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Abstract 

This comparative study explores teachers’ perspectives on sexuality education for pupils from 

first to fourth grade in Denmark and Norway. In Norway, sexuality education is not mentioned 

in the national curriculum for the youngest pupils. In Denmark, sexuality education is 

compulsory from first grade, and the government has therefore played a more active role in the 

development of sexuality education compared to Norway. In both countries, however, NGOs 

produce material on sexuality-related topics that many educators use. On this background, this 

thesis focuses on the Danish campaign by Sex og Samfund called Uge Sex, and the Norwegian 

campaign by Sex og Politikk called Uke 6. A total of six teachers located in urban areas of 

Denmark and Norway have been interviewed to give their opinion on sexuality education for 

the youngest pupils and their experiences with using the material from the Danish Uge Sex and 

the Norwegian Uke 6. Also, staff members at the respective organisations have been 

interviewed to give their views on how educators should teach sexuality education to the 

youngest pupils. 

The study shows that in Denmark, the teachers are more familiar with their material because 

Danish teachers have used Uge Sex a few years longer than Norwegian teachers have used the 

Uke 6 material. The Danish teachers seem to teach with a positive approach by focusing on 

terms like respect, body positivity and boundaries. In contrast, the findings indicate that the 

Norwegian teachers introduce the youngest pupils to sexual abuse as the very first aspect of 

sexuality education, most likely because it is one of the few topics that teacher students learn 

about during their degree. It is therefore a significant difference between the Danish and 

Norwegian teachers’ perceptions on what to include in sexuality education for the youngest 

pupils. The informants have also shared their views on challenges concerning sexuality 

education. While parents, pupils and other educators are mentioned as conflicted towards 

sexuality education, the study reveals that the issues can be traced back to a misunderstanding 

of what sexuality education for the youngest pupils entails.   

Keywords: sexuality education, teaching sexuality, teachers’ perspectives, interdisciplinary 

subject, Uke 6, Uge Sex.  
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1 Introduction 

The debate of whether teachers should discuss sexuality in Danish and Norwegian classrooms 

has existed since the early 1900s when the term was brought up by several educators (Nordberg, 

2013). Many argued that pupils would develop their sense of morality better, while those 

opposed to sexuality education believed it would urge their curiosity to engage in sinful actions. 

What defines ‘correct’ sexuality education is a controversial subject. As the topic is related to 

everyone’s body and emotions, it can be uncomfortable to talk about. Every community 

responds to sexuality education in different ways because of cultural or religious values. 

Scandinavian countries are known for their high tolerance for sexuality, thus encouraging 

sexuality education with a liberal approach (Bartz, 2007). In Denmark and Norway, the 

importance of sexuality education is highlighted in the public debate. There is also a continually 

increasing number of articles about the topic published in both national and regional 

newspapers regarding the quality and quantity of sexuality education. Experts like sexologists, 

nurses, teachers, and ombudsmen share their opinion based on experience with children and 

youths. Also, high-profile people are addressing the issue, often through social media. For 

example, the actress Ulrikke Falch and Tale Maria Krohn Engvik, also known as Helsesista are 

two influencers whose interests lie in sexuality education (Ali, 2018). The Crown Princess of 

Norway has also shared her concern for the lack of sexuality education (Dorholt, 2018). After 

discovering the booming interest in the topic, I have found my thesis to be quite relevant to a 

large number of people in Denmark and Norway. The debate on sexuality education has usually 

revolved around adolescents for the most part, whereas many stakeholders in recent time have 

found that we need to start earlier to normalise the subject.  

 

Sexuality education for young children includes topics that are quite different from what 

adolescents learn. According to Jarlsbo (2012), children should learn about age-appropriate 

topics such as feelings, personal boundaries, body positivity, and family forms. Sexuality 

education has been introduced both in kindergarten and in the first years of primary school in 

Denmark and Norway, but only by some institutions (Larsen & Nyhus, 2014). Because of the 

manifested idea that sexuality education only consists of learning about sexual intercourse, 

many educators choose not to include it in the classrooms for the youngest children in first to 

fourth grade.  
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In both Denmark and Norway, governments are responsible for creating national curricula. 

However, they have quite different approaches regarding sexuality education. In Denmark, 

there is a greater focus on sexuality education as it is a compulsory subject in Danish schools. 

While the term ‘sexuality education’ is not even mentioned in the Norwegian curriculum, it is 

still encouraged to discuss sexuality-related topics in the classrooms (Utdanningsdirektoratet, 

2019). Despite this difference, the two countries share a common feature as NGOs have taken 

on a lot of the responsibility to create material for sexuality education. At the very beginning 

of reading about sexuality education, I found that Sex og Samfunn, Sex og Politikk, SMISO 

and FRI are four private organisations who offer material and lectures to schools in Norway. 

Sex og Samfunn is an organisation that provides both material and lectures to schools. Besides, 

Sex og Samfunn also has a clinic where they offer STI testing, abortion and other services (Sex 

og Samfunn, 2018). Sex og Politikk has created their own material that they offer to teachers 

to use in the standard school subjects (Sex og Politikk, 2018). SMISO is a support centre for 

victims of sexual abuse and incest who works with conducting lectures for pupils with a focus 

on sexual abuse and incest (SMISO, 2018). FRI is an organisation which offers courses called 

‘rosa kompetanse’ to educators in all types of the working range, which aim to develop 

competence in raising awareness of sexuality, gender, identity and norms (FRI, 2018). I 

contacted Sex og Politikk as they stood out as the only organisation who works with an 

approach to providing material to teachers and focusing on their role, instead of giving lectures 

to pupils or employees themselves. The Norwegian Sex og Politkk also has a direct connection 

to the Danish organisation Sex og Samfund. Sex og Samfund is an influential stakeholder in 

Denmark who operates with teaching and creating material for sexuality education. The 

campaign Uge Sex has become popular in primary schools all over Denmark with emphasis on 

sexuality (Sex og Samfund, 2017). Following this, the Norwegian organisation Sex og Politikk 

has also created a similar campaign called Uke 6, which also consists of exercises for different 

age groups. Even though the work of the organisations has created more awareness of sexuality 

education, there are still many educators who do not get involved with the subject.  

 

This thesis will compare the campaign of Uge Sex and Uke 6 and how they are implemented in 

standard school subjects for first to fourth graders by teachers in Denmark and Norway. Since 

sexuality education is not of high priority in the national curriculum, other organisations have 

taken on the job to educate pupils in public schools. In Denmark and Norway, sexuality 

education in school can be understood differently by both parents, teachers, and other educators 
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who work with young children. With a qualitative study as a method of this research, it will be 

possible to study in depth the experiences of teachers and staff members from the NGOs on this 

topic. Even though the two Scandinavian countries share similar culture and values, some 

differences make the comparison fascinating. As mentioned above, sexuality education is 

compulsory in Denmark, while in Norway, it is not. Also, the Danish campaign has existed a 

while longer than the Norwegian campaign, and it has therefore been possible to spread greater 

awareness around the country. 

1.1 Purpose of the Research  

The purpose of this study is to compare the material made for the pupils in first to fourth grade 

in Denmark and Norway and analyse how teachers understand sexuality education in practice. 

According to the Norwegian Sex og Politikk and the Danish Sex og Samfund’s agenda, 

sexuality education needs to be taught through teachers, and therefore, it is crucial to see the 

initiative from a teacher’s perspective and how they interpret the content that the NGOs have 

provided. Even though the material for the youngest pupils is new in Norway, similar 

educational resources has been included in the Danish campaign for a few years. It will 

therefore be interesting to compare the same program in Denmark and Norway to see if there 

are any significant differences despite the cultural, political, and social similarities the two 

Scandinavian countries share. The final goal is to produce knowledge on sexuality education 

for the pupils aged six to nine and share the outcome with the curriculum designers and other 

experts who may be interested in the topic. 

1.2 Research Questions  

The research questions are based on the research problem which has been established in the 

previous sections. The questions are as follows: 

 

Research question 1: 

How do teachers understand the topic of sexuality as it is being taught at an early age in school 

in Denmark and Norway? 
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This question explores the teachers’ perceptions of sexuality education for the youngest pupils. 

Both their opinion and own experience will provide answers that represent the educators of 

Denmark and Norway. 

 

Research question 2: 

How do teachers interpret and implement the material of Uge Sex/Uke 6 and how have they 

used it in the standard subjects in school for the youngest pupils? 

 

Expanding on research question 1, I will explore teachers’ experience with the use of the 

material in order to see how sexuality education has been carried out in practice.  

 

Research question 3:           

What do teachers and staff members at the NGOs see as challenging when introducing the topic 

of sexuality to the youngest pupils? 

 

As I have stated earlier, some educators find it problematic to teach sexuality education, and I 

believe it is essential to identify the challenges that the teachers and the organisations face from 

their point of view. 

 

Research question 4: 

How do teachers in Denmark receive Uge Sex in comparison to teachers who use Uke 6 in 

Norway? 

 

This question highlights the comparative dimension as these campaigns will be explored and 

analysed in the two countries respectively.  

1.3 Clarifications and Limitations of the Study 

This study explores sexuality education for ‘the youngest pupils’. By this term, I refer to pupils 

in lower primary school. Primary school consists of seven years in both countries, but the terms 

are different. In Denmark and Norway, they divide primary school pupils into two groups often 
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due to age-appropriate competence aims. The lower primary are the pupils from zero to third 

grade in Denmark and first to fourth grade in Norway. The intermediate pupils are pupils from 

fourth to sixth grade in Denmark and fifth to seventh grade in Norway. Sex og Samfund and 

Sex og Politikk also divide primary school pupils into two groups when they refer to sexuality 

education because the material they make is adapted to the different age groups. As the target 

for this research is pupils in the lower primary school, they will be referred to as the ‘youngest 

pupils’. The youngest pupils are children aged six to nine. They will be also be mentioned as 

pupils in first to fourth grade even though the Danish have another grade system for the lower 

primary school. 

 

Although it may seem like a constricted unit of analysis, the youngest pupils make up a large 

number of children in Denmark and Norway. It is essential to clarify that this study is limited 

in the sense that only a small amount of teachers have participated in giving their views on 

sexuality education.  

1.4 Chapter Overview 

This thesis begins with the introduction chapter, which includes the purpose of research and 

the background of the study. The second chapter provides a background to understanding 

sexuality education in Denmark and Norway. Chapter three and four provide a literature 

review and the analytical framework which both explain why the chosen literature and 

theoretical lens fit this study. The fifth chapter presents the methods that have been used to 

conduct qualitative research. Chapter six and seven each contain the findings from qualitative 

interviews from Denmark and Norway. Lastly, chapter eight discusses and compares the 

findings, and chapter nine provides concluding remarks to this thesis.   
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2 Contextual Background 

Sexuality education, better known as sex education, is a broad concept that consists of much 

more than sexual intercourse. It can be understood as a controversial topic since it discusses 

one’s mind and body. Human sexuality can be defined as a large part of our personality; 

however, it is a complex topic. (Bruess & Greenberg, 2009).  The cultural, ethical, biological, 

and psychological dimensions of human sexuality all overlap and influence each other. 

Everyone grows up with these elements from early on, and sexuality is therefore always part of 

our lives from birth to death (Bruess & Greenberg, 2009).  Sexuality education, on the other 

hand, is about learning more than sex. Studying human sexuality gives information on sex, 

whereas sexuality education expands upon this, aiming at critical thinking and sexual behaviour 

of personal experience (Halstead & Reiss, 2003). Some might believe that young people have 

the right to be educated on this topic as it can contribute to the awareness of sex and its 

consequences. Understanding sexuality education and its history may not classify as common 

knowledge, and it is therefore essential to give an overview of the past and current situation in 

Denmark and Norway. NGOs often work with schools to teach comprehensive sexuality 

education as they bring their expertise to the topic. This chapter will first present the history of 

sexuality education in Denmark and the organisation Sex og Samfund with their campaign Uge 

Sex. Further on, there will be a section on the history of sexuality education in Norway, as well 

as the organisation Sex og Politikk and their Uke 6 campaign. 

2.1 Sexuality Education in Denmark 

The discussion of including sexuality education in public schools in Denmark came to life in 

the early 1900s, and it was clear from early on that it was only to consist of the knowledge on 

reproduction (Graugaard, 2014). However, later in the 1960s, liberal thoughts on what to 

include in school curriculum were suggested by a sexuality education committee that was 

founded at the time in cooperation with the ‘Association of Family Planning’, later called Sex 

og Samfund. In 1970 the committee’s suggestion of compulsory sexuality education in all 

public schools got approved by the government. Since 1970, the development of the national 

curriculum has been a priority in Denmark. In comparison to Norway, the Danish government 

have made clearer remarks on how to address sexuality education in public schools in Denmark 

for the last decades. Since the renewal of the school law in 2002, the description of the ‘common 
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goals’ now includes sexuality education as a separate topic (Graugaard, 2014). In the Danish 

curriculum plan, there are a set of three topics that are compulsory to include in the standard 

school subjects (EMU, 2017). One of the topics called ‘health and sexuality education & family 

knowledge’ is mandatory and contains a wide range of sexuality-related themes that require an 

introduction in the classroom. Even though the topic is an obligation, each school in Denmark 

has the freedom to decide how to integrate it, which subjects it will go under, and how much 

time they will be spend on it. Educational institutions are per 2007 also required to offer Danish 

teacher students sexuality education in order to know more about the topic. However, it is only 

voluntary to partake which can mean that many students choose not to participate in the 

sexuality education (Graugaard, 2014). It is The Danish Ministry of Education who has 

developed the topic into a mandatory point of action, and as it constantly evolves regardless of 

political leadership, it is safe to say that sexuality education is a topic that has come to stay in 

Danish schools (EMU, 2017).  

2.1.1 Curriculum of ‘Health and Sexuality Education and Family 

Knowledge’   

The competence aims for ‘health and sexuality education and family knowledge’ are divided 

into three levels representing the age groups in primary school whereas the first section contains 

the goals for the youngest pupils, which are children from first to fourth grade. The subject will 

contribute to a basic understanding of what is healthy in the pupils’ own lives (EMU, 2017). 

The topic is divided into two subcategories called ‘health and well-being’ and ‘gender, body, 

and sexuality’. Each of these subcategories contains competence aims specified to the topic. 

The aims for the youngest pupils are as follows: 

The competence aim for health and well-being is that the pupils can explain what promotes 

health and well-being in their own lives. This aim comprises six skills and knowledge areas. 

After the fourth grade of primary school in Denmark, the pupils should be able to do the 

following under each topic:  

Topic Goal 

 Can discuss their own health and well-being 
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Promotion of Health Have the knowledge of simple health and 

well-being factors 

 

Lifestyle 

Can describe recommendations for a healthy 

life 

Have the knowledge of recommendations for 

diet, exercise, sleep, and hygiene 

 

Living Conditions 

Can explain how surroundings can influence 

healthy living 

Have the knowledge of residential and the 

community’s impact on healthy living 

 

Rights 

Can discuss children’s rights in relation to 

family and school 

Have knowledge of children’s basic human 

rights 

 

Personal boundaries 

Can express their own boundaries 

Have knowledge of personal boundaries 

Emotions 

 

Can describe emotional reactions 

Have the knowledge of feelings 

Table 1: Competence aims for ‘health and well-being’ in Denmark 

The competence aim for gender, body, and sexuality tells that the pupils should discuss diversity 

in relation to body and gender based on own lives. This aim comprises four skills and 

knowledge areas where after year four the pupils will be able to do the following:  

Topic Goal 
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Norms and Ideals Can discuss gender roles and diversity 

Have the knowledge of gender roles 

Body Can discuss bodies and diversity 

Have the knowledge of the body’s 

differences 

Family Life Can compare family forms 

Have the knowledge of family forms 

Reproduction Can explain how babies are made 

Have the knowledge on reproduction 

Table 2: Competence aims for gender body and sexuality in Denmark. 

 (Læseplan for emnet sundheds- og seksualundervisning og familiekundskab, 2018) 

According to the national school plan, the competence aims for the actual school subjects (such 

as Danish, Religion, Natural science, and so on) do not address sexuality directly, and one can 

therefore understand the topic ‘health and sexuality education and family knowledge’ as the 

only source of a sexuality educational platform.  

2.1.2 Sex og Samfund and Uge Sex 

Sex og Samfund was founded in 1956 by a group of Danish female doctors. At the very 

beginning, the name of the organisation was ‘Association for Family Planning’ with a focus on 

safe abortion. Around forty years later, the name changed to Sex og Samfund, meaning sex and 

society. As it is the biggest organisation for sexual and reproductive rights in Denmark, the 

organisation is also a member of International Planned Parenthood Federation (IPPF). This 

means that Sex og Samfund shares most of the same principles, especially revolving children’s 

rights based on the United Nations Declaration of human rights and the children’s rights which 

is signed by the Danish government (Sex og Samfund, 2017).  
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Uge Sex was created by Sex og Samfund in 2008 to develop materials for sexuality education 

in public schools in Denmark. This campaign offers digital material that schools and other 

institutions can access. The topics of this campaign include sexual rights, puberty, sexual 

intercourse, menstruation, family forms, feelings, and much more. Sex og Samfund has a main 

theme each year. In 2017 the theme was social media, and in 2018 it was the body (Sex og 

Samfund, 2017). Uge Sex has grown the past years tremendously, and around 15 000 teachers 

are now using the material in Denmark. With support from other organisations and the 

government, it has gotten much attention for its didactic sexuality education, and most schools 

know about the campaign in some way (Thrane & Møller, 2018). There are different ways 

institutions choose to use the material. At some schools, the principal encourages that Uge Sex 

should be implemented, and at other schools, it is more individual for each teacher to sign up 

for the campaign.  

Sex og Samfund has a strong emphasis on sexuality education being age-appropriate, which is 

why the material of the campaign is divided into three sections representing each age group in 

primary school. Uge Sex has included sexuality education from first to fourth grade since 2014 

which has its own platform of activities and competence aims (Sex og Samfund, 2017). The 

platform consists of discussion topics, exercises, and a website (kroppelop.dk) aimed at the 

youngest pupils. The material from Uge Sex is all based on the mandatory requirements and 

framework for the topic ‘health and sexuality education and family knowledge’. In every 

description of each activity in the material, there is a ‘core area’ part that explains which topic 

and subject the activity is appropriate for regarding the national curriculum. Also, Sex og 

Samfund operates with six pedagogical and didactic principles:  

 Children are competent contributors. 

 An active learning perspective.  

 Action-oriented knowledge. 

 The broad outlook on positive health. 

 A positive view on sexuality. 

 Differences and diversity are resources.  
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Uge Sex is based on these principles, and Sex og Samfund encourages teachers to include these 

values in their sexuality education (Sex og Samfund, 2017).  

2.2 Sexuality Education in Norway 

In similarity to Denmark, sexuality education was introduced at the beginning of the 1900s. 

The first type of sexuality education in Norway was called propagation and focused exclusively 

on reproduction. It was Mohr (1935) who published a guide for sexuality education in 

Norwegian schools in 1935 where he stated that pupils do not know enough about sexuality and 

they need enlightenment on the topic. The national curriculum that came out in 1939 included 

procreation as a competence aim for pupils in the seventh grade. It also introduced gender 

equality where boys and girls were to learn the same subjects, except in one area where girls 

where to have domestic subjects and therefore had fewer hours of the other main subjects 

(Røthing & Svendsen, 2009). When a new national plan for school subjects came out in 1959, 

the domestic subjects for girls were abolished and instead the subject ‘home economics’ was 

created for both girls and boys. In this subject, the pupils were to learn how to “have a happy 

life at home and in the family”. The attention to reproduction held steady until 1974 when a 

new national plan came, which included topics like contraception, sexually transmitted diseases 

(STIs), and homosexuality. Besides, the term sexuality was also featured in other subjects than 

natural science. Even though the plan only briefly mentioned the topics, it still showed a sign 

of influence from the legalising of homosexuality in 1972 and other new liberating laws that 

the government had approved. The topics were designated for pupils in seventh grade and older, 

and it was not until later there was an awareness to include such topics to pupils in the fourth 

grade. The focus on heterosexual family life was on the agenda for most of the subjects until 

1997 where heterosexuality and homosexuality finally were mentioned side by side as equally 

important. In 2006 the Knowledge Promotion Reform changed the official view on sexuality 

by relating the topic to culture. It was therefore thematised in all subjects either directly or 

indirectly (Røthing & Svendsen, 2009). The reform introduced a national curriculum with new 

competence aims for different years. It concluded that pupils were to learn and know specific 

aims after second, fourth, seventh and tenth grade (Nilssen, 2016).  

The Norwegian Directorate for Education and Training is per today responsible for developing 

the national curriculum. It is continually changing; however, in the curriculum plan for public 

schools in Norway the term ‘sexuality education’ is absent. The word ‘sexuality’ is still 
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mentioned several times and it indirectly included in several of the competence aims in every 

subject at Norwegian schools (Utdanningsdirektoratet, 2019). While sexuality education is still 

not compulsory in Norway, there is much encouragement raised by national policymakers and 

NGOs. Awareness of bullying and sexual abuse has been raised the past years and therefore 

related to the need for more sexuality talk in school (Utdanningsdirektoratet, 2011). Norway 

has followed a truthful and comprehensive agenda in the teaching of sexuality education (Moe 

& Simonsen, 2015). Although the Norwegian national curriculum does not include the actual 

term ‘sexuality education’, the mention of social skills invites schools to interpret the need for 

sexuality education and the importance of it being interdisciplinary. Schools in Norway are 

required by law to create a good understanding of social interaction with other people through 

the already existing subjects (Opplæringsloven §2-3, 1999). Sexuality mainly consists of 

communication with others and is therefore seen as a necessity in the curriculum 

(Utdanningsdirektoratet, 2011). In Norway, there are several options on how to conduct 

sexuality education. Some schools invite external expertise, while others use staff internally to 

share knowledge on sexuality.  

Students who are to become teachers do not learn concrete ways of conveying the many features 

of the complex topic that is sexuality. They learn the general knowledge of propagation in 

natural science, but not the emotional and cultural phenomenon of sexuality. School nurses, 

however, have clear guidelines that in addition to preventing STIs, they are also to give pupils 

competence in developing their sexual self-determination and coping (Røthing & Svendsen, 

2009). While teacher students do not seem to receive sufficient information on sexuality during 

their studies, there has been a highlighted focus on talking about preventing sexual abuse the 

past years as it is also in the same category as reproduction, and that is because it is a 

straightforward topic that includes facts about what is right and wrong (Hegge, 2013). Because 

of this diffuse guideline for teacher students, it has become the task of individual teachers on 

how they choose to interpret sexuality education. While the children are obliged to learn this 

interdisciplinary topic, the priority of sexuality education has not seemed to be high for most 

teachers in primary school. The choices the teacher students make regarding sexuality education 

are crucial as they are the future of teachers in Norway.   

2.2.1 Sex og Politikk and Uke 6 
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Sex og Politikk, the Norwegian association for sexual and reproductive health and rights, has 

worked for many years in designing material for sexuality education which is taken from 

competence aims in the national curriculum (Sex og Politikk, 2017b). Sex og Politikk was 

founded in 1969 first under the name ‘Norwegian association for family planning’ and got its 

current name in 2009. The organisation works to promote and inform sexual and reproductive 

rights both in Norway and internationally, and it also represents the Norwegian department of 

IPPF which is the most prominent organisation for sexual and reproductive rights in the world 

(Sex og Politikk, 2017b).  

A campaign called Uke 6 was implemented by Sex og Politikk in 2011 to highlight awareness 

on sexuality education. The approach is based on the Danish organisation Sex og Samfund. Its 

‘Uge Sex’ was created in 2008 and has therefore been running a few years before it was 

introduced to Norwegian schools (Sex og Samfund, 2017). In the Norwegian campaign, the 

organisation offers digital materials that schools or other institutions can access. The name Uke 

6 derives from an innuendo of the word six which is the same pronunciation for sex in the 

Norwegian language. Also, the main campaign week is also set in week six every year where 

the organisation attracts a lot of media attention and hosts many seminars and events. The whole 

idea behind Uke 6 is that teachers themselves can use the material and teach sexuality education 

without the need for external help (Sex og Politikk, 2017b). The subject of this campaign 

includes sexual rights, puberty, sexual intercourse, menstruation, and as of 2017, social media 

as well. From 2011, Uke 6 was made for pupils in fifth to tenth grade in the Norwegian primary 

school. However, in 2016, Sex og Politikk introduced new material which targeted a younger 

audience. The campaign now includes pupils in first to fourth grade, which means sexuality 

education is implemented at all stages in school (Olsen, 2017a). This has also been copied from 

Sex og Samfund, where sexuality education from first grade has been applied since 2014 (Sex 

og Samfund, 2014). Today, the organisation’s core activity is creating and supplying teachers 

and institutions with teaching materials for sexuality education (Stubberud, Aarbakke, 

Svendsen, Johannessen & Hammeren, 2017).  

2.2.1.1 Curriculum  

Sex og Politikk’s competence aims are taken from the national curriculum which is compulsory 

to use in Norwegian schools. The organisation merely has highlighted every sexuality-related 

competence aim from The Curriculum for Knowledge Promotion and created exercises and 
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videos based on the curriculum. The curriculum for the youngest pupils in primary school 

includes the following.  

After the second year of primary school the pupils should be able to do the following in the 

stated subjects:  

Subject Goal 

Norwegian Find words associated with certain feelings 

and emotions 

 

Natural Science 

Name and describe the function of the outer 

and inner parts of the human body 

Talk about setting limits, understand, and 

respect their own and other’s bodies 

Table 3: Competence aims for pupils in Norway after second grade. 

After the fourth year of primary school the pupils should be able to do the following in the 

standard school subjects in Norway:  

Subject Goal 

Norwegian Explain how it is possible to offend 

someone through words 

 

 

Natural Science 

Describe in main points how the human 

body is built up 

Observe and describe how the body reacts in 

different situations and talk about the many 

emotional reactions and the connection 

between physical and mental health 

 

 

Find information on and present their own 

families how people used to live around a 
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Social Science 

century ago, focusing on living conditions 

and gender roles 

Talk about variations in family forms and 

relations and tasks they have in the different 

families 

Give examples to rights that children have, 

and the different expectations boys and girls 

meet every day and talk about how these 

expectations are perceived 

Talk about topics related to sexuality, 

personal boundaries, violence, and respect 

Create an overview of norms that regulate 

relationships between people and explain the 

consequences of breaking norms 

Discuss perceptions of justice and equality 

 

 

 

 

Religion 

Talk about family customs in everyday use 

and on holidays across religions and views 

of life 

Talk about respect and tolerance and how to 

counteract bullying 

Reproduce the law of reciprocity and show 

the ability to use it in their own lives 

Use the United Nations’ Convention on the 

Rights of the Child to understand children’s 

rights and equality and be able to find 

examples in social media 

Table 4: Competence aims for pupils in Norway after fourth grade. 
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 (Sex og Politikk, 2017b) 

The material made for Uke 6 all relates to the competence aims above. Sex og Politikk has 

featured a variety of videos, activities, and discussions that involve sexuality in some way. In 

addition to connecting aims to exercises, just like the Danish organisation, Sex og Politikk has 

a main topic each year which is announced prior to the week six where the significant events 

for Uke 6 are happening (Sex og Politikk, 2017b). Because sexuality education is an 

interdisciplinary subject in Norway, it can seem both difficult and easy to include the topic into 

other subjects. Sexuality consists of a lot of different themes that are found in all subjects in 

school, but on the other hand, many teachers find it challenging to make time to discuss the 

topic when there are a lot of other competence aims that need to be covered.  

2.3 Summary 

Denmark has come a far way of standardising sexuality education in all Danish schools. Since 

it has been compulsory for over four decades, the probability that many educators teach 

sexuality education is slightly higher in Denmark than Norway. Many organisations have 

taken on the task of teaching sexuality education because it is only indirectly included in the 

Norwegian competence aims. Both Sex og Samfund and Sex og Politikk create material based 

on the national curriculum in their campaigns Uge Sex and Uke 6. While the Uge Sex 

material stems from the interdisciplinary subject called ‘health and sexuality education and 

family knowledge’, the Norwegian campaign is created from excerpts of the competence aims 

in each subject in Norway that relate to sexuality education. This chapter has provided the 

reader with sufficient and relevant information on sexuality education in Denmark and 

Norway. I have explained the context of this thesis, and it has created a better understanding 

of the history and situation of the countries. 
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3 Literature Review   

This chapter aims to explain what and why the following literature has been used to understand 

sexuality education for the youngest pupils. The literature review also presents the already 

existing research, making it possible to see the knowledge gap that my study intends to fill, 

which is the teachers’ perceptions on sexuality education for the youngest pupils. The chapter 

is divided into sections whereas the first part explains how the campaign Uke 6 was chosen to 

be the subject of this thesis. Next is a review of textbooks aimed at teachers regarding sexuality 

education. Lastly, the third section provides a review of the critical perspectives that focus on 

sexuality education for the youngest pupils. 

3.1 Studies of Uke 6 

After deciding on studying the Uke 6 campaign, I met Sex og Politikk. A meeting with the staff 

members from the organisation was quite helpful regarding finding the research questions of 

this study. The comprehensive sexuality education of Sex og Politikk has been explored earlier, 

but with a parallel dimension between Norway and Cyprus, because the teacher staff located in 

Cyprus has received material from the Norwegian organisation (Georgiou, 2015). However, the 

staff explained that Uke 6 has been taken from the Danish campaign Uge Sex by Sex og 

Samfund and therefore creating a strong connection between two organisations. The staff 

members at Sex og Politikk did not know of any previous studies that had compared the 

campaigns. I could not find any similar studies online either, and therefore I chose to study Uke 

6 with a similar dimension to Uge Sex as it has not been researched before. By focusing on Sex 

og Politikk and Sex og Samfund, the contents of the organisations’ material, goals and values 

could all be found on their webpages.   

3.2 Textbooks Aimed at Educators in Teaching 

Sexuality Education  

Several books from the university library have covered the basic introduction to this study. 

Halstead & Reiss (2003) and Bruess & Greenberg (2004) provide books with detailed guides 

on how to teach comprehensive sexuality education, which are valuable sources of information 
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for this thesis. The Norwegian book “Seksualitet i Skolen” by Røthing & Svendsen (2009) also 

illustrates how sexuality is conveyed in Norwegian classrooms. Theoretical perspectives and 

the historical context of the curriculum are some of the relevant topics they have shared their 

thoughts on. By discussing ‘Norwegianess’ and sexuality, the authors create an image of the 

country’s unique way of processing the topic. Røthing & Mühleisen (2009) elaborate on 

‘Norwegianess’ and sexuality in their book “Norske Seksualiteter”, and how Norwegian culture 

is gladly mentioned in school books and other platforms in relations to equality, consent and 

freedom, but not the topics that are on a negative note. This book specifies the Norwegian way 

of looking at sexuality which emphasises on the positive aspects of sexuality. Regarding 

teaching sexuality in school, Røthing & Svendsen (2009) give clear expectations of teachers 

and how they should talk about sexuality in class. This has been tied well up with the qualitative 

research that I have collected as staff members from the organisations Sex og Samfund and Sex 

og Politikk share their views on the same manner. These sources can be categorised as 

instructions for teachers and other educators on how to proceed in the classroom when teaching 

sexuality education. The authors give their expectations for teachers and agree on that sexuality 

should be of priority in schools and discussing it in a careful manner that is age-appropriate and 

non-intimidating.  

 

The main focus of these books is youths and sexuality. I have also managed to find some 

textbooks focusing exclusively on how to practise sexuality education for the youngest pupils. 

For example, a Christian book by Luther Publishing from Denmark explaining to children 

where babies come from is probably one of the first topics to be introduced to the youngest 

pupils in Norway as it has been translated into Norwegian. It is titled “Per and Lise have a little 

brother: some sexuality education for little children between five and ten years” (Bjørrild & 

Bjørrild, 1958). The book includes the biological and religious explanations of the wonder of 

childbirth. This is a private publishing aimed at children, parents and teachers, which shows 

that sexuality education for the youngest pupils came into the spotlight several years ago and is 

not a new idea. Even so, in recent years, there are published more texts aimed at children that 

do not include the religious values around childbirth, which I think are more comprehensive as 

they are neutral towards personal beliefs. In a historical context, the book by Bjørrild & Bjørrild 

shows that literature on sexuality education has been written for decades, it is just in constant 

development, and the book shows that other institutions discuss sexuality education rather than 

waiting for the government to address the topic.  
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Recent publications such as Skarpsno’s book “Barn og Seksualitet: Utfordringer i Barnehagen” 

(2013) and “Barna og Seksualiteten” by Aasland (2015) focus on sexuality education for the 

youngest pupils. Skarpsno’s book is aimed at pedagogical staff and provides an overview of 

children and sexuality in kindergarten. She defines sexuality as different for children and 

adolescents/adults. Sexual activities for children are based on exploratory instincts, which are 

highly important to develop an understanding of their own bodies and personalities. The author 

has also included competence goals taken from a news article by Jarlsbo (2012) on what 

children aged four to six and children under the age of four should know. Examples of 

competence aims for children aged four to six are as follows: talk about personal boundaries, 

explain to children that bodies change as we grow older, touching own genitals feels good and 

we do it when we are alone, sexual abuse is when someone touches your private parts, and it is 

also sexual abuse if you know that person. According to Jarlsbo, these competence aims stems 

from the American National Child Traumatic Stress Network. It is interesting that the 

competence aims are similar to what Uke 6 and Uge Sex have included in their competence 

aims for children aged six to nine. Even though there is a different age group, the aims illustrate 

the emphasis on sexuality education for the youngest pupils.  

 

A new topic in textbooks on sexuality for the youngest pupils is sexual abuse. Some of the 

literature I have found shows that many find it essential to teach sexuality education due to the 

prevention of sexual abuse. Official reports from Utdanningsdirektoratet (2011) and 

Helsedirektoratet (2017) in Norway acknowledge sexual abuse as an important part of sexuality 

education for children and adolescents. There is also a large number of textbooks that 

exclusively discuss sexual abuse, and I have eventually found relevant texts that explore 

children and sexual abuse. As I have already mentioned them as relevant authors, Røthing & 

Svendsen (2009) have also dedicated a whole chapter to the matter as it depicts the difficulty 

of uncovering cases, and the necessity with discussions in classrooms on preventing abuse. 

Skarpsno (2013) also briefly mentions sexual abuse and the symptoms to look for. Søftestad 

and Andersen (2014) explain in their book “Seksuelle overgrep mot barn” the importance of 

uncovering cases, conversations with victims and teaching to prevent abuse. The books I have 

mentioned above are all textbooks for teachers and do not dive into empirical research on how 

teachers perceive the topic of sexual abuse.  
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By reading textbooks targeting teachers in how to teach sexuality education, I can see the 

limited number of textbooks aimed at teachers who work with the youngest pupils in primary 

school. The books have not provided empirical research on how teachers understand sexuality 

education, but they work as guidelines for teachers. I can see that there is only a small amount 

of literature aimed at the youngest pupils and this thesis focuses exclusively on teachers who 

work with children aged six to nine. In a historical context, textbooks have changed from 

focusing on morals based on religion to sexual abuse as an important topic for the youngest 

pupils. My study aims at understanding teachers’ views on sexual abuse concerning the context 

of teaching the youngest pupils about sexuality as it has been proven to be an important matter 

amongst many Norwegian institutions. 

3.3 Research on Sexuality Education  

As mentioned above, most of the textbooks on sexuality education focus on youths and not 

children. This is also the case for empirical studies on sexuality education. Most of the empirical 

studies on sexuality education have used qualitative approaches, except from a few quantitative 

studies where questionnaires have been handed out to adolescents or other target groups such 

as Hind’s (2016) report on sexuality education for Norwegian youths. Measor, Tiffin & Miller’s 

(2000) book based on empirical research “Young Peoples' View on Sex Education” discusses 

what young people think about sexuality education in school based on interviews and 

observation. ‘Young people’, in this book are adolescents. The authors bring up topics such as 

gender and power and the challenges of sexuality education in school, that can all be discussed 

regardless of age group. These publications show that sexuality education has been interesting 

to many scholars because of the learning outcome for the pupils. Measor, Tiffin & Miller also 

briefly comment on an old statement saying one must keep a child’s “innocence”. They argue 

that many underestimate a child’s capacity to understand sexuality. The authors believe 

sexuality education has become more political throughout the years and is therefore a topic 

discussed on more platforms than ever before. Measor, Tiffin & Miller tear apart the expression 

‘masculine’ sexuality as they argue that previous literature only depicts heterosexual 

relationships. The authors also criticise previous definitions of sexuality. The biological aspect 

of sexuality is no longer the only approach that teachers need to discuss in the classroom. 

Røthing & Svendsen (2009) has a similar idea as they focus on Norwegian schools. Talks about 

physical growth and development have been the starting point in most countries when teachers 



25 

 

started to introduce sexuality education for the first time. Measor, Tiffin & Miller argue that the 

implementation of social science disciplines of psychology and sociology is just as important 

as the biological aspect of sexuality education. This ties up well with my study as the sexuality 

education aspect I am focusing on, depicts the psychology of sexuality aimed at the youngest 

pupils. Even though Measor, Tiffin & Miller or Røthing & Svendsen do not have analyses 

explicitly on the youngest pupils, they still bring valid points to the discussion of sexuality 

education.  

 

“Schooling Sexualities” by Epstein & Johnson (1988) is a book based on educational sociology 

that discusses how sexuality is perceived in the public domain in Britain as well as how it is 

introduced in school. Besides, it depicts the many questions we ask across countries, for 

example why sexuality education is so complicated and what should be done to improve it. The 

authors engage in political issues involving feminism, national identities and sexual orientation. 

For example, they review the media of romanticising heterosexuality as the only existing sexual 

orientation, which can be found in all parts of the world (Epstein & Johnson, 1988:98). The 

authors criticise sexuality education in Britain by comparing the country to the Netherlands. In 

the late 1990s, the Dutch have already implemented sexuality education as early as primary 

school. In contrast to the British curriculum, which only consists of biological aspects, the 

Dutch have discussions of feelings, pleasure and gender roles on the agenda. Epstein & Johnson 

use the term ‘impossible practice’ as they believe it is dangerous to not teach pupils about the 

variations of topics in sexuality education. When reproduction in science classes is more or less 

the only topic of sexuality education in the National Curriculum for British students, it 

encourages heterosexism. The authors conclude that sexuality education in school should 

consist of discussions on respect, feelings, and differences, and later, the talk about reproduction 

will naturally come up as a subject (Epstein & Johnson, 1988:190). This is relevant to 

Norwegian curriculum as the history shows the somewhat similar development of sexuality 

education. Røthing & Svendsen (2009) also criticise the national curriculum for being 

heterosexist, just like Epstein & Johnson. In comparison to Norway, Britain has faced similar 

development regarding having the national curriculum only to include the topic of procreation. 

Also, it is interesting to see another comparison analysis like Britain and the Netherlands, as I 

am comparing Denmark and Norway in my study.  

 



26 

 

 “The Sex Education Debates” by Kendall (2013) explains the challenges of sexuality education 

through micro and microanalyses from the U.S. One study in this book elaborates on the 

teacher’s perception in teaching sexuality education. The teachers have challenges in teaching 

sexuality education for adolescents as it makes them uncomfortable. A Norwegian qualitative 

study by Ellefsen (2013) called “Seksualitet på timeplanen” addresses teacher students’ 

relationship to sexuality education. The study shows that teacher students find sexuality 

education necessary, even though they have not received much training about the topic.  

 

The study “Children’s Sexual Thinking” by Goldman & Goldman (1982) presents empirical 

findings that show children’s sexual knowledge at various ages. The book is over thirty years 

old and consists of essential remarks that are still relevant today.  For example, the authors 

criticise the connection between moral thinking, in terms of religion, and sexuality. They 

believe sexual thoughts and practice are natural, not sinful. Goldman & Goldman also states 

sexual behaviour is influenced by culture and social expectations, that is why the book consists 

of a cross-cultural study with a comparative aspect of four countries. The countries include the 

US, Australia, Britain, and Sweden, and the study shows significant differences between the 

western nations. Their research project has involved asking children between the age of five to 

fifteen about sexuality-related questions. For example, they have asked children about gender 

roles and their expectations. What seems to be the missing part of this study is the in-depth 

analysis of feelings as part of one’s sexuality. The authors have focused on topics like children’s 

terminology for sex organs, the origin of babies and the purposes and functions of coitus. 

Goldman & Goldman also depicts sexuality education as a topic in the book where children’s 

perceptions are included in the study.  

 

The teacher’s perspective has not been a focal point for many scholars. So, when teachers have 

been researched, the focus on teaching pupils from first to fourth grade has not been highlighted. 

My study is narrowed down to a particular target group which includes Norwegian teachers 

who have used Uke 6 and Danish teachers who have used Uge Sex for the youngest pupils. This 

is almost an undiscovered area in the research field as the target group has not been available 

to the material of Uke 6 and Uge Sex for no longer than four years. My research will contribute 

to building knowledge about the experiences of primary school teachers, a topic that has so far 

been largely overlooked in research on teachers’ experiences of sexuality education. 
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3.3.1 Research on Sexuality Education in Denmark 

Comprehensive sexuality as a subject was discussed already in the early 1900s in Denmark. For 

example, Seksualoplysningsudvalget (1968) has provided interesting information and statistics on 

the subject in a report as it is a committee for sexuality education in Denmark. However, the report 

shows somewhat irrelevant data on sexuality education practice as it only includes statistics on 

heterosexuality, and the biological explanations, and how it has been included as a topic in 

public schools. Recent Danish studies show development in the discussion of sexuality 

education. For instance, a doctoral thesis by Zeuthen (2009) called “Kærlighed og Overlevelse” 

shows the importance of the development of children's’ sexuality based on being exposed to 

sexual abuse. Also, the book “Køn, Seksualitet og Mangfoldighed” by Nielsen and Hansen 

(2016) discusses the 2014 implementation of the module “gender, sexuality and diversity”. 

They challenge the pedagogical practices in public schools of Denmark and the fast pace of the 

cultural and social changes that have affected Danish society and especially children’s everyday 

lives.  

3.3.2 Research on Sexuality Education in Norway 

I have also identified a few empirical studies on sexuality and young children in Norway. A 

qualitative study by Hegge (2013) discusses sexuality for the youngest pupils as it provides an 

analysis of children’s sexuality on a child welfare platform. The thesis gives an insight into how 

a child’s sexual behaviour can lead to concern in the child welfare in Norway and therefore 

contributes to the discussion on children’s sexuality. Hegge provides another viewpoint to 

sexuality that is interesting as my study will explore the teachers’ perspective on teaching 

sexuality education. Another qualitative study called “children’s sexuality – is the subject 

taboo, or just uncomfortable?” by Larsen & Nyhus (2014) explores how kindergarten teachers 

and perceive children’s sexuality. Their research has found that children’s sexuality is an 

important matter and needs to be addressed. However, kindergarten teachers act out of personal 

attitudes towards sexuality, which means that sexuality is perceived very differently.  The 

authors have concluded that if we have more knowledge of children’s sexuality, it will create a 

safer space in kindergarten for both adults and children.  

3.4 Summary 
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To sum up, the literature used for this thesis helps explain where we are now regarding sexuality 

education and how it has been perceived earlier. The insights from authors of different countries 

give this thesis a comprehensive view on sexuality education. I have explained how the 

literature I have found presents the knowledge gap I intend to fill. There are a few textbooks on 

sexuality education aimed at the youngest pupils, but they work as guides and not research. 

Scholars have written about teachers’ perceptions of sexuality education, but not specifically 

for the youngest pupils. The scholars who have written about the youngest pupils have focused 

on kindergarten children or have others’ perceptions such as teacher students or child welfare 

employees. The literature I have found provides many ideas to the discussion of sexuality 

education, but there are no studies that aim at researching the same problem as this thesis. I can 

therefore see that my study will contribute to a new angle of sexuality education as I aim to 

research teachers’ perceptions on sexuality education for first to fourth graders.  
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4 Analytical Framework 

This chapter explains the chosen lens used for discussing the research problem of this study. 

As mentioned earlier, the backdrop of my study is that sexuality education is not of priority in 

the national curriculum, therefore, other organisations have taken on the job to educate pupils 

in public schools. Also, in Denmark and Norway, sexuality education in school can be 

understood differently by both parents, teachers, and other educators who work with young 

children. The material for the youngest pupils, in particular, might create misconceptions on 

what the curriculum includes. Social cognitive theory is a useful tool for analysing teachers’ 

views on sexuality education. First, I will explain the idea of social cognitive theory, the origin 

of the term, and how it is a good framework for this research problem. Next, I intend to discuss 

social cognitive theory’s ties to sexuality and sexuality education. Also, a final section will 

address critiques of the theory. 

4.1 History of Social Cognitive Theory  

Researchers have used the terms social constructionism and social constructivism as broader 

meanings of sociological theories, where social cognitive theory is found to be a subcategory 

(Kafai & Resnick, 2012). Social learning theory, later known as social cognitive theory, became 

a framework of analysis in the 1950s when Rotter developed the idea followed by inputs from 

Bandura and Mischel (Hogben & Byrne, 1998). The theory builds on behaviourism. According 

to Watson (1931), behaviourism implies that people’s behaviour can be explained through 

adaptation, without addressing thoughts or feelings. Bandura criticised the behavioural theory 

and mentioned that it does not take into account the processes of learning related to natural 

settings (Bandura, 1962). In other words, people do not only respond to behaviour, but they 

also interpret the behaviour, which is what the social cognitive theory intends to explain. 

Bandura has connected the behaviour theory with the psychoanalytic theory in the sense that 

social cognitive theory focuses on the cognitive interaction in relations to the environmental 

factors. Social cognitive theory argues that people change their behavioural patterns based on 

the environment because they expect some type of either reward or self-efficacy (“belief in 

one’s capability to thrive at a given task”), and through observation of others, the frequency of 

a certain behaviour increases (Hogben & Byrne, 1998: 62). With this study of sexuality 

education for the youngest pupils, social cognitive theory explains why a group in a society 
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constructs a common point of view on sexuality, when in fact there are many misconceptions 

on the matter. Society seems to have created an understanding of what sexuality education is 

and consists of, and it also varies inward families and schools. Besides, sexuality does not only 

have biological origins, but it can also be learned through imitation. Especially today, one can 

find this in social media which has become probably one of the most influential platforms. 

According to social cognitive theory, behaviours are learned with a different outcome that 

determines if they will be repetitive (Herdt & Polen-Petit, 2013). Therefore, I believe this 

framework can be tied together with the study of sexuality education for the youngest pupils 

because today, there are so many platforms that influence how people’s personalities develop. 

Especially young children are heavily affected by how adults act, and what is perceived as right 

or wrong and normal or strange. Drawing on social cognitive theory, if a teacher is 

uncomfortable with sexuality education, we can assume that her discomfort can affect pupils to 

become uncomfortable as well. Also, a teacher who is distressed with sexuality education may 

have had a negative experience in their own upbringing. For my study, I will use social 

cognitive theory as a tool to explore how understandings of sexuality education are articulated 

amongst the Danish and Norwegian teachers.  

4.2 Social Cognitive Theory and Sexuality  

I have found several researchers who have connected social cognitive theory with sexuality. 

Skarpsno (2013) agrees with the statement that people develop their identities through social 

interaction with others, but she also mentions the Swedish authors Aigner & Centerwall (1984) 

who believe that everyone is born with a sexual drive and infants are capable of having sexual 

experiences. By arguing that society influences our sexuality, one can also determine that the 

opinions of sexuality education are shaped by the environment we live in. This statement is 

included in one of the research questions of this study, where I intend to understand teachers’ 

views, and therefore relates to the discussion of sexuality education for the youngest pupils in 

Denmark and Norway. Røthing & Svendsen (2009) have also mentioned sexuality as a cultural 

phenomenon, and that even though it has been described as natural for many years, our society 

still has a great impact on people’s sexuality. The different views on sexuality education for the 

youngest pupils are shaped by our environment, which is what this study intends to explore. 

Because there is a combination of social cognitive theory and biological explanation, the major 

problem that I can see throughout the literature is the developing of one’s sexuality. As authors 
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state that everyone is born with a sexuality, the theory claims that social constructions determine 

how a person’s sexuality is evolving. In relation to this study, many can interpret sexuality 

education to be exclusively about one topic due to their own perception of sexuality. For 

example, some might think sexuality education only consists of learning about sexual 

intercourse instead of discussing sexuality education as an umbrella term for many important 

topics that affect children. As mentioned above, the theory states that “people are social beings 

in that they pay attention to the environment around them. An important addition to this 

assumption is that people react to the environment or respond to stimuli in the environment. 

This vital assumption means that sexual behaviours can be taught” (Hogben & Byrne, 1998:61). 

Typically, sexuality has been explained through other lenses such as Sigmund Freud’s 

psychoanalysis, which differ from the social cognitive theory in the way that a psychoanalytical 

lens looks at the unconscious mind of a person, rather than the environmental impacts. 

However, researchers have examined whether sexual behaviour influences the behaviour of 

those who are exposed to it or not. As it is pointed out by Gagnon (1975), social cognitive 

theory treats human sexuality as at least partly learned. Although this thesis does not explore 

the concept of sexuality, but rather sexuality education, social cognitive theory supports the 

statement that sexuality education is understood differently depending on the environment.  

Another topic in which social cognitive theory can be of relevance, is the issue of sexual abuse. 

I find it interesting to mention the connection between the theory and sexual abuse because 

according to Hogben & Byrne (1998), a study on male child sexual abusers shows that almost 

80% of the abusers had been victims of sexual abuse themselves. Even though this is only a 

simplified example, it is still an indication that sexual behaviours are taught. These authors 

argue that sexuality includes more than the biological aspect, which is related to this study of 

sexuality education for the youngest pupils. Parents, peers and the media are all sources of role 

models for children and take part in the development of their view on sexuality (Oliver & Hyde, 

1993). Sexuality and sexuality education have not previously been the most discussed topics in 

the public eye compared to recent years, perhaps because the role models do not have 

experience themselves in addressing the topic (Engh, 2018). Social cognitive theory suggests 

that children have taken the discomfort of discussing sexuality-related topics from both peers 

and adults and assessed it later in life. This assumption has probably occurred over generations, 

and that is why many react to the term ‘sexuality education’ as it is perceived as something 

other than what it is. Sexuality education is therefore important to prioritise as social cognitive 
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theory suggests that the adults’ behavioural pattern determines how children develop their 

relationship to sexuality.  

4.3 Critique of Social Cognitive Theory 

Although social cognitive theory is an appropriate framework for this study, one cannot evade 

the many opinions, which also include the negative aspects of the theory, both on a general 

basis, and in relation to sexuality and sexuality education. Measor, Tiffin & Miller (2000) 

criticise the social construction approach concerning sexuality as it states that sexuality can 

change depending on which culture we live in. The approach is not welcoming the detail that 

everyone ‘s sexuality is part of one’s personality, which is one of the most important arguments 

on why one should teach age-appropriate sexuality education for the youngest pupils. In other 

words, social constructivism does not include the biological aspect of human sexuality. Social 

cognitive theory can be perceived as a one-sided perspective only focusing on how a community 

constructs sexuality, when in fact the topic of sexuality is influenced by other factors such as 

social media and our own individual biological pattern. The perception of sexuality education 

can therefore vary depending on the components mentioned above. Herdt & Polen-Petit (2013) 

focus on social cognitive theory as a way to explain the development of gender identity, but my 

study intends to move past the gender focus and rather discuss individuals’ personalities and 

feelings more freely. Several authors have made opinions and directions within this theory, for 

example, Hogben & Byrne (1998) argue that there is a great variance between each empirical 

case about sexuality, and it is therefore difficult to relate each case to societal impacts, when in 

fact, some studies show a random pattern of behaviour by the study objects. Even though there 

are some disadvantages of the theory, I think that the strong side of social cognitive theory is 

the idea that people develop their view on sexuality education through observing and 

interpreting others behaviour.  

4.4 Summary 

This chapter has explained the idea of social cognitive theory as a concept based on imitating 

and interpreting others’ behaviour. In relation to this study of sexuality education for the 

youngest pupils, social cognitive theory may contribute to the discussion of how teachers in 

Danish and Norwegian schools perceive sexuality education. Although the theory suggests that 
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the environment has great impact on people’s sexuality, there are more factors that influence 

this aspect of our identity. Nevertheless, the framework can provide an interesting perspective 

to the discussion of sexuality education for the youngest pupils because the concept is received 

so differently in each school that it will be useful to look into the environmental factors.  
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5 Methodology   

This chapter explores the research design and methods that have been used for this study. The 

methodology describes the detailed process of conducting the research (Rudestam & Newton, 

2007). It elaborates on both the design of the study on sexuality education and the research 

process of the thesis. By explaining the methods used to answer the research problem in this 

project, one can fully understand the how, what and why of the following measures that have 

been chosen to retrieve the relevant data.  

5.1 Research Strategy 

To successfully retrieve sufficient and relevant data, this project has used a qualitative study 

approach. As mentioned earlier, many can understand the topic as sensitive, and it is therefore 

interesting to go in-depth of interviews with individuals who work with sexuality education. 

Qualitative research focuses on words rather than statistics and allows the researcher to interpret 

and analyse the data. An inductive approach seemed to be a natural part of the qualitative study, 

which is a process where data is collected first, then conclusions are drawn based on the data 

(Bryman, 2016). 

5.1.1 Research Design and Data Collection Tools  

For this qualitative project, I have concluded that a case study research fits well because a case 

study consists of several design types where it is possible to have numerous units of analysis as 

well as several cases in one project, where they still create an understanding of the research in 

depth. With an embedded single case design, which is a multiple units of analysis case, it is 

possible to research several units within one case study (Bryman, 2016). The units of analysis 

were therefore teachers who use the sexuality education material from the NGOs in the two 

countries, Denmark, and Norway and their focus on the youngest pupils. A study type called 

exemplifying case was relevant to this research as “the objective is to capture the circumstances 

and conditions of an everyday or may be chosen because it exemplifies a broader category of 

which is a member”. It will also “allow the researcher to examine key social processes where 

for example one might seek access to an organisation because it is known to have implemented 

a new technology and he or she wants to know what the impact of that new technology has 
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been” (Bryman, 2016: p. 70). In this project, there was a selection of teachers working in 

schools in a larger city in each country that was examples of a larger group where the similar 

sexuality education material has been implemented.   

 

The case study consists of interviews where the participants are teachers at public schools in a 

large city, and staff from the NGOs in Denmark and Norway who works with the Uge Sex and 

Uke 6 campaigns. There were three main types of interviews to choose from; highly structured, 

semi-structured, and unstructured (Kvale, 1996). Using semi-structured interviews has allowed 

me to have a certain amount of flexibility, but also keeping the topics in order. The use of open-

ended questions has had several advantages, both for the interviewer and the interviewees. As 

the interviewer, I could evaluate a situation and choose to go into more depth of a question if it 

seemed relevant. Semi-structured interviews were therefore best fitted to this project because 

the interviewees came up with a memory of a feeling or thought along the way that was probed. 

From there, I found relevant information to include in this thesis (Cohen, Manion & Morrison, 

2011). 

5.1.2 Research Site 

The teachers of primary schools were the main source of information, but in addition, staff 

members from the NGOs, Danish Sex og Samfund and Norwegian Sex og Politikk were also 

interviewed to find another angle where the curriculum designers give their expectations on 

teachers. It was necessary to visit schools and the organisations in Denmark and Norway to 

collect data. The interviews were conducted in known environments which in this project were 

at primary schools and the organisations’ headquarters. According to Cohen, Manion & 

Morrison (2011), the interviewees can then feel more relaxed when they are situated in a 

familiar place. 

5.1.3 Levels and Units of Comparison 

As the cube illustration by Bray & Thomas (1995) shows, one can find a framework for 

comparative education analyses. The cube is a tool used for researchers to easily explain what 

levels and units that will be studied. For this study, the geographical/locational level landed on 

the school level as it describes where the unit has been studied, while the nonlocational 

demographical group, which is a group of individuals who share common features other than 
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location, is an age group (first to fourth graders) in this case. The aspect of education and society 

targets teaching methods as teachers would be studied on how they integrate sexuality education 

in standard school subjects. As of the units of comparison, the Danish and Norwegian 

campaigns made up a dimension to examine. The NGOs, as well as teachers from each country, 

have been studied and compared. The research is described as international because the study 

covers two countries. Even though Norway and Denmark are both Scandinavian countries and 

share similar features, it is still a comparative and international study. 

 

 

Figure 1: Bray & Thomas cube – Units of analysis.  

5.2 Participants and Sampling  

At a master’s level, there are limitations to consider. Expenses in transportation and 

accommodation are not funded. There is also a time limit that can threaten a more significant 

project, as well as access to participants. Therefore, this project focused on interviewing three 

teachers per country who used the material and have experience with Uge Sex and Uke 6. In 

addition, staff from Sex og Samfund and Sex og Politikk were contacted for interviews as they 

could bring expectations and thoughts to the project. 
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The research project was bound to have a purposive sampling method because of the selection 

of teachers who have taught the youngest pupils and used material from Uge Sex and Uke 6. 

Purposive sampling does not seek participants on a random basis but chooses individuals 

because they have something in common (Bryman, 2016). In this case, they were all linked to 

sexuality education for children from first to fourth grade. Not all teachers are teaching 

sexuality education, or first to fourth grade, or teaching the specified material from the Sex og 

Samfund and Sex og Politikk. Therefore, purposive sampling was a more excellent fit for this 

research.  

 

After contacting the Norwegian organisation Sex og Politikk, the staff introduced me to their 

network in Denmark. The contacts in Denmark gave me information on teachers at public 

schools who use the sexuality education material. I received a list of teachers in Denmark, but 

I had to sort them from which teachers who explicitly taught from first to fourth grade and who 

lived in a larger city. On Sex og Politikk’s website, it is publicly known which schools that use 

the campaign in Norway (Sex og Politikk, 2017a). From there I contacted the schools that were 

listed as ‘using the material for first to fourth graders’. After sending out around fifty emails, I 

got responses from a few teachers who wished to participate in my study. The process of 

obtaining participants took a while longer than expected, and the field work and the rest of the 

project were therefore postponed because of this. I eventually met all the informants in their 

workplaces. The interviews lasted from twenty minutes to an hour.  

5.2.1 Overview of the Respondents 

The interviewees that participated in this research are anonymous and have their names replaced 

with codes. Below is information on them, such as the titles of each of the eight respondents, 

as well as age and sex. 

Respondents Norway Denmark 

 

Teacher at primary school 

NT1 

Age: 38 

Sex: Female 

DT1 

Age: 27 

Sex: Female 
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Teacher at primary school 

NT2 

Age: 36 

Sex: Female 

DT2 

Age: 49 

Sex: Male 

 

Teacher at primary school 

NT3 

Age: 43 

Sex: Female 

DT3 

Age: 30 

Sex: Male 

 

Staff at NGO 

NS1 

Age: 37 

Sex: Female 

DS1 

Age: 43 

Sex: Female 

Table 5: Overview of the informants 

5.3 Data Analysis  

5.3.1 Transcribing 

After the interviews were conducted, I spent a considerable amount of time transcribing the 

conversations. As the teachers were both Norwegian and Danish spoken, there was a variety of 

understandable transcription. I decided to write all the transcription down in its original 

language, except some of the Danish data that I immediately translated to Norwegian to make 

it easier to translate later. At the end of the data collection, the interviews were translated into 

English. Although Danish and Norwegian are two similar languages, one cannot evade the 

problems that might occur concerning the cultural context (Bryman, 2016). There have been 

words and phrases in Danish that have seemed impossible to translate into English as I have 

not understood the jargon. Even so, the data have been carefully translated as directly as 

possible, with a cultural mind in consideration. The symbol in the direct quotes marked with (.) 

is a symbol of a pause or a new sentence as some citations have been cut out because they have 

not been relevant to the findings. 

5.3.2 Coding 

By using the program NVivo, I was able to put the data into a system where I could see the 

themes that occurred the most, and more importantly, wherein the data I could find them. 
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First, I put all the interviews into the program; then I made code groups where I put the 

relevant text into each group it fitted the best. After going through all of the data, I found that 

much of the conversations are highly relevant to this thesis, but there are also a lot that I felt 

that I did not need due to the specific direction I was going. However, I did find it clever to 

instead ask too many questions in the interviews and have too much data than the other way 

around. Below is a table explaining the coding as well as the number of nodes that were found 

in each category.  

 

Group Themes Sub-Themes 

 

 

 

Staff Members’ views 

Curriculum (4) 
 

Teaching Sexuality Education (4) 
 

Challenges  Ethnicity (2) 

Misconception (4) 

Teachers (3) 

 

 

 

 

 

 

Teachers’ views 

Curriculum (3) Specific Examples (6) 

Definition of Sexuality (7) 
 

Exercises (8) 
 

Teaching Sexuality Education (7) 

 

 

Challenges Ethnicity (4) 

Misconception (3) 

Teachers (6) 

Pupils (6) 

Parents (5) 

Table 6: Coding scheme.  

5.4 Quality of the Data  

5.4.1 Validity and Reliability 
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To ensure quality measures, strategies such as validity and reliability have been employed. 

Validity confirms that the research measure what it is intended to do, and reliability implies 

consistency in the research. These two terms are therefore essential to mention when field work 

is involved. When a case study is used for research, it can be challenging to answer how a single 

case can represent a whole group. This concerns the external validity, and it is important to 

mention that a case study is not generalisable, but it can help convey information that may be 

relevant to other cases and identify with a group. By using an exemplifying case, the research 

can become an example of a broader category (Bryman, 2016). In this case, the group has 

included schools that have used the curriculum from the campaigns for sexuality education.  In 

terms of ensuring reliability, all interviews have been recorded, so all the data have not relied 

on the researcher’s memory. Fieldwork notes and transcript have both been confirming the data, 

which have made it a reliable study (Bryman, 2016). Besides, the researcher has contacted 

participants after the fieldwork to ensure that the data that has been collected is accurate to what 

they have thought.   

5.4.2 Ethical Consideration 

In the study of sexuality education where children from age six are included, one must be aware 

of the importance of anonymity. This also includes teachers with confidentiality. They might 

not be able to share as much as they want, or the researcher may not share some of what the 

teacher has said. Ethical clearance has been applied to the Norwegian Social Science Data 

Services (NSD) which assures the interviewees and organisations that confidentiality will be of 

priority in the most professional manner. All the people involved in this project have had full 

access to the purpose and process of the study during and after the data was collected. 

5.5 Summary 

The methodology chapter explains how the research has been conducted and why I have chosen 

the methods. To sum up my approach, I have been using a qualitative research method, with an 

embedded single case design. I have interviewed three teachers from Denmark, three teachers 

from Norway and one staff member from each organisation of Sex og Samfund and Sex of 

Politikk with the use of semi-structured interviews. As the unit of analysis is teachers who have 

experience with the Uge Sex og Uke 6 material from the youngest pupils, I have used purposive 

sampling to find the relevant interviewees. I have travelled to the schools they work at, to 
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conduct the interviews there, and I have later translated the data into English from Danish and 

Norwegian. NVivo has been a useful program for coding as it has systematised the data into 

groups of themes where it has been easier to organise the text from each interview. Finally, I 

have explained that the thesis is reliable because the research is part of an exemplifying case.  
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6 Findings: Danish Uge Sex  

Uge Sex is a Danish campaign made by Sex og Samfund. Teachers and members of other 

educational institutions can sign up for this online. The campaign consists of materials filled 

with exercises that promote a healthy relationship with one’s body and mind. Uge Sex works 

as a material for sexuality education in Denmark, and it is free for everyone to use. For this 

thesis, I have interviewed a staff member from Sex og Samfund to give the organisation’s 

expectations for teachers who use Uge Sex for the youngest pupils. The staff member shares 

thoughts on the curriculum, how to teach sexuality education and the challenges that may occur 

in relation to sexuality education. I have also interviewed teachers who have experience with 

Uge Sex in their classrooms. All the teachers have used the campaign for the youngest pupils, 

which is the non-locational demographic group that I have studied in this thesis. The teachers 

elaborate on the curriculum, the perceptions on teaching sexuality education, the use of 

exercises and the challenges of teaching sexuality education. The data presented below are 

collected through qualitative interviews and empirical work based on three out of four research 

questions. 

Research question 1:  

How do teachers understand the topic of sexuality as being taught at an early age in school?  

Research question 2:  

How do teachers interpret and implement the material of Uke 6/Uge Sex and how have they 

used it in the standard subjects in school for the youngest pupils?  

Research question 3: 

What do teachers and staff members at the NGOs see as challenging when introducing the topic 

of sexuality to the youngest pupils? 

Each headline below includes a section referring to the staff member at Sex og Samfund and 

another one to teachers in Denmark. I have made an interview guide which consists of the most 

important questions I wanted answers to. 

6.1 A Staff Member’s Perceptions of Teachers 
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In an interview with a staff member from Sex og Samfund who specialises in curriculum design 

for the youngest pupils, the following statements on Uge Sex represent both the staff member 

and the organisation as the interviewee has been asked to give her personal opinion as well as 

the values behind Sex og Samfund. The staff member cannot share experience in using the 

material in the class because she is not a teacher. However, the informant is an expert in 

sexuality education for the youngest pupils and has therefore been asked to share some of the 

expectations from the organisation for teachers who use Uge Sex. Below are the headlines that 

represent the essence of the interview.  

6.1.1 The Curriculum of Sex og Samfund  

The staff member at Sex og Samfund describes the curriculum plan for the youngest pupils as 

follows. 

You can see that boundaries are included in the curriculum for all three stages (,) for the youngest, to the 

middle classes to the oldest (.) and then the stuff about contraception comes up when they get older (.) 

friendship and awareness of own body (.) and norms are also mentioned from early on (.) we have topics 

every year (.) last year the theme was Online/Offline (.) this year it is about the body (.) and its name is 

hashtag body (.) fifty percent of it elaborates on the physical (.) how it (the body) works (.) lots of children 

do not know how it works (.) and then it is the other half which is norms and ideals that exist in terms of 

media (.) we choose a theme after what is moving in our society (.) and there are a lot of children who are 

not happy with their own bodies (.) but in our Uge Sex material we have many angles on it (.) we have 

for example society (.) what you can do yourselves to change the attitude (.) and how to navigate in chaos 

(.) but there is also sexual health and emotions and sexuality and love (.) falling in love is also something 

we have this year (.) because what is it that really happens (.) there is also something that happens with 

the brain (.) and it is something that feels nice (.) and really difficult (.) so there are complex feelings. 

DS1 

 

The staff member explains that the material for the youngest pupils is age-appropriate by 

naming the topics included in the curriculum. DS1 also talks about that there is a new theme 

every year that the campaign focuses on. Based on what people discusses in Denmark, Sex og 

Samfund chooses a theme to highlight in Uge Sex. This shows that the organisation is 

continuously developing sexuality education and keeping up with the pace of essential issues.  

 

With the cooperation with Save the Children (.) we also got the CRC (The United Nations Convention on 

the Rights of the Child) and boundaries in (.) we worked in a task force (.) Sex og Samfund (.) UNICEF 
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and Save the children (.) so it was a task force for CRC and amnesty in the centre of it (.) it has become 

more and more (.) manifested (.) boundaries and rights were also included and it was not until three years 

ago. DS1 

 

Again, DS1 explains different topics that have been introduced to the curriculum because of 

collaborations with other institutions. Organisations who work towards the same goal in 

Denmark, share their knowledge and therefore develop sexuality education together.   

 

According to the informant, the curriculum for the youngest pupils seems to be carefully chosen 

according to their age. By having one physiological part and one psychological part of human 

sexuality, the children will be able to learn the different factors that shape their identity. It seems 

that the curriculum has evolved into a comprehensive sexuality education guide as it has been 

developing for a few years. The cooperation with other organisations shows that the enthusiasm 

for sexuality is growing in Denmark.  

6.1.2 Teaching Sexuality Education 

Below are the expectations the staff member has shared regarding teachers and talking about 

sexuality.   

  

We have a slogan here called “Uge Sex all year”(.) it is our wish that it will be integrated with literature 

when you read a book, have a novella, watch a film (.) talk about something from the news (.) something 

from the newspaper (.) I do expect that the teachers do not just run amok in week six (.) and then not talk 

about it the rest of the year (.) that would be frustrating (.) so we really do encourage them to be aware 

that the educational material is free and they can use it as much as they want (.) we made it very user 

friendly (.) you can click click (on the website) (.) there is a film here (.) you can just click there (.) it is 

very easy (.) you do not have to read a lot of text (.) not a huge book first (.) so I dream that it will be 

more of a unity (.) that the whole country use it. DS1 

 

The staff member is clear on what the organisation wants teachers to do with the material. Sex 

og Samfund sees Uge Sex as something that can be used throughout the school year in all 

subjects. DS1 feels that the exercises have easy access as well as they do not require much 

reading from the teacher. Further on, the staff member talks about teacher students and sexuality 

education in general.  
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On behalf of the teacher students we wish it was compulsory that students had sexuality education (.) 

there is only one seminar in Denmark (.) and it is not compulsory (.) that is just silly (.) I can only wish 

(.) and that is something we are fighting for here (.) politically (.) it actually says in our law that you have 

to teach it (sexuality education) (.) so you cannot actually say that you do not want to (.) it is in their job 

description if I am going to be a bit strict. DS1 

 

The informant explains that it is mandatory to teach sexuality education in Denmark, but it is 

not compulsory for teacher students to learn about sexuality education. The organisation is 

working to change this as it is a root to the cause of teachers not prioritising sexuality 

education.   

  

Even though the staff member clearly states how user-friendly the material is, it is known that 

teachers still make sexuality education seem somewhat difficult in Denmark. The material is 

made to be used all year round and not only in week six every year. According to the staff 

member, there are many exercises to choose from in the material which makes it flexible for 

teachers to arrange how and what they want to implement in the standard school subjects. 

Although it is a known fact in Denmark that all teachers are bound to teach sexuality education, 

many choose to drop it. The reason behind this is probably because the topic is interdisciplinary 

and does not have a standard set of hours and can be understood as vague in terms of what to 

teach. Besides, teacher students do not receive comprehensive information on how to teach 

sexuality education because it is not obligatory and therefore, they choose to drop it. The 

informant shows frustration over the fact that many teachers avoid the topic even though 

sexuality education has been compulsory for over forty years in Denmark. 

6.1.3 Challenges  

The staff member was asked if there were any challenges with Uge Sex or teachers using Uge 

Sex. Below is the response to challenges seen through the staff member’s eyes. 

 

The one big challenge is our name is Uge Sex (.) it scares children, and parents (.) and teachers think they 

are supposed to teach sex (.) I am working with the material for the youngest (.) and it is definitely not 

about that (.) it is about body and boundaries and that it is okay to be different (.) and how to talk nicely 

to each other and how to be a good friend (.) it has nothing to do with sex (.) and it is a bit negative that 

it (the name) closes doors for some because they say that they are not old enough for it (the campaign)(.) 

I have never heard any experiences where there was a problem with implementing the material because 
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none of our material has anything to do with sex (.) they are not exposed to genitals (.) that comes later 

on (.) we do have some teachers that say “I do not want anything to do with this” because they have a 

delusion that they are going to watch pornography (.) and that is not what goes under our campaign (.) 

but if you read through the material you will see it is nice and subtle (.) but Uge Sex is generally very 

popular (.) many teachers and pupils (.) mostly pupils (.) really want it. DS1 

 

The name of the campaign scares teachers, but apparently only the teachers who have not dived 

into the material. There is a lot of prejudice since the word ‘sex’ is included in the term 

‘sexuality education’, and that is why some educators think it is inappropriate for the youngest 

pupils. However, the staff member ensures that Uge Sex has little to do with sexual intercourse 

for the youngest pupils, and it is more on feelings and the body. The material is age-appropriate, 

and many teachers need to read through the curriculum before they decide that “they are not 

old enough”. Even so, the material seems to be successful for the teachers who have used Uge 

Sex as it has become quite popular.  

 

There are loads that sign up for Uge Sex (.) and we do get a lot of media attention (.) we were visiting a 

school last year together with a politician (.) and the sexuality education they showed had nothing to do 

with what we did that year (.) they just showed Uge Sex and talked about something else (.) but the content 

was still Uge Sex (.) but the didactic was not ours at all (.) I mean the way she spoke about it (.) we cannot 

control her way of teaching (.) she meant well (.) but it is how you interpret it and how you think sexuality 

education should be taught (.) there are some old video clips online that she found on how to make babies 

and so on (.) and we cannot control that (.) they use the material and puts it together how it fits them (.) 

we make Uge Sex based on what is a hot topic in the society (.) what is new and what is happening in the 

news and (.) children’s radio (.) national television (.) they also have material for children that we cannot 

control. DS1 

  

Another challenge the staff member is concerned about is the way some use the material. 

Mixing it with other organisations’ material can make Uge Sex lose its purpose as it has an 

explicit description of what the material consists of. The didactics of the organisation consists 

of six principles that have been mentioned earlier in this thesis. This particular situation explains 

what happens when an educator interprets the material differently from what the organisation 

expects. Although others might have comprehensