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Abstract
Internationalization has become a priority for many governments, institutions, and
organizations. The drive to increase partnerships and build an internationally educated society
has been on the Norwegian government’s agenda with prominence for at least 10 years (St.
meld. 14, 2009). One way to help accomplish these goals is to increase participation within the
study abroad sector. Sending Norwegian students abroad helps to create international
partnerships and upon their return, contributes to the internationally educated society. The
literature regarding Norwegian students that decide to study abroad tends to group all of the
students together, regardless of the amount of time spent abroad. This study aims to explore
the motivations and influences exerted on students that are studying abroad for a year or less,
as opposed to those that study abroad for a whole degree program. This time frame was used
to differentiate between students seeking credit mobility and those that are seeking degree
mobility, in aims of understanding a specific subset of international students.
This study was created by using the 2017 report entitled ‘Norske gradsstudenter I utlandet:
Hvorfor reiser de ut, og hvor søker de informasjon?’ as a backdrop to what is currently
understood about internationally mobile Norwegian students regarding their decision to study
abroad and their choice of country (Hovdhaugen & Wiers-Jenssen). Building upon the 2017
report, with additions from the Association for Norwegian Students Abroad focus group, this
study used quantitative methods to understand the influences and motivations felt by those
students on a shorter sojourn abroad.
Using push and pull rationales concerning student migration and supplementary background
information, a theoretical framework was created and univariate and bivariate analysis was
used to understand the results from the online questionnaire (Caruso & de Wit, 2015; Mazzarol
& Soutar, 2002; Brooks & Waters, 2011). The results showed that this particular group of
students find cultural and social motivations the most influential in their decision to study
abroad, with the desire for adventure being overwhelmingly influential. When it came to
choosing a country to study in, the results were mixed. Surprisingly, educational factors were
ranked quite high however, within this decision there was less of a trend and the rationales
were mixed, arguing that the decision regarding where to study may have more of a
combination of factors as opposed to the initial decision to study abroad. The results also show
that these students felt that the same motivations were influential when comparing to the
Norwegian graduate students however, their influences on where to study differ. Ultimately, as
this study was exploratory in nature, the results can be valuable for those aiming in attracting
students for shorter sojourns abroad and those that was to increase satisfaction by
understanding the motivations of their students.
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Preface
This thesis topic originally stemmed from my personal experience as an international student.
I have participated in both short and long sojourns abroad and the decision process for each
sojourn was unique. With this in mind, I was intrigued as to whether my experiences and
motivations were part of a trend. I knew that in order to have the possibility to assess whether
there was a trend or not, I would need the motivations from a large student base and a group
that knew the international education field. This is where the Association of Norwegian
Students Abroad (ANSA) came in. A thesis in cooperation with ANSA would allow me to reach
a greater number of students and have access to those that work with international students
every day, their experiences would prove to be invaluable. In return, I was able to provide
ANSA with a thesis that was particularly applicable to their students and in turn, their future
goals.
It was my objective to write a thesis that not only interested me personally, but that also had
relevance in the world outside of academia. Therefore, what started as a question regarding
my own decisions grew into a study incorporating hundreds of Norwegian students and a nonprofit organization. I sincerely hope that this thesis sheds some light on the motivations of
international students for both ANSA and those working within the international education
system.
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1. Introduction
Current university and college students have many options beyond what is seen as the
traditional method of education. In addition to lectures there are now internships, co-op
programs, mixed degree programs and study abroad opportunities. Many of these are
marketed towards students as a way to raise their eventual economic and social standing
(Mazzarol & Soutar, 2002: 82). In this instance, the focus has been placed on the study abroad
opportunities that current students have. Even within this one educational route there are many
players and points of view that can be considered. There are the governments promoting
international education, the schools wishing to attract or send students abroad, the agents that
work with international students, the companies that want an internationally educated
workforce and finally, the students themselves. While it would be interesting to look at the
cooperation of all of these players, a master’s thesis has a large time constraint and thus, just
the students’ points of view have been taken into consideration. This thesis will look at what
students believe has been important in their decision to study abroad and in so will answer the
question,
What causes Norwegian students to take part of their degree abroad?
This study will focus on the topic of international student mobility in a very detailed context with
answers from the students themselves, in order to gain a better understanding of why students
make the choices that they do.
This first chapter is broken down into four parts. The first part will give a brief introduction and
rationale for the research topic listed above. This will be followed by the research questions
themselves in the second section, after which there will be a short description of the
methodology that was used during this research project. Finally, the chapter will end with a
short hypothesis.

1.1.1 Internationalization of Higher Education
Internationalization in higher education has been a growing theme in recent years. As a
concept, internationalization in higher education can be understood as the production of
knowledge across territorial borders that does not demand the participation of the territorial
state and without the requirement that the end result would mean a borderless state (Gornitzka,
2008: 1). The expansion of internationalization can be seen in the amount of authorship
collaboration that now happens between members of different institutions, a number that is
currently hovering around three-quarters of scientific research (Jacob & Meek, 2013: 331). Yet,
the most traditional form of internationalization is the presence of international students. The
Organization of Economic Cooperation and Development (OECD) reported a climb from 2.1
1

million international students in the year 2000 to 5.3 million international students in 2017. Most
of these students are graduate students and students moving from Asian countries to the West
(OECD, 2018: 219; OECD, 2019: 229). While graduate students and students from Asian
countries may be the majority, there are others that are less researched.
The growing participation numbers did not arise of their own volition. Like many other trends
in current society, there are those that chose to encourage and incentify this movement for an
abundance of reasons. Perna et al. argues that some of these reasons may arise from the
belief that higher education from abroad offers opportunities to students that their home country
is unable to supply due to constraints such as funding or physical access (2015:174).
Internationalization of students may also be encouraged by governments that would like to
encourage ‘global citizens’ or would like to foster relationships between countries (Perna et al.,
2015: 174). In order to encourage these traits that institutions and governments have deemed
desirable, incentives for those willing to partake have been offered. In terms of higher
education, this in many instances means grants or funding to support students and their studies
that are willing to go abroad.
One large project that has encouraged student mobility for many reasons is the current
ERASMUS

project.

The

ERASMUS

student

mobility project

aimed

to

use the

internationalization of students within Europe to achieve aims set out by many governments
and agencies. While ERASMUS has many different projects, one that focuses on student
mobility is ERASMUS+. In 2017 alone this ERASMUS+ program had a EUR 2.6 billion budget,
which was also a 13% percent increase in funding from the previous year (ERASMUS+ Annual
Report 2017, 3). This large and growing number shows just one example of the investment
that is currently being made into the internationalization of higher education.
It is important to note that there are many avenues to internationalizing higher education and
one vital example is the above mentioned ERASMUS+ program. The ERASMUS+ program is
one program that focuses on supporting students that go on shorter sojourns abroad. While
these students are often assumed to have certain motivations such as enhancing their CV and
job prospects, they too are being encouraged to go abroad through funding (Erasmus+, 2019).
It would be an oversimplification to presume that those students that receive funding to go
abroad for 3-12 months make the same decisions as those that seek a full degree abroad.
Further into this thesis, there will be a section devoted to differentiating the types of
international students and the current literature regarding them. However, for now, this
introduction would just like to point out that this group of students; those that are only abroad
between 3-12 months are also funded and encouraged by governments and institutions. Many
public and private resources are being placed into encouraging these students to go abroad
2

and in order to achieve certain goals and this is why we should care. It is important to
understand why international students make the choices that they do so that further decisions
can be based on factual information as opposed to assumptions.

1.1.2 Why Norway
Found in the northernmost point of Europe and on the western part of the geographical region
known as the Scandinavian peninsula, is Norway. Norway is a relatively long country with a
land mass of approximately 385,000 square kilometres, comprised of a population of just over
5 million (SSB, “Populations,” 2019). Norway has a long history comprised of Vikings, unions
and finally independence in 1905. While Norway has never been a destitute country, the oil
that was found in the second half of the twentieth century boosted the Norwegian economy to
what it is today. Currently, Norway has one of the highest GDPs in the world (OECD, “Gross
domestic product,” 2019). Their extreme wealth is utilized by requiring higher taxes but
allocating tax revenue to areas such as greatly subsidized day care and supporting higher
education. The higher education is supported mostly by a lump sum of grant funding taken
from tax revenue with the result being that public higher education requires no tuition from
students (Sletta, 2007). It is this aspect that makes Norway an interesting case to study
international student mobility within higher education. All Norwegian students, both domestic
and international, have access to higher education with fewer barriers than most other
countries. All those that wish to study have access to higher education without the burden of
cost. This means, that Norwegian students are able to make decisions that are based less of
off financial means and more off of personal preference and choice. The lack of financial
constraints allows for detailed study into personal and societal motivators as opposed to
decisions based out of obligation. Norwegian students also receive funding from the state to
aid in their living costs while they study, this funding can also be applied to living costs while
studying outside of Norway (Lånekassen, 2018). This again aims to equalize Norwegian
students’ opportunities and in turn permits Norwegian students that have the desire to study
abroad the funding to do so.
Due to the above mentioned reasons there is a 48% participation rate in higher education in
Norway in those aged between 25-34 years old (OECD, “Population with tertiary education,”
2019). Of the 25-34 year olds, a large number of them choose to study some or all of their
degree abroad. In 2015 alone, approximately nine-percent of Norwegian students were
registered as studying at an institution outside of Norway and in the 2018-2019 academic year
24,000 Norwegian students studied part or all of their degrees abroad (Hovdhaugen & WiersJenssen, 2017: 9; Lånekassen, Høyere, 2019). With Norway having a relatively small
population of 5.3 million, the impact of these numbers cannot be overlooked.

3

1.1.3 Study Rationale
As mentioned above, Norway is a country that has invested much thought and funding into
higher education. In doing so, they have aimed to create an equal field for all of those that wish
to attain higher education and support the many avenues in which students decide to achieve
this. One of these avenues that has seen increasing popularity for many reasons, not excluding
internationalization, is studying abroad. With a substantial number of Norwegian students
choosing to study abroad there have been calls not only to understand what this effect may be
having on the society but also why students choose this route.
Currently, there have been studies aimed at understanding the motivations of Norwegian
students that study abroad and while they are concise and in depth, they lack acknowledging
the different type of students. Much of the research regarding international Norwegian students
fails to differentiate between those students that are taking a full degree abroad and those that
are partaking in a shorter sojourn outside of Norway. The differences between those students
that commit to three plus years abroad and those that are interested in a shorter stint are
overlooked. Therefore, the aim of this project is to look purely at Norwegian students that go
abroad for a year or less in order to get an understanding on what their motivations are and
whether they differ from the current findings.

1.1.4 Importance
While it has been explained as to why understanding the internationalization of students is
valuable and that there are holes in the research that this study aims to somewhat fill, it has
not been explained as to what value this could bring. In 2009 and again in 2017, Norway
prioritized internationalization of education in their parliament address (St. meld. 14, 5; Meld
st. 16, 18). The goal was and is, to create international partnerships through the use of
education as well as to have an educated society that is attractive to foreign scholars (Ibid.).
In the 2009 address, it is specifically written that the main focus is on internationalizing
Norway’s education through the use of different actors, organizations and programs (St. meld.
14, 5). One avenue of increasing Norway’s internationalization of education is through the use
of higher education students that go abroad. Sending Norwegian students abroad helps to
create international partnerships and upon the students’ return, raises the amount of society
that is internationally educated. However, simply willing students to go abroad will not reach
the aims that the Norwegian government has set out. To drastically increase the student
numbers in this avenue of internationalization, those involved with student mobility will have to
better market the opportunities to the students that they hope to reach. This is where this thesis
comes in and shines some light on how to better understand the market. This study will assist
in targeting students that may be more receptive to the government aims, instead of attempting
4

to recruit students that would have a very low response according to their background or
preferences. Utilizing target marking based on previous literature and results such as these,
will increase student participation while lowering costs of general marketing. Doing this will
increase the internationalization while keeping the time and monetary costs to a minimum,
which is especially important in the public education system.
Alternatively, this study is undertaken in association with the Association for Norwegian
Students Abroad (ANSA) and therefore aims to provide ANSA with information that they can
use to better reach students that are potential members. ANSA works to engage and aid
Norwegian students that are studying abroad. In order to do this, they need to firstly, have
students that go abroad, secondly, understand the students that they do have. Just as with the
governments and institutions, this survey will provide ANSA information which will make
recruiting international students more effective. The results will give insight into what students
find influential and with this in mind ANSA is able to contact those that are most likely to have
a positive response to their study abroad options. Secondly, once a student has decided to go
abroad and become a member of ANSA, they must decide where to study. Currently, ANSA
employees are able to meet with students and discuss options that they have in terms of
destination and study plan. The more information that ANSA employees have regarding
student motivations and trends, the more likely it is that they are able to guide students to a
choice that fits their specific needs. With a more personalised experience, students would have
a higher rate of satisfaction, leading to pleased members and overall better reviews. Although
the focus was tailored towards ANSA, other organizations and agents can use the information
in the same way.

1.2

Problem Statement and Research Questions

This study aims to dive deeper into the topic of internationalization of higher education by
focusing on a specific sub-group of Norwegian students. In order to achieve this, this study
with seek to answer the following overarching question,
What causes Norwegian students to take part of their degree abroad?
This focus differs from current research in that it aims to find deeper understanding into the
motivations of specifically Norwegian students that spend one year or less of their degree
studying abroad. This is in contrast to studying all Norwegian students that are studying abroad
as a one cohesive group with the same influences and motivations.
Norway has been chosen as its current system strives to provide equal opportunities for all
that wish to study in higher education. This includes taking away many financial barriers and
offering funding to those that do with to pursue education outside of Norway. While there will
5

be some challenges for some students as opposed to others, the financial funding helps to
discount some of the influences that may persuade or dissuade students from participating in
international education.
To answer the above question the following research questions will be explored:
1. In relation to Norwegian students studying abroad for a year or less of their degree,
what motivations are most influential in the decision to go abroad?
2. In regards to the students above, which motivations have the largest influence when
it comes to the choice of country?
The two questions listed above will give insight into what the students perceive as being most
influential in their decision to study abroad. It will also take into account how they choose their
country and whether the specific country was a sizable influencer in their original decision to
study outside of Norway.

1.3

Methodology

In order to answer the question as to why Norwegian students study part of their degree abroad
this study will use a quantitative research method. Social science researcher, Alan Bryman,
states that a quantitative approach should be utilized when the goal is to understand the
relative importance of different causes on one specific social phenomenon (2004, 41). In this
case the social phenomenon would be the study abroad participation of Norwegian students.
The particular quantitative method that will be employed will be of cross-sectional design.
Cross-sectional design requires the inclusion of more than one case, in this study this comes
in the form of varying groups of students (Bryman, 2004, 59). The students studied will have
varying backgrounds, study programs and destination choice allowing the results to be
compared and contrasted based on these elements. The data will also be collected within the
span of a month’s time, ensuring that the data gathered captures a specific point in time, as
this is another requirement of the cross-sectional design (Ibid.). Bryman also states that one
of the main focuses of a cross-sectional design are the “patterns of association. With a crosssectional design it is possible to examine relationships only between variables… If the
researcher discovers a relationship between two variables, he or she cannot be certain
whether this denotes a causal relationship… All that can be said is the variables are related.”
(Ibid.). Thus meaning that this study is able to point out relationships between the causes and
the cases however, it will not be able to determine causality. The main focus of this study is
not to determine a distinct reason for Norwegians studying abroad but rather explore the many
influences and therefore, while the lack of a defined causality may be a detriment to some, the
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focus on the patterns of association is the main goal here. Thus, a cross-sectional design is
the best option for this particular study.
The data collection method for this study will be a self-completed questionnaire. This selfcompleted questionnaire will be an online survey that is sent to current members of the
Association for Norwegian Students Abroad (ANSA). As this study deals with the topic of
student mobility and these students are registered members of an organization for students
abroad, it is fair to assume that many will be currently residing outside of Norway. With this in
mind, the survey method was quicker, cheaper and more accessible than other methods such
as interviews (Ibid.: 223). This survey will contain questions based on the students’
backgrounds, study history and their perception of what influenced them to study abroad.

