

discussed in order to answer the research questions. The chosen analytical framework for 

psychological empowerment (presented in chapter 4.3) was therefor used as a tool in order to 

structure the interview guide. The guide thus included questions relating to four main topics: 

background, intrapersonal component variables, interactional component variables and 

behavioral component variables. The interview guide thus included a list of questions that 

would make sure we discussed topics relevant for analysis, but it was at the same time kept 

open so that emerging topics could be explored and new questions could be added along the 

way. It was also kept in mind that these students were learning Norwegian, and so 

reformulations could be necessary. The end of an interview was always finalized by asking 

for commentaries or questions from the participants.  

 

Two interview guides were prepared; one for the interviews with students, and one for 

interviews with educators. Both can be found in their English and Norwegian version as 

appendices (Appendix B and C).  
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5.3	Sampling		

 

This study will analyze the findings from interviews with students and educators both on an 

individual and group level. Thus, with the unit of analysis being determined as both the 

individual students and educators and the students group and educator group, I will in the 

following sections describe the criteria used in the process of sampling. 

 

5.3.1	Sampling	of	case	
 

The case, being the upper secondary school sampled for this study, was chosen by purposive 

sampling. This was an upper secondary school that for some years now had offered the 

combination class as a study program for young immigrants with short residency in Norway. 

It can be considered a critical case, as it has more experience with the program than many 

other schools that have only recently established such a class. Alternatively, it can also be 

considered a typical case, as the organization of and methods used in this program are seen 

reproduced also in many other places in Norway. The choice fell on this case for both 

reasons. In conclusion, this case was chosen because it uses a typical methodology, and 

because it has relevant experience that the study is believed to benefit from.  

 

Criteria for case: 

- Offering combination class as study program 

- Being placed within eastern regions of Norway 

- Having had the study program at least three years 

- Experience with minority youth 

 

The process of finding cases (as the study was intended to include two cases) started in 

September 2019. Necessary background information was first gained in a conversation with a 

contact person who had some of the administrative responsibility for such a combination 

class. An overview of regions and schools in Norway that offered this study program was 

attempted put together. No such overview seemed to exist, and even official sites of regional 

administrations responsible for upper secondary schools did not always present the study 

programs offered in their region. The only national overview that would indicate the 

existence of a combination class was a list of regional administrations that had received 
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funding for providing additional basic education for youth in the age 16-24 (“Jobbsjansen del 

B”). For workability, the search was narrowed down to the eastern part of Norway. An 

overview of schools offering combination classes was established through information from 

regional administrations. Finally, two cases were chosen according to the above-mentioned 

criteria. Data collection was made impossible at one of the schools due to restrictions relating 

to the spread of Covid-19, and the research continued as a one-case study.  

 

5.3.2	Sampling	of	participants		
 

The student group of participants was a convenience sample, though not random. 

Participation was open for all students in the school’s combination classes who had already 

attended the program for at least a year, and who were willing to participate in the study. The 

one-year criterion was in order to secure that the students had relevant experience to reflect 

on and talk about. Obtaining a sample with diverse background was also desired, but 

participants were not targeted for this reason. Finding participants through an open invitation 

would ensure participants were comfortable sharing information, which was considered 

important both for obtaining a useful amount of data, and for ethical reasons. The first four to 

volunteer were the ones interviews were conducted with. As hoped, the student group had 

participants with different genders (one girl, three boys), coming from different places (three 

countries in Eastern Europe and the Middle East).  

 

Criteria for student participants:  

- Having been a student in the combination class for at least one school year 

- Being in the age 16-24 

- Showing willingness to participate in the study 

 

Sampling of the educators, on the other hand, was done by purposive sampling. In 

cooperation with the contact person at the school, we came to an agreement on who would 

participate in the interviews. One of the participants was especially relevant to talk to, 

because she had been working with this student group for such a long time, as well as having 

an important role in the establishment of the combination class. Another participant had an 

interesting position as team leader for the combination classes, thus doing both teaching and 

administrative work. The third participant was a full time teacher, and newer than the others 
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to working with this study program at this school. It was considered that the three different 

positions gave more diverse points of view from the educators’ side. The choice of these 

participants was also made for their particular background and competence, which meant 

they could make contributions as informants about the study program.  

 

Criteria for educator participants:  

- Currently working with combination classes 

- Having worked with the class for at least a couple of years 

 

5.3.4	Sample	size		
 

At the chosen school, the aim was to speak with four to five students and three to four 

educators. This sample size would secure obtaining different points of view within both 

groups. The study could possibly have benefited from a larger sample size, but it is regarded 

as an appropriate number for this study, considering the time available. 

 

I ended up conducting interviews with four students and three educators. Already with this 

amount of interviewees, there seemed, to a certain extent, to be a general agreement emerging 

from the answers. This was despite the different backgrounds of the participants. That being 

said, awareness was kept during the analysis to avoid generalizing exceedingly from such a 

small sample size. Data from these seven interviews did, however, consist of information 

relevant for answering the research questions. The findings did also present interesting 

commonalities and differences, from which concepts could be generated.  

 

5.4	Coding	and	data	analysis	
 

Immediately following the data collection, transcription of the interview sound files was 

done. Then the process of coding was started, following a grounded theory approach. Though 

grounded theory is commonly regarded as an approach for generating theory (Bryman, 2012), 

this was not the aim of this process. Instead, the steps described by Bryman (2012), in using 

grounded theory as an analysis strategy, were followed to generate concepts relevant for the 

study in regards to the theoretical framework already chosen (chapter 4.3). As he writes: 

“although it has just been suggested that grounded theory is a strategy for generating theory 
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out of data, in many cases, reports using a grounded theory approach generate concepts rather 

than theory as such.” (Bryman, 2012, p. 387). In such a manner, context and population-

specific concepts were developed within the generalized framework by Zimmerman (1995). 

 

Coding was conducted by first reading through the transcripts, then continuing to review 

them while writing down codes. The codes were then organized by finding commonalities 

and connections between them, and by relating these to the analytical framework chosen for 

the study. This process led to finding concepts organized within the three components, or 

here referred to as categories, in Zimmerman’s nomological network (intrapersonal, 

interactional and behavioral). That is not to say the measures presented in his framework 

were ignored in the analysis – they have been used in the course of gathering and processing 

data, and were consulted as examples in order to find the emerging concepts relevant for this 

context and population.  

 

In conclusion, even though the interview guide was structured after the nomological network, 

the coding did not follow this structure, as the interviews were only semi-structured, and 

different indicators that related to a certain concept and category came up at different times 

during the interviews. Unanticipated information also came up that needed to be 

conceptualized within the categories. Through constant comparison, which “refers to a 

process of keeping a close connection between data and conceptualization, so that the 

correspondence between concepts and categories with their indicators is not lost” (Bryman, 

2012, p. 568), context and population-specific concepts for this study were developed.  

 

5.5	Reflections	on	the	quality	of	the	study	

 

In this section the author reflects on the limitations and weaknesses of the study, discusses 

the reliability, validity and generalizability of the research, and accounts for the ethical 

considerations included.  

 

5.5.1	Limitations	and	weaknesses	
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The most serious limitation of the study is that it became a one-case study, while it was 

intended as a two-case study. Data collection was meant to commence in March 2020, the 

week after measures were put in place by the Norwegian government to reduce the spread of 

Covid-19. One of the measures was to close schools. The choice to conduct interviews, and 

to conduct them face to face (accounted for in section 5.2 on data collection methods) meant 

that data collection would have to wait until the schools reopened. As they did, in June, only 

one of the two cases was prepared to participate. The study would therefor not be able to 

contrast and compare the combination class study program in two different schools, which 

could have added to generalize the findings.  

 

There are possible weaknesses to be recognized in the sampling. The convenience sample of 

students who volunteered likely represent some of the stronger and more confident students 

from the class. These are students who were willing to speak and share information. It is 

plausible they have a different experience of the program than the average student.  

 

A situation that happened during one of the interviews should also be mentioned. The 

University of Oslo has experienced some issues with its application for recording of audio. At 

random times, a recording will delete itself, without the possibility of being retrieved. Thanks 

to the awareness of this issue, the support team has made recommendations to reduce the risk 

of this happening. All of the recommendations were followed during data collection, 

including the use of two separate recording devices. Nevertheless, after one of the interviews 

the recordings did delete themselves on both devices. Thankfully, the interview subject did 

not mind going through with the interview a second time. However, this did affect the 

response in some way. The interview became more “practiced”, went quicker, and appeared 

slightly less detailed than the first round.  

 

5.5.2	Reliability	and	data	validity	
 

The research design was established especially with the research questions in mind. A case 

study would give insight into how individuals experienced and were affected by the study 

program in focus in a specific context. Data collection methods were chosen to best access 

the information sought from participants. In-depth, individual, semi-structured interviews 

were considered the best way to access the personal perceptions and accounts of individuals 
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on the topics of interest, with the flexibility that assured an opportunity to obtain unforeseen 

information. The interview guides were prepared following the theoretical framework 

chosen. For a qualitative study, this could be criticized for making use of predefined 

variables. However, they were considered relevant and provided the study with a structure.  

Additionally, the same issue can be considered as one of this study’s strengths in terms of 

reliability and validity. Since data collection and processing has followed a generalized 

framework, the process would be easier to replicate and the results are easier placed in 

relation to other research on the topic of empowerment. 

 

5.5.3	Generalizability		
 

Even through this study focuses on the impacts of a study program for students in Norway, 

the topic is largely connected to the international phenomenon of migration. International 

migration is happening all over the world, and the topics of integration and inclusion are of 

relevance most places. It is also a common need internationally for migrants to access formal 

education, which is the focus of this study. Formal education is internationally recognized as 

a tool to fight unemployment, especially youth unemployment, which again is another 

international issue receiving much attention.  

 

5.5.4	Ethical	considerations	
 

Prior to starting data collection, the research project was notified to the Norwegian Center for 

Research Data (NSD), and was given the necessary approval to process personal data.  

 

All people interviewed were over 16 years of age, and could therefor consent to partake in the 

study themselves. Before starting each individual interview, the participant was orally 

informed of the study’s purpose, the reason why they were asked to participate, and of their 

rights. Everyone was given a written document with information about the purpose of the 

study, who is responsible for it, what type of information would be collected, how it would be 

processed, who would have access to it, as well as their rights, and contact information of the 

researcher and the institution responsible for the project. The document also included a 

consent form to be signed by the researcher and the participant. These information and 

consent forms can be found in Appendix A. After the participant had been given time to read 
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through the document and ask possible questions, two versions were signed, so that the 

participant could keep one. In one instance, a student did withdraw from participating after 

we had gone through this information.  

 

The interviews were recorded as audio on two separate mobile phones through a secure 

application developed by the University of Oslo (“Nettskjema-diktafon”). Using two units for 

recording was a measure taken in order to have a backup in case something went wrong on 

one of the units during the recording process. The audio recordings were not saved on the 

phones, but were automatically encrypted through the application and sent directly to 

“Nettskjema”, where the data is stored securely. “Nettskjema” is a tool developed and 

operated by the University Information Technology Center (USIT) at UIO, where you can 

store and access secure data.  

 

Research files (recordings, notes and transcription) will be deleted or completely anonymized 

upon completion of the research (31st July 2020) in accordance with NSD policy. 
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6.	PRESENTATION	OF	DATA		

 

This chapter presents the findings resulting from the data collection. Qualitative data was 

collected by means of in-depth interviews with four students and three educators in a 

municipality that offers combinations classes at an upper secondary school. The interviews 

were semi-structured, with questions developed based on the theoretical framework and in 

relation to the study’s research questions: 

 

1. How are combination classes experienced and valued by students? 

2. What are the social and academic impacts of combination classes, as perceived by 

students and educators? 

3. How may combination classes contribute to the empowerment of students? 

 

The data will be presented following the structure of the theoretical framework chosen for the 

study. Zimmerman’s theoretical framework has provided a way of understanding how 

education can be seen as an empowering process, as well as a way to assess psychological 

empowerment of individuals. The structure of the framework was used in the development of 

tools (interview guide) for data collection, and will again be used to organize the presentation 

of the data. The findings from interviews with students and educators are presented 

separately, but following the same thematic structure that is presented hereunder:  

 

Background 

- Educational and work background 

- Organization of the study program 

- Experience with the combination class 

- Thoughts around education 

 

Intrapersonal  

- Domain-specific perceived control 

- Domain-specific self-efficacy 

- Motivation control  

- Perceived competence  

- Social isolation 
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Interactional 

- Critical awareness  

- Understanding causal agents 

- Skill development  

- Skill transfer across life domains 

- Resource mobilization 

 

Behavioral 

- Community involvement 

- Organizational participation 

 

In the presentation, direct quotes from the interviewees are at times included to exemplify or 

underline a point. As the interviews were conducted in Norwegian, these quotes have been 

translated by the author into English. Additionally, as all of the student interviewees were 

learning Norwegian, their quotes have in some cases been altered slightly in order to make 

better sense for the reader. The purpose of making these small changes is to avoid 

misunderstanding or confusion caused by grammatical inconsistencies, and to rather keep the 

focus on what is being said.  

 

6.1	Presentation	of	findings	from	student	interviews	
 

In the interviews with students I spoke to three boys and one girl in the age range 17 to 24. 

They had diverse stories of how and why they came to Norway from their different countries 

of origin (Bulgaria, Palestine and Syria). The four students interviewed were all completing 

their time in the combination class in June 2020. Two of them had been in the class for one 

school year, while two had been there for about one and a half. For the following school year, 

starting in August 2020, two had applied to start general education study programs, and two 

vocational study programs, in upper secondary school.  

 

6.1.1	Student	background	
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Topics addressed in this section are complimentary to those presented in the theoretical 

framework, in order to get some context for a better comprehension of the students’ 

experience. According to Zimmerman (95) contextualization is necessary. It will make for a 

stronger analysis, and is important for answering especially the first research question.  

 

Educational background 

 

The interviewees had a diverse educational background. One had completed 8th grade in the 

home country, two 9th grade and one 10th grade. This means that three of them needed to go 

through a basic education study program in Norway in order to obtain a diploma necessary 

for accessing upper secondary schooling, while one could in theory have started directly. 

Prior to starting the combination class, they had all been through a Norwegian course. One 

had spent seven months at a primary school for linguistic minority children where the main 

focus is to learn basic Norwegian language before entering a regular school. The three others, 

being passed the normal age of primary schooling (16), had to attend courses for adults. One 

spent a month in the course, another two months. One participant experienced a lack of 

interest and motivation, stopped attending those classes, but started going to school again in 

the combination class.  

 

Experience with the combination class 

 

All the participants, when talking about their experiences in the combination class are quick 

to mention their teachers. They give credit to the teachers for being nice and good at 

explaining and making sense of things that are difficult to understand. The teachers are also 

appreciated for being able to explain what the students need to do and how to develop 

themselves. In general they express satisfaction with the teaching methods used.  

 

The students are also happy that the combination class is located at an upper secondary 

school, because this gives an important insight into what they’re moving on to. As they’re 

already familiar with the school, and have become a part of a social environment, the 

transition to upper secondary is believed to be easier. Participant 2 describes the significance 

of the students already having a community and a support system in upper secondary:  
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Participant 2: Here we have our teachers that we can come and ask about things. Next 

year we’ll have our friends and stuff, so it won’t be as scary as if the combination 

class was another place.  

Interviewer: Yes.  

Participant 2: Yes, it’s quite nice. And in the combination class it’s comfortable, 

because many are the same as you.  

Interviewer: Mhm.  

Participant 2: Like getting used to not being in the same culture. But first, when I 

came to Norway, it was so difficult, I was so scared.  

Interviewer: Yes? 

Participant 2: Because I thought oh my god, I was going to become a doctor in a year 

or two, something like that. But now I’m afraid I won’t be able to learn the language 

or go to university as I would in my home country. Like, at first, I didn’t go out, I just 

stayed at home, and I cried so much. Because I wanted to go back. But when I started 

in the combination class, when I made friends, it got better. When I started learning I 

realized that I was going to make it, when I got good grades and stuff, so that was 

really good.  

 

Participant 2 had a diploma from the home country, and could have started directly in upper 

secondary school, but realized she needed more knowledge of Norwegian to succeed. She 

was also very scared that she would fail her dream of becoming a doctor, since the language 

barrier would make all the subjects so much more challenging. In the above quote she 

describes how the class made her feel less alone and helped her to find new confidence in her 

school efforts.  

 

Another subject also felt a lot of frustration around starting education in Norway. He said he 

wasn’t able to focus, lost interest and dropped out of the Norwegian course he was attending. 

Once he started the combination class, he was still finding it hard to focus because of issues 

at home. However, he was able to share some of his problems with the teachers, who helped 

find a solution to his personal problems. Again, the support found in the combination class 

changed everything.  
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Participant 3: Everything is different in Norway. And the combination class kind of 

wakes you up to live in Norway. They give you the right way to go.  

 

This type of guidance Participant 3 describes was something generally appreciated. In 

addition to feeling more prepared for entering upper secondary school thanks to higher levels 

of Norwegian, all the interviewees underline the importance of the non-formal knowledge 

they learn from being in the combination class.  

 

Participant 3: It’s been very necessary for me. Yes, and… I told you that a year ago I 

couldn’t speak a word of Norwegian. Yes, and you can ask my teacher, you can ask 

any teacher, but this year I told you what happened. Like I said, the combination class 

kind of gives you everything you need before you go on to upper secondary. All you 

need to know. They develop you. And it’s very important to go through the 

combination class before you start upper secondary. Because the combination class 

has a lot, a lot of information for you. Yes, to… to develop the students. To develop 

the students before they’re with the Norwegian students. It’s very good.  

 

The students value having some knowledge about the social codes in a Norwegian school 

before they’re to enter the regular class. One of the subjects said he had not wanted to go 

through the combination class, but realized while he was there how helpful it had been, and 

was very happy he had gone through it.  

 

Thoughts around education 

 

It is apparent in the interviews that education is seen as something very important and 

valuable for these students. All of them have clear goals for the future, and state that 

education is the only way to get there. Education is both talk about as the path to their wanted 

career, but is also valued in and of itself as something that will make you grow as a person, 

can make you become something, and give you a purpose. Subject 4, for example, sees 

education as the way to succeed in life:  

  

Participant 4: It means a lot. In order to learn as much as possible. Information and 

stuff, what it means. A man without education, is without work and stuff. You will get 

a job, a life after education.  
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6.1.2	Intrapersonal	component	findings	
	
The topics approached in this section are meant to discover how the students perceive of their 

own control, motivation, efficacy and competence. This will show their willingness as well as 

belief in own abilities to perform and grow.  

 

Domain-specific perceived control 

 

Participant 1 explained how he had not really been interested in starting the combination 

class, but described the entry into the program as a result of having been “placed” there on 

recommendation from teachers at the previous school attended. There was a feeling like he 

couldn’t refuse, because he had so little knowledge about the Norwegian school system. He 

now sees the experience as a positive one, amongst other things because he now has more 

knowledge about this school system, and thus an understanding of what he needs to reach his 

goals for the future. In fact, he seems very determined to reach a specific career goal. This 

particular profession is chosen because it is building on an academic area of interest, but the 

choice is also described as being “inspired” by a grandfather with the same profession. He is 

clear about this being his choice, though, and firmly believes in the ability and right to make 

decisions over his own life. This view was echoed in all the interviews with students. When 

talking about decision-making, Subject 1 says it is a hundred percent his choice to make 

decisions regarding school and his career:  

 

Participant 1: It’s my life, so… 

 

While all the students feel like they are the ones making decisions about school and their 

future, some do underline that not all choices are theirs to make.  

 

Participant 2: Sometimes parents have to make the choices, like for example when 

moving to a new country. I was not the one to make that choice. It was the parents, 

but I think it is… it would have been… I thought it was so difficult.  

 

Participant 2 talked about the reasons for having come to Norway. Due to conflicts in the 

home country, flight became something out of her control, something unwanted, but 
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necessary. Indeed, several of the subjects had lived with a great deal of uncertainty for years 

because of conflict in their home countries. Some had fled through several countries, and 

sometimes had been moved around in Norway as well. Subject 2 explains how she had to 

adapt several times, as the family moved, first inside, and then out of the country, so that she 

had to make new friends and make new efforts in school:  

 

Participant 2: So I did a really good job, it was exhausting, but I had to… after, when 

we were done, I had to move again. It was devastating.  

 

Being uprooted many times meant having to adapt many times and work hard, both 

academically and socially, to perform and integrate in new environments. Several of the 

subjects now express a wish to stay in Norway for the foreseeable future. For those who want 

to go on to study at university, Norway is their chosen country to study in. They seem 

reluctant to move away from family and friends, and having to adapt to yet another place.  

 

The subjects coming from conflict zones describe the situation at home as removing the 

possibility to live the life they wanted, as people couldn’t work, live or do as they please. One 

of the subjects in particular felt like he could not make decisions only on his own behalf, as 

he lost his father, and thus, at the age of 14, had to deal with a lot more pressure. He had to 

think of the family, not just himself. Now, with a more stable life in Norway he has been able 

to make some big changes. These were based on decisions he took for his own sake, and 

which he finds to have been very important for his happiness and development. He comments 

about making those decisions and changing his life:  

 

Participant 3: I decided to move away from my family because of it. I… because I 

thought that it’s my life. I’ll only live once. And I’m not going to listen to anybody 

else. I’m going to do what I want. And so, yes, I decided to live alone, to get more 

experience, more responsibility. To experience it while I’m young, to get used to it. 

Yes, I decided that, and I thought about it. Now, I have lived alone for one year, but 

now everything is good, because I got used to doing everything alone.  

Interviewer: Mhm. 

Participant 3: And you… when you do that, you get high confidence in yourself.  
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Participant 3 explains that the feeling of control over his own life came during the time spent 

in the combination class. He opened up to some of the teachers who helped him find the right 

support in order to make the changes he wanted outside of school. When his personal life 

settled, he realized that with the combination of support and own effort, success became 

realistic:  

 

Participant 3: This year… I don’t know what I felt, but I felt like everything was up to 

me. Yes, like nobody was keeping me from obtaining what I want. And everything 

went well.  

 

Domain-specific self-efficacy 

 

A common feeling during the interviews was the students’ need to justify the delay in their 

education. They seem either disappointed with not having kept up with youth their own age 

or restless to move on to a next step in their lives. Having to learn a new language and the 

ways of a different school system was a setback for all of them, which challenged them and 

slowed down their progress. Some also explain that because of conflict in the home countries 

and being forced to flee, they lack schooling. This is a cause for frustration, especially for 

Participant 2 who was doing very well in school at home, and who was only two years away 

from starting university when the family had to leave. Starting school in a new country with a 

new working language makes it more complicated to achieve the grades you want.  

 

For Participant 2, however, the challenge was accepted, and she shows a lot of initiative for 

learning. She explains her efforts to learn efficiently, for example by learning Norwegian 

from YouTube before starting school, and later continuing to build on vocabulary by reading 

books. Prior to starting in the combination class, she did one month of Norwegian classes 

with other adult immigrants, and found the pace there to be very slow, and says she’s much 

happier to be in the upper secondary school. Now at the time of completing the combination 

class, she seems happy with her accomplishments, and actively mentions performance levels 

several times.  

 

In general, all the students seem to be satisfied with their results. They are honest about how 

the language makes it more challenging, but believes their development and achievements to 

be good. Some are more modest than others when describing their efforts, but all claim to 
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have worked hard. For Participant 3, however, there was a change in attitude during the time 

in the combination class. When first starting Norwegian classes, and then the combination 

class, he admits not being interested in or focused on learning: 

 

Participant 3: But I didn’t go. Because I couldn’t, because I wasn’t that… I wasn’t 

that happy. I had some problems. When you have some problems that… with your 

family, it can… it can be hard for you to… to think about other things, like school, 

like work, like whatever. You only think about the problem. So that’s what happened 

to me.  

 

He’s open about problems that distracted him from school. Yet when he got assistance to 

change his situation, and once this was stabilized, the development at school came quickly. 

There was a lot of catching up to do, and he says he has had to make a lot of effort. At the 

same time he, as well as the others, highlight that the support from the adapted teaching 

methods in the combination class has facilitated their learning.  

 

Motivation control  

 

All participants in the student interviews had specific goals for the future, and seemed willing 

to go through challenges and work hard to get there. One already had a job in his home 

country, but will now need to study to get a certificate to do this same line of work in 

Norway. However, he doesn’t seem discouraged by this. He rather seems happy to get the 

chance to go to school and get an official certificate, while he is hopeful that it won’t be so 

difficult because he has experience.  

 

Another participant is motivated by the dream of becoming a surgeon, while knowing this 

will be very difficult to accomplish. Being a very strong student, the language still poses a 

great challenge. One that she is determined to overcome. She has been able to take a math 

class at a higher level in upper secondary school, because this doesn’t demand as much 

Norwegian skills. She finds the opportunity to learn and perform at her level to be 

motivating. In the other interviews as well, the students are happy with the possibility to 

change levels in the different subjects taught in the combination class. Learning at your own 

level, with the potential of passing on to a higher level, gives motivation. The students also 

give credit to the teachers for making learning easier and enjoyable.  
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Participant 1, for example, claims his motivation to learn has been strengthened while in 

Norway. He describes the Norwegian school as “easier” than in his home country, and that 

Norwegian teachers are “nicer”. This is said in its most positive sense; the less strict and 

more agreeable environment becomes a motivational factor. Participant 1 compared the 

Norwegian school with that in his home country:  

 

Participant 1: Here it’s a lot better. The teachers are nicer. Because they want you to 

first like school, and then after you will learn. And it’s completely different in my 

country. There, we learn a lot and nobody likes school there.  

Interviewer: Mhm.  

Participant 1: Yes, it’s a lot of tasks.  

Interviewer: But is it good that they may be less strict here? 

Participant 1: Yes, I think so. Because it’s better to learn if you want to learn, than to 

learn if you don’t want to and don’t like it.  

 

He describes the teaching methods in the Norwegian school as giving motivation because the 

learning isn’t forced, but becomes something appreciated by the students.  

 

For some students their troubled past is used as an incentive to develop: 

 

Interviewer: What are your goals for the future? 

Participant 3: Stability.  

Interviewer: Yes? 

Participant 3: And safety. Yes, because I think that safety is everything for those who 

have lost all, like what they had. For my family, when I lost my father, I thought that 

I’m going to get my dream. Because he wanted me to be the best person in the whole 

world. Yes. And now I’m thinking that I have to move on. Move on to something more, 

and get what I want.  

 

Coming from war-torn country, having lost family, having lost his prior life and years of 

school, reaching stability is the most important thing for Participant 3. While the other 

subjects talked of career goals, he is less interested in what type of work he will do, as long as 

it can help him establish a safe and stable life. He was at first unhappy in his new situation in 
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Norway, but got help to figure things out in his personal life. Once life had stabilized, he got 

new hope for the future, which brought motivation to change his way of thought and action.  

 

Others also suggest that uncertainties in the past become a motivational factor for creating a 

more stable future in terms of work. However, for Participant 4, the instability seems to have 

had a negative effect on his social motivation. As an asylum seeker, he was placed and 

moved between different reception centers in Norway, and has lived in four different places 

in the country already. Now he seems uninterested in creating a social network in the 

municipality where he lives, and is instead looking forward to moving to a different city, 

where he knows some people. He mentions being born and raised in a big city, and feels 

bored in Norway.  

 

Perceived competence  

 

The students seem relaxed and confident when talking abut how they’re doing in school. 

Participant 1, for example, believe that he’s doing doing “ok”, and describes his grades as 

being good. He has chosen a career goal that will need good grades and many years of 

studies, and believes in his own ability to manage that. Participant 4, on the other hand, is 

starting a vocational study program to gain a certificate to be able to execute a trade that he 

already was doing in his home country. He feels competent, but knows he needs to learn how 

to adapt his knowledge and abilities to the Norwegian ways.  

 

All the students believe in their own competence, feel happy by making progress in different 

subjects, and believe that they will be able to get into their chosen study program and succeed 

there.  However, they are aware that Norwegian language will be necessary to succeed, and 

admit that the language often is the main challenge also in other subjects. All subjects are 

taught in Norwegian, so the students have to learn the Norwegian terms for everything also in 

social science or natural science or math. Therefor, gaining proficiency in Norwegian is the 

main focus for everyone. Participant 3 claims he didn’t know a word of Norwegian one year 

ago, but now speaks rather fluently. He is proud of his own ability to develop. Like the 

others, he says that by learning Norwegian language, and more about Norwegian culture, he 

feels better prepared to start upper secondary school.  

 

Social isolation 
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Some students describe their life in Norway as being difficult at first, because they lacked a 

social life at arrival in Norway. All have made friends since starting in school, however. 

While the students appreciate the community they have become a part of in the combination 

class, they find it difficult to socialize with Norwegian students. Language is brought up as 

the main obstacle.  

 

Also mentioned several times were the measures introduced to limit the spread of Covid-19.  

Closed schools and social distancing made for a lack of socialization. This period was 

described as a difficult time, and everyone was pleased when the school reopened.  

 

Participant 3: When I’m home alone I think that it’s better to be out with people. 

Because it’s not good to be isolated. You get unwell. Yes, I experienced that in the 

time of Corona.  

Interviewer: Yes? 

Participant 3: I couldn’t meet my family, I couldn’t meet my friends. And so it was 

pretty… pretty difficult for me. And so I thought that life is nothing without people, or 

without your friends, or… yes. And so it was very complicated. And so I was a bit 

depressed from being at home.  

 

 

6.1.3	Interactional	component	findings	
 

The purpose of this section is finding out whether the students have a contextual 

understanding of the environment they’re in, and the awareness to identify the ways in which 

to achieve their goals.  

 

Critical awareness  

 

A common trait of the students seems to be vagueness when it comes to them being aware of 

requirements to obtain their goals. They say they are aware of expectations in school, but do 

not give more specific descriptions of what they need to do than to “work hard” and not have 

too much absence. However, some considerations and adjustments have been done in terms 
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of future prospects while in the combination class. For example, one subject had an ambitious 

career goal that he after a while understood he had to give up, because it wasn’t realistic for 

him to access or complete the necessary training. The students are also aware that school may 

become a lot harder next year, when starting upper secondary schooling. This has been kept 

in mind when choosing a study program. Many have friends in upper secondary classes that 

tell them about their experience, and give advice about study direction. This insight seems to 

be much appreciated.  

 

The students believe the combination class to have had a positive influence on their social 

awareness by having provided the students with knowledge about their environment.  

 

Participant 1: Yes, they make it better. Because now I know so much more about 

Norway and society and how things work.  

 

Participant 1 says it is important to gain knowledge about Norway and Norwegians, so that 

he understands how to act within this society. Another subject is similarly happy with what 

they learn in social sciences. He likes learning about society and being able to discuss for 

example the news with his classmates. Indeed, all the students focus on debates they’ve had 

in class around norms and values, and are positive to the discussions they are able to have 

with people from different places presenting different viewpoints. The class becomes a safe 

space to express and be exposed to different opinions:  

 

Participant 2: But it’s difficult to come into a new culture that accepts everyone that’s 

different. And we learn about being different, we have to accept each other, so that 

people will accept us.  

Interviewer: Mhm.  

Participant 2: Yes, some come from a culture that was like a little strict. And it’s 

difficult when… when you come from a culture that is so strict to a culture that is 

open. You start to not understand what is right to do, and what is wrong.  

Interviewer: Mhm.  

Participant 2: So there will be problems some times, but we learn about that as well in 

the combination class. We learn about other things that we didn’t have in the home 

country, like homosexuality and stuff. And we learn about others like us, with habits 

from other countries. For example we talk about culture of violence. And we hear 
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about them talking about their culture, we find things that are common. We have 

people that are from different religions, we have Muslim, we have Christianity, no 

religion, and we discuss together, so that’s good.  

 

Participant 2 describes this as preparing for upper secondary, where there will be many 

different people and a different culture than within the combination class. She’s very positive 

to the debates they have, and the visits they get from for example people who come to tell 

them about their religions, because it teaches them to accept differences. Because not only 

will the students have to be aware of academic requirements to succeed, they themselves also 

underline the necessity of knowing the social expectations in an academic setting as well: 

 

Participant 3: And you have to be, like, polite, or you have to… you have to follow the 

rules. You have to respect others. Yes. We learnt that in the combination class, and 

they… they taught us, like, how we can treat others, how we should treat people. Yes. 

And that was really, really good for us. They had important information for us.  

 

Understanding causal agents  

 

The two students who wish to access university know that they will need top grades to access 

the university study programs wanted, and that they need to be careful about choosing the 

right subjects and getting right grades. Participant 2 says they have talked about it in class, 

and learned what is expected in certain careers. However, the other subjects do not seem to 

have gained more detailed knowledge about what requirements are needed than to “learn a 

lot” and “work hard”. 

 

They all give credit to the combination class for making them aware of having to learn 

Norwegian and about Norwegian school system in order to succeed in school:  

 

Participant 4: It is good in order to know how subjects are in Norway. Because the 

subjects are completely different than in Syria. Or Arabic and Norwegian. For 

example if you write a text, a Norwegian text, it’s completely different that how we 

write in Syria. It’s important to come to the combination class first, to know how for 

example social sciences, Norwegian, mathematics, how it works here. And then learn 

as much as possible afterwards.  
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Interviewer: Do you think… the languages of course are very different, but do you 

also find it difficult to learn for example mathematics in Norwegian? 

Participant 4: Yes, it’s… it’s not only languages. Many students, Norwegian students, 

they use a difficult language in mathematics. They… yes, difficult language.  

 

In the combination class, as Participant 4 here explains, the students learn just how different 

school can be from what they are used to, and that they must first understand the Norwegian 

system before they can successfully access it.  

 

Skill development  

 

Language is the most important skill the students focus on having learnt. It is the key to 

understand other subjects as well. All of them talk about the differences between the school 

system at home and in Norway. The Norwegian school system demands other skills, such as 

writing complete texts and making presentations. This is something required in Norway, but 

that many had never done before. Thus their skill sets have expanded. Several of the subjects 

give examples of the bad grades they got when starting the combination class that have 

developed notably.  

 

The combination class also seems to become a safe setting for practicing social skills, like 

taking initiative:  

 

Participant 2: Maybe daring to be the first to say hi. You have to dare to say hi if you 

want to make friends… get to know others. I wasn’t able to before. I was a little shy. 

But I’m social after getting to know my class. But first we learnt that. We learnt that 

we have to dare to say hi. Yeah, I don’t know… it gets better with the combination 

class.  

 

Skill transfer across life domains 

 

Something much appreciated is the social knowledge gained from being in the combination 

class at an upper secondary school. They’ve seen how Norwegian youth acts, and what they 

care about. In class they have learnt about Norwegians, how Norwegians think and talk and 

what they do, and about what is accepted in society and not.  
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Participant 3: We have learnt about what you can do in Norway, what you cannot do 

in Norway. What Norway is interested in, what.. like, what people in Norway are 

interested in. And about freedom, rights, possibilities. We’ve talked so much about it. 

Equality. Yes, and… everybody kind of has to… we have learnt about boys and girls. 

Because we come from a different country, and so they know that we grew up in a 

different society. And so they know that we don’t think like people in Norway. We 

don’t think like people in other countries.  

Interviewer: Mhm.  

Participant 3: And we have learnt that everybody in Norway has to contribute to have 

a good society. Yes. And that is very important. And we have learnt some rules from 

the Directorate of Immigration, from the police. How the police treats people in a 

good way. How… what you can do… what you have the right to… and about freedom 

of speech.  

Interviewer: Mhm.  

Participant 3: It’s very good for us. For me, I’m talking about myself, because in my 

home country we didn’t have that. And you… we couldn’t… we couldn’t say anything 

against the government. Yes, it was pretty difficult for us.  

 

Participant 3 expresses how many of the topics included in class discussions contain 

knowledge useful for the students’ lives outside of school.  

 

Several of the students also mention having learnt about and become interested in issues 

around the environment and climate:  

 

Participant 2: I learned in the combination class about some things I didn’t know 

about before, for example about the nature and stuff. In my home country we never 

talk about that. We talk about it in school, but it’s not like… it’s… we have other 

problems that we think about more than nature and stuff. But when I came to Norway 

I learned about nature. Now I really want to go back to my home country in the future 

and teach them that we actually have to think about nature.  

Interviewer: Like the environment and climate? 

Participant 2: Yes, climate change and sustainability.  
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Resource mobilization 

 

The students are grateful for the school support system. They know there are teachers, 

advisors and other staff at school that can be approached for guidance and help. Not all of 

them say they seek advice other than from their teachers, but one does give an example of 

how he made use of help from friends, the school, and municipal institutions to help with his 

situation.  

 

6.1.4	Behavioral	component	findings		
 

This section seeks to find out what actions the students take to influence an outcome. As their 

academic involvement in school is covered, what is focused on is the behavior that might say 

something about their social integration in the community in and outside school.  

 

Community involvement 

 

The students seem to prefer different levels of social engagement. All of them have friends in 

school, both in the combination class and in classes in upper secondary. With the class being 

located in the upper secondary school, this facilitates socialization, because you meet people 

in a similar age. One subject expresses how this would not have been as good if this student 

group had continued in classes with adults. There are activities at school made to facilitate 

socialization with students from other classes. This includes both different projects 

throughout the year, and activities for example at the library. One subject has made 

Norwegian friends through such activities, while the others still find it difficult to make 

contact with Norwegian students. They say they mostly spend time with either classmates or 

other friends, who then often speak the same language as they do.  

 

One of the participants is the combination class’ representative for student council. 

 

Two of the subjects seem to have big social networks in and outside school. One spends a lot 

of time with friends, going on visits, playing games, or having barbeques. He also says his 

friends have helped him out in school, as some are older or have been living in the 

municipality for longer, and can give advice. Another subject spends a lot of time outside of 
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schools in activities, and have gained friends and acquaintances through those interests. One 

subject states having more friends in that outside school. He feels there is not enough time 

outside school to spend with friends, because he has so much to learn, and devotes a lot of 

time for studying. However, he likes working out, goes to the gym a lot and meets people 

there. Sometimes this is people he can practice Norwegian with. At the same time he is also 

not very interested in investing in his network, as he wants to move to a different city in 

Norway. One participant claims not to be very social, but underlines that it is chosen. He 

describes himself as being more of an introvert, enjoys computer games, and prefers to spend 

time at home, with a few friends and family.  

 

Organizational participation 

 

Only one of the students gets engaged in organized activities. One had started going to 

workouts with an organized football team, but quit because communication became so 

difficult. Now he plays with friends instead. The one who is active does also participate in 

many different things. She does both music and dance, is active in different organizations 

focusing on outdoor life and humanitarian work. Through this she’s participated in activities 

such as trekking, skiing and learning first aid, and is happy having been able to learn different 

things and practice Norwegian. She also likes to take part in activities that happen in the 

municipality, like the local celebration of the 17th of May, or activities around Christmas.  

 

 

6.2	Presentation	of	findings	from	educator	interviews	
 

Interviews were conducted with three educators working in different positions relating to the 

study program. One of them have been working with this student group for many years, prior 

to the establishment of the combination class, when they still received training as part of the 

municipality’s program for adult learning. The other two had joined the combination class, 

one a while ago, and one more recently. All three are teachers by profession. Currently, one 

is working as a teacher in the combination class full time, one is doing both teaching and 

administrative work (as team leader), and one is now in a fulltime administrative position as 

principle of the center for adult learning, and thus responsible for those students needing a 

diploma from lower secondary school.   
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6.2.1	Educator	background		
	
Topics addressed in this section are again complimentary to those presented in the theoretical 

framework, with the aim of better understanding the context. The focus is different from that 

in the student background section, as I found it relevant to speak to the educators about the 

organization of the program, as well as their perspectives on the purpose and success of the 

program.  

 

Work background 

 

One of the participants had first worked as a teacher in an upper secondary school, then in an 

introduction program in a different municipality, before entering the combination class a few 

years ago. She teaches Norwegian, but has previously also had other subjects, such as social 

science. Her studies prior to this work were also focused on minority youth. Another subject 

has long experience working with minority youth, first in an upper secondary school in a 

different part of Norway. She started working in this municipality by teaching Norwegian to 

immigrants, first adults, and then this student group as well. She had an important role in the 

establishment of the combination class, and is now the principle of the adult learning center. 

The third subject is a teacher who’s also worked with this student group for some years, and 

who is now team leader for the combination classes at the school. Her position is mostly 

administrative, but she partly teaches Norwegian, English and social sciences.  

 

Organization of the study program 

 

In this municipality, the combination class study program is offered to students with short 

residency in Norway, and who are in need of more basic training as well as Norwegian skills. 

They are in the age group 16-24. Whether a student actually starts the combination class 

depends on the individual. At times there are still reasons why a student would in fact be 

better suited to attend classes with adults (maturity, life circumstances).  

 

The establishment of the combination class was initiated while young immigrant students 

past the age of 16 who needed to obtain a diploma from lower secondary school, had to 

attend classes with adult. The experience of negative social control from the adults toward the 
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youth led the administration to to separate them. The administration then got in contact with 

an upper secondary school that had an introduction class. This class was for immigrant 

students with a diploma form the home country, who needed to improve their Norwegian 

before entering a normal class. They realized that there were common needs for students with 

and without diplomas. All of them needed training in Norwegian, and most would benefit 

from improving or adapting their basic knowledge in other subjects as well to be better 

prepared for Norwegian upper secondary. The two groups were thus placed together in a 

combination class at the upper secondary school, because it was believed that it would be 

best for everyone to be around people their own age.  

 

Participant 5: But the thought here is for you to be with others your own age all the 

time, and feel like a young person, and be with other young people.   

 

The aim of the program is for the student to learn Norwegian, and either obtain a diploma for 

graduating lower secondary school, in order to access upper secondary school, or to improve 

the grades they already have. The interviewees explain how the combination class is relevant 

for student with different educational backgrounds, and give some examples:  

- A diploma from another country does not necessarily represent the same competence 

levels as would be required in Norway, and so some students would have a hard time 

adapting to expectations in Norwegian school.  

- Some students, coming from similar school systems, were academically prepared, but 

still lacked the Norwegian terminology.  

- Students lacking a diploma from lower secondary, but who are too old to attend a 

lower secondary school.  

- Students who had arrived in Norway so that they spent some time at lower secondary 

school, graduated and got a diploma (because everyone has the right to a diploma no 

matter their level, even being non-graded in all subjects), but were obviously not 

prepared to start upper secondary.  

 

What the students have in common is a lack of preparation to succeed in upper secondary. 

Educators saw that without having the prerequisite knowledge necessary, or even knowing 

the language, the result was failure to keep up with progression in classes, which then often 

resulted in early dropouts.  
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Participant 5: Yes, you can get papers being nongraded in all subjects from lower 

secondary school. If you arrive on the first of June in tenth grade, you get a diploma. 

You cannot fail lower secondary school. Nobody fails lower secondary.  

Interviewer: No.  

Participant 5: You can then start upper secondary if you want. In August. You have the 

right to do that. You don’t have to come to us.  

Interviewer: No. But then what the results are… 

Participant 5: Yes, the dropout rates clearly show how it goes.  

 

The combination class thus presents an opportunity to improve skills while being in an age-

appropriate environment. Students can stay in the combination class for two years. The 

teaching follows the same national competence goals as for students in a normal 10th grade, 

within the subjects Norwegian, English, mathematics, natural science, social science, and 

sports. The participants underline that this means there is a lot to go through in little time.  

 

At this school they have around 40 students in three classes. The students belong to their 

Norwegian class. The classes are divided in levels, between those who are beginners and 

those who are getting ready for examination. Students can be in different levels in different 

subjects. The educators perceive this as a way to accomplish adapted education, which is a 

legal requirement in Norwegian school. Small numbers of students in each class is also 

something chosen to ensure everyone gets the support needed. 

 

The combination class also have a couple of additional subjects: Flexid and KIS. In Flexid 

they talk about being multilingual, understanding different cultural codes, discuss the 

challenges of being caught between two cultures while focusing on the positive of having that 

cultural knowledge, all with the purpose of creating resilience. The teachers say the students 

enjoy this course a lot. In KIS they about the body, identity and sexuality. Many of the 

students come from cultures where they don’t talk about issues of the body, about sexuality 

and contraception, which is usually very natural for Norwegian youth. The students are thus 

accessing this information in a safe environment.  

 

For students who are particularly strong in a subject, they have the possibility to take and 

finish that subject in upper secondary while being a student in the combination class. This is 

typically students who are strong in math or English, which doesn’t require as much 
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knowledge of Norwegian. If you have papers from upper secondary school, you can also 

possibly get subjects approved in order to move up a class when starting the Norwegian 

upper secondary.  

 

The teachers generally find that they, as educators, learn a lot from the students as well. In 

such a multicultural setting, this mutual learning process is continuous, and is something that 

the educators express that they gain a lot from.  

 

Participant 7 explained how the ability to offer this study program depends on the willingness 

to and functioning of cooperation between municipality (responsible for lower secondary 

students) and region (responsible for upper secondary students). Many places in Norway, 

combination classes are not offered, and so there is a need for better cooperation between 

administration levels so that more students can access such a program. Often it is an 

economic issue. A prerequisite for the cooperation is that the administrations agree on how to 

share the costs. At the same time, subjects also ask why more money is not granted from 

above, with education and integration being such important national issues. Some funding 

can be applied for, but the subjects call for a more specific national grant program with 

designated funding.  

 

6.2.2	Intrapersonal	component	findings	
 

This part focuses on how the educators perceive of the students’ control, motivation, efficacy 

and competence.  

 

Domain-specific perceived control 

 

The participants describe how many students arrive in Norway not knowing what’s going to 

happen to them. They are in limbo, and have lost a sense of control over their lives. The 

educators believe that the school, with people who have the right competence to help, can 

create some stability and have a positive effect on the students.  

 

Participant 5: Our students are in limbo. A lot of them, they don’t know what’s going 

on, some may have temporary residence permit, or don’t know if they’re staying, or… 
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And then by being here around people who know the system, where everyone is 

trained in developing resilience, taking responsibility for your own life. That helps in 

supporting and creating a platform for a more secure life. And then in combination 

with school, where you get a sense of value, that you’re learning something, you know 

something. I believe that’s important for self-esteem.  

 

Teachers go through courses such as mental health training. This is necessary, as Participant 

6, who has worked with this group for many years, explains experiencing that nowadays, 

their students are often more troubled than the same group of students some years ago. She 

says they know that many have been fleeing for years, have travelled unsafe routes and lived 

in refugee camps. Many have had to go through traumatic experiences, and they’ve often lost 

years of schooling. Even once arriving in Norway, they’ve had more examples of youth being 

moved around between different reception centers in different regions of the country. The 

educators say that the trauma and continued insecurity naturally affects how the students both 

socialize and are able to perform in school. The lack of control they have over their lives 

leads to distraction from or apathy towards school. However, the school can also be a place to 

experience stability and progress. 

 

An issue the educators know have improved for this student group is how they are less 

affected by adults, since their classes are now at an upper secondary. Participant 6 explains 

how it used to be:  

 

Participant 6: The reason we started the combination class was that we saw that for 

the youth to be taught in the same place as their parents and other grown up family 

members, that was… the youth experienced that very negatively. They were… those 

who had gone to school before had never gone to school with their parents, and 

expressed that this was something very negative. Just the fact that your mom and dad 

are there is… essentially a special situation. But also that you have a great deal of 

social control from the rest of the environment and the adult world, who were then 

looking after these youth in every way. Both in terms of them having to keep quiet, 

and all those usual things between parents and children, but also about what you’re 

allowed to do during recess, who can you talk to, who are you… what are you 

allowed to do? 
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The negative social control that happened when the youth were placed with adults was seen 

as very unfortunate. However, even if it has improved a lot, it can still take place. Students at 

times get engaged or married before they want to, and will sometimes seek advice and help 

from their teachers to avoid their parents’ decisions for them.  

 

There is also a focus in class on presenting the students with tools to become more resilient, 

more confident, and aware of and able to make own choices. Courses like Flexid, KIS and the 

career guidance provided help them become more aware of how to have an independent life 

in Norway. Participant 7 describes how they at times see a huge growth, where it’s noticeable 

that the students through activities in class are gaining self-confidence:  

 

Participant 7: I think they get some… they get some time. And they get space for 

reflection. We do run different types of courses, projects… we have a subject called 

Flexid, run as a course throughout the year. Where you reflect on growing up with 

two cultures. And who am I in the middle of this? And then you get to know other 

people over time. That makes you better equipped to face the challenges at the other 

end. So I think that helps making people quite mindful. And we do see an amazing 

development with many who arrive as, well… rather frightened. Where we think how 

will you do? And then you get through a year or two, and then yes, you dare to be the 

group leader, and you take responsibility, and you give presentations, and you’re 

ready to start upper secondary. So yeah, I am certain that that has… is very 

important. And that they see that they’re in a context where… yes, where we try 

telling them that they mean something. Which means that they also mean something, 

right, in society at large. That they’re not just anybody.  

 

Domain-specific self-efficacy 

 

The educators say it seems like the students are in a hurry to finish. Participant 5 finds it 

understandable. These are youth, she says, and a few years of age difference might seem big 

for them. At this age it’s important to stay with friends, or at least with people more or less 

the same age. It seems to her that this is one of the reason why some do not want to start the 

combination class, because then they will lag behind friends and other students their own age. 

However, the educators try to persuade them to start and stay as long as possible. 
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Participant 7: It’s funny; our students often want to make it through quickly, because 

they think that life is so short. So they hurry to finish. But then, when they’ve entered 

upper secondary, then they say, well yes, we see that now… and how much more 

difficult it is than…how much faster the teachers speak in upper secondary, how much 

bigger the classes are. They see all the benefits. So we say that our former students 

are our best ambassadors. So we do use them, if we are… have some students that are 

in doubt about doing an extra year, for example. Then it’s like; talk to them.  

 

She says former students later confirm the importance of making use of your time to prepare, 

and that it can be worth spending more time on that before moving on. In the class they get 

visits from former students who come to share their experience. Participant 7 says that now, 

most of the students do two years, because they see the necessity of it.  

 

Participant 5 also underline just how much the students have to learn in a very small amount 

of time. Some students arrive in Norway as analphabets, and can join the combination class 

after having done a course of the very basics, such as learning the alphabet. Catching up on 

all the knowledge Norwegian students spend ten years on in a couple of years demands a 

great amount of effort that she is very impressed with.  

 

Motivation control  

 

All the educators interviewed are confident the students enjoy school. They have very little 

absence. Socialization with classmates is important motivation to show up. The alternative 

(adult learning center) is for most undesirable. They see that students also want to stay in the 

same upper secondary school where the combination class is located, and this becomes a 

motivating factor for getting good grades and securing a place at the school.  

 

Indeed, the social factor is evidently motivating, according to the teachers. That is a big 

difference from the earlier, when this student group went to school with adults:  

 

Participant 5: Considering integration as well, and participating in what Norwegian 

youth does, and about understanding those codes. Then you are deprived of that 

opportunity in a center for adult learning, where you have your parents looking after 

you all the time. And not all parents want their children to become too Norwegian. In 
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some cultures there is quite a high degree of social control, especially for girls, and 

then you’ll never get the opportunity to avoid that. I believe that social control is not 

a positive thing. When your parents are the ones to decide what you do and don’t do. 

So that… I don’t think that’s good for the youth’s motivation, being around adults all 

day.  

 

What the students missed out on when staying with adults is no longer such an issue. They 

are in a larger degree free to do, talk and behave as they want, and that in itself is motivating 

according to Participant 5.  

 

Participant 6 adds another thing that has improved motivation. It is the right (since 2016) to 

improve grades and get a new diploma even if you already have one. Weak results would 

often exclude students from accessing their wanted study program, but now they have to 

opportunity to improve their grades so that they will get into a study program that interests 

them.  

 

Participant 6: We saw that this student group, it got… because they had this 

nongraded diploma from tenth grade, they never got accepted in the study program 

they wanted in upper secondary, because your grade point average was too weak, or 

you didn’t even have any. While by being in the combination class for a year or two, 

you get real grades and you get into electricity and electronics if, for example, that’s 

what you want. Which has a high average. Or into what… where you want.  

Interviewer: Yes.  

Participant 6: And the vast majority was able to after a while. And that is incredibly 

important for motivation. It doesn’t help to get into something you’re not interested 

in. it doesn’t help at all. And if you were really unfortunate, then you started maybe 

general studies without the qualifications, and then they dropped out… after a few 

weeks they were, yeah, done.  

 

The students in the combination class are by educators generally perceived as motivated, but 

one teacher reflects around this. She finds that the students are not in fact good at working 

hard in school, and thinks they are perceived as motivated because they are so positive and 

polite. She started wondering why that was, and once asked her students in class how many 

had been hit in school in their home country. All the students raised their hands. Her 
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conclusion is that it’s natural for these students to be nice and polite, because they had 

previously been physically punished if they weren’t.  

 

Perceived competence  

 

Participant 5: For many it is a lot to learn. And there is a big divide between those 

students coming from Western countries, which have approximately the same school 

system with the same content, and those coming from non-Western countries.  

 

The teachers say there is a big differences within their student group, as well as differences in 

levels in different subjects. They see that it is easier for students who come from similar 

education systems (Europe or North-America), where they’ve acquired the same type of 

knowledge. This is an important difference, because some have grown up in a knowledge 

system that is at times not compatible with the Norwegian one. One subject explains how 

students have sometimes learnt things that are here considered to be wrong, and they will fail 

if they present this as an answer in a test. Thus, their perceived competence is sometimes not 

of value in this school system.  

 

Others arrive with an educational background similar to that of the Norwegian school system, 

and can be considered strong students who only need the language training and adapting their 

knowledge to the terminology in Norwegian.  

 

What is common is that especially those with a diploma from the home country are impatient 

to move on to upper secondary. They are confident and believe that it’ll be fine, but the 

teachers know that they will not necessarily be successful if they’re not well prepared for that 

reality. They also know that it’ll be more difficult to start anew once you’ve already failed 

than to spend more time preparing well, and try to convince the students of this.  

 

Participant 6: So, not starting upper secondary school before you have some 

qualifications, because if you have experienced failing the first time, then that is… 

research knows a lot about that now, that it’s very hard to start again.  
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Even when they see a lot of progress for many students, Participant 5 emphasizes that they 

often leave the combination class with low grades in Norwegian. They are, however, 

noticeably better than when they started, and they manage moving on.  

 

Social isolation 

 

The teachers heard back from their students when the school was closed as a measure 

because of Covid-19. The say the students experienced this as a difficult time, both because 

of having to keep up with school digitally and because of the lack of socialization. The 

physical encounter that happens in school is perhaps even more important for these students 

than others, because they often don’t have as big of a social network. The teachers say they 

did extra follow-up during this time, and tried to encourage their students to meet with a 

friend for a walk, or other safe activities.  

 

Likewise, the teachers know that summers can be difficult, because it’s such a long break 

from school, their friends and daily activities. Not everyone has a family in the municipality, 

and some experience loneliness during a long summer.   

 

6.2.3	Interactional	component	findings	
 

The purpose of this section is to get the educators’ perspectives on whether the students have 

a contextual understanding of the environment they’re in, and the awareness to identify the 

ways in which to achieve their goals.  

 

Critical awareness  

 

According to the subjects, the students have a lot to become aware of and adapt to in order to 

function well in school and society, and some of it might be very difficult. They say the 

students have very little knowledge about the Norwegian school system, and how education 

and professional life is connected here.  

 

Participant 6: It takes a long time to arrive at the understanding of… why do you have 

to go to school to bake a cake? Well, if you’re going to do that as a job, you have to. 
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Understanding that it is a profession, and it’ll give you a certificate of apprenticeship, 

and a permanent job. That awareness takes a long time to understand. Because you 

believe that… everybody in Norway can become a doctor. No, not everyone in 

Norway can become a doctor.  

 

Getting to know the reality of life in Norway is something they have to spend a lot of time 

on, and which is at times surprisingly hard for the students to understand, because they’ve 

grown up with such a different reality. Participant 6 says they have to do a lot of reality 

checks, because the students, and their families, often have unrealistic expectations.  

 

Participant 6: They often say that, yes, my dad says I will become a doctor. I don’t 

want that. Or can, I’m not able to. No, you’re actually not able to. But you just have 

to work a little harder, the mom says. No, that’s actually not it. Not everyone can 

become a doctor. And especially not when you arrived in Norway at the age of 17 and 

had never gone to school before. Then you won’t become a doctor. It has nothing to 

do with your abilities, but you don’t have the time. You will never get to that 

necessary grade point average.  

 

One that’s helped, she says, is being placed at an upper secondary school. The students in the 

combination class thus get a lot of knowledge “for free” just by being in the school, seeing 

how it works, and what to expect. They are allowed to visit study programs in upper 

secondary, and many have older friends that have moved up already, whom they can learn 

from. Through this they learn to form more realistic expectations.   

 

However, the teachers also find that there are difficulties adjusting to expectations in class as 

well. What teachers expect them to do in class might be very far from what the students are 

used to, and for some it’s hard to grasp:   

 

Participant 5: For many, and this is the biggest challenge for our student group, it is 

this thing about wondering. To wonder and reflect. Because you come from school 

systems, if you have gone to school at all, that are very much guided by dictation and 

cramming. While in the Norwegian school, it is a lot about wondering, being critical, 

reflecting, discussing.  
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Participant 5 says that her students are often used to the idea that a good student is one that 

can learn by heart, while in Norway that is not really the focus. Therefor they have to practice 

having an opinion and expressing it. Which, she says, can be quite uncomfortable for some.  

 

Participant 5: We’re working on it continuously. As I mentioned, it is… it is difficult to 

readjust your thoughts. Perhaps you’re coming from a system where it’s dangerous to 

criticize. I mentioned… I did write “Assad” one time on the blackboard, and then 

there were many who just shrank and thought it was very uncomfortable to be 

supposed to say anything or have an opinion at all about Assad, be that positive or 

negative. 

Interviewer: Yes.  

Participant 5: It was as if they felt there could be consequences. So it’s probably… 

there is a lot of socialization there. Where you grew up… and of course this doesn’t 

apply to all the students, but many. They’ve grown up in political systems where it’s 

not ok to be critical.  

 

The subject sees this as one of the main challenges they have in class. It can make it very 

difficult to encourage a classroom discussion. She says it’s something they focus a lot on, and 

that the teachers continuously try to find new and better ways of doing. There seems to be 

agreement among the educators that critical thinking is one of the most difficult things to 

stimulate.  

 

Participant 7: Really, really, really difficult. It is super difficult, because the majority 

of our students, who went to school in their home countries, they are used to sitting 

still and keeping quiet, and just receiving and making notes. They’re not asked 

questions, unless it’s to recount what they’ve been practicing. In a way. So that when 

you ask, yes, what do you think? Then they would prefer to answer what they think 

you would have said.  

Interviewer: Yes.  

Participant 7: And understanding that there are no right answers to things, that takes 

a long time. And making them feel comfortable in presenting their own opinions. But 

it’s very interesting, because we do work on it a lot. Through dialogue, and with 

discussions and such. But at the same time, it… yes, it’s difficult for them to arrive at 

that point where they say, yes, this is my opinion, but you are free to think otherwise. 
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So they want to please, and that also applies to pleasing each other. And some of 

them are more the type of girls who don’t dare to say exactly what they mean if there 

are boys from the same country present, and that sort of stuff. So there are a lot of 

things to be aware of. But we try.  

 

Participant 7 says it is a long and challenging process for the students to be thinking 

critically, and then be comfortable in presenting own opinions, but that they do get better at 

it. And it is necessary, she says, because in upper secondary they will be expected to have an 

opinion and participate in discussions, and that in a larger class with more people around. 

 

Understanding causal agents 

 

The educators agree that a common issue is that the students have difficulty understanding 

the Norwegian school system. They seem motivated, obviously enjoy being in school, make a 

lot of effort, but are often not very good at doing what they are required to do. For example, 

Participant 7 says, they’re often bad at completing homework. Understanding the 

requirements in subjects seems to be very hard. The teachers try to focus on this, by giving 

out the criteria in advance of a task, be that a presentation or a written task or something else. 

However, she says the students are bad at using this actively, and so this is something the 

teachers have to repeat time and time again, and is something they have to try and be very 

clear about, so that the students don’t get false expectations. 

 

This becomes an issue both in separate subjects, but also in the students’ career plans. 

Participant 7 says they have to do a lot of reality checks, which sometimes mean crushing 

dreams. This is not to say that it’s impossible, but to help the students become aware of what 

is actually required. Participant 6 likewise explains how they spend a lot of time on career 

guidance and reality checks when it comes to performance in school versus career goals. 

Many want to become lawyers and doctors without having the necessary grades, and without 

making a realistic connection between those two things. Therefor they have to do a lot of 

work on clarifying what is it the students want, and how are they to get there.  

 

In the combination class, career advising is offered systematically, in order to help with this 

awareness. Students get assessed after the national competence goals of 10th grade, so that 

they’ll know where they stand by Norwegian standards in all subjects. The class also gets 



	
60	

some of their teachers from the upper secondary school, so that the students get used to their 

methods and expectations.  

 

Skill development  

 

The aim for the combination class is that everyone leaves with the same knowledge as 

students leaving 10th grade. That, for example, includes learning how Norwegian teachers 

expect you to write a text. This is not necessarily the same as in another school system, which 

means that such a skill is necessary for both students who have little and much school 

background. Everyone have to adjust to the expectations and skill requirements of the 

Norwegian school. Some students are very strong in certain subjects, and it is most common 

to struggle with Norwegian and English (many have not learnt English prior to arriving in 

Norway). For many, it is a lot to learn, but the teachers claim to see a positive development 

when it comes to school results.  

 

Participant 5: We do see a clear development. But even after they’ve been here, it is… 

it isn’t hard to see that Norwegian is their second language. Because it is a challenge 

to readjust your head to Norwegian. And you need to learn Norwegian in all subjects, 

really. Because natural science, even if it is natural science, that too is in Norwegian. 

So… but I think, for many it is… that arrive with little knowledge in the subjects we 

consider normal, and things we consider natural to know, even when they might be 

super knowledgeable about something else. (…) There are so many truisms that we 

spend time on. So what happens is that… what we try to accomplish is of course the 

basics, like reading and writing for those who can’t do that. And kind of get them into, 

and this sounds horrible, but the Western things taken for granted.  

 

Because many come from a different educational background, teachers have to spend much 

time introducing Western truisms, because this is a part of the integration process.  

Participant 5 explains that the majority gets very weak results in Norwegian, but that they 

make it work. With the basics there, they are able to move forward, and the dropout 

percentage is very low for these students in upper secondary. She says this is thanks to the 

fundamentals they achieve, referring to both the competence in different subjects, but also to 

resilience in terms of feeling comfortable and confident.  
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Skill transfer across life domains 

 

The teachers believe that the students acquire skills that will be of use to them outside school 

as well. One refers to the subjects KIS and Flexid, which add to the understanding of the 

multicultural society and living between two cultures. Participant 7 argues that also many of 

the skills they have to practice in the normal classes will be of use in all life circumstances. 

She refers to how they work on skills like giving presentations, speaking up, taking the floor, 

and participating in democratic practices. Additionally, she thinks they learn a lot from being 

a part of a community in the school, and understanding the social codes and rules.  

 

Participant 7: Giving presentations in front of a group of people, big or small, that’s 

also a skill that will be useful to take along. Naturally because you have to use those 

skills once you’re in upper secondary, but also elsewhere in society. Daring to speak 

up, volunteering to be a representative, that who’s chosen depends on a democratic 

election, accepting defeat with composure. Such skills are important.  

 

Digital skills are also mentioned. According to Participant 7, many of the students are not 

used to working with computer tools. They’re great on their phones, but many have little 

practice using computers, which takes time to learn. These, however, are skills that will be 

useful for them in their lives in and outside school.  

 

Resource mobilization 

 

The educators experience that in order to make prepared choices for study program in upper 

secondary school, the students seek advice from the career advisor working with the class. 

They are also very comfortable seeking help and guidance from their teachers. There is a 

strong teacher-student connection, and even prior students are quick to return to their teachers 

from the combination class for help. Participant 7 says she does a lot of follow-up work with 

students, both on practical issues as well as academic.  

 

Participant 7: It can for example be that they want us to have a chat with their current 

teachers, or accompany them when they’re going to talk to a councilor. Since we have 

such close contact with the students while they are in the combination class, it is 
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natural that we take part in follow-up afterwards, as long as they’re in the school, for 

example, or want it.  

 

The support system is present throughout the school years for those who stay in the same 

upper secondary school, and according to the subjects, the students do use it. They come to 

ask for help or advice, if they need help getting documentation, or if they don’t know who to 

approach about an issue.  

 

6.2.4	Behavioral	component	findings	
 

This section seeks to find out what actions the students take to influence an outcome, in the 

perspective of their educators. Focus is kept on behavior that might say something about the 

students’ social integration in the community in and outside school.  

 

Community involvement 

 

The participants all say there is a good, friendly environment in class. They say most of the 

students make friends in the class that they also spend time with outside school. This makes 

for an international friend group, and as they become a group, it gets easier to include more 

people from outside. The educators see the school as a meeting point. For the combination 

class to be placed here, it creates a sense of belonging to the school, and thus to the youth 

community in the city.  

 

However, they also see that the students often keep to themselves within the class, or with 

others who speak same language. The subjects do agree, though, that the most important 

thing is that the students feel like they are a part of the educational institution, a part of the 

youth culture, feel included and like they belong. Subject 7 says that while the administration 

previously were very concerned with the students getting to know Norwegians, they have 

grown to realize that the most important thing is for them to have friends. Not necessarily 

Norwegian friends, but friends, so that they feel part of a community.  

  

Participant 5: It is… we work as best we can. It is… the students themselves, we see 

that… they often stick together, just like they do in all other classes. And it is very 



	
63	

easy to stick to those with the mother tongue, the heart language. Then everything just 

floats so much easier.  

Interviewer: Yes.  

Participant 5: But we participate in the same things as the upper secondary students. 

And it is about feeling like you belong in a Norwegian school. That is important. So 

that sort of becomes the integration idea behind it, that you’re supposed to be where 

the Norwegian youth is, and see what Norwegian youth does and how they talk and…  

 

The intention, according to Participant 5, is to learn and adapt from being in the same 

environment as youth their age. And, she says, they do become aware of such things. She 

says they talk about it in class as well; the differences in how people talk and behave. The 

aim then is not to highlight the differences between them and Norwegian students, but to 

create awareness of how you perceive others and how they may perceive of you.  

 

Apart from being around each other in the school, combination class students do not spend 

much time with Norwegian youth, from what their teachers know. The school tries to 

facilitate activities between the combination classes and upper secondary classes, but 

Participant 5 says the combination class students then get very quiet. She knows they think 

it’s uncomfortable speaking Norwegian with the Norwegian students, and believes this has do 

with them feeling intellectually degraded by the language barrier. Participant 7 agrees that the 

students in these situations often get anxious, and that they’re more comfortable when a 

teacher joins and can sort of guide them in the social activities. She says they have to push 

them a little.  

 

Participant 7: The goal is that you’ll have someone to greet in the hallway. And when 

you have someone to say hi to, then it’ll be easier to have a chat if you by chance 

were to be standing next to that person.  

 

The teachers feel like they try as best they can to facilitate for social integration, but in the 

end it is up to the students. Some do make Norwegian friends, but most don’t want to leave 

their comfort zone. It is something they practice on, however, and Participant 7 says they do 

see the students becoming more comfortable in themselves, which makes it easier to get in 

touch with others. She stresses that they have to practice being more forward and initiating 

contact:  
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Participant 7: My experience is that they get a little… that they become more 

confident, and that they dare to present themselves to others. They don’t just stand 

there and wait for someone to approach them. Because there is a… I don’t know, I… 

a mechanism, in a way, that they wait for someone to approach them.  

Interviewer: Mhm.  

Participant 7: And then you might wait a long time, in Norway. So we have to practice 

that thing, that you are also a part of a… in a communication or interaction, you also 

have to… it is ok to smile and say hi to someone you don’t know. And that is often 

where we can start.  

 

According to Participant 6 there is a newer and more concerning issue with some of the youth 

that don’t want to socialize. These were youth that had been moved around in Norway, and 

who because of this experience didn’t want to get attached to a place where they wouldn’t be 

allowed to stay.   

 

Participant 6: It was a lot of moving around. And we’ve had youth that have lived in 

six-seven different receptions centers in Norway. And for children and youth, that is 

very unfortunate. Attachment takes a long time, and…(…) Those who came here, in 

August, September, and started the combination class, one of them said: “I’m not 

making friends here. I won’t be allowed to stay here.” Then three months passed, and 

it was right. That has been very unfortunate. And that… we didn’t see that earlier.  

 

Organizational participation 

 

The subjects say the combination class is established as being part of the school. They 

explain how the class takes part in joint school activities throughout the year, and is 

represented in student council. This representation is found to be very important for the 

students, in order for them to feel included and like they have a say, even though it is a very 

demanding task for the student representing the class. Participant 7 highlights that there is 

mutual learning in this, as it is also important for the rest of the school to see the combination 

class students actively participate, so that they don’t become just a satellite.  
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It is the educators’ understanding that their students participate in little organized activity 

outside of school. They know that some do football, and a few do cultural activities, but that 

it’s otherwise not common. The school has tried to promote some activities, but it has 

resulted in little engagement apart from some attending organized study sessions. However, 

the teachers examine reasons why the students show so little involvement. One subject says 

that culturally, few of the students are used to organized activities from their home countries. 

Another subject says it might be for economic reasons, as organized activities often cost quite 

a bit. They also argue that the students have so much they need to adapt to, culturally and 

linguistically, there are so many new things to learn, and so for them maybe that’s more than 

enough, without taking on another task as well.  
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7.	ANALYSIS		

 

The data presented in chapter 6 forms the basis for the discussion that follows in this chapter. 

The chapter starts with relating findings to the analytical framework. Then, the study’s 

research questions are answered. Finally, the emerging concepts found through coding and 

analysis are presented.  

 

7.1	Findings	relating	to	the	analytical	framework	
 

This first part of the analysis will look at the findings in relation to the analytical framework. 

Findings from the two participant groups are compared and discussed, systemically following 

the structure of the framework (intrapersonal, interactional, behavioral). 

 

7.1.1	Intrapersonal		
 

Domain-specific perceived control 

 

It becomes clear that the students’ perceived control varies in different contexts. At school, 

and in terms of their future careers, they feel like they’re the ones deciding what to do and 

that it’s up to them to get it done. The students are very clear on their future goals, and while 

this for three of them means a specific job, it is interesting to note that one participant claims 

his goal to be “stability” and “safety”. Which brings me to the second point; that three of 

them are greatly affected by having lost control over their lives because of conflicts in their 

home countries. Their accounts show that living with instability and uncertainties can lead to 

the loss of interest and self-confidence in school. The combination class then became a place 

to find stability, support and new hope for the future as they regained confidence in the 

ability to create a future for themselves.   

 

From the educators’ point of view it is clear that many students in the combination class are 

experiencing loss of control as a result of conflict in home countries, having had to flee, and 

from going through traumatic experiences. This has become an increasing problem over the 

last years, with more people fleeing conflicts such as the war in Syria, and staying longer in 

refugee camps. It is therefor important that teachers are prepared to support the students, who 
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are adapting to a new environment, not only in their schoolwork, but also in building up 

resilience. A special focus on this in the combination class provides positive results in the 

form of more confident and mindful students. Also, a clear positive effect of the combination 

class is minimizing negative social control that adults had over these young students when 

they prior to the establishment of the combination class attended school at centers for adult 

learning. Students can now behave and talk more freely amongst people their age, even 

though some social control is still happening between students from the same culture.  

 

It is natural to experience a loss of control when you have to readapt your life to a new place, 

culture and language, especially if your reason for moving was forced. Like other research on 

education and conflict has found, this study exemplifies how going to school can have a 

stabilizing effect. Life in school can also be a free space for youth that can easily be affected 

by negative social control. The support and time provided in the combination class helps the 

students settle, both in their personal and academic lives, which improves their control over 

their futures.  

 

Domain-specific self-efficacy 

 

It was clear that the students sensed a feeling of disappointment in not having gotten further 

with their education, expressed a need to justify their delay, and seemed restless to move on 

from the combination class to upper secondary. However, there is a clear understanding that 

it is necessary to acquire proficiency of Norwegian language in order to effectively learn 

other subjects as well. This is perceived as the main barrier they have to overcome. 

 

The students have a lot to learn in a small amount of time, according to the educators. At the 

same time they also seem like they’re in a hurry to continue on to upper secondary school. It 

is a problem that some do not understand that spending a bit more time preparing will give 

them better success later on.  

 

The feeling of lagging behind your peers is naturally frustrating, especially when you’re 

young and a few years can seem like an eternity. The purpose of the combination class is to 

help students reach a level that will allow them to be successful when starting upper 

secondary. Even though it’s understandable that students want to move ahead, having them 

understand that this is time well spent is the challenge.  
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Motivation control  

 

The findings show that the students are motivated by how education can change their 

situation (especially those coming from conflict backgrounds), and help them reach their 

future goals. The teaching methods used in the combination class by teachers, as well as the 

ability to learn at own level in school (level-flexibility in subjects and possibility of taking 

classes at upper secondary), also have a perceived motivational effect.  

 

Educators present the social aspect of school as the most important motivator for being and 

doing well in school. The social network they have in school is important, and being allowed 

to be around other youth instead of adults, as this student group was previously, is noticeably 

motivating. Students are perceived as wanting to do well both to make sure they get into the 

study program they want, and the school where their friends are.  

 

From the different perspectives it can be concluded that adapting education to the individuals 

in this particular student group has been important for motivation. The combination class has 

been successful in encouraging and facilitating for students, who already seem to have clear 

goals they want to reach, by allowing them to be in a youthful environment, and by letting 

them learn at a level that suits them.  

 

Perceived competence  

 

The students in this group are confident about their school results, as well as happy about 

making progress. The language is perceived as the main issue, which also becomes the 

challenge in other subjects, as they have to learn the Norwegian terminology for all subjects. 

However, they seem to feel prepared to move on to upper secondary. In addition to learning 

the language, educators underline that it will be difficult adapting to a Norwegian school 

system for many students who come from countries with different school systems. Their 

competence is not always relevant in this setting, and they have a lot to catch up on in the 

Norwegian system. Even though the educators are more careful than the students in claiming 

that they have the competence necessary for upper secondary, both groups agree on language 

being the key to succeed, which is a constant focus in the combination class. 
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Social isolation 

 

Students describe experiencing social isolation at arrival in Norway, but that they’ve gained 

friends through school. Lack of socialization when schools were closed due to the spread of 

Covid-19 was experienced as very negative. Like the educators say, these students tend to 

have smaller social networks than the average Norwegian student, and are therefor more in 

danger of experiencing social isolation, which would negatively effect their wellbeing.  

 

7.1.2	Interactional	
 

Critical awareness  

 

Students are positive to having become more culturally aware while in the combination class, 

because they spend so much time talking about how society works and the social codes. They 

know that this is important for knowing how to act in both school and society. Their 

educators add that the combination class students gain free knowledge by learning from their 

surroundings at the upper secondary. Combination class students often have friends in upper 

secondary classes that they can get inputs from. However, when it comes to expectations in 

school, the educators still say the students are ignorant of how the system works and what is 

required of them. Students often have goals that are way too ambitious and out of their reach, 

and teachers have to spend time on doing reality checks (one students spoke of having had to 

adjust his career goal). Indeed, even though the students generally claim to know what is 

expected of them, their answers are vague when it comes to what is required for them to 

reach their goals.  

 

Critical thinking in its academic sense is very difficult for these students, according to 

educators. Most are used to being rewarded for learning by heart, not posing questions, whilst 

in Norway, wondering, debating, forming and presenting an opinion is not only encouraged, 

but in many cases required. For some students this is completely unnatural, as they have 

grown up in societies where criticism could be punishable. Time is spent practicing on 

forming and presenting own opinions, which even though it might be difficult, seems to be 

appreciated by the students, who say they enjoy the discussions they have in class.  
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Understanding causal agents 

 

The difficulties with critical awareness make understanding causal agents hard as well. The 

students struggle with becoming aware of requirements, and how to actively use them to 

improve. Educators say they see this as an issue in subjects, but also for their career plans. 

Students tend to believe they can become doctors and lawyers without having the necessary 

grades for it. Career guidance is therefor an important activity in the combination class, as 

reality checks are needed to help the students understand what is obtainable, and what they 

actually have to do to reach their goals. The students confirm having talked about this in 

class, are positive to learning about Norwegian school system. This is such a vital point, 

because even strong abilities and motivation won’t take you far if you lack the awareness of 

requirements.  

 

Skill development  

 

Learning the language is the most important for students. They repeatedly acknowledge this, 

and that it is the key to understand other subjects. In addition, students are positive to having 

expanded their set of skills, as other skills are required in Norwegian schools. Educators 

confirm that all students, no matter background, need to adjust to the skill requirements in the 

Norwegian school. This includes how to write a text or how to give a presentation. There are 

many such new things to learn, and some, like debating or giving presentations, can be scary 

at first. Then the combination class becomes a safe setting to practice, because there are 

others like you who lack the same skills. Many of the students are also need to learn Western 

truisms, which become necessary in preparing not only for upper secondary, but also for life 

in Norway.  

 

Social skills are also gained through activities they do in class, and through being situated in 

an upper secondary school. Students observe how Norwegian youth acts and talks, and in 

class they talk about and practice taking social initiative.  

 

Skill transfer across life domains 

 

One of the most important skills learnt in school that will benefit the students in their 

personal lives are the social skills and awareness. The students themselves welcome the 
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knowledge gained from their social surroundings, through which they have learnt about 

Norwegian society and Norwegian youth culture. Important social codes are picked up by 

being part of a community. Several of the students also appreciated the discussions they have 

gotten used to having in class, which have taught them to respect another person’s right to a 

different opinion. The educators believe the content from the subjects KIS and Flexid help 

strengthening a multicultural identity and the individual’s resilience, while it also teaches 

equality and respect for others.  

 

So many of the skills practiced in class, such as giving presentations and participating in 

discussions, are important for making students feel confident and comfortable participating, 

even outside the classroom. Democratic practices are learnt, for example through election of 

student council. The rights you have in Norway, like freedom of speech, are explained. 

Digital skills are necessary both in and out of school, as a tool for work or gaining 

information. Awareness about the environment, climate change, and sustainability was 

mentioned by several student participants as knowledge they found highly interesting and 

valuable. These things are important to be familiar with in order to be an active member of 

the society you live in.  

 

Resource mobilization 

 

The support system the school provides, through teachers and advisors, are something the 

students are aware of, and make use of when needed. In the combination class, students and 

teachers grow a strong connection, according to one of the educator participants. She says 

even prior students are quick to return to the combination class teachers for help or advice 

after they have left the study program. It is positive that the students are aware of and make 

use of the support mechanisms in place to help them.  

 

7.1.3	Behavioral	
 

Community involvement 

 

The school is the community combination class students will spend most time in, and both 

the school and the combination class itself function as a meeting point. Students make friends 
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in class, that they also spend time with outside of school. It is common to have friends in 

classes in upper secondary as well, though these are normally people speaking the same 

mother tongue. The students are thus already involved in the student community. However, 

students say they find it difficult to socialize with the Norwegian students. Language is 

brought up as yet another obstacle, in addition to being a new student in a new and culturally 

different environment. The school tries to facilitate contact by organizing social activities 

with classes from upper secondary school. Teachers experience that their students then get 

quiet and uncomfortable with speaking Norwegian, and feel like they have to push the 

students to participate. Though educators say they at first wanted combination class students 

to make Norwegian friends, they have realized that the most important thing is to have 

friends and feel as part of a community. Feeling of belonging is the vital thing, while they 

also learn and adapt from being in the social setting that a school is.  

 

The students seem content with their social networks. They have friends they spend time with 

in and out of school. While three say they don’t socialize a lot with Norwegians, one 

participant have made Norwegian friends from participating in different activities.  

 

Troubling is the increasing issue over recent years that some of combination class students 

don’t want to get involved socially. They have been moved around different reception centers 

in Norway, and want to avoid getting attached to another place they might not be allowed to 

stay. It is very unfortunate not allowing them to find stability and becoming part of a 

community. One of the student participants had such a story of having lived four different 

places, and did now not seem interested in creating a social network in this municipality.  

 

Organizational participation 

 

It is not common among combination class students to participate in organized activities. 

Some do football, but very few goes to practice with an organized team. However, one of the 

student participants is obviously an exception, as she participates in many different 

organizations and activities. Participating in organizations is not necessarily relevant for this 

group. Or rather, it is understandable that they don’t participate. Some are not interested or 

used to the idea, as organized activities might be less common where they come from. 

Organized activities can also be expensive in Norway, and so some might not prioritize it for 

economic reasons. It would also not be surprising if these students, already having to adapt to 
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a new life in Norway, would quite simply have enough on their plates as it is. Considering 

that they have to adapt to a new country, a new language, a new culture, a new school with 

new expectations to them and new social codes, it could be argued that focus should be kept 

on this before introducing oneself to yet another new setting.  

  

7.1.4	Summary	
 

To add to the discussion, see it in light of Cummings’ language focus and Stromquist’s four 

dimensions of empowerment (cognitive (understanding one’s environment), economic 

(ability to take part in income-generating activities), political (ability to influence society) 

and psychological).  

 

7.2	Answers	to	the	research	questions	
 

7.2.1	RQ1:	How	are	combination	classes	experienced	and	valued	by	students?	
 

According to the accounts of the four students spoken with for this study, the combination 

class is a place for growth. All students are happy with their time in the class, and enjoy 

going to school. Socially, it is important for them. They appreciate having made friends in 

class and at the school. Being situated at an upper secondary school facilitates socialization, 

especially noted by those who attended courses with adults prior to staring the combination 

class. Even though the students find it challenging getting in touch with Norwegians, they are 

glad to be in the same environment as Norwegian youth. They claim they’ve learned a lot 

about Norwegian society, youth culture and the Norwegian school system just by having their 

class situated at the upper secondary school.  

 

The teachers and their teaching methods receive a lot of praise from the students. They like 

that teachers are less strict that some are used to, and find their ways of explaining to be 

motivating. The support that is available to them, from teachers and counselors, is highly 

valued. Having educators that understand them and their needs makes the combination class 

feel like a safe space. Being able to change levels in subjects mean that they can learn at their 

own pace. All of this makes the learning process easier, which is important, as they have a lot 

to learn. Even with several of the participants being very strong students, they are fully aware 
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of lacking necessary knowledge in Norwegian and about the Norwegian school system. The 

combination class is considered a great place to practice these skills, along with other 

students who face the same challenges.  

 

In conclusion, students feel the combination class has made them aware of what they need to 

learn in order to get where they want, and facilitates this learning process by providing the 

right environment and support.  

 

7.2.2	RQ2:	What	are	the	social	and	academic	impacts	of	combination	classes,	as	perceived	
by	students	and	educators?	
 

Even though few students in the combination class socialize with Norwegian students, it can 

still be argued that they have achieved social integration. By being part of the combination 

class, which is situated and established as part of the upper secondary school, the students do 

form part of the student community, and thus also of the youth community in the 

municipality. For the educators, this is the most important social impact. Also because it 

reduces the negative social control youth experienced when going to classes with adults.  

 

There is also no doubt that the combination class has contributed to the students’ social life. 

All students make friends in class, and usually also have friends in upper secondary classes. 

The educators are convinced, and the students confirm, that being in the upper secondary 

school also makes the students aware of how Norwegian youth behaves and talks, and what 

they’re interested in. Social activities organized by the school also facilitate for initiating 

contact with Norwegian students.  

 

Academically, students gain a lot of knowledge in classes that are adapted to them. They 

have teachers that have competence working with minority youth, are placed in an age-

appropriate school, go to class with other facing the same challenges and can learn different 

subjects at their level. Having a strong focus on learning Norwegian, while also making sure 

they catch up to Norwegian standards in other subjects, make them far more prepared to start 

upper secondary school than had they done courses with adults that focus on preparing for 

work life.  
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7.2.3 RQ3:	How	may	combination	classes	contribute	to	the	empowerment	of	students?	
 

One of the most important contributions from the combination class seems to be the 

provision of stability. In the class, students are met with people who understand them, and 

who provide support and an environment for both personal and academic growth. Talking 

about what it’s like living with two cultures, and focusing on the positive sides of having that 

extra cultural competence, can help students strengthen their identity and realize their value. 

The fact that this class not only focuses on development in different subjects, but also on 

strengthening the students’ resilience, gives good results. Through age-appropriate 

socialization, being able to learn at your level and time spent practicing new skills in a safe 

environment, the students feel more comfortable and confident and.  

 

Given how the students have developed and learned through the program, the period spent in 

the combination class can be understood as an empowering process. Also, the class itself 

becomes an empowering community. It seems the students find empowerment through 

interaction not just with teachers, but also with each other, through socialization, through 

learning from each other, and through friendship. They find a sense of community and safety, 

and get a sense of belonging within the school.  

 

7.3	Presentation	of	concepts	emerging	from	the	data	
 

Coding was conducted following a grounded theory approach, by first reading through the 

transcripts, then continuing to review them while writing down codes. The codes were 

organized through constant comparison, by finding commonalities and connections between 

them, and by relating these to the analytical framework chosen for the study. The three 

emerging concepts are presented hereunder.  

 

7.3.1	The	success	of	adapted	education		
 

Not surprisingly, the success of the combination class seems to come from the focus on 

adapting the education to the students. Factors such as age-appropriateness, language focus 

for minority speakers, level-flexibility in subjects, possibility of taking subjects at upper 

secondary, identity-strengthening courses and provision of support for students experiencing 
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difficulties are all part of a teaching methodology adapted to this student group, which both 

students and educators see positive results from.  

 

7.3.2	Importance	of	social	environment	
 

Being in a class with students their own age will allow student to make friends, which makes 

school a more social and fun place to be. Students will also feel more comfortable being in a 

class with other students facing the same challenges as they do. While being in a class 

suitable for them, they are at the same time part of the upper secondary school. The feeling of 

belonging in a youth community could be created simply by situating the combination class 

in an upper secondary school.  

 

7.3.3	Reality	checks	
 

Students in combination classes often come from countries with different academic systems 

than in Norway. Making students become aware of the necessary requirements for reaching 

their goals, in school and for their futures, is according to educators one of the most 

challenging things they have to do. Many lack awareness of what is expected of them, and 

have unrealistic expectations of what they can achieve. Therefor the time in the combination 

class can and should help the students with reality checks.  
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8.	CONCLUSION	

 

The aim of this study has been be to explore the use and effects of offering additional basic 

education to youth with short residency in Norway, through the study program called 

combination classes. The research questions asked how students experience and value the 

program, how they, as well as educators, perceive of the social and academic impacts of the 

program, and in what ways the program can contribute to student empowerment.  

 

A comparative case study was chosen as research strategy, and interviews were to be 

conducted with student and educator participants in two schools offering combination classes 

at upper secondary schools. However, because of closed schools in the spring of 2020, the 

research ended up being a one-case study. Ending up working on just one case allowed me to 

focus more on the context, and to pay more attention to the comparison between students and 

educators, which was always the main area of interest.  

 

The analytical framework for psychological empowerment of Marc A. Zimmerman was used 

as a structuring tool in the preparation for data collection and during analysis. It guided the 

research to the following conclusions:  

 

- Students in combination classes experience personal and academic growth thanks to 

the environment and support found there. They value the time spent there, which 

makes them feel more comfortable and prepared for upper secondary.  

- Through adapting education to students’ needs, while making them aware of realistic 

expectations, the combination class provides the right type of preparation necessary to 

succeed in upper secondary.  

- Having the combination class situated in the upper secondary school gives an 

important feeling of belonging to a community.  

- Students find empowerment through age-appropriate socialization as well as adapted 

education. 

 

What is important to underline, is that these are results found from one case researched. 

Knowing that the combination class offer differs greatly from region to region in Norway, it 

would be wrong to assume that this study reflects experiences elsewhere. However, it does 
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present a picture of how such a program can contribute to the lives of youth in Norway. 

Continuing the research on this topic of better-adapted education would the surely be of great 

interest and value.  
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10.	APPENDICES	
 

Appendix	A:	Interview	consent	forms	(in	Norwegian)	
	

Consent	form	for	interviews	with	students	
	
	
	

Vil du delta i forskningsprosjektet 
”Education for Empowerment: Additional Basic Education for 

Students with Short Residency in Norway”? 
 
Dette er et spørsmål til deg om å delta i et forskningsprosjekt hvor formålet er å 
undersøke hvordan studenter og ansatte oppfatter og verdsetter utdanningstilbudet I 
kombinasjonsklassen. I dette skrivet gir vi deg informasjon om målene for prosjektet og 
hva deltakelse vil innebære for deg. 
 
Formål 
Dette forskningsprosjektet er en masteroppgave i graden Comparative and International 
Education ved Universitetet i Oslo. 
Formålet er å undersøke om utdanningstilbudet gitt i kombinasjonsklassen kan ha en 
myndiggjørende (empowering) virkning for studentene, ved å bidra til deres trivsel og 
integrering på skolen og i bostedskommunen. Dette gjøres ved å forsøke å finne ut av hvilke 
sosiale og faglige virkninger kombinasjonsklassen har. Hovedvekten legges på hvordan 
ansatte som jobber med kombinasjonsklassen og studentene selv oppfatter og verdsetter 
tilbudet. 
 
Hvem er ansvarlig for forskningsprosjektet? 
Universitetet i Oslo / Institutt for pedagogikk er ansvarlig for prosjektet. 
 
Hvorfor får du spørsmål om å delta? 
Du får spørsmål om å delta i dette forskningsprosjektet fordi du er student i 
kombinasjonsklassen ved en av de to videregående skolene på Østlandet som data blir samlet 
inn fra. Alle i klassen har fått henvendelse om å delta. 
 
Hva innebærer det for deg å delta? 
Hvis du velger å delta i prosjektet, innebærer det at du blir med på et personlig intervju. Det 
vil ta deg ca. 45 minutter. Intervjuet inneholder spørsmål om din utdanningsbakgrunn, dine 
mål for fremtiden, din oppfatning av kombinasjonsklassen, og ditt sosiale liv på og utenfor 
skolen. Dine svar blir registrert som lydopptak. 
 
Det	er	frivillig	å	delta	
Det	er	frivillig	å	delta	i	prosjektet.	Hvis	du	velger	å	delta,	kan	du	når	som	helst	trekke	
samtykke	tilbake	uten	å	oppgi	noen	grunn.	Alle	opplysninger	om	deg	vil	da	bli	
anonymisert.	Det	vil	ikke	ha	noen	negative	konsekvenser	for	deg	hvis	du	ikke	vil	delta	
eller	senere	velger	å	trekke	deg.		
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Ditt personvern – hvordan vi oppbevarer og bruker dine opplysninger  
Vi vil bare bruke opplysningene om deg til formålene vi har fortalt om i dette skrivet. Vi 
behandler opplysningene konfidensielt og i samsvar med personvernregelverket. 
Det er kun masterstudenten og hennes veileder som vil ha tilgang til opplysningene. 
Navnet og kontaktopplysningene dine vil erstattes med en kode som lagres på egen navneliste 
adskilt fra øvrige data, og øvrige data registrert i lydopptak krypteres under forsendelse og 
lagring. 
 
Som deltaker vil du ikke kunne gjenkjennes i publikasjon.  
 
Hva skjer med opplysningene dine når vi avslutter forskningsprosjektet? 
Prosjektet skal etter planen avsluttes 31. juli 2020. Ved prosjektslutt vil all data bli 
anonymisert. Koblingsnøkkelen som kobler navnet ditt til øvrig data vil bli slettet, alle 
personidentifiserbare opplysninger fjernes og lydopptak slettes. 
 
Dine	rettigheter	
Så	lenge	du	kan	identifiseres	i	datamaterialet,	har	du	rett	til:	
innsyn	i	hvilke	personopplysninger	som	er	registrert	om	deg,	
å	få	rettet	personopplysninger	om	deg,		
få	slettet	personopplysninger	om	deg,	
få	utlevert	en	kopi	av	dine	personopplysninger	(dataportabilitet),	og	
å	sende	klage	til	personvernombudet	eller	Datatilsynet	om	behandlingen	av	dine	
personopplysninger.	
	
Hva	gir	oss	rett	til	å	behandle	personopplysninger	om	deg?	
Vi behandler opplysninger om deg basert på ditt samtykke. 
 
På oppdrag fra Universitetet i Oslo / Institutt for pedagogikk har NSD – Norsk senter for 
forskningsdata AS vurdert at behandlingen av personopplysninger i dette prosjektet er i 
samsvar med personvernregelverket.  
	
Hvor	kan	jeg	finne	ut	mer?	
Hvis	du	har	spørsmål	til	studien,	eller	ønsker	å	benytte	deg	av	dine	rettigheter,	ta	
kontakt	med:	
Masterstudenten	som	utfører	forskningsprosjektet,	Mathilde	Moe	Kaupang,	på	epost	
(mathildekaupang@gmail.com)	eller	telefon:	45451113.	
Universitetet	i	Oslo	/	Institutt	for	pedagogikk	
Vårt	personvernombud:	personvernombud@uio.no	
NSD	–	Norsk	senter	for	forskningsdata	AS,	på	epost	(personverntjenester@nsd.no)	eller	
telefon:	55	58	21	17.	
	
Med	vennlig	hilsen	
	
	
	
Mathilde	Moe	Kaupang	
(Masterstudent)	
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----------------------------------------------------------------------------------------------------------------	
Samtykkeerklæring  
	
Jeg	har	mottatt	og	forstått	informasjon	om	prosjektet	”Education	for	Empowerment:	
Additional	Basic	Education	for	Students	with	Short	Residency	in	Norway”,	og	har	fått	
anledning	til	å	stille	spørsmål.	Jeg	samtykker	til:	
	
å	delta	i	intervju	
	
Jeg	samtykker	til	at	mine	opplysninger	behandles	frem	til	prosjektet	er	avsluttet,	ca.	
31.07.20.	
	
	
----------------------------------------------------------------------------------------------------------------	
(Signert	av	prosjektdeltaker,	dato)	
 
 
 
 
 
 
 

Consent	form	for	interviews	with	educators	
 
	

Vil	du	delta	i	forskningsprosjektet	
”Education	for	Empowerment:	Additional	Basic	Education	for	

Students	with	Short	Residency	in	Norway”?	
	
Dette	er	et	spørsmål	til	deg	om	å	delta	i	et	forskningsprosjekt	hvor	formålet	er	å	
undersøke	hvordan	studenter	og	ansatte	oppfatter	og	verdsetter	
utdanningstilbudet	i	kombinasjonsklassen.	I	dette	skrivet	gir	vi	deg	informasjon	
om	målene	for	prosjektet	og	hva	deltakelse	vil	innebære	for	deg.	
	
Formål	
Dette	forskningsprosjektet	er	en	masteroppgave	i	graden	Comparative	and	International	
Education	ved	Universitetet	i	Oslo.	
Formålet	er	å	undersøke	om	utdanningstilbudet	gitt	i	kombinasjonsklassen	kan	ha	en	
myndiggjørende	(empowering)	virkning	for	studentene,	ved	å	bidra	til	deres	trivsel	og	
integrering	på	skolen	og	i	bostedskommunen.	Dette	gjøres	ved	å	forsøke	å	finne	ut	av	
hvilke	sosiale	og	faglige	virkninger	kombinasjonsklassen	har.	Hovedvekten	legges	på	
hvordan	ansatte	som	jobber	med	kombinasjonsklassen	og	studentene	selv	oppfatter	og	
verdsetter	tilbudet.	
	
Hvem	er	ansvarlig	for	forskningsprosjektet?	
Universitetet	i	Oslo	/	Institutt	for	pedagogikk	er	ansvarlig	for	prosjektet.	
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Hvorfor	får	du	spørsmål	om	å	delta?	
Du	får	spørsmål	om	å	delta	i	dette	forskningsprosjektet	fordi	du	jobber	med	
kombinasjonsklassen	ved	en	av	de	to	videregående	skolene	på	Østlandet	som	data	blir	
samlet	inn	fra.	
	
Hva	innebærer	det	for	deg	å	delta?	
Hvis	du	velger	å	delta	i	prosjektet,	innebærer	det	at	du	blir	med	på	et	personlig	intervju.	
Det	vil	ta	deg	ca.	45	minutter.	Intervjuet	inneholder	spørsmål	om	din	stilling,	og	om	din	
oppfatning	av	hvilken	virkning	kombinasjonsklassen	har	på	studentene	faglig	og	sosialt.	
Dine	svar	blir	registrert	som	lydopptak.	
	
Det	er	frivillig	å	delta	
Det	er	frivillig	å	delta	i	prosjektet.	Hvis	du	velger	å	delta,	kan	du	når	som	helst	trekke	
samtykke	tilbake	uten	å	oppgi	noen	grunn.	Alle	opplysninger	om	deg	vil	da	bli	
anonymisert.	Det	vil	ikke	ha	noen	negative	konsekvenser	for	deg	hvis	du	ikke	vil	delta	
eller	senere	velger	å	trekke	deg.		
	
Ditt	personvern	–	hvordan	vi	oppbevarer	og	bruker	dine	opplysninger		
Vi	vil	bare	bruke	opplysningene	om	deg	til	formålene	vi	har	fortalt	om	i	dette	skrivet.	Vi	
behandler	opplysningene	konfidensielt	og	i	samsvar	med	personvernregelverket.	
Det	er	kun	masterstudenten	og	hennes	veileder	som	vil	ha	tilgang	til	opplysningene.	
Navnet	og	kontaktopplysningene	dine	vil	erstattes	med	en	kode	som	lagres	på	egen	
navneliste	adskilt	fra	øvrige	data,	og	øvrige	data	registrert	i	lydopptak	krypteres	under	
forsendelse	og	lagring.	
	
Som	deltaker	vil	du	ikke	kunne	gjenkjennes	i	publikasjon.		
	
Hva	skjer	med	opplysningene	dine	når	vi	avslutter	forskningsprosjektet?	
Prosjektet	skal	etter	planen	avsluttes	31.	juli	2020.	Ved	prosjektslutt	vil	all	data	bli	
anonymisert.	Koblingsnøkkelen	som	kobler	navnet	ditt	til	øvrig	data	vil	bli	slettet,	alle	
personidentifiserbare	opplysninger	fjernes	og	lydopptak	slettes.	
	
Dine	rettigheter	
Så	lenge	du	kan	identifiseres	i	datamaterialet,	har	du	rett	til:	
innsyn	i	hvilke	personopplysninger	som	er	registrert	om	deg,	
å	få	rettet	personopplysninger	om	deg,		
få	slettet	personopplysninger	om	deg,	
få	utlevert	en	kopi	av	dine	personopplysninger	(dataportabilitet),	og	
å	sende	klage	til	personvernombudet	eller	Datatilsynet	om	behandlingen	av	dine	
personopplysninger.	
	
Hva	gir	oss	rett	til	å	behandle	personopplysninger	om	deg?	
Vi	behandler	opplysninger	om	deg	basert	på	ditt	samtykke.	
	
På	oppdrag	fra	Universitetet	i	Oslo	/	Institutt	for	pedagogikk	har	NSD	–	Norsk	senter	for	
forskningsdata	AS	vurdert	at	behandlingen	av	personopplysninger	i	dette	prosjektet	er	i	
samsvar	med	personvernregelverket.		
	
Hvor	kan	jeg	finne	ut	mer?	
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Hvis	du	har	spørsmål	til	studien,	eller	ønsker	å	benytte	deg	av	dine	rettigheter,	ta	
kontakt	med:	
Masterstudenten	som	utfører	forskningsprosjektet,	Mathilde	Moe	Kaupang,	på	epost	
(mathildekaupang@gmail.com)	eller	telefon:	45451113.	
Universitetet	i	Oslo	/	Institutt	for	pedagogikk	
Vårt	personvernombud:	personvernombud@uio.no	
NSD	–	Norsk	senter	for	forskningsdata	AS,	på	epost	(personverntjenester@nsd.no)	eller	
telefon:	55	58	21	17.	
	
Med	vennlig	hilsen	
	
	
	
Mathilde	Moe	Kaupang	
(masterstudent)	
	
	
----------------------------------------------------------------------------------------------------------------	
Samtykkeerklæring		
	
Jeg	har	mottatt	og	forstått	informasjon	om	prosjektet	”Education	for	Empowerment:	
Additional	Basic	Education	for	Students	with	Short	Residency	in	Norway”,	og	har	fått	
anledning	til	å	stille	spørsmål.	Jeg	samtykker	til:	
	
å	delta	i	intervju	
	
Jeg	samtykker	til	at	mine	opplysninger	behandles	frem	til	prosjektet	er	avsluttet,	ca.	
31.07.20.	
	
	
----------------------------------------------------------------------------------------------------------------	
(Signert	av	prosjektdeltaker,	dato)	
	
	
 

Appendix	B:	English	interview	guide	
	

Interview	guide	for	interviews	with	students	in	combination	classes	
 

Background 

- Please tell me a bit about yourself; how old you are and where you are from.  

- What is your educational background?  

- How long have you been in the combination class, and what did you do prior to this? 

- What is your experience with the program so far?  
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- What does education mean to you? 

 

Intrapersonal component 

- How would you describe your social life, in and outside school? 

- Who do you feel is in charge of decisions about your academic and professional life, 

currently and for the future? 

- What do you wish to achieve by attending this program? 

- When do you think you will complete this study program?  

- What are your goals for the future? 

 

Interactional component  

- What is required for you to complete upper secondary school? 

- What is required for you to reach your goals for the future? 

- How do you feel like this program can affect your possibilities for reaching your 

goals? 

- How are you doing academically, according to assessments? How do you feel about 

that? 

- What skills have you developed through this program? 

- Are these only academic skills, or does it include skills that can contribute to your life 

outside of school as well? 

 

Behavioral component 

- How do you get involved in the school community? 

- Are you involved in any school related or out of school organizations or activities? 

- Do you join in activities in your municipality? 

- Who do you usually spend time with, in and outside of school? 

 

Interview	guide	for	interviews	with	educators	working	with	combination	classes	
 

Background 

- Please tell me about your work; your experience working with immigrants, your 

current position, your role in the combination class, and how long you have been 

working with this program. 
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- In your municipality, what is the purpose of offering immigrants education in a 

combination class? 

- How is this study program organized in your municipality? How is the responsibility 

for the program divided between region and municipality?  

- Which students can access this study program? How many are in the class now? 

- What are the students taught? By whom? 

- In your experience, how successful is the combination class in contributing to both 

social and academic integration? 

- In your experience, what are the effects of and the importance of young immigrants 

accessing this study program? 

 

Intrapersonal component 

- How do you think the program affects the students’ control over own lives? 

- Compared to the old way of organizing education for this student group, how is this 

program contributing to student confidence and motivation? 

 

Interactional component  

- How does the program contribute to students’ critical awareness of academic 

knowledge and skill requirements? 

- How does the program help students’ skill development? 

- Compared to the old way of organizing, how does this program contribute to 

academic development among students? 

- How do you perceive this program to contribute to the students’ social life? 

 

Behavioral component 

- What is your perception of combination class students’ community involvement, both 

in and outside of school? 

 
 

Appendix	C:	Norwegian	interview	guide		
	

Intervjuguide	for	intervjuer	med	studenter	i	kombinasjonsklasse	
 

Bakgrunn 
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- Kan du fortelle litt om deg selv, hvor gammel du er og hvor du kommer fra? 

- Hva slags utdanningsbakgrunn har du? 

- Hvor lenge har du gått i kombinasjonsklassen, og hva gjorde du før? 

- Hva er din erfaring med programmet så langt? 

- Hva betyr utdanning for deg? 

 

Intrapersonal component 

- Hvordan ville du beskrevet ditt sosiale liv, både på skolen og utenfor? 

- Hvem føler du tar valg og bestemmer over ditt akademiske og personlige liv, både nå 

og for fremtiden? 

- Hva ønsker du å oppnå ved å delta i denne klassen? 

- Når tror du du vil være ferdig i kombinasjonsklassen? 

- Hva er dine mål for framtiden? 

 

Interactional component 

- Hva kreves for at du skal fullføre videregående skole? 

- Hva kreves for at du skal nå målene dine for framtiden? 

- Hvordan føler du dette utdanningsprogrammet påvirker dine muligheter for å nå 

målene dine? 

- Hvordan går det med deg på skolen resultatmessig? Hva føler du om det? 

- Hvilke ferdigheter har du opparbeidet deg gjennom dette programmet? 

- Er dette kun akademiske ferdigheter, eller har du lært annet som kan bidra til livet ditt 

også? 

 

Behavioral component 

- Hvordan engasjerer du deg (i samfunnet) på skolen? 

- Er du med på noen aktiviteter eller i noen organisasjoner på skolen eller utenfor? 

- Pleier du å bli med på aktiviteter her i byen? 

- Hvem pleier du å tilbringe tid med, på og utenfor skolen? 

 

Intervjuguide	for	intervjuer	med	ansatte	i	kombinasjonsklasse	
 

Bakgrunn 
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- Kan du fortelle meg om jobben din; din erfaring med å jobbe med innvandrere, din 

nåværende stilling og rolle i kombinasjonsklassen, og hvor lenge du har jobbet med 

dette utdanningsprogrammet.  

- I denne kommunen, hva er formålet med å tilby studenter utdanning i 

kombinasjonsklasse? 

- Hvordan er dette utdanningsprogrammet organisert i denne kommunen? Hvordan 

deles ansvaret for programmet mellom fylket og kommunen? 

- Hvilke studenter har tilgang til kombinasjonsklasse, og hvor mange går i 

kombinasjonsklasse nå? 

- Hva lærer studentene i kombinasjonsklasse? Hvem underviser? 

- I din erfaring, hvor vellykket er kombinasjonsklassen med å bidra til sosial og 

akademisk integrering? 

- I din erfaring, hva er resultatene og viktigheten av at unge med kort botid kan få 

tilgang på dette utdanningsprogrammet? 

 

Intrapersonal component 

- Hvordan tror du dette programmet kan påvirke studentenes kontroll over eget liv? 

- I forhold til den tidligere måten å organisere utdanning for denne studentgruppen, 

hvordan bidrar dette programmet til studentenes motivasjon og selvsikkerhet? 

 

Interactional component 

- Hvordan bidrar programmet til studentenes kritiske tenkning rundt faglig kunnskap og 

ferdighetskrav? 

- Hvordan bidrar programmet til studentenes utvikling av ferdigheter? 

- Sammenlignet med tidligere, hvordan bidrar dette programmet med faglig utvikling 

blant studentene? 

- Hvordan oppfatter du at programmet bidrar til studentenes sosiale liv? 

 

Behavioral component 

- Hva er din oppfatning av studentenes samfunnsengasjement, på og utenfor skolen?  

	