1.4

Context and Hypothesis

Before any data is collected and studied this author would like to explore what can be a
hypothesized outcome based on previous studies and personal experience as an international
student. International study abroad programs have been sold to students as ways to increase
their net income and attractiveness to future employers by higher education institutions,
governments and private companies (Mazzarol & Soutar, 2002: 82). However, it is yet to be
seen if this is the sole motivating factor as seen by students that partake in shorter sojourns
abroad. From previous research, this author believes that while this may be a motivating factor
for Norwegian students that choose to go abroad for a year or less, it is not the sole motivating
factor and is instead just one of many reasons students choose to study abroad. As explained
previously in a study of Norwegian students that studied abroad entitled “Norske
gradsstudenter I utlandet; Hvorfor reiser de ut, og hvor søker de informasjon?” choosing to
study abroad is a complicated process that takes into account multiple motivations
(Hovdhaugen & Wiers-Jenssen, 2017; 27). This study found that for Norwegian students that
studied abroad the top 10 reasons out of the proposed 20 reasons were,
1. Interested in studying in different environment abroad
2. A drive for adventure
3. The desire to live in another culture
4. Better my chances for an international career
5. Wanted to take a break from my usual surroundings
6. Good financing from the government
7. Wanted to learn or improve on my language skills
8. Wanted a perspective from a country other than Norway
9. Had a strong desire to have a certain profession
10. Better quality in this study program abroad
7

More financial and academic motivations were further down the line in terms of importance,
but were present (Ibid.: 28). While this is a general overview and does not break the students
into geographical destinations or specific studies, it does show that Norwegians on average
are using international education as more than just an opportunity to further their career,
academically or otherwise. These motivations are supported by Perna, Orosz, Jumakulov,
Kishentayeva, and Ashirbekov in their article entitled “Understanding the programmatic and
contextual forces that influence participation in a government-sponsored international studentmobility program.” This article states that while quality of education, specialized options and
language learning are all motivations for students to study internationally, there are also
motivations that have little to do with academics at all (2015: 174). Some of these ‘other’
motivations include the desire to obtain new cultural and intellectual experiences (ibid.). Taking
this study into account with the results from the study done by Hovdhaugen and Wiers-Jenssen
and understanding the climate that Norwegian students come from, both financially and
opportunity wise, this author has come to a tentative hypothesis.
It is this author’s hypothesis that Norwegian students that go abroad for less than a year will
have even less of a focus on academic reasoning than the graduate students previously
surveyed by Hovdhaugen and Wiers-Jenssen. Since the top five motivations recorded were
already mostly to do with cultural or societal motivations it will be exaggerated within this
quantitative thesis. It is hypothesized that since graduate students are closer to their career
and have a strict academic plan to follow and still focus on cultural and societal motivations,
those that are further from their career with a broader academic focus would be more likely to
be focusing on motivations that are more ‘now’ based (Waters et al., 2011: 467). A shorter
sojourn abroad also has strict time constraints which may make students feel as though there
is little academically that can be done that will have a strong impact on their degree, meaning
that those that are very focused on their academic plan may opt to stay at their home university
instead of going abroad for a semester or two. With this in mind along with the results from the
graduate students, this author believes that the top five motivations will stay the same, not
necessarily in the same order but also with exaggerated results. This author hypothesizes that
the ‘desire for adventure’ and the ‘break from usual surroundings’ will be agreed to more as a
motivator than in the graduate study as there were both already highly rated but also because
the shorter sojourn may appeal to those that want something new without such a long
commitment. While it is difficult to predict exactly what motivator will be the most important,
this author predicts that the most important motivators will be more along the social and cultural
spheres as opposed to academically and financially focused spheres of influences.
It is also hypothesized that the cultural and social factors that are so influential when deciding
to go abroad will be the largest influences when deciding on a country to study in. The graduate
8

study reported a higher influence from academic motivations such as attending a specific
institution and better language skills than from social or cultural motivations such as having
friends in the chosen country or the weather (Hovdhaugen & Wiers-Jenssen, 2017; 34). As
described above, graduate students that study abroad for a full degree may place more
emphasis on their academic aspirations as opposed to students that are only going abroad for
a shorter term. With this in mind, the emphasis on country choice based on academic reasons
is not expected to be reflected in this particular study. It is expected that motivations such as
having a social network in the chosen country and interest in the culture of the country will be
higher than those regarding academic influences.

9

2. Background and Literature Review
This section will quickly introduce the topic of internationalization then narrow the field down
to focusing on the topic of internationalization within higher education. One of the methods of
internationalization of higher education is through the use of student mobility. This chapter will
look at what student mobility is and how the different types of mobility contribute to the
internationalization of higher education. Finally, this chapter will dive into the current
scholarship that helps to explain the reasons that students choose to be internationally mobile.

2.1

Internationalization

Internationalization is a heavy word, full of varying definitions depending on one’s background
and sometimes depending even on one’s political views. In the very basic term
internationalization can be defined as “to make (something) international” (Collegiate
Dictionary, 2019). However, this can be further defined depending on whether the focus is in
business, politics, or in this case, education.
Internationalization has been looked at by many within the realm of education since the 1980’s
when there was a transition from using the term international education to internationalization
(Knight, 2015: 2). In using the term internationalization there has be a shift in understanding
as to what this encompasses. This definition must now take into account the many avenues in
which education is made international and the many levels and systems that are a part of this
(ibid.). The current definition that works best for this thesis is stated by Knight when she writes
“Internationalization at the national, sector, and institutional level is defined as the process of
integrating an international, intercultural, or global dimension into the purpose, functions or
delivery of post-secondary education.” (Ibid.).
A definition is great as a way of discussing a topic with set boundaries however, what does
internationalization really look like in the context of higher education? Internationalization of
higher education can be seen in the importance placed upon international co-authorship of
scientific research (He, 2009: 306). This collaboration between authors at not only different
institutions but also in different countries shows one of the ways that internationalization can
be organized while staying within each person’s state border. Other forms of
internationalization are seen in the collaboration between academic institutions and the
emergence of university or college branch campuses abroad (Altbach, 2015: 6). While there
are many avenues to increasing internationalization within higher education, one of the oldest
and largest forms centres around student mobility. Recruiting international students, sending
students abroad and interaction between local students and foreign students are all forms of
internationalization through the use of student mobility (Lee, 2017:17).
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2.2

Student Mobility

Student mobility is one of the oldest and most popular ways of encouraging internationalization
within higher education (Altbach, 2015: 7). It is defined as involving the movement of students
beyond national boundaries in order to pursue tertiary education (Varghese, 2008: 9).
Students that are mobile tend to be known as international students. UNESCO describes
international students specifically as those students that are studying outside of a country
where they either hold citizenship, live, or have received primary or secondary education
(Gürüz, 2008: 161).

2.2.1 History of Student Mobility
Student mobility is not a new phenomenon, while definitions may have adapted to what can
now incorporate new avenues of mobility, the idea and action itself, in its most basic form, has
been going on since the beginning of higher education (Hoffa, 2010, 46). In the colonial era
there were avenues for those chosen by imperial governments to study in the imperial capital
(Varghese, 2008: 13). This was strictly regulated with the goal to educate those in the capital
and send them back to the colonies where they could develop a supportive administration
centre and serve the colonial government (Ibid.). While this did make students mobile, the
mobility was restricted to the imperial power and its colonies, it also lacked decision making
power from the student’s point of view.
While this trend spanned years, the breakout and conclusion of World War I had drastic
impacts on the higher education sector. The trauma that was experienced after the conclusion
of the First World War led to the belief that Europe should be focusing on solidarity and
peacebuilding (Altbach & De Wit, 2015: 21-22). Academics and intellectuals, horrified at what
had happened, attempted to achieve solidarity and peace by the creation of cross border
organizations such as the Institute of International Education and the German Academic
Exchange Service (Ibid.).
As much as the academic community had hoped that these actions were the answers to how
to achieve peace and cooperation, they failed. The most spectacular failure was found within
German universities, who instead of arguing for solidarity, were participating in the
ultranationalism of Nazi Germany (Ibid.). Following the end of WWII the people again sought
optimism and the United Nations was established, colonial empires were dissolved and new
higher education opportunities were emerging, especially for those in the third world (Ibid.).
During this time higher education was seen as a way to strengthen understanding and smaller
exchange programs were established or improved such as the now widely known, Fulbright
Program (Ibid.). In Europe and North America, the idea of bilateral exchange agreements

11

began to emerge, this also included some former colonies to Western Europe (Varghese,
2008: 14; Altbach & De Wit, 2015: 21-22).
When the Cold War broke out between the United States (US) and the Soviet Union (USSR)
higher education was impacted to varying degrees. Europe itself was not quite as affected as
they continued to focus on the Third World, attempting to establish Western models of
education and a focus on English opportunities (Altbach & De Wit, 2015: 23). Opposite to this
were the two countries involved in the Cold War, the US and the USSR. Higher education was
used as a pawn and both countries tried to use it to exert influence. The US used the
environment to create educational programs that encouraged foreign studies, most notably
language studies, and programs for international student and international affairs (Varghese,
2008: 14; Altbach & De Wit, 2015: 23).
Student mobility then drastically changed after the Cold War and the fall of the Iron Curtain.
There was an increased amount of cooperation within Europe, national governments started
to focus on exchange programs and international initiatives began to arise (Altbach & De Wit,
2015: 24). Programs such as The Transnational European Mobility Program for University
Studies scheme began to emerge and gave way to other programs such as ERASMUS, which
we see today, that focus on cross-border cooperation and mobility (Ibid.).

2.2.2 Student Mobility and Government Aims
As discussed above, there were many influencers on the history of student mobility.
Colonialism, war, desperation, all contributed to shaping the student mobility that is seen today.
While there are many important factors, one of the reoccurring themes that influences student
mobility are the aims of the participating governments. These desires set out by governments
are as important today as they were in the colonial era. Governments encourage participation
in student mobility schemes for various reasons. Perna, Orosz, Jumakulov, Kishkentayeva and
Ashirbekov describe these reasons as shifting the pressure of tertiary studies from countries
undergoing economic and political reforms to those more able to carry the burden, the
development of ‘global citizens’, encouraging citizens’ intercultural adaptability and fostering
cooperation, promoting human capital in the home country and the ability to acquire skills for
the home country with little direct costs (2014: 174).
The first of these motivators revolves around either smaller countries or countries going
through reform and their reliance on other countries’ higher education market. Ziguras and
McBurnie describe this as “the lag between local demand and local supply.” (2011: 124). In
this scenario, smaller or reforming governments may not have the resources to supply the
higher education sector with all that it needs, to offset this, these governments would
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encourage students to seek education outside the country to achieve their degrees (WiersJenssen, 2013: 475). In certain cases, it may be more economically wise to pay for a smaller
number of students’ education abroad than open a whole new program within the current
system.
Perna et al list the second reason for governments supporting student mobility as the
development of global citizens (2014, 174). Global citizen is a term found in an increasing
amount of university policy documents as of late (Clifford & Montgomery, 2014: 28-29). While
there are many characterizations as to what defines a global citizen, Clifford and Montgomery
state that a global citizen is someone who “has been seen to have a critical knowledge of her
or his self, culture and social-historical positioning, knowledge of other cultures and other
peoples and a recognition of the interdependence of all humans … They also need to have
knowledge of global issues and a moral sensitivity to social injustice, inequality and racism and
also to actively pursue a life that does not benefit themselves to the disadvantage of others.”
(2014, 31). The governments in this sense encourage student mobility in order to create
educated citizens that can see outside of their own world and use their experiences to interpret
and change the world for the better (Ibid.).
The third listed reason as to why governments encourage their students to be mobile is to
inspire intercultural adaptability and foster cooperation (Perna et al, 2014: 174). As mentioned
in the history section, student mobility, especially after wars, has aimed to increase cooperation
and solidarity with others. Many governments encourage student mobility as their student
diaspora helps to create network of teamwork and alliances that are invaluable politically and
economically (Ziguras & McBurnie, 2011: 128-129). Not only do governments encourage
mobility to foster solidarity, they also aim to be a part of fostering a global identity. Since the
creation of the European Union, one of the main goals was to bring together Europe, which
was historically divided by geography, cultures and languages (Papatsiba, 2006: 93). The
launch of the ERASMUS program aimed to accomplish just this through the use of student
mobility. At the European level, ERASMUS has been hailed as the most popular program for
student mobility and has even been as important as being declared by some as the flagship of
all EU educational programs (Ibid.: 99). Governments actively encourage student participation
in ERASMUS as one of the main goals is to forge a European consciousness and create a
European citizen (ibid.). With students involved in ERASMUS the home country has become
an active member in creating what the European citizen looks like to the outside world.
ERASMUS also fosters cooperation that results in global competitors that would have
surpassed each individual nation had they attempted anything on their own (Ibid.: 100).
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Finally, Perna et al. states that governments encourage student mobility in order to promote
human capital and acquire skills for the home country with little costs. Similar to sending
students abroad due to a lack of local supply, this reason argues that governments use their
citizens to bring back skills from abroad, to their home country without the costs of teaching
such skills being placed on the home government. Sometimes titled brain circulation, the idea
that students go abroad, learn skills and bring them back to benefit their home country is a
rising trend (Gribble, 2008: 27). As many of the migrations are only temporary and it has been
shown that many students do return home, they do inevitably, bring back skills in areas such
as technology that they can use to enhance the local economy (Wiers-Jenssen, 2013: 482;
Gribble, 2008: 4). This community enhancement and technological enrichment was all done at
little to no cost to the benefiting country.
While the list here does explain many of the main reasons governments encourage student
mobility, it is not by any means exhaustive. Many governments have differing reasons for
supporting student mobility and many have a combination of these reasons. This is also not to
say that the above list is accurate in its results. The goal of this portion of the thesis was not to
argue whether certain motives are indeed fulfilling the desired outcomes but rather, to
demonstrate why certain governments are supportive of student mobility and demonstrate the
environment that some students may be coming from.

2.3

Student Mobility: Current Trends and Theories

With the sheer number of students taking part in mobility schemes there are going to be
multiple avenues that students can take resulting in various trends. A few of these trends have
been overwhelmingly popular since mobility was recorded and studied while others are new
and on the rise. This chapter will look at some trends for both ends of the spectrum in order to
give a comprehensive overview as to what is already known about student driven mobility.

2.3.1 Traditional Powers
The percentage of students who are taking part in international student mobility has continued
to rise on a global level (Kemp, 2016: 13). One of the oldest and continued trends is the
movement of students from developing countries to developed countries (Perkins & Neumayer,
2014: 247). The developed countries that attract the lion share of the international students
are those that are English speaking, the United States (US), the United Kingdom (UK) and
Australia (Verbik & Lasanowski-Hobsons, 2007: 4). The US, UK, and Australia have all
recognized the advantages of international students and have developed impressive marketing
strategies aimed directly at potential international students, targeting specifically, high sending
countries such as China and India (Ibid.:5). Other popular developed destinations are
Germany, France, Japan, Canada, and New Zealand (Ibid.). While this trend is an older one,
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it remains constant even though there has been some fluctuation due to political climates and
tightening immigration regulations (Kemp, 2016: 13).

2.3.2 Intra-Regional Mobility
Even though it would appear as though the above countries have a monopoly on incoming
international student, a new trend has begun to emerge, intra-regional student mobility
(Varghese, 2008: 15). Intra-regional flows describe the mobility of students within the same
geographical region (Ibid.). Some studies show that mobile students prefer to find opportunities
within the same geographical area as where they grew up, highly influencing where the student
will decide to study (Ibid.). With this in mind, new hubs have begun to develop in different
geographical areas in an attempt to attract mobile students from the surrounding area
(Falcone, 2017: 247). The six new hubs that have been identified are United Arab Emirates,
Qatar, Bahrain, Singapore, Hong Kong and Malaysia (Ibid.). There has been some
implementation of English language courses in these locations in order to increase their appeal
to mobile students in their area that do not speak the native language and an increased
importance placed on marketing with the goal of attracting said students (Verbik & LasanowskiHobsons, 2007: 7). It has yet to be seen if these hubs will be as popular as traditional
destinations.

2.3.3 Developed to Developed
Another current trend in international student mobility regards the movement of students from
developed countries, outward. Students that come from very stable countries with access to a
strong higher education market and choose to go abroad, tend to stay within developed
countries that are similar to their own (Varghese, 2008: 24). This would mean that students
from North America and Europe tend to stay within North America or Europe when they decide
to study abroad. The few students from developed nations that decide to study in developing
nations do so mostly to gain experience in a multi-cultural environment (Ibid.). Empirical
evidence collected by Wei from 48 different countries and regions, has found that students
from developed countries that travel to other developed countries to study do so not for social
or cultural reasons but for academic purposes, focusing on higher quality education, smaller
class sizes, or specific programs (Wei, 2013: 120).

2.3.4 Three-Pole Theory
While some of the above trends may correlate with cultural or economic reasoning, there is a
theory that bases student mobility on a combination of logics. This theory, discussed by Mikael
Börjesson, argues that there are three poles that each represents a different recruiting method
(2017, 1267). The three poles are broken up into the Pacific Pole, the Central European Pole,
and the French-Iberian Pole (Ibid.). The Pacific Pole encompasses what can be deemed the
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‘big players’ in the current climate, thus the United States, United Kingdom, Australia, and New
Zealand are all present in this pole as the receivers of international students while countries
like China and India are a part of the same pole but as senders of international students rather
than receivers (Ibid.: 1267-1270). The Pacific Pole focuses on a market logic, using an
organized recruitment strategy to draw in fee paying students that will offset budgets for the
schools or in some cases, the local economy (Ibid.). This pole is usually Anglophone and draws
in students that wish to study in English speaking countries, regardless of geographical
barriers, in turn resulting in a large global market that is impacted little by distance (ibid.).
The second pole deemed the Central European Pole has a different strategy than the Pacific
Pole. The Central European Pole is based off of proximity logic, encompassing European
countries which are fairly close together geographically (Ibid.). These countries are most likely
in the EU and are members of the Bologna Process, requiring the same sort of education
structure and no tuition fees for participants (Ibid.). Language is also a factor in this pole as it
is in the Pacific Pole however, it is not English-focused but instead, it has overlapping
European languages that are common between the countries such as Dutch and German and
the Scandinavian languages that are mostly understandable to each other (Ibid.).
The third and final pole is the French-Iberian Pole. This pole incorporates countries such as
Spain, Portugal and France as countries of destination and African, Latin American, and
Caribbean countries as the senders of students (Ibid.). This movement is based on the colonial
logic, meaning that old colonial powers receive students from ex-colonies in order to strengthen
ties with former colonies (Ibid.). In this regard the focus is not on how to attract fee-paying
students, nor is it on the growth of a European identity with stronger interrelationships, it is
instead focused on the national links and traditional routes of power.
All three poles offer something different to those involved in student mobility. While different
countries partake in different trends, it can be shown that there are three main influences within
the Three-Pole Theory, market logic, proximity logic, and colonial logic that may
subconsciously influence students’ decisions to be internationally mobile (Ibid.).

2.4

Decision Factors

The decision to partake in studies abroad has been studied continuously for decades. There
has been a general consensus that students choose to go abroad based off of important ‘pushpull’ factors and these factors can further be divided into influential rationales

2.4.1 Push-Pull Theory
The normative push-pull theory that has been widely accepted by those aiming to understand
student motivations for going abroad has been useful in recognizing what may drive students
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to seek education outside their home country. The push factors revolve around influences that
would push the student away from studying in their country of origin, such as availability of
higher education, linguistic isolation, employment opportunities, etc. (Caruso & De Wit, 2015:
268-269). The pull factors revolve around aspects that would pull a student to another country
from their country of origin such as high ranking education opportunities, languages, cost of
study, etc. (Ibid.). This theory can be used to see whether a student is being pushed away from
their home country, into their mobile participation, or whether they were pulled into it from other
countries. However, these factors can be further broken down into varying rationales.

2.4.2 Push-Pull Rationales
The push-pull factors can be broken down further into groupings that include for the sake of
this thesis, economic rationales, educational rationales, and social, cultural and political
rationales.
Economic Motivators
In Caruso and De Wit’s discussion of push-pull rationales it was determined that students are
highly affected by economic expenditures (2015; 278). They noticed that there was more
participation by students to richer countries with the goal of acquiring employment during or
after their studies, pointing to the assumption that the goal of migration is a large motivator in
driving to students to go abroad (Ibid.). This is in line with the findings argued by Lesleyanne
Hawthorne who states that many international students from Asia-Pacific area study abroad
as the first step in achieving immigration to a country with either better opportunities or a better
passport (2012; 3). On the other hand, multiple studies have found that students with better
job opportunities as a motivating factor to go abroad may have unfulfilled expectations.
Quantitative research has found that, in actuality, their time abroad had few positive effects on
their employment (Wiers-Jenssen, 2013: 482; Waibel, 2017: 88). One of the previous research
surveys also notes that there was a large difference between countries that had most students
go abroad and return home, and those that had students stay abroad meaning, that even within
smaller geographical regions there are differing economic motivators (Wiers-Jenssen, 2013:
482).
Educational Motivators
Gonalez, Mesanza and Mariel conducted research on determinants of international student
mobility within the Erasmus programme. They determined that families with higher education
had children that were more likely to go abroad, arguing that family background and status
influence students to become internationally mobile. They also found that many students went
abroad to improve their foreign language skills (2011: 427). Wiers-Jenssen also found that the
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international students were concentrated in certain fields such as business and medicine
where the spots in Norwegian higher education are limited (2008: 18). These findings allude
to the idea that education can be both a push and a pull factor motivating students to go abroad.
Students from highly educated backgrounds can feel the push from their family to
internationalize their education, and the lack of available spots on sought after programs can
push students to seek education elsewhere. Both factors can be combined with the desire for
education in certain skills, such as foreign languages, which can pull students to specific
countries to study through emersion.
Social, Cultural and Political Motivations
Beerkens, Souto-Otero, De Wit, and Huisman conducted a study regarding barriers and drivers
in Erasmus participation. In this study they found that more than 90% of participants in all
countries listed cultural experience as the dominant motivational factor to study abroad
(2015:199). Eder, Smith and Pitts agree with this sentiment in their study as they found that
getting to know another culture was one of the main motivations for students from Asian
countries attending western countries. In their qualitative study “three of the respondents gave
the cultural aspect as their only reason for their choice” (2010: 242). The idea of being
immersed in another culture and social atmosphere as a motivation to go abroad is also
supported by Mazzarol and Soutar. Their study on push-pull factors concluded that many
students from developing countries find that it was not just the education itself, but rather that
the western environment was attractive (2002: 11). The local atmosphere has a lot to do with
whether students choose to study abroad. One thing that hasn’t been addressed in many of
the studies are the negative reasons describing why students would choose not to study
abroad or why not to study in a certain place. Therefore, in this study, questions will revolve
around the economic, educational and social/cultural rationales as listed above but, will also
take into consideration questions such as the influence of the political climate and the safety
of the country to explore whether there are negative motivations.
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3. Theoretical Framework
While there are many theories regarding student mobility, as seen in the previous chapter, a
specific theory has been employed in this instance in order to accurately measure student
motivations and influences on mobility. The following section will outline the theoretical
framework that will be employed throughout this study.

3.1

Previous Studies

This questionnaire was strongly modeled after the NIFU study conducted by Hovdhaugen and
Wiers-Jenssen (2017). In their study the push-pull theory was used to understand student
reasoning that may have seemed abstract, such as the desire for adventure and other student
impulses (2017: 14). As this study is again focusing on Norwegian students, it can be assumed
that impulse and desire will again be at least present in the determining factors when deciding
to study abroad for some students. Therefore, the theory that was used in this study had to be
able to address and organize these motivations instead of seeing them as unable to be
categorized. Influenced by this factor, utilizing the same theory as Hovdhaugen and WiersJenssen seemed logical and was therefore adapted into this study.

3.2

The Supplementary Information

Brooks and Waters have studied students from the UK that have decided to study abroad using
qualitative methods. In their research they have found that the students’ backgrounds have
had effects on their decision to study abroad. While this research is looking specifically at
British students, the results are interesting to consider in a Norwegian sense. With the UK
being a developed, English speaking country with high ranking universities, students are often
trying to study in the UK, so the question is then raised, why do British students choose to
study abroad. While Norway is not English speaking, it is a developed country with English
offered programs and higher education at no cost. So again, it could be asked, why do
Norwegian students decide to study abroad. Brooks and Waters have found that certain
aspects of a student’s background influence how they see international education. Firstly,
Brooks and Waters found that credit mobility, where student go abroad for part of their degree
as opposed to a whole degree attracts students that have a privileged background (2011: 102).
Students with educated parents and a middle to upper-class upbringing are distinct
characteristics of students that decide to have credit mobility (Ibid.). It is not just the financial
means that these parents can offer, but rather the lifestyle that these students find themselves
in that is better set to support the student’s growth and choices (Ibid.: 99-102). Students that
come from middle or upper-class homes have access to private school which has more student
support and has access to officers from ivy league schools abroad, making this a viable study
option (Ibid.). These students also have parental support and involvement in their education,
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and peer networks that support achievements (Ibid.). This lifestyle also comes at the cost of
having family or peer expectations which may also influence these students to overachieve
and take part in international education (Ibid.). These results found by Brooks and Waters point
to the fact that certain lifestyles greatly influence a student’s decision to study abroad. In order
to incorporate these influences that students may not even be aware of, this survey has asked
for background information and key indicators that would identify students with the above listed
lifestyles. These questions include parent’s education, household income, and parent’s
homeland. Also included in the motivation section are questions regarding travel history and
its influence on the student’s country choice as Brooks and Waters also argue that students
that choose credit mobility have often traveled before and/or have family living abroad (Ibid.).
Overall, Brooks and Water’s theory on the lifestyle that influences students that take part in
credit mobility have been incorporated in various sections of this questionnaire to address
influences that may not be apparent to the students being surveyed.

3.3

The Rationales

As discussed earlier by Caruso and de Wit, the rationales for why a student chooses to study
abroad can be broken down into three major categories, economic, educational, and
political/social/cultural (2015, 268-269). Students may choose to go abroad due to one of these
rationales, it may be a combination, or in some instances, it could be all three. All of these
rationales aim to understand in which sphere the student’s motivation derives from by
organizing what may seem like abstract mix of motivations that have very little in common.
Each motivation questioned will be based off of at least one of these rationales in order to
gauge whether certain trends can be found within a student’s decision making process such
as,

is

the

student

more

education

focused

or

are

they

more

influenced

by

political/social/cultural motivations. The diagram below depicts the three rationales and how
they overlap, illustrating how one listed motivation may fit into multiple rationale spheres.
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Economic

Educational

Political/Social/Cultural

Figure 1: Student Rationales
These rationales can be further examined by breaking them down via the push-pull design
(Ibid.). Each of the above rationales can be broken down into two different factors, factors that
would push a student to leave their home country for education abroad, and those that would
pull a student from their home country to a different country for the sake of education. The
chart below has been assembled based off of Caruso and De Wit’s description of push-pull
factors within each of the three rationales that are listed above (Ibid.). It has been portrayed
this way in order to get a better grasp as to how certain factors or motivations can be both a
push and a pull factor and how they would fit within the framework of this study.
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Caruso and De Wit’s Push-Pull Factors
Push factors
Pull factors

Rationale
Economic







Educational










Political/Social/Cultural












Dependence on world
economy
Financial Capacity
Human development
index factor
Employment
opportunities on return
Geographic distance
Availability of higher
education
Basic human resource
capacity
Ranking of higher
education
Enhanced value of a
foreign degree
Selectiveness of
domestic higher
education
Increasing presence of
private or foreign
providers
Experience with
international mobility
Strategic alliances with
foreign partners





Linguistic isolation
Cultural disposition
Colonial ties
Political instability
Regional unity
Information isolation
Emigration policies
Strategic alliances
Academic freedom


























Import/export levels
Level of assistance
Employment
opportunities during
and after study
Geographic distance

Higher education
opportunities
System compatibility
Ranking of higher
education
Enhanced value of
national degree
Diversity of higher
education system
Absorptive capacity of
higher education
Active recruitment
policy
Cost of study
Existing stock of
national students
Strategic alliances with
home partners
Language factor
Cultural ties
Colonial ties
Lure of life
Regional unity
Stock of citizens of
country of origin
Immigration policies
Strategic alliances with
home country
Academic freedom

Table 1: Push-Pull Factors
While some of these factors appear to be the same in both the push and the pull column, they
differ depending on the direction to which the factor is leading. This can be seen in the
educational column, where ‘ranking of higher education’ is listed as both a push and a pull
factor. This is because lower rankings of home country institutions may drive a student out of
the country for education while high ranking institutes abroad may pull a student to a certain
country.

3.4

Selection Process

The second research question revolves around why a certain country was chosen as opposed
to the decision to study abroad. While the above rationales offer some support as to why a
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certain country was chosen, Mazzarol and Soutar offer a deeper framework as to what
influences students’ choice of a host country (2002, 85). The framework listed below has much
in common with the push-pull motivations that were listed above and therefore, this
questionnaire will ensure that the following framework will be included at least once in the
questions surrounding research question two. However, when the results are gathered they
will be coded using the rationales from Caruso and de Wit in order to assess any trends that
may be prevalent (2015, 268-269). The Mazzarol and Soutar framework is listed below (2002,
85).

1. Knowledge and awareness of a host country. This encompasses the availability of
information regarding a host country in the student’s home country, the ease of
obtaining information regarding the host country, the reputation for quality and the
degree recognition upon returning.
2. Personal recommendations. This includes recommendations from family, friends,
educators and others such as agents.
3. Cost issues. This takes into account the cost of fees, living expenses, social costs,
travel expenses and the availability of grants, or work opportunities.
4. Environment. Environment relates to the study climate as well as lifestyle and personal
safety.
5. Geographical proximity. This takes into account the geographical proximity of the host
country to the home country.
6. Social links. Social links refers to whether a student has a network in the host country
such as friends or family living there. This can also include whether family of friends
have previous experience with the host country, making social networks more
probable.
In addition to these push-pull factors, there are also migration factors influencing the student’s
country choice. As stated earlier, one main trend in student mobility is students from developing
countries to developed countries through the use of higher education (Perkins & Neumayer,
2014: 247). Developed countries with the native language of English are especially popular as
seen in the large number of students that choose to study internationally in the US, UK,
Australia, and Canada (Verbik & Lasanowski-Hobsons, 2007: 4). The number of students from
developing countries that choose to study in these countries is not coincidental. Following the
traditional powers trend, students choose these countries for reasons which may include
migration (Kemp, 2016: 13). Many students choose countries to study in where they would like
to continue to live in after their studies are finished. Many of these countries have created
specific immigration lines for students that have completed studies in their country and in doing
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so have created a certain type of migration patter (Ibid.). With this in mind, students looking to
immigrate to a developing country may choose to study in a specific country in order to
increase their chances of immigrating there afterwards. This may be an influential pull factor
for students from many countries however, as Norway is a developed country, it may not be
as influential in this specific case. It is also important to note that this trend regularly applies to
students that are undertaking doctorate or post-doctorates (OECD, 2018: 230). It was with
these two factors in mind that this survey decided to not ask about the influence of possible
migration in country choice however, if this questionnaire had included their level of education
this would have been a valuable factor to include. It is recommended in future research to
include both the level of education, and the influence of migration possibilities in order to test
this theory within the Norwegian context.
In the end, both, Caruso and de Wit’s push-pull rationales and Mazzarol and Soutar’s selection
factors set a strong base for asking the right questions in order to answer the two research
questions presented in this study, with the limitations discussed above. These factors also give
support to understanding the results in a theoretical context as each question will be connected
to one or two rationales. Doing this allows for the data to be understood in terms of which
sphere is more influential for Norwegian students and set up the opportunity to see trends that
would not have been visible if each question was stand-alone.

24

4. Methodology
The following sections will explore the methods that were used to complete this survey.
Included below are explanations regarding what type of research design this study is and why
this was chosen as well as how the questionnaire was compiled and executed.

4.1

Research Design

In order to study on a grand scale why Norwegian students choose to study part of their degree
abroad, a quantitative research method has been employed. A quantitative method is useful
when attempting to study multiple causes on one particular social phenomenon (Bryman,
2004; 41). In this case the multiple causes would be the influences that the students feel impact
their decision to go abroad while the particular social phenomenon is the action of studying
abroad. The quantitative research design that has been chosen is a cross-sectional design. A
cross-sectional design is known to most as a survey design, however in its generic term it is
known as a cross sectional design as it includes many types of data collection apart from a
survey (Ibid.: 52). The main goal of this method design is to use a large sample of cases at a
single point in time to find a pattern of association (Ibid.: 52-53). In this regard, the cases as
mentioned above are the Norwegian students abroad that have been surveyed, all within a
month’s time, to see if there is a pattern in the decision making process. The cases and causes
will be defined in detail further in this chapter.

4.2

Case Selection

Norway was chosen to observe not only due to practical reasons but also for reasons regarding
limitations. Firstly, as a thesis from the University of Oslo, there was access to a large number
of Norwegian students with international experience. Access to the students made a practical
argument for the use of this particular case selection. However, Norway being different than
other countries in terms of higher education made the strongest argument for using Norwegian
students.
As previous mentioned Norway is a particular case when it comes to higher education. The
higher education in Norway has no tuition fee due to the large government grants that the
schools receive, mostly from tax revenue. The students in Norway therefore have much more
access to higher education than those in other countries where financial reasons may be
impeding such participation opportunities (Lånekassen, 2018). With such access, and a
participation rate of 48% in higher education, Norway offers a unique case in what may
influence students when there are few financial barriers and a normative view on attending
higher education as opposed to large financial or accessibility barriers seen in other countries
(OECD, “Population with tertiary education,” 2019).
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Norway has also done its own research as to why graduate students go abroad for their
schooling. The Nordic Institute for Studies in Innovation, Research and Education (NIFU)
conducted research on Norwegian students that seek graduate school abroad to understand
their motivations for doing so and how they received the information that informed their
decision. This report, entitled Norske Gradsstudenter i utlandet. Hvorfor reiser de ut, og hvor
søker de informasjon?, translated to “Norwegian Graduate Students Abroad. Where do they
travel to, and how did they find the information,” influenced the decision as to why Norway
would make a good case study for understanding other types of international students. The
NIFU report gave a glimpse into a subset of the international students that have means to
study abroad and it was able to understand patterns of choices that were made without the
complications of endless barriers, financially, socially and politically. However, this thesis has
altered the focus to look at only those that have studied abroad for a year or less.
With Norway being such an exception in the higher education field and previous work already
being done on their students who went abroad, the decision to use Norway as the case was
made. There of course could have been many other countries that would have worked
however, the lack of financial barriers and current interest in the subject solidified the decision
to choose Norway.

4.3

Survey Method

In order to best reach a large number of cases that a quantitative cross-sectional study
requires, it was decided to use an online self-administered questionnaire as the chosen method
type. Self-administered questionnaires are described by Bryman as “questionnaires that are
completed by respondents themselves [and] are one of the main instruments for gathering
data using a survey design” (2004; 220). These are used often as they do not require an
interviewer to ask questions in order to gain answers, however, because there is no interviewer
the questions tend to be straightforward and easy to answer (Ibid.: 222). The advantage of the
self-administered questionnaire in this case outweighed the negatives. Firstly, it is quicker and
cheaper to administer than having in person interviews. The amount of time and money it
would take to achieve the same amount of data through an in person interview as is gathered
in a self-administered questionnaire would be much higher (Ibid.: 222). As this is a shorter
Master’s thesis with no funding, this was the most practical way to reach as many people as
possible within the time constraints and the financial constraints. Secondly, there is the
absence of interviewer effects, allowing the respondents to be more truthful about anything
that they may deem embarrassing since there is no one else present at the time of answering
(Ibid.). While this may seem irrelevant in this case, as the questions discussed motivations, it
could still have an impact. Students may be embarrassed to express why they went on
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exchange to interviewers if they feel that it may sound trivial, such as, “I went because my
friends were going.” The self-administered questionnaire leaves the possibility for students to
answer truthfully without the feelings of being judged on their decision making choices. Finally,
the questionnaire means that the respondents can answer at their own pace and on their own
time, making it more convenient (Ibid.). With this case looking at students with vastly different
schedules, convenience of the study is very important in order to gather the most data possible.
The negatives regarding a self-administered questionnaire were not as strong as to outweigh
the advantages in this case. The lack of being able to prompt or probe the respondents, while
difficult, was offset by asking multiple questions in straightforward and simple terms as to not
require further help from a person such as an interviewer (Ibid.: 223). Another negative is the
difficulty asking a lot of questions (Ibid.: 224). While this is relevant, to minimize the impact, a
certain number of questions were allotted to each sphere of influence. While it would have
been beneficial to have more questions; this was seen as a justifiable decision in order to reach
more respondents.
Other negatives that are listed by Bryman include: not knowing who is answering the
questionnaire, greater risk for missing data, and not appropriate for some kind of respondents
(Ibid.). In order to offset these negative traits of self-administered questionnaires, an online
version was chosen. With the online version the respondent will receive the prompt through
their email, meaning that it is unlikely anyone other than the targeted respondent will reply.
While there is a chance, it would seem less likely than in a postal questionnaire as a postal
questionnaire is sent to a whole house in hopes that the target participant will be the one
replying. The way that the questionnaire is set up also means that the respondent cannot
submit their answers unless all required information has been filled in. This would lower the
chances for receiving questionnaires with missing data. Finally, those that receive the online
survey have been chosen due to their specific cases, meaning that only those with relevant
backgrounds are able to submit data, lowering the chances that the questionnaire will be
inappropriate for some respondents.
One major advantage of choosing to utilize an online self-administered questionnaire is the
access that it allows to certain groups of individuals (Wright, 2017). With this case
encompassing international students that are abroad, contacting them across distance and
time zones would be a momentous task. With the use of online self-administered
questionnaires, students across the globe that are the target for this study can be contacted
and are able to participate no matter the time or their location. This was the largest benefit that
using an online platform offered in this specific case taking into account the target participant.
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4.4

Sample Selection

While many researchers would argue that probability sampling is the best way in which to
choose your sample group, it is not always possible. In this case, due to time and financial
constraints, elaborate sampling methods would have complicated the process even if it would
have made the survey more generalizable. However, in some cases Bryman states that nonprobability sampling can be almost as good as a probability sample (2014; 187). In this case a
convenience sampling method was chosen. A convenience sample is one in which the
respondents were simply available to the researcher in terms of access (Ibid.). In some
instances, it is acceptable to use this method of sampling “when the chance presents itself to
gather data from a convenience sample and it represents too good an opportunity to miss.”
(Ibid.). Since this thesis is in cooperation with ANSA, their members, which are Norwegian
students that study abroad, are the exact target group that is to be studied and therefore, the
sample is too good of an opportunity to miss. This study is able to narrow down members, who
total 9,216, to those that are currently abroad and those that are abroad for less than a year.
To be a member with ANSA would also require that ANSA has your current contact information,
including an email that must be checked regularly. This would mean that the students that fill
the desired requirements to participate in this study would also be reachable. While this does
narrow our sample and does not allow for definitive findings to be determined as it is not able
to be generalized, it would create a foundation for further research or create new links between
existing findings, which holds value in itself (Ibid.). In the end, 778 students responded to the
survey and of those, 263 had been abroad for a year or less and were eligible to be included
in the survey. This number is quite low however, we were unable to get the total number of
students that have gone abroad for a year or less that are members so our overall response
rate was unable to be calculated. The low response rate may have been due to the time of the
year; in future research it would be recommended to not send out over summer break when
students may not be as inclined to participate in school related activities. The second reason
for a low response rate may be due to the number of surveys that had been sent out via ANSA
around the same time. It would be suggested in future research to confirm with the cooperating
organization that students have not been asked to participate in any surveys in and around the
time in which one hopes to gather responses to ensure that students are not overwhelmed by
the continuous requests.

4.5

Questionnaire Design

The questionnaire that was designed for this study was based off of the previously mentioned
survey by Hovdhaugen and Wiers-Jenssen that looked at Norwegian graduate students
completing full degree studies outside of Norway. This survey was also based off of the three
rationales that were discussed by Caruso and de Wit, economic, educational, and
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social/political/cultural (2015: 268-269). Each question reflected one of the above rationales,
and each rationale was addressed more than once, to gauge overall importance. In order to
keep the same focus in this questionnaire, many of the questions were directly replicated from
this survey. As some of these questions did not apply to students that were abroad for only a
part of their degree, not all questions in Norske Gradsstudenter i utlandet were utilized. A list
was created of all of the questions that were deemed relevant and this listed was taken to the
focus group.
A focus group was employed to determine the effectiveness of the questions taken from
Norske Gradsstudenter i utlandet. The focus group consisted of five ANSA employees that
worked as advisors to students wishing to study abroad. Advisors were chosen, as they were
more often than not the first point of contact for interested students but also because they were
in constant dialogue with Norwegian students regarding their study choices. The group of five
advisors and I went over question by question, deeming its relevance to this particular group
of students and its simplicity. This was to verify if the questions would be useful if asked, and
if the questions were easily understood by those outside of this study. Some questions were
reworded to clarify any misconceptions. During this focus group, it was also discussed that
some influences that were commonly mentioned to advisors were not addressed within the
questionnaire. These new influences were noted down, organized under one of three
rationales and then formed into a question. These questions were then assessed for simplicity.
In addition, it was noted that students may be more inclined to respond if the survey was done
in their native language. For this reason, the language of the questionnaire was changed to
Norwegian.
After the focus group, the new questionnaire was reviewed by one of the authors of the NIFU
study and another employee at ANSA. Both suggested including background questions such
as family income and education level, as these have been shown to have relationships with
motivations in past studies. After this suggestion, background information that was asked in
the NIFU study was assessed and certain questions were added to this questionnaire to
accompany the main data.
Once the final version of the questionnaire was written, an application was send to the
Norwegian Center for Research (NSD), along with two consent forms. One of the consent
forms was to be imbedded in the beginning of the online survey for the students to approve,
and one for the students’ parents since information pertaining to them was reported. The
application also included how the data will be kept and ensured that all of the responses will
be anonymized. NSD approval was granted after a number of weeks and the questionnaire
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was ready to be sent to the target students. A copy of the questionnaire can be found in
Appendix A and copies of the consent forms can be found in Appendix B.

4.6

Survey Execution

The final draft of the questionnaire that had gone through the focus group, advisors, and NSD
approval was sent out to the students via email. Those students that were members of ANSA
and were studying part of their degree abroad for a year or less, had already registered their
email with ANSA. ANSA created the questionnaire using a software entitled Clickdimensions
and then sent the link out via registered email. The email informed the students that this survey
was a part of a cooperation between ANSA and the University of Oslo as a Master’s thesis and
informed them that their participation was completely voluntary. This survey was available for
a month, starting in June, and email reminders to those that had not submitted responses were
sent out twice within that month’s time. Once the surveys were received, the data was collected
and anonymized within ANSA’s network, in order to safeguard the students’ identities.

4.7

Analysis Approach

The following sections will explain how the collected answers from the questionnaire described
above will be turned into useful data that can be explored in terms of rankings and trends.

4.7.1 Univariate Analysis
Most of the questions on the questionnaire result in nominal variables, which is to say that
there is no way to rank or order the data. Therefore, most of the data collected will utilize a
form of univariate analysis, analyzing one variable at a time independently of the other data
(Bryman, 2004; 336). One of the most common forms of univariate analysis is a frequency
table (Ibid.). Frequency tables depict “the number of people and the percentage belonging to
each of the categories for the variable in question.” (Ibid.). These tables will be used to gather
a wider picture as to the most influential reasons for deciding to study abroad and where to
study abroad. The frequency tables will also be broken up into the three rationales described
earlier, depicting which between, economic, educational, and social/political/cultural have the
most influence on the decisions that the students made. In addition to frequency tables,
diagrams will be employed to give a relatively simple and eye catching way to depict the
collected data (Ibid.: 337). In using diagrams, such as a pie chart, the data can be seen in
relation to other answers, giving a better overall view of multiple general answers. The last
type of univariate analysis that will be employed is the use of measures of central tendency.
The one that will apply to most in this type of data will be the use of mode, the establishment
of the value that occurs most frequently (Ibid.: 338). Mode will help shed light on which
motivations are found most frequently within the group of students.
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4.7.2 Bivariate Analysis
The next method of analysis will be the bivariate analysis. As this is a cross-sectional design
the data is not able to infer causation however, is it able to denote a relationship (Ibid.: 339).
A bivariate analysis “is concerned with the analysis of two variables at a time in order to
uncover whether or not the two variables are related.” (Ibid.). The bivariate analysis will aid in
showing possible relationships between the collected data. The background information that
was requested at the beginning of the questionnaire will be analyzed along with the motivations
for the students’ decisions to get a view at whether certain groups of students are influenced
more or less by certain rationales than others are. To analyze the relationships between the
collected data this study will use a contingency table. A contingency table is similar to a
frequency table however; it works with two variables that are simultaneously analyzed so that
the relationships between the two can be examined (Ibid.: 340). These tables will take variables
such as gender and age, and analyze them in relation to motivations in order to gain an
understanding of relationships that may not be visible at first glance.

4.8

Validity and Reliability

Validity within quantitative social science research looks at whether the concept that is meant
to be measured is accurately measured (Heale & Twycross, 2015: 66). There are specific
aspects of validity that would affect this research. The two that deal specifically with the
designed survey are content validity and construct validity (Ibid.). The first, content validity,
assesses whether the research instrument, this case the survey, accurately measures all
aspect of the construct (ibid.). The second, construct validity, determines to what extent the
research instrument measure the intended construct (Ibid.). For both of these aspects to be as
reliable as possible, previous research was consulted and questions that were used were
found in previous studies regarding push-pull motivations. This is not to say that the validity is
inherent because they have been asked before but rather because they are motivations that
have shown in other research to measure specific student mobility influencers. Both content
and construct validity were also strengthened by having those in the field, such as advisors
and students, read the answers, give their perceptions and expertise. This allowed for
questions to be added if those involved deemed the motivation important and attempted to
cover a larger base. This was also done to minimize confusion with the questions to increase
the chances that the questions were measuring the desired construct. The weakest validity
with this study based in the fact that a cross-sectional design was employed. Using a crosssectional design has a low validity as the results can only suggest a correlation at best and not
findings that determine causality (Bryman, 2004, 59). While this would be detrimental in many
studies, as this is an exploratory study with both time and financial constraints, it was
determined that relationships instead of causality would be acceptable.
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Reliability differs from validity in that it does not measure construct accuracy but consistency
(Heale & Twycross, 2015: 66). In essence, reliability looks to see if the study was done again,
under the same conditions, would the results be the same (Ibid.: 67). Unfortunately, the
reliability of this study could have been stronger. Firstly, the low number of responses made it
difficult to have strong internal reliability. Usually internal reliability would be measured using a
split-test, dividing the answers in half and assessing whether they are identical findings in the
end (Ibid.). Due to the low number of responses, a split test would have been very unreliable
and therefore this survey has a low internal reliability. The second reliability test, stability, would
have the survey re-submitted to the participants and the results would be compared to the
previous results to gauge whether the findings were stable (Ibid.). In this instance, the time
was limited and a re-submission of the survey was not viable. Finally, the third test of reliability
is equivalence. This test measures whether there is consistency among the answers by asking
the same question in another way in order to see if the answer remains the same (Ibid.). While
this was possible in this instance, there was a worry that doubling the questions would result
in too much of a time commitment for the participants and would significantly lower the
response rate. Overall, the reliability of this survey was weak however, as an exploratory study
the goal was to provide a jumping off point for further research. If this study was to be
conducted again, it would be encouraged to include, at minimum, a stronger focus on
equivalence.

4.9

Limitations

As with any study, there are certain limitations that must be taken into account. In order to
acknowledge the limitations of this particular study it must first be noted that this study was
completed as a master’s thesis in association with ANSA. These two aspects place unique
limitations on certain parts of this study. The first part of this study that has limitations is the
sample size. While the survey was given unique access to over 9,000 international Norwegian
students, there was little way to distinguish how many of those had gone abroad for a year or
less. This led to an unknown response rate and fewer participants than desired for a
quantitative study. While working with a specific group and having this limitation can appear
as a hindrance, in this case it gave exclusive access to many more Norwegian students than
would have been possible if executed alone and with such short time restraints.
The second limitation is that the results are based upon self-reported data. The questionnaire
completed in this thesis was given to students electronically and they completed it alone. The
methodology meant that the results were unable to be independently verified and therefore
were subject to bias. This means that the results that are reported here are students’ opinions
of what they believe was influential for them. In order to get a better picture with less bias,
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qualitative research or mixed methods would be a positive addition to this thesis. Observation
methods at study abroad fairs, student consultations with advisors, and ANSA meetings would
be advantageous in future research as to offset the student bias.
The final limitation was the questionnaire itself. While the questions asked were taken from
previous research regarding student push-pull motivations, the execution of the questions may
not have resonated with all the students. The questions and format were discussed with
different parties within the higher education market to reduce the likelihood of confusion and
decrease the limitations however, reducing all of the confusion and misunderstanding was
improbable. For further research it would be advised to include qualitative aspects to ensure
what students feel as important motivations are included in the questionnaire. The other
limitation regarding the questionnaire was the lack of certain questions. In many of the previous
studies, students have been asked questions that were not included in this study, such as
where they studied and what program they were studying (Hovdhaugen & Wiers-Jenssen,
2017; Haugen, et al., 2018). Not asking for information such as this limited this study’s results
and made it difficult to establish trends based on study choices. Although this was done to
shorten the survey in order to appeal to more students, it decreased the potential of the thesis.
If further research it would be wise to include questions regarding where students have chosen
to study and what they are studying in order to get a more well-rounded picture.

33

5. Presentation of Background Data
This chapter will be the first of two used to present the collected data regarding 263 Norwegian
students that have studied abroad for a year or less. This first chapter will focus on the
distribution of the background data of the participating students. Background information on
student participants is common, with most surveys asking at least general questions about the
student’s history. One survey that emphasized the importance of the students’ background
was by Di Pietro and Page when they looked at correlations between how students grew up
and their choices regarding their study abroad options (2008). While this study decided not to
go as in depth as Di Pietro and Page did, certain similar background questions were asked.
The questions that were asked, collected data to gather a general idea about who these
students are by asking questions regarding their age, gender, home county, parent information
– including education and income, as well as previous international experiences. Based on the
results from previous studies, this survey should provide results that show that students over
23 are majority of respondents, and that most of the students would have parents with higher
education (Di Pietro & Page, 2008: 395-396). It is also likely that women will outweigh men in
the responses and that students most of the students will either have themselves lived abroad,
or their parents have (Hovdhaugen & Wiers-Jenssen, 2017: 25). Finally, the number of
students that come from a higher socio-economic household will outweigh those that do not
and students with parents that have foreign backgrounds will outweigh those that have parents
that come from the home country (Di Pietro & Page, 2008: 395-396).
Chapter five and six will only display the results gathered, without discussing specifics
regarding the results. This has been done in order to give a chance for those interested to
come to their own conclusions concerning the data before discussions regarding trends and
previous literature comes into play.

5.1

Age

Of the 263 respondents the more frequently reported birth years were 1995, 1996, and 1997
which combined totaled 42.3% of the overall responses. 1994 and 1998 also held a large
number of responses with a combined 22.5%. The birth years that had the fewest number of
responses were comprised of all of the years before 1990. Due to the number of respondents
and the quantitative nature of the survey, the birth years will be divided into two groups, thus
allowing correlations to be examined. The birth years were separated with group number one
including those born in 1995 and earlier, and the second group are those that were born in
1996 and sooner. Those born in 1995 and earlier have 116 respondents, 44.1% of total
respondents, those born in 1996 or sooner number 147 respondents, 55.9% of the overall total.
These years were decided as cutoffs based on ages of students in Norway. Norwegian high
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school students graduate at age 19, followed by three years of higher education if they so
choose. Many Norwegian students also decide to take a year off between high school and
university as per Statistics Norway (SSB, https://www.ssb.no/en/utuvh). This would put the
average age of undergraduate students between 19-23, which would mean that for this survey,
students born in the year 1995 and earlier on average, would be finished with their
undergraduate. While these years are estimates, and there may be outliers to these ranges,
this division helped to grasp trends between students that may be at different points in their
lives using traditional societal progression.

5.2

Gender

All of the 263 respondents answered the questions regarding their gender. There were three
possible options for answering this question, ‘man’, ‘woman’, and ‘do not wish to answer’. Two
respondents answered ‘do not wish to answer’ and the rest were divided up between ‘man’
and ‘woman’. Well over half of the respondents, 172 of the 263 reported being a ‘woman’; the
remaining 89 reported being a ‘man’. The breakdown including percentages can be seen
below. Also seen below are statistics pulled from SSB regarding the gender distribution of all
Norwegian students in 2018. While the percentage of women may be higher in this study, it
follows the trend higher education systems are seeing, with more female students than male
students. The reason for the difference between the two groups being higher than the national
average, of a difference of 19%, could be due to the fact that more women choose to study
abroad. Women in 2018 made up 61,5% of those that studied abroad while men made up the
remaining 38,5%, which shows data much closer to that found here. However, it could also be
just as likely that women choose to participate in online surveys more often than men, which
could also make up the 31,6% difference found in this data.

Reported Gender
Man
Woman
Frequency
89
172
Percent
33,8
65,4
Percent reported in Norway (2018) 40,5
59,5
Table 2: Reported Genders of Respondents

5.3

Do not wish to answer
2
0,8
N/A

Home County

In order to gain an understanding of where the participants came from, the question regarding
home county was ask as “The place you lived in when you were 17 years old”. This was to
exclude any relocations that may have been taken due to higher education. The most frequent
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home county reported was Oslo, with 41 respondents identifying Oslo as the place that they
lived when they were 17. The second most popular hometown was Akershus with 35
responses. The least popular county was Finnmark, with only one student identifying as
coming from Finnmark. The complete breakdown can be seen below including details on the
home county of all Norwegian students in 2018 (SSB, “Students in Higher Education,” 2019).
Comparing the numbers between the counties that students from this study come from and
the home counties of all Norwegian students in higher education there is a trend that shows
those from the north specifically are underrepresented in this study. Those that come from
large cities such as Oslo and the surrounding areas, Bergen, and Trondheim are
overrepresented in this study. While there is no way to determine whether this is due to ANSA
membership trends, or whether more students from cities tend to go abroad, it is of interest to
note.

Home County
Respondents in the
Survey N=263
Akershus

Percent of Norwegian students
(2018) N=293,287

13,3

11,3

Aust-Agder

1,1

2,1

Buskerud

5,3

4,5

Finnmark

,4

1,4

Hedmark

3,8

3,4

Hordaland

11,0

9,0

Møre & Romsdal

3,0

4,9

Nord-Trøndelag

,8

2,5

Nordland

1,9

4,4

Oppland

2,7

3,1

Oslo

15,6

8,9

Rogaland

10,3

8,3

Sogn & Fjordane

1,9

2,2

Sør-Trøndelag

7,6

5,0

Telemark

1,5

3,1

Troms

1,1

3,1

Utlandet

5,7

5,5

Vest-Agder

1,9

3,4

Vestfold

4,9

4,4

Østfold
5,3
Table 3: Reported Home County of Respondents

4,7

36

5.4

Time Spent Studying Abroad

All respondents had to spend 12 months or less abroad to qualify for this survey. The time
spent abroad was then broken down into the following categories, ‘0-3 months’, ‘4-6 months’,
‘7-9 months’, and ’10-12 months’. The amount of time to study abroad with the most responses
was ‘10-12 months’, with over 50% of the responses. ‘0-3 months’ was the option that was
chosen the fewest amount of times with only 7,6% reporting having studied abroad for this
amount of time. The results can be seen below. Many reasons may explain this distribution
however it can be hypothesized that those going abroad for a shorter time do not register as
members of ANSA since their commitment is lesser than those going abroad for longer periods.

Time Spent Studying Abroad
0-3 Months
4-6 Months
7-9 Months
Frequency 20
80
30
Percent
7,6
30,4
11,4
Table 4: Reported Amount of Time Spent Studying Abroad

5.5

10-12 Months
133
50,6

Lived Abroad Previously

Students were asked if they had lived abroad previously, in order to gauge the background of
the participants. The most common answer to this question was no, that they had not lived
abroad previously with 149 respondents answering as such. While this means that 56,7% had
not lived abroad before, this did mean that over four in ten students that responded had in fact,
at some point or another, lived abroad previously. Since there is no method to calculating how
many Norwegians have lived abroad as this includes short stints abroad, there is no data to
compare this to. However, 40% of students having lived abroad before is significant to note as
it may imply that those with previous international experience are more open to it again later
in life. It also may be that those that have lived abroad understand the challenges and have
therefore sought aid from a group like ANSA and are overrepresented in the study.

Living Abroad Previously
I have lived abroad
I have not lived abroad
before
before
Frequency
109
149
Percent
41,4
56,7
Table 5: Reported Living Abroad Previously

No Answer
5
1,9

Students were also asked whether their parents had ever studied or lived abroad for longer
than three months. 45% of respondents stated that their parents had not lived or studied
abroad for longer than three months. The option with the fewest answers was that which stated
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that both parents had studied or lived abroad for longer than three months. The actual
response rates can be seen in the following chart. Important to note is that just under 55% had
either one or both parents lived abroad. Again, as stated above, the statistics regarding those
that have lived abroad for short stints are not known. However, over half of the students
reported having a parent with international experience which may influence students to go on
their own international journey without the students acknowledging this. This is purely
hypothesized and would be interesting to look into in a further study.

Parents Living Abroad (3months+)
Both have
One of them
lived or studied have lived or
abroad for
studied abroad
more than
for more than
three months
three months
Frequency
63
80
Percentage
24
30.4
Table 6: Parents Reported Time Abroad

5.6

Neither have
lived or studied
abroad for
more than
three months
No Answer
119
1
45.2
0.4

Father’s Homeland

Students were asked about their fathers’ homelands with 7 options listed. The overwhelming
majority of students stated that they had a Norwegian father. Out of the non-Norwegian parents
most listed their father of Asian or European origin with the European option excluding all of
the Nordic countries.

Father's Homeland
Europe
The
excluding
Nordics
the
North
excluding
South
Africa
Asia
Nordic
America Norway Norway America
Frequency 2
10
10
2
4
231
1
Percentage 0,8
3,8
3,8
0,8
1,5
87,8
0,4
Table 7: Father’s Reported Homeland

5.7

No
Answer
3
1,1

Mother’s Homeland

The students were also asked to report the homeland of their mother. Similar to the fathers’
homelands, the vast majority of students listed having mothers of Norwegian origin. Of the
non-Norwegian parents, most have an Asian origin.
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Mother's Homeland
Europe
excluding
Nordics
the
North
excluding
South
Africa
Asia
Nordic
America Norway Norway America
Frequency 3
10
9
4
9
225
0
Percentage 1,1
3,8
3,4
1,5
3,4
85,6
0
Table 8: Mother’s Reported Homeland

5.8

No
Answer
3
1,1

Father’s Education

Respondents were asked to indicated their father’s highest level of education. The most
frequent answer was ‘4.5 years of higher education or more’, with just under 40% of the total
responses. The least popular response that indicated an education level was ‘Primary school
level’. Many responses indicated that the participant either was unaware of their father’s
education level or did not wish to say.

Father's Education
Higher
Education
Primary High
up to 4
School
School
years
Frequency 14
49
79
Percentage 5.3
18.6
30
Table 9: Father’s Reported Education

5.9

Higher
Education
above 4.5
years
103
39.2

Don't
Know
14
5.3

Don't
Wish to
Answer
3
1.1

No
Answer
1
0.4

Mother’s Education

When asked to indicate ‘your mother’s highest level of education’ the most frequent response
belonged to the answer indicating that their mother had 4.5 years or more of higher education.
The least answered response that still indicated an education level was the one showing that
the mother had a primary school education level. The full breakdown can be seen below.

Mother's Education
Higher
Education
Primary High
up to 4
School
School
years
Frequency
10
44
92
Percentage
3.8
16.7
35
Table 10: Mother’s Reported Education

Higher
Education
Don't
above 4.5 Don't
Wish to No
years
Know
Answer Answer
103
11
1
2
39.2
4.2
0.4
0.8
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5.10 Household Income
The final question regarding background information revolves around household income.
Participants were asked to report their family’s household income before taxes in Norwegian
kroner. This question was answered by every participant and the most common household
income listed was the ‘more than 1,000,000’ option. The least popular answer was that which
stated that the household income came to ‘450.000 or less’ before taxes. While there was no
responded that chose not to answer this question, almost 28% of the respondents indicated
that they were unaware of their family’s household income. Having a large percentage
answering without concrete information leaves this section weak and less useful for running
correlations.

Approximate Household Income (NOK)
450,000 or 451,000651,000More than
less
650,000
1,000,000
1,000,000
Don't know
Frequency
16
23
55
96
73
Percentage
6.1
8.7
20.9
36.5
27.8
Table 11: Reported Household Income

5.11 Summation
According to previous research, the most likely candidate to study abroad, and thus, to answer
this survey would be a female that is 24 years old or older, and with parents that have higher
education, foreign backgrounds, have lived abroad before and have a higher socio-economic
standing (Di Pietro & Page, 2008: 395-396; Hovdhaugen & Wiers-Jenssen, 2017: 25). To some
extent, this picture of a typical student that studies abroad was correct. Female responses
outweighed male responses by 65% to 34% and 57% of the responses were from students
aged 23 years or older, supporting the idea that females 23 years or older are the most likely
candidate. This survey also found that 69% of students’ fathers and 74% of students’ mothers
had higher education, supporting the argument that students with parents with higher
education are more likely to go abroad (Di Pietro & Page, 2008: 395-396). Over 57% of
students reported that their family’s household income placed them in a high socio-economic
standing and 54% of students reported that their parents had lived abroad previously, both
attributes are common when looking at which students decide to study abroad (Di Pietro &
Page, 2008: 395-396; Hovdhaugen & Wiers-Jenssen, 2017: 25) Two areas of contention from
previous research and the results from this survey revolve around students’ previous
experience abroad and parents’ homeland. Literature would argue that students that study
abroad are more likely to have lived abroad than not, in this instance only 41% or the
respondents had lived abroad previously (Di Pietro & Page, 2008: 395-396). This may be due
40

to the smaller response rate but it may also have to do with the importance that Norway places
on equal opportunities for all whereas students from other countries may feel as though they
are able to do this only because they have lived abroad before. The second result of contention
from previous research is the number of students with foreign background. Only 14% or
respondents had a mother with a homeland other than Norway and this number dropped to
12% when it came to fathers. It was argued that students with parents that have a homeland
that was not the student’s home country are more likely to study abroad (Hovdhaugen & WiersJenssen, 2017: 25). In this study, Norwegian parents were the overwhelming majority. The
reason that this survey does not reflect this trend may be that we are unable to compare this
number with the amount of home students that have parents on the whole. It could be that this
number does in fact represent a higher percentage of participation from students with
international parents however, without the information regarding parents of all active students
in Norway, this is not able to be determined.
Overall, the students that have been surveyed for this thesis, on average, accurately represent
the type of student that the literature has determined is most likely to study abroad. Further
analysis of this background information will be discussed in the seventh chapter after the
correlations between backgrounds and motivations are presented in the next chapter.
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6. Presentation of Motivation Data
The above looked at the personal information that provided a glimpse into the students’
encompassing their ages, genders, international experience, etc. The following section will
look at the responses regarding firstly, their decision to study abroad and secondly, their choice
in country. Each answer was an influence or motivation on students’ decision making as
discussed in the theoretical framework section. Each influence or motivation was ranked by
the student from ‘no relevance’, ‘little relevance’, ‘rather large influence’, ‘very influential’, and
‘not applicable’. This measures the amount of influence that the students themselves thought
was present. While there may be background influences and variables that the student does
not consciously acknowledge, they were not measured in this study.

There were some

questions that were unanswered, as seen in the previous section, these have again been
categorized as ‘no answer’. In order to focus purely on what was influential, the categories ‘no
influence’, ‘not applicable’, and ‘no answer’ have been combined and shown as ‘no influence’.
Both charts and graphs have been provided to give a look at the specific numbers but also a
visual trend and comparison. As stated previously, this chapter will again only present the
gathered results with the discussion regarding those results found in the following chapter to
allow for personal opinions to be made before interpretations are taken into account.

6.1

Study Abroad Choice

The following responses relate to the students’ choice to partake in a sojourn abroad and
attempt to answer the first research question, in relation to Norwegian students studying
abroad for a year or less of their degree, what motivations are most influential in the decision
to go abroad? The answer that was reported to have been ‘very influential’ to the largest
number of students was the ‘desire for adventure’ with just under 60% of respondents choosing
this option, with a further 29% stating it was a ‘rather large influence’. The next four answers
with the highest amount of ‘very influential’ responses were ‘interest in partaking in a different
culture’, ‘wanted to challenge myself’, ‘wanted a change from the usual’, and ‘wanted to
learn/improve language skills’. The answers that had the most answer ‘no influence’ were
‘people in my life have international backgrounds’, ‘wanted to study in my/my family’s
homeland’, ‘partner studies/lives abroad”, “skeptical to Norwegian education’, and ‘classes not
found in Norway’.
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Influences and Motivations on the Choice to Study Abroad
N=263
Very Influential

Rather Large Influence

Desire for adventure

Little Influence

No Influence

58.9

Interested in partaking in a different culture

29.3

46.8

Wanted to challenge myself

39.9

43.7

Wanted a change from the usual

8.4 4.9
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40.3

Wanted to learn/improve language skills

8.8 3

12.2

31.2

37.3

31.9

6.1

18.6

9.9

21.3

9.5

Good financial support

30

Have a special interest in the chosen country

25.5

31.6

28.9

14.1

24

35.4

25.9

14.8

Wanted a different perspective of Norway

Make my CV stand out

Better quality abroad

33.8

17.9

14.1

37.3

20.5

The application process was done for me

7.6

Recommended by others

6.1

Classes not found in Norway

5.7

11.4

Skeptical about Norwegian education

2.33

12.6

18.6

12.9

28.5

22.1

63.5

32.2

12.9

82.1

1.5
1.1
1.9

95.4

Wanted to study in my/my family's homeland

1.1
1.1
3.8

93.9

0.8 12.2

28.1

70

Partner studies/lives abroad

People in my life have international backgrounds

16.4

43.3

16

33.5

17.5

18.3

68.8

Chart 1: Influences and Motivations on Study Abroad Choice
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6.2

Country Choice

The last question presented to the participants was regarding the decision on which country
the student chose to study abroad in. This used different influences and motivations discussed
previously to see which the students felt impacted their country choice and aimed to answer
the second research question, in regards to the students above, which motivations have the
largest influence when it comes to the choice of country? The answer that had the most
respond ‘very influential’ was ‘approved courses available’, with 33% and a further 30% stating
it was a ‘rather large influence’. The following four answers with the highest responses reported
as ‘very influential’ are ‘good way to practice language skills’, ‘wanted to go to specific school’,
‘special interest in country’s culture’, and ‘good weather’. The answers with the most responses
of ‘no influence’ were ‘easier studies’, ‘to achieve a sense of fitting in’, ‘political climate’, ‘had
family/friends/partner there’, and ‘culturally like Norway’. Interestingly, when in discussion with
both Norwegian students that had friends who had studied abroad previously and those that
work with students abroad, two influences were commonly brought up, the first being ‘good
weather’ and the second being ‘had family/friends/partner there’. Both of these were generally
accepted as being the strongest motivators to go abroad from people who are around
Norwegian students that have decided to go abroad. However, the results show that while
many may assume this is why their friends or students they’re working with go abroad, this is
not reflected in the opinions of the students themselves.
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Influences and Motivations on Country Choice
N=263
Very Influential

Rather Large Influence

Approved courses available

33.1

Good way to practice language skills

14.5

Special interest in country's culture

15.6

6.1

Family/friends recommended the country

4.9

14.1

Geographically close to Norway

4.2

16.4

Lower cost of living than other countries

3.8

13.3

Encouraged by an organization

2.7

16.7

Visited on holidays

2.3

16

To achieve a sense of 'fitting in'

1.9

17.1

Politically climate

1.9

Easier studies

18.6

27

14.8

1.13.4

9.9

35.4

34.6

24

27.8

34.6

15.2

65.8

24.7

54.8

24.3

58.6

22.4

58.2

20.9

60.8

33.1

47.9

22.4

60.8

7.6

1.9

21.7

27.4

31.6

14.8

32.3

48.3

31.9

Physically safe

23.2

21.7

26.6

9.5

1.9 6.5

14.1

38.4

10.6

Looks good on a CV

Culturally like Norway

27

12.9

Good weather

No Influence

29.7

22.1

Wanted to go to a specific school

Had family/friends/partner there

Little Influence

84

32.7

50.6

85.6

Chart 2: Influences and Motivations on Country Choices
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6.3

Country Choice

The background information that was supplied by the participants was gathered as previous
research has shown correlations between certain lifestyles and their decisions regarding study
abroad choices (Wiers-Jenssen, 2012: 478-479; Di Pietro & Page, 2008: 393). In order to
explore whether this would be valid in this group of students, specific background questions
were asked. All of these background questions were then tested against every influence and
motivation listed in the previous two charts. To do this, a Chi-Square test was utilized. Only
results with a statistically significant correlation have reported and discussed below. A
statistically significant correlation refers to any result that had less than a 5% chance of being
a coincidence.

6.3.1 Language Skills
One of the largest reported reasons to decide to study abroad was to improve language skills.
Three dependent variables had a relationship with the influence “improving language skills” as
a reason to study abroad, and can be seen below. From these charts it can be surmised that
the longer a student decides to study abroad, the more likely it is that improving their language
skills was a substantial influence on their choice to study abroad. It can also be noted that
those that have mothers with higher education will have language skills as a substantial
influence in their decision compared to those that have mothers with a secondary school
education or lower. Finally, females that decided to study abroad list improving language skills
as a substantial influence on their decision in comparison to their male counterparts.
Language Skills vs. Time Abroad
N=263
0-6 months abroad

Substantial influence
Little to no influence
Total
Table 12: Language Skills vs. Time Abroad

7-12 months abroad

62.0%
38.0%

73.6%
26.4%

100.0%

100.0%

Language Skills vs. Mother's Education
N=263
Mother has secondary
education or lower

Substantial influence
Little to no influence
Total
Table 13: Language Skills vs. Mother’s Education

Mother has higher
education

58.8%
41.2%

72.8%
27.2%

100.0%

100.0%
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Language Skills vs. Gender
N=263
Female

Substantial influence
Little to no influence
Total
Table 14: Language Skills vs. Gender

Male

74.4%
25.6%

58.4%
41.6%

100.0%

100.0%

6.3.2 Challenge Myself
Students were asked to rate how much ‘challenging themself’ influenced their decision to study
abroad. Of these, there were two independent variables that has a statistically significant
correlation. The first relationship revolves around the father’s education level. Students that
have fathers with higher education are more likely to be influenced to go abroad by the chance
to challenge themselves. Students with fathers holding secondary school or less also listed
this as a substantial influence but on average less than those that had fathers with higher
education. Gender also had a relationship with this influence. Females rated challenging
themselves as a substantial influence almost 15% higher than their male counterparts thus
meaning that females, on average, are more likely to see challenging themselves as an
important factor in their decision abroad.
Went Abroad to Challenge Myself vs. Father’s Education
N=263
Father has secondary
education or lower

Father has higher
education

Substantial influence
73.0%
Little to no influence
27.0%
Total
100.0%
Table 15: Personal Challenge vs. Father’s Education

85.7%
14.3%
100.0%

Went Abroad to Challenge Myself vs. Gender
N=263
Female

Substantial influence
Little to no influence
Total
Table 16: Personal Challenge vs. Gender

Male

86.6%
13.4%

71.9%
28.1%

100.0%

100.0%

6.3.3 International Social Circle
When asked whether having international people in your social circle influenced your decision
to study abroad, the results were not overwhelming, majority stated that this had little influence
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on their decision to study abroad. While this could be left there, there was a small relationship
between those that stated that having an international social circle substantially influenced
their decision and their parents’ previous experiences. If both parents had lived abroad for
three months or longer, just over 1 in 4 students stated that an international social circle was
a substantial influence in their decision; if they had just one parent with international experience
for three months or more this number was lowered to 1 in 8 students and finally, if you had no
parents with international experience this number was 3 in 50. The relationship shows that the
substantial influence that an international social circle had rose with the number of parents that
had international experience themselves.
International Social Circle vs. Parents’ International Experience
N=263
Parents without
international
experience

One parent with
international
experience

Both parents with
international
experience

Substantial influence
6.0%
12.5%
Little to no influence
94.0%
87.5%
Total
100.0%
100.0%
Table 17: International Social vs. Parents’ International Experience

27.0%
73.0%
100.0%

6.3.4 Social Recommendations
Social recommendations encompass those in the students’ lives that recommend going
abroad, but excluding recommendations that come from organizations or governments. The
data shows that there is a relationship that cannot be rejected between those that find social
recommendations to hold substantial influence and parents’ education level. Just under 50%
of students that had parents with higher education found that social recommendations were
substantially influential in their decision to study abroad. This number dropped to below 30%
if the parents had an education level from secondary school or lower.
Social Recommendations vs. Father's Education
N=263
Father has secondary
education or lower

Substantial influence
29.6%
Little to no influence
70.4%
Total
100.0%
Table 18: Social Recommendation vs. Father’s Education

Father has higher
education

44.0%
56.0%
100.0%
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Social Recommendations vs. Mother's Education
N=263
Mother has secondary
education or lower

Mother has higher
education

Substantial influence
29.4%
Little to no influence
70.6%
Total
100.0%
Table 19: Social Recommendation vs. Mother’s Education

43.1%
56.9%
100.0%

6.3.5 Application Procedure
The final correlation that is statistically significant came from the question regarding the
decision to study abroad and the amount of influence that the application procedure had. The
question proposed to students was how influential would it be on your decision to study abroad
if the application was done for you. This is usually done by agents and sometimes by
universities. The data showed that the longer a student studied abroad for, the more influential
having the application done for them was. 25% of students that were abroad for 7-12 months
deemed this factor to be substantially influential compared to the 14% that studied abroad for
6 months or less. This may be due to the fact that those that go abroad for shorter amounts of
time may be going as an organized school program and therefore have a simplified application
process.
Application Procedure vs. Time Spent Abroad
N=263
0-6 months

7-12 months

Substantial influence
14.0%
Little to no influence
86.0%
Total
100.0%
Table 20: Application Procedure vs. Time Spent Abroad

6.4

24.5%
75.5%
100.0%

Correlation of Influences on Destination

As seen previously, relationships have been found between influences and background
information of the students. This section will continue to look at correlations with a Chi-Square
result under 0.05 in regards to influences upon the students’ choice of destination.

6.4.1 Geographical Location
The geographical location of the country of choice had three relationships that could not be
rejected by the Chi-Square test. The results show that of the students that studied for 7-12
months abroad, 30% reported that the country of choice being geographically close to Norway
was a substantial influence. If students went abroad for 0-6 months, this number dropped to
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16%, thus eluding to a relationship where those that study abroad longer deem a location
closer to Norway as substantially influential in their decision. This may be due to the fact that
they may desire to travel home multiple times while they study abroad for holidays or other
events, or it may be due to the fact that those that study for less time seek a larger impact in
order to offset their time commitment. The next relationship that cannot be rejected is that
between the father’s education and the influence that geography has on the student’s country
decision. Of the students with a father that has higher education, just under 30% report that
the country being geographically close to Norway was a substantial influence. Of those that
have fathers with secondary education or lower, just under 15% of them stated geography was
a substantial influence. Finally, the data shows that 25% students with mothers that come from
Norway or North America deem geography a substantially influential factor. Even higher than
this were those that had a mother from Nordic countries outside of Norway, where 33% of
students reported a substantial influence. Students with mothers from other countries had little
or no reported influence. It must be noted with such varying numbers for each homeland, these
numbers may be difficult to validate and therefore a large data set would be recommended to
draw a strong conclusion.
Geographically Close to Norway vs. Time Spent Abroad
N=263
0-6 months

7-12 months

16.0%
Substantial influence
84.0%
Little to no influence
Total
100.0%
Table 21: Geography of Chosen Country vs. Time Spent Abroad

30.7%
69.3%

100.0%

Geographically Close to Norway vs. Father's Education
N=263
Father has secondary
education or lower

Father has higher
education

14.8%
Substantial influence
85.2%
Little to no influence
Total
100.0%
Table 22: Geography of Chosen Country vs. Father’s Education

29.7%
70.3%

100.0%
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Geographically Close to Norway vs. Mother's Homeland
N=263
Mother
comes from
Norway

Mother
comes from
Nordics
other than
Norway

Mother
comes from
Europe
outside the
Nordics

Mother
comes from
Africa

Mother
comes from
Asia

Mother
comes from
North
America

Substantia
25.3%
33.3%
0.0%
0.0%
20.0%
l influence
Little to no
74.7%
66.7%
100.0%
100.0%
80.0%
influence
Total
100.0%
100.0%
100.0%
100.0%
100.0%
Table 23: Geography of Chosen Country vs. Mother’s Homeland

25.0%
75.0%

100.0%

6.4.2 Political Climate
The relationship between political climate as an influencer of country choice and time spent
abroad was not what was expected. The data showed that of those that studied abroad for 712 months, only 15.3% felt as though the political climate of the country they were going to
study in was a substantial influence. This number rises to 27% of those that studied abroad for
0-6 months. In summary, those that study abroad for longer feel as though the political climate
they will be immersed in has little impact on their decision whereas those that study for shorter
amounts of time take the political climate into more serious consideration. While this could be
seen as counterintuitive as those that study abroad longer will be subject to the political climate
for longer there could be multiple reasons for this. One of these reasons may be those that
study abroad longer have more of an academic focus and the political climate may not
outweigh the academic benefits of where they have chosen to study.
Political Climate vs. Time Spent Abroad
N=263
0-6 months
7-12 months
27.0%
73.0%

Substantial influence
Little to no influence
Total
Table 24: Political Climate vs. Time Spent Abroad

100.0%

15.3%
84.7%
100.0%

6.4.3 Personal Safety
The results regarding personal safety as an influencer when choosing a country to study in
varies by gender, and parental homeland. Just under half of the females that studied abroad
reported personal safety being a substantial influence when choosing a country in comparison
to just under the one-third of males that reported the same. Over three quarters of the students
that have fathers from Asia, South America, and Nordic countries other than Norway state that
personal safety is a substantial influence when deciding on a country to study in. The largest
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group had fathers from Norway, in this group just under two fifths of the students reported
safety as being a significant influencer on country choice. If the students’ mothers came from
Asia, there was an overwhelming chance that personal safety was a substantial contributor to
the decision process. Other than Asia, students with mothers from North America, or the Nordic
countries besides Norway were just under 50% likely to deem safety a substantial contributor.
Of the students with mothers from the remaining geographical areas, one in three were likely
to seriously consider personal safety when choosing a country to study in.
Personal Safety vs. Gender
N=263
Female

Substantial influence
Little to no influence
Total
Table 25: Personal Safety vs. Gender

Male

44.8%
55.2%

30.3%
69.7%

100.0%

100.0%

Personal Safety vs. Father's Homeland
N=263

Father
comes from
Norway

Father
comes from
Nordics
other than
Norway

Father
comes from
Europe
outside the
Nordics

Father
comes from
Africa

Substantia
38.5%
75.0%
20.0%
0.0%
l influence
Little to no
61.5%
25.0%
80.0%
100.0%
influence
Total
100.0%
100.0%
100.0%
100.0%
Table 26: Personal Safety vs. Father’s Homeland

Father
comes from
Asia

Father
comes from
North
America

80.0%

50.0%

20.0%

50.0%

100.0%

100.0%

Mother
comes from
Asia

Mother
comes from
North
America

90.0%

50.0%

10.0%

50.0%

100.0%

100.0%

Personal Safety vs. Mother's Homeland
N=263

Mother
comes from
Norway

Mother
comes from
Nordics
other than
Norway

Mother
comes from
Europe
outside the
Nordics

Mother
comes from
Africa

Substantia
37.8%
44.4%
33.3%
33.3%
l influence
Little to no
62.2%
55.6%
66.7%
66.7%
influence
Total
100.0%
100.0%
100.0%
100.0%
Table 27: Personal Safety vs. Mother’s Homeland
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6.4.4 State or Institution Recommendation
The last relationship that cannot be rejected is that between a state or institutional
recommendation and the student’s gender. Students can receive a recommendation by their
state, their university, and international groups on where they should study. These
recommendations are given for many differing purposes and most times are based on
motivations other than just the student’s particular interest. With this understood, students were
asked whether recommendations that come from the state, the school or organized institutions,
such as international groups had bearing on their choice of country. It was reported that one
quarter of female students felt that these such recommendations were a substantial influence
on their country of choice. When it came to the male students, over one third reported the
same. Thus, according to this data, male students were influenced more by organized
recommendations in regards to country choice than the female students were.
State or Institutional Recommendation vs. Gender
N=263
Female
Male
Substantial influence
25.0%
Little to no influence
75.0%
Total
100.0%
Table 28: State or Institutional Recommendation vs. Gender

36.0%
64.0%
100.0%
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7 Discussion
The previous sections gave an overview of the results and the correlations found in the data.
This section will discuss those results to varying degrees.

7.1

Research Question One

The results regarding research question one, in relation to Norwegian students studying
abroad for a year or less of their degree, what motivations are most influential in the decision
to go abroad? shows that most students find their desire for adventure to be very influential
when deciding to study abroad. This is not surprising as a similar result has been seen in
previous studies discussed in the literature review chapter. What is interesting to note is that
the top four answers that were determined to be very influential, were internally motivated. The
desire for adventure, interest in partaking in a different culture, challenging themselves, the
desire for change, all come from within a student. These drives can be encouraged and
supported by governments, universities, organizations and agents but the original desire
begins with the student. This would suggest that students with certain drives or traits are more
likely to decide to go abroad. While outside sources cannot create these drives within students
they can recognize and cultivate them in a way that encourages a sojourn abroad.
Following these four influences, language skills and financial support were the following two
ranked the most influential. It is interesting to note at this point that this may be Norwayspecific. Of course there are always going to be students from other countries that find these
are influential motivators, Norwegian society specifically focuses on language and financial
support for high education. Students in Norway are expected to learn English in addition to one
other foreign language, usually Spanish, French, or German. This emphasis on multilingualism
may place a larger importance on going abroad to perfect their language skills as opposed to
countries without such a focus on multilingualism. Norway also supports their students in
higher education through the use of Lånekassen (Lånekassen, 2019). Very rarely do
Norwegian students have tuition and they are given a loan to supplement living costs during
their studies where it is possible to turn a certain percentage into a grant at the end of their
studies. This loan is also given to students who study abroad in order to ensure that all
Norwegian students are able to have access to the education that they desire. It is with this in
mind that it interesting to see that Norwegian students find having good financial support as
an influential motivator in their decision to go abroad. The students are aware that they have
support from the state and are therefore more willing to go abroad. This may not be so
important in other countries as many students have to finance their sojourn abroad themselves.

54

One other result of note was that the question regarding enhancing the student’s CV was
directly in the middle of the results, there were equal amount of motivations that were more
influential than enhancing your CV as there were motivations that were less influential. This
may seem trivial however, a large amount of marketing that attempts to entice students to
study abroad revolve around increasing their job prospects by having a study abroad semester
or year on their CV (Waibel, 2017: 88). Although, 55% found this to be substantially influential,
it could be argued that this number is much lower than those that find motivations surrounding
adventure, change and new perspectives influential. Those marketing towards students must
then decide if it is still wise to continue to use an enhanced CV as a selling point to draw
students into studying abroad or if it would be more beneficial to change tactics and focus on
other areas influencing students.

7.2

Research Question Two

Research question number two was, in regards to the students above, which motivations have
the largest influence when it comes to the choice of country? The motivation reported to be
very influential by the highest number of students was that there were approved courses
available in the certain country. Improving language skills and wanting to go to a specific school
ranked second and third. It is clear that the country choice is heavily influenced by academic
needs however, qualitative research may help determine if the motivation regarding approved
courses was so influential because of the desire to take certain courses that fit into their overall
program in Norway, or because the courses were already approved it meant less effort in their
decision making process and was therefore a more attractive choice. Qualitative research may
also help understand why the motivation regarding attending a certain school was so influential
as these schools could be specifically marketing towards Norwegians students and therefore
they are more likely to be aware of this institution or, have the students taken academic and
university life rankings into account and therefore determined a certain school would be better
for them on a personal and academic level. The data from question two shows what students
believe are influencing them but leaves more questions behind in the process that are best
answered by qualitative research.
One interesting result to point out would be how much influence is reported from how this
country looks on a CV. As discussed previously, many that aim to encourage students to study
abroad do so by stating that it would have positive effects on their job prospects as the sojourn
abroad will be attractive on a CV (Waibel, 2017: 88). This motivation fell somewhere in the
middle in the previous questions, influential but not one of the overwhelmingly influential
motivations. The results regarding how this will look on a CV have different results when it
comes to country choice. Just over 40% stated that this motivation was substantially influential
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in their choice of country. This is less than the 55% reported in the first question however, the
overall percentage of question two with answers equaling substantially influential are lower.
For this question, the way this looks on a CV ranks as the fourth highest answer when taking
into account substantial influence versus little to no influence. This may argue that students
feel as though a certain country or institution will be more impressive on their CV in comparison
to other countries or institutions. It may also show that students feel as though it is the country
or institution itself that would be impressive on a CV as opposed to the time spend abroad in
the first place. Again, in order to truly test whether this is the case or not, qualitative data would
have to be utilized.
The results for this question that equal a substantial influence are lower across the board than
those for question one. This could mean that students recognize that there are many
motivations that strongly influence their decision to go abroad but in terms of deciding where
to study, there are fewer motivations that are so strongly felt. It could be due to a combination
of motivations regarding country choice or rather that students are not exactly aware as to
what influenced them to decide on the country they did. Another option could be that the
motivations that they felt strongly influenced their choice, were not listed. Overall, the subdued
results regarding country choice and the lack of trends lead this author to believe that
qualitative research must be gathered to get a fuller picture of decision process regarding
students’ country choices.

7.3

Correlations

Discussed earlier was the importance that literature placed on the background information of
the students and their decision to go abroad. It was determined that a certain type of student
with a certain background was more likely to be studying abroad. Yet, it was not explored as
to how this background information effects each motivation in their decision process. In the
previous chapter, statistically significant correlations with background of the information were
presented, here they will be put into context.
Firstly, it was discussed that students that have parents with higher education are more likely
to go abroad than those students with no higher education (Di Pietro & Page, 2008: 395-396).
Students with mothers with higher education are more likely to find improving language skills
as substantially influential and the same students are 40% likely to find recommendations that
they receive from their social circles as substantially influential. This could argue that students
that have highly educated mothers have more of a focus on bettering their educational skills,
as well as placing importance on the opinions of those around them. Students that have fathers
in with higher education are more likely to find challenging themselves, recommendations from
their social circles and geographical proximity to Norway as substantially influential compared
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to those students that do not have fathers with higher education. The respect for their social
circles is again seen here, arguing that those with educated parents on a whole have reverence
for the opinions of those in their lives.
The second piece of background information that effects a student’s likelihood to study abroad
was the students gender. More females chose to study abroad compared to their male
counterparts (Ibid.). Gender also plays a statistically significant role when it comes to the
student’s motivations. Female students are more likely to find improving their language skills
and challenging themselves as substantially influential in their decision to study abroad
whereas they will find their personal safety as substantially influential when it comes to
choosing a country. On the other hand, 33% of males found that a state or institution
recommendation was substantially influential when choosing a country to study in, arguing that
females are more influenced by internal motivations and males are influenced more by external
motivations.
Students that have lived abroad or have parents that have lived abroad are more likely to study
abroad than those that have not (Ibid.). While it was pointed out earlier that this was not
statistically valid in this thesis, there was a statistically significant correlation that shows that
25% of students that have parents that have lived abroad find that an international social circle
was influential in their choice to study abroad. This may be due to the fact that their parents
may have a vast social network that includes international friends that the student is able to
discuss the study abroad opportunity with.
The final piece of background that literature has stated is influential in students studying abroad
is the homeland of their parents. Students that have parents that come from abroad are more
likely to study internationally (Hovdhaugen & Wiers-Jenssen, 2017: 25). While this was not
reflected well in this study due to the low response rate, these students did find certain
motivations more influential than others with parents from Norway. The homeland of both the
mother and the father had a statistically significant correlation with how influential personal
safety was on the student’s country choice. Parents that came from the Nordic region outside
of Norway, Asia and North America all felt as though personal safety in the chosen country
was a substantial influence. This may be due to non-Norwegian parents having more
experience in other cultures or that they are aware of how safe Norway is, on average, and
are aware that being raised in such a culture may make it harder for students to understand
safety threats that are common while abroad.
Interesting to note is the lack of statistically significant correlation between household income
and the students’ motivations in this survey. As this was one common piece of background
information that is often looked at in regards to which students decide to study abroad, it was
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expected to have some correlations with the listed motivations. However, this was not the case.
The lack of correlations could, again, be due to response rate or possibly due to the financial
assistance that Norwegian students receive. However, more research would need to be done
on this in order to come to a valid conclusion.

7.4

Theoretical Rationales

As previously discussed in the theoretical framework chapter, each motivation or influence that
was presented to the participants came from a list of push-pull rationales. The corresponding
rationales are available in Appendix 3. These chosen rationales commonly make-up a
student’s decision to participate in a study abroad sojourn and where this sojourn should take
place. The research questions were then examined in terms of these rationales to determine
which sphere was impactful to the highest number of students.

7.4.1 Rationales on Study Abroad Decision
In regards to the question, in relation to Norwegian students studying abroad for a year or less
of their degree, what motivations are most influential in the decision to go abroad? students
answered

questions

that

were

either

educationally,

economically,

or

socially/culturally/politically oriented. It was hypothesised that the social/cultural/political
influences would be the strongest within this group of students based on previous research
and the lack of barriers that Norwegian students encounter when deciding to study abroad.
Seventeen possible motivations and influences that have been seen above have been ranked
according to the percentage of students that deemed each option as a substantial influence
on their decision to study abroad. The motivations and influences were then changed out for
their rationales and it became clear as to which rationale most students found was a substantial
influence. The rationales of the top four answers in this ranking system belonged to the
social/cultural/political sphere. This result supports the hypothesis that Norwegian students
that study abroad for a year or less find that they are influenced by social or cultural reasons
as opposed to economic or educational reasoning (Perna et al., 2015: 174). This is not to say
that the educational or economic rationales were deemed not influential, in actuality, the
answer that ranked fifth on the list was a cultural/educational answer. Just under 70% of
students reported that a cultural/educational rationale was a substantial influence on their
decision to study abroad. An economic rationale was ranked sixth, with 63% of students
reporting that the decision to study abroad was influenced by some economic aspect. The
remaining answers in the ranking were mixed between all three rationales with little pattern.
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Rationales and the Decision to Study Abroad

Rank

Rationale

Cultural/Social
1
Cultural/Social
2
Cultural/Social
3
Cultural/Social
4
Education
5
Economic
6
Educational/Social
7
Cultural
8
Economic
9
Social
10
Educational
11
Economic
12
Educational
13
Social
14
Political/Educational
15
Social
16
Cultural
17
Table 29: Rationales and the Decision to Study Abroad

Percentage of students
that reported a
substantial influence
N=263
88.2%
86.7%
81.7%
71.5%
69.2%
63.8%
59.4%
57.1%
55.2%
39.6%
34.6%
20.5%
17.1%
13.0%
5.3%
2.6%
2.2%

7.4.2 Rationales on Country Choice
The second research question that was asked was, in regards to the students above, which
motivations have the largest influence when it comes to the choice of country? Again, it was
hypothesized that the rationale that most students would deem as influential in their choice of
country was the social/cultural/political sphere as seen above. There was a strong belief that
friends and parents would have a significant effect when it came time for a Norwegian student
to choose a country to study in (Brooks & Waters, 2011: 99). However, the data did not support
this hypothesis.
The same procedure was used on these motivations and influences as was done for the
previous question. The answers were ranked according to the percentage of students that felt
the specific motivation had a substantial influence on their choice of study abroad country. The
motivations were then replaced with their corresponding rationale(s) and a rationale ranking
can be seen. It was expected that the second question, regarding how students choose a
country, would mirror the rationales used to solidify the choice to go on exchange, namely,
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rationales that originate from the social/cultural/political sphere. This data however, depicted
something different. While social and cultural reasons were influential on the decision to go
abroad, once the decision was made, educational rationales became the most influential. Of
the top three ranked rationales, two were educational and one was cultural.

While

social/cultural/political is represented in the top five rationales, it only appears twice instead of
four times as seen regarding the first research question. An economic rationale is also present
in the top five, where it was not in the last ranking. This would appear to argue that while
Norwegians may choose to go abroad for social or cultural reasons, such as their desire for
adventure or interest in exploring another culture, once the decision to go abroad has been
made, educational and economic influences are taken more seriously in order to determine
where to study. This may also reason to say that Norwegian students that decide to go abroad
for a year or less place more emphasis on how this effect their future than previously thought.
This is not to say that cultural or social rationales are not important in this decision but rather
that there is a distinct mix of influences when deciding on a country as opposed to the initial
decision to study outside of Norway.

Rationales and Country Choice

Ranking

Rationale

Educational
1
Cultural
2
Educational
3
Economic
4
Social
5
Cultural
6
Educational
7
Economic
8
Political
9
Social
10
Social
11
Social
12
Economic
13
Cultural
14
Political
15
Social
16
Educational
17
Table 30: Rationales and the Country Choice

Percentage of students that
reported a substantial
influence
N=263
62.8%
51.3%
49.1%
41.4%
37.7%
37.2%
30.1%
20.6%
19.4%
19.0%
19.0%
18.3%
17.1%
16.7%
16.7%
8.4%
4.5%

60

7.5

Comparison to Previous Research

This study, as mentioned previously, was based off of the 2017 study by Hovdhaugen and
Wiers-Jenssen entitled ‘Norske Gradsstudenter i Utlandet’. However, this thesis meant to
explore the other side of students, the ones that go abroad for less than a degree since it is
quite possible that their motivations differ from those that go abroad for a whole degree.
Interestingly, the results of this survey and those of the Norwegian graduate students are
similar. Excluding questions that were not present in both studies, both listed ‘the desire for
adventure’ and ‘interested in partaking in a different culture’ as their top answers (Hovdhaugen
& Wiers-Jenssen, 2017: 28). 48% of the graduate students listed ‘the desire for adventure’ as
very influential in their decision to go abroad whereas with this study, 59% reported the same
(Ibid.). The question surrounding ‘interested in partaking in a different culture’ had 35% of
graduate students stated that this was very influential and 47% of the students in this survey
stated the same (ibid.). The similarities are also found within the motivations that were ranked
at the bottom of the influence chart. The five motivations that the fewest number of students
found to be influential were the same in both studies (ibid.). ‘Classes not found in Norway’,
‘skeptical about Norwegian education’, ‘partner studies/lives abroad’, ‘wanted to study in
my/my family’s homeland’, and ‘people in my life have international backgrounds’ were found
to be the five least influential in both cases (ibid.). The ranking of the last three were in different
orders between the two surveys however all of the motivations have a small range of between
1-5% of students that reported these motivations were very influential in their decision (ibid.).
Overall, the complete rankings are similar between the two surveys, giving credit to the
conclusion that students in Norway, regardless of amount of time abroad, report being
influenced by the same motivations in generally equal manners.
The bigger differences between the two groups can be seen in regards to the question
surrounding country choice. When the rankings in both surveys omitted the motivations that
aren’t asked about in both, there is still a difference between how the two groups reported
being influenced regarding their choice of country to study abroad. The top two motivations
with the highest percentage of replies stating that the motivation was very influential were both
‘practice language skills’ and ‘wanted to go to a specific school’ (ibid.: 34). They are inverted
when compared to each other however, both are significantly influential (Ibid.). The differences
can be found further down the rankings where weather and recommendations have much more
of an influence on the students that went for less than a year as opposed to the graduate
students surveyed earlier (Ibid.). On the other hand, the graduate students were influenced
more by aspects such as culturally similarities and geographical nearness to Norway
compared to the students that studies abroad for a shorter amount of time (Ibid). It is interesting
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to note that the original decision process has similar influences however, choosing how and
where to carry-out the sojourn abroad has differing influence severity.
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8. Conclusion and Final Thoughts
This section will sum up the main data explored within this thesis including key themes and
results and reflect on their place within the field of higher education research. It will also
examine the implications of the findings and suggest further research.

8.1

Summation of Findings

It must be stated to begin with that this research was meant in an exploratory manner. The
goal was not to come to a final definite answer as to why Norwegian students go abroad and
why they choose where they do but rather to explore what the students feel impact their
decision specifically those that study abroad for shorter amounts of time. The act of going
abroad can be done for so many reasons that there is no one answer to understanding this
phenomenon. This can be reflected in the sheer amount of literature as well as the abundance
of push-pull factors as described by Caruso and de Wit. This is also not to say that this sort of
research has not been done before as this study was based on a specific survey undertaken
previously. That said, the results found within this survey were interesting as a jumping off
point. It showed that students that study abroad for less than a year have many of the same
motivations seen influencing those that went abroad for longer periods of time. While this was
a bit of a surprise, the fact that cultural influences are prevalent motivations, was not. The large
focus on cultural/social motivations was as predicted in previous literature and may have been
a bit exaggerated in this instance due to the lack of financial barriers that Norwegian students
need to consider (Sletta, 2007).
The differences appeared mostly when it came to motivations regarding country choice. These
Norwegian students has mixed motivations for choosing the country that they did, which goes
against the hypothesis that these students would again focus on cultural and social
motivations. In comparison to previous studies, these results also pointed to differences in
motivations, placing little thought into geography or cultural similarities but rather laying
influence on weather and social opinions.
The results suggest that when looking at students’ decision to go abroad, the students can be
seen as a cohesive group, with little regard as to amount of time spent abroad. However, if
there is a desire to understand students’ motivations past the original decision, it may be
advantageous to understand that there are differences between certain groups of students
based on length of study and seeing them as one group may mean overlooking a particular
sub-group.
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8.2

Implications

Internationalization is an important concept, especially with the world growing smaller. The
internationalization of education is not new, many organizations and institutions have already
set goals regarding their amount of internationalization. In this regard, this research can aid in
understanding part of the student population and give a glimpse into how targeting certain
groups differently may give a bigger return.
The University of Oslo in its 2020 strategy specifically list internationalization as their goal
(UiO:2). In order to do this, they hope to strengthen their international partnerships, specifically
with European institutions (Ibid.: 6). One of the ways to accomplish this is to have exchange
agreements between educational institutions. The University of Oslo may have some of these
already however, to increase their internationalization they will also have to increase their
number of student partnerships. In order for the partnerships to thrive and have active students
the university will have to market these new options and gather the interest of the students
they hope to send abroad through these institutional partnerships. To ensure that money and
time is not spent on marketing towards those that have little interest in partaking the universities
can use target marketing, reaching out to those that are more likely to respond to their desired
goals. This research aids in this aim. It could help institutions firstly understand that there are
differences between student groups that decide to partake in a study abroad sojourn and if
they wish to target certain students, it would be wise to understand what the students
themselves have said influences them the most. It would be unwise of an institution to create
a partnership with a university that is culturally close to Norway and advertise this fact to
students that wish to go abroad for a semester when it was in fact the students that went for
graduate degrees that reported having this as an important motive for them. In turn, marketing
the climate of a partnership to graduate students would most likely not do as well if they had
instead used this marketing towards a group of students going abroad for a year during their
undergraduate studies. Overall, this study could help institutions find a way to focus their
marketing to students in hopes of attracting the largest number of students for more
international partnerships in order to build relationships and internationalize their university.
Organizations that aid students in their sojourn abroad such as the Association for Norwegian
Students Abroad (ANSA), could also use research such as this to gather information on how
their future members may be making their decisions. Just as seen above with institutions using
target marketing, these organizations can employ marketing geared specifically towards the
group of students that are more likely to positively respond. ANSA for example has a goal of
increasing the number of Norwegian students that study abroad (ANSA, 2018). In order to
achieve this, they would need to utilize all of their options and not focus purely on certain
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groups of students. For example, Norway has just under 50% of their medical students study
outside of the country (Flood, 2019). This is a large number of students that will go abroad
every year that organizations like ANSA have come to expect and know exactly how to work
with them and gain their membership. However, this number is finite, there are only so many
students a year that aim to study medicine and, if the Norwegian government decides to
change their acceptance strategy within the country, this number could drop drastically in turn
dropping membership numbers. If organizations like ANSA wish to continue to grow their
numbers they are going to have to market to groups that have gone mostly under the radar,
and for these students the common outreach and marketing strategies may fall short. This
research could give organizations a jumping off point to better understand their whole market
and target students in specific ways to grow the numbers of students going abroad. Examples
of this may be marketing their country recommendations more towards male students, as they
are more respective to the recommendations than the female students as 33% of male
students reported finding country recommendations from an organization as substantially
influential. ANSA could also advertise to students going for 7+ months that there is available
aid in their application process as 25% of students abroad for this amount of time find this to
be substantially influential whereas this number drops when the time abroad drops. There is
also something to be said about marketing certain countries social and cultural activities in
order to garner interest in students that may have not considered study abroad but are looking
to take part in something exciting, as social and cultural motivations are the most influential to
these Norwegian students. Overall, ANSA and organizations like ANSA could use what they
know about Norwegian students in order to awaken the internal drives that are so influential in
the student’s decision to study abroad.
Finally, this research could help states with their partnership goals. As stated earlier,
governments actively encourage their students to be mobile in order to foster international
cooperation, create a network of alliances and foster a global identity (Perna et al, 2014: 174;
Ziguras and McBurnie, 2011: 128-129; Papatsiba, 2006: 93). Governments use student
exchange agreements and their mobile students to help achieve these aims. For example, if
Norway was aiming to form a cooperation with Mali through the use of education, higher
education mobility could be utilized (AfricaNews, 2019). A partnership could be made between
Norwegian and Malian universities and through the use of students, the cooperation between
the two governments would strengthen. However, finding the students that would be willing to
study in Mali is where this research could be utilized. The Norwegian government would have
to look at the geographical distance, climate and educational opportunities in relationship to
which students would be more responsive to the idea. One this is determined the government
could market specifically to those that may be more receptive in order to increase their chances
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of participation with the least amount of output. They would however have to take into
consideration which student groups are more likely to take into account their recommendations
as there was differences between which students felt influenced by state and government
recommendations, specifically males that went abroad for a year or less.
Overall, this research is a basis for educators, institutions, academics, and governments to get
a better understanding as to what influences a specific group of students to make the decision
that they do. At the very least this research strives to open minds to the thought that students
that go abroad may be influenced differently based on how long they plan to study abroad and
recognize that all international students are not the same and cannot be understood to have
the same motivations.

8.3

Suggestions for Further Research

It must be acknowledged that this master’s thesis had both financial and time constraints that
made this a small exploratory study. It was an introduction to the idea that there could be
different motivations based on how long students decide to study abroad and it could be taken
on a much larger scale in order to gather an understanding of the different motivations of
internationals students. The first recommendation is to have a larger quantitative study
encompassing short term exchange students, long term international degree students and
graduate students. It would be wise to include types of sojourns that the students embark on
in order to see if there is a difference between types of study abroad schemes. The main idea
would be to gather information on all types of study abroad students to compare and contrast
what they see as their motivations. It would be interesting to see if students abroad for whole
undergrad degrees are just as influenced academically as graduate students are in their
choices and how this lines up with students that go abroad for a semester or two. It is important
to discover if there are large differences and in doing so, become better able to assist students
based on their needs and market to the right group of students. Marketing to the right group of
students does not only ensure that you gain more students for less time and work but also so
that the students have a better idea of what they are going into and hopefully have a higher
satisfaction because of it.
The other recommendation is to take the quantitative results and explore them in a qualitative
form. These are students self-reporting on their own motivations. Therefore, it is recommended
that qualitative research is done to see if what students are reporting as influencing their
decision are truly influencing them. It is also important to have qualitative research to see if
there are motivations that the quantitative research may be missing. As much as this thesis
attempted to gather the important motivations as listed by research, students, and those that
work with international students, there are always motivations that may not have been as
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obvious or often overlooked. It would be valuable to see the human aspect of this research
and this can be done by including interviews and observation. The goal is to have research
that aims to understand international students less as a cohesive group but rather as loosely
connected groups of student clusters, each with their own set of drives that led them to study
abroad.
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Appendix A: Influences on Study Abroad Choice
Norsk Studenter I Utlandet
Spørsmål om deg
1. Fødselsår

2. Kjønn

Mann

Kvinne

Vil ikke svar

3. Bosted da du var 17 år

Østfold

Buskerud

Rogaland

Akershus

Vestfold

Nordland

Oslo

Telemark
VestAgder
AustAgder

Hordaland
Sogn og
Fjordane
Møre og
Romsdal
Sør-Trøndelag

Utlandet

Hedmark
Oppland
4. Hvor lenge studerte du i
utlandet

NordTrøndelag

Troms
Finnmark

0-3 måneder
4-6 måneder
7-9 måneder
10-12 måneder
Mer enn 12
måneder

5. Har du bodd i utlandet før

Ja

Nei

Spørsmål om foreldrene dine
1. Foreldres fødeland

2. Kryss av for dine foreldres/foresattes høyeste utdanning

Mor

Mor

Far

Far

Norge

Grunnskole (barna og ungdomsskole)

Norden forøvrig

Utdanning fra videregående opplæring

Europa utenom Norden

Høyere utdanning til og med 4 år (inkludert fagskole)

Afrika

Høyere utdanning 4,5 år eller mer

Asia

Vet ikke

Oceania

Ønsker ikke å svare

Nord-Amerika
Sør-Amerika

3. Har du foreldre som har studert eller bodd utenlands I mer
enn tre måneder?

4. Omtrent husholds inntekt før
skatt

Nei

450.00 eller mindre

Mer enn 1.000.000

Ja, en av dem

451.000-650.000

Jeg vet ikke

Ja, begge

651.000-1.000.000
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1. Hvor mye har følgene grunner påvirket ditt valg å studere i utlandet

Ingen
innflytelse

Liten
innflytelse

Nokså stor
innflytelse

Avgjørende
innflytelse

Ikke relevant

Studiet finnes ikke i Norge

Bedre kvalitet på dette studiet i utlandet

Gi Cven min det lille ekstra

Interesse i å delta i en annen kultur

Eventyrlyst

Ønsket å lære/forbedre språk

Ønsket å utfordre meg selv
Ønsket å få et annet perspektiv på
Norge
Ønsket å få en pause fra vante
omgivelser

Var spesielt interessert I et bestemt land

Ville studere I mitt tidligere hjemland
Kjæreste som bodde eller studerte I
utlandet

Skeptisk til norsk utdanningssystem
Personer I mitt liv har internasjonal
bakgrunn

Ble anbefalt det av andre
Gode finansieringsmuligheter
(Lånekassen, Erasmus)

Søknadsprosessen var tilrettelagt av
samarbeidspartner for utenlandske
læresteder (f. eks. Study across the
pond, SONOR, Kilroy)
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2. Hvor mye har følgene grunner påvirket ditt valg av land
Ingen
innflytelse

Liten
innflytelse

Nokså stor
innflytelse

Avgjørende
innflytelse

Ikke
relevant

Geografisk nærhet til Norge

Kulturell nærhet til Norge
Var spesielt interessert I det aktuelle
landets kultur

Gode forkunnskaper i sprøket
Ønsket å gå på en bestemt
utdanningsinstitusjon
Familie eller venner hadde studert I landet
og anbefalte det

Letter studier

Lavere kostnader enn andre land

Hadde familie/kjæreste/venner der

Behagelig klima (vær)

Politisk klima

Personal sikkerhet

Å passe inn

Besøkt I ferien

Ser lovende ut på CV

Anbefalt av en organisasjon eller staten

Godkjente emner tilgjengelig
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Appendix B: NSD Consent Form for Students

Are you interested in taking part in the research project,
“Motivators and Influences on Norwegian Students
Studying Abroad”?
This is an inquiry about participation in a research project where the main purpose is to
understand what motivates Norwegian students to study abroad. In this letter we will give you
information about the purpose of the project and what your participation will involve.
Purpose of the project
The purpose of this project is to gain a better understanding as to what motivates Norwegian
students to study abroad on a short term basis. It will also aim to identify what factors influence
students the most when it comes to choosing a country to study in.
The research questions are as follows,
1. In relation to Norwegian students studying abroad for a year or less of their degree, what
motivations are most influential in the decision to go abroad?
2. In regards to the students above, which motivations have the largest influence when it
comes to the choice of country?
This research project is part of a master’s thesis at the University of Oslo.
Who is responsible for the research project?
The University of Oslo is the institution responsible for the project in cooperation with the
Association for Norwegian Students Abroad (ANSA).
Why are you being asked to participate?
The sample for this study has been selected from current ANSA members of which you are a
member of. All the current members of ANSA will be receiving this survey.
What does participation involve for you?
If you chose to take part in the project, this will involve that you fill in an online survey that will
take approximately 5 minutes. The survey includes a few basic questions about you and your
parents followed by two questions that ask you to rate how much the 10 motivations influenced
your decision to study abroad. Your answers will be recorded electronically.
Participation is voluntary
Participation in the project is voluntary. If you chose to participate, you can withdraw your consent
at any time without giving a reason. All information about you will then be made anonymous.
There will be no negative consequences for you if you chose not to participate or later decide to
withdraw.
Your personal privacy – how we will store and use your personal data
We will only use your personal data for the purpose(s) specified in this information letter. We will
process your personal data confidentially and in accordance with data protection legislation (the
General Data Protection Regulation and Personal Data Act).
At the University of Oslo only the student and supervisor will have access to your personal data.
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ANSA will be collecting and storing your data on a secure server and all of your data will be
anonymised.
When publishing the data personal information such as age, fylke, parents’ education and income
may be published. However, this data will be published as a range, for example ages may be
published as 20-24. Personal information will not be published in a way that makes your identity
recognizable.
What will happen to your personal data at the end of the research project?
The project is scheduled to end June 2019. The anonymised data will be stored at ANSA, all that
is not anonymised will be destroyed.
Your rights
So long as you can be identified in the collected data, you have the right to:
- access the personal data that is being processed about you
- request that your personal data is deleted
- request that incorrect personal data about you is corrected/rectified
- receive a copy of your personal data (data portability), and
- send a complaint to the Data Protection Officer or The Norwegian Data Protection
Authority regarding the processing of your personal data
What gives us the right to process your personal data?
We will process your personal data based on your consent.
Based on an agreement with the University of Oslo and ANSA, NSD – The Norwegian Centre for
Research Data AS has assessed that the processing of personal data in this project is in
accordance with data protection legislation.
Where can I find out more?
If you have questions about the project, or want to exercise your rights, contact:
 The University of Oslo via Jannecke Wiers-Jenssen (Supervisor), by email
jann@oslomet.no or by telephone +47 67 23 51 92 or Ashlie McDougall (Student) by
email ashliem@student.uv.uio.no or by telephone +47 46 41 80 73.
 ANSA via Anders Petterød Halvorsen, by email ander.halvorsen@ansa.no or by
telephone +47 22 47 76 00
 Our Data Protection Officer: Maren Magnus Voll, by email personvernombud@uio.no
 NSD – The Norwegian Centre for Research Data AS, by email:
(personverntjenester@nsd.no) or by telephone: +47 55 58 21 17.

Yours sincerely,
Jannecke Wiers-Jenssen
Ashlie McDougall
(Supervisor)
(Student)
------------------------------------------------------------------------------------------------------------------------Consent form
I have received and understood information about the project “Motivators and Influences on
Norwegian Students Studying Abroad,” and have been given the opportunity to ask questions. By
continuing onto this online survey, I give consent for my personal data to be processed until the
end date of the project, approx. June 2019.
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Appendix C: NSD Consent Form for Parents

Thank you for taking part in the research project,
“Motivators and Influences on Norwegian Students
Studying Abroad”?
If you are receiving this, this means that your child has participated in the master’s thesis project
entitled “Motivators and Influences on Norwegian Students Studying Abroad.” The main purpose
of this research project is to understand what motivates Norwegian students to study abroad. In
this letter we will give you information about the purpose of the project and what to do if you wish
to rescind your participation.
Purpose of the project
The purpose of this project is to gain a better understanding as to what motivates Norwegian
students to study abroad on a short term basis. It will also aim to identify what factors influence
students the most when it comes to choosing a country to study in.
The research questions are as follows,
3. In relation to Norwegian students studying abroad for a year or less of their degree, what
motivations are most influential in the decision to go abroad?
4. In regards to the students above, which motivations have the largest influence when it
comes to the choice of country?
This research project is part of a master’s thesis at the University of Oslo.
Who is responsible for the research project?
The University of Oslo is the institution responsible for the project in cooperation with the
Association for Norwegian Students Abroad (ANSA).
Why are you being informed of your child’s participation?
In order to properly gather relevant data, your child was asked where their parents grew up, their
education and their estimated salaries. This information will be anonymized however; it is my
responsibility to inform you that this has been collected. If, for any reason this data is used, such
as to understand if geography influences students’ country of choice, all that will be stated will be
generalized. This can come in the form of “Students with parents with experience living outside of
Norway have a higher chance of studying outside of Norway.” Salary estimates will be used to
see whether there is a relationship between finances and participation rates or destination choice.
Participation is voluntary
Participation in the project is voluntary. If your child chose to participate and you wish that the
information regarding you be removed, you can withdraw your consent at any time without giving
a reason. There will be no negative consequences for you if you chose not to participate or later
decide to withdraw.
Your personal privacy – how we will store and use your personal data
We will only use your personal data for the purpose(s) specified in this information letter. We will
process your personal data confidentially and in accordance with data protection legislation (the
General Data Protection Regulation and Personal Data Act).
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At the University of Oslo only the student and supervisor will have access to your personal data.
ANSA will be collecting and storing your data on a secure server and all of your data will be
anonymised.
When publishing the data personal information such as age, fylke, parents’ education and income
may be published. However, this data will be published as a range, for example ages may be
published as 20-24. Personal information will not be published in a way that makes your identity
recognizable.
What will happen to your personal data at the end of the research project?
The project is scheduled to end June 2019. The anonymised data will be stored at ANSA, all that
is not anonymised will be destroyed.
Your rights
So long as you can be identified in the collected data, you have the right to:
- access the personal data that is being processed about you
- request that your personal data is deleted
- request that incorrect personal data about you is corrected/rectified
- receive a copy of your personal data (data portability), and
- send a complaint to the Data Protection Officer or The Norwegian Data Protection
Authority regarding the processing of your personal data
What gives us the right to process your personal data?
We will process your personal data based on your child’s consent if no objection is stated by you.
Based on an agreement with the University of Oslo and ANSA, NSD – The Norwegian Centre for
Research Data AS has assessed that the processing of personal data in this project is in
accordance with data protection legislation.
Where can I find out more?
If you have questions about the project, or want to exercise your rights, contact:
 The University of Oslo via Jannecke Wiers-Jenssen (Supervisor), by email
jann@oslomet.no or by telephone +47 67 23 51 92 or Ashlie McDougall (Student) by
email ashliem@student.uv.uio.no or by telephone +47 46 41 80 73.
 ANSA via Anders Petterød Halvorsen, by email ander.halvorsen@ansa.no or by
telephone +47 22 47 76 00
 Our Data Protection Officer: Maren Magnus Voll, by email personvernombud@uio.no
 NSD – The Norwegian Centre for Research Data AS, by email:
(personverntjenester@nsd.no) or by telephone: +47 55 58 21 17.

Yours sincerely,

Jannecke Wiers-Jenssen
(Supervisor)

Ashlie McDougall
(Student)
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Appendix D: Influences on Study Abroad Choice
Influences and Motivations on the Choice to Study Abroad
Rather Large
Influence

Very Influential
Frequency

Desire for
adventure

Percent

Frequency

Little Influence

Percent

Frequency

No Influence

Percent

Frequency

Percent

155

58,9

77

29,3

23

8,8

8

3

123

46,8

105

39, 9

22

8,4

13

4,9

115

43,7

100

38

32

12,2

16

6,1

106

40,3

82

31,2

49

18,6

26

9,9

98

37,3

84

31,9

56

21,3

25

9,5

79

30

89

33,8

49

18,6

46

17,5

67

25,5

83

31,6

76

28,9

37

14,1

63

24

93

35,4

68

25,9

39

14,8

Make my CV
stand out

47

17,9

98

37,3

75

28,5

43

16,4

Better quality
abroad

37

14,1

54

20,5

58

22,1

114

43,3

The application
process was
done for me

20

7,6

34

12,9

42

16

167

63,5

Recommended
by others

16

6,1

88

33,5

85

32,3

74

28,1

Classes not
found in Norway

15

5,7

30

11,4

34

12,9

184

70

6

2,3

8

3,0

33

12,6

216

82,1

4

1,5

3

1,1

5

1,9

251

95,4

3

1,1

3

1,1

10

3,8

247

93,9

2

,8

32

12,2

48

18,3

181

68,8

Interested in
partaking in a
different culture
Wanted to
challenge
myself
Wanted a
change from the
usual
Wanted to
learn/improve
language skills
Good financial
support
Have a special
interest in the
chosen country
Wanted a
different
perspective of
Norway

Skeptical about
Norwegian
education
Partner
studies/lives
abroad
Wanted to study
in my/my
family's
homeland
People in my
life have
international
backgrounds
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Appendix E: Influences on Country Choice
Influences and Motivations on Country Choice
Very Influential
Frequency

Approved courses
available
Good way to
practice language
skills
Wanted to go to a
specific school
Special interest in
country's culture
Good weather
Looks good on a CV
Physically safe
Family/friends
recommended the
country
Geographically close
to Norway
Lower cost of living
than other countries
Encouraged by an
organization
Visited on holidays
Culturally like
Norway
Had
family/friends/partner
there
Politically climate
To achieve a sense
of 'fitting in'
Easier studies

Percent

Rather Large
Influence

Little Influence

No Influence

Frequency

Percent

Frequency

Percent

Frequency

Percent

87

33,1

78

29,7

37

14,1

61

23,2

58

22,1

71

27

49

18,6

85

32,3

38

14,5

41

15,6

57

21,7

127

48,3

34

12,9

101

38,4

71

27

57

21,7

28

10,6

70

26,6

72

27,4

93

35,4

25

9,5

84

31,9

91

34,6

63

24

16

6,1

83

31,6

73

27,8

91

34,6

13

4,9

37

14,1

40

15,2

173

65,8

11

4,2

43

16,4

65

24,7

144

54,8

10

3,8

35

13,3

64

24,3

154

58,6

7

2,7

44

16,7

59

22,4

153

58,2

6

2,3

42

16

55

20,9

160

60,8

5

1,9

39

14,8

86

32,7

133

50,6

5

1,9

17

6,5

20

7,6

221

84

5

1,9

39

14,8

59

22,4

160

60,8

5

1,9

45

17,1

87

33,1

126

47,9

3

1,1

9

3,4

26

9,9

225

85,6
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Appendix F: Theoretical Rationales of Influences and Motivations

Survey Question

Theoretical
Rationale

Survey Question

Theoretical
Rationale

Can't find the classes
offered in Norway

Educational

Geographically close
to Norway

Economic

Better quality of
classes

Educational

Culturally like
Norway

Cultural

Something to make
my CV stand out

Economic

Special interest in
the country's culture

Cultural

Interested in
partaking in a
different culture

Cultural/Social

Good way to
practice language
skills

Educational

Desire for adventure

Cultural/Social

Wanted to go to a
specific school

Educational

Wanted to
learn/improve
language skills

Educational

Family/friends have
recommended the
country

Social

Wanted to challenge
myself

Cultural/Social

Easier studies

Educational

Wanted a different
perspective of
Norway

Educational/Social

Lower cost of living
than other countries

Economic

Wanted a change
from the usual

Cultural/Social

Had
family/friends/partne
r there

Social

Have a special
interest in the chosen
country

Cultural

Good weather

Cultural

Wanted to study in
mine/my family's
homeland

Cultural

Political climate

Political

Partner studies/lives
abroad

Social

Physically safe

Social

Skeptical about
Norwegian education

Political/Educational

To achieve a sense
of "fitting in"

Social

The people in my life
have international
backgrounds

Social

Visited on holidays

Social

Suggestions by
others

Social

Looks good on a CV

Economic

Good financing
support

Economic

Encouraged by an
organization

Political

The application
process was done for
me (agents)

Economic

Approved courses
available

Educational
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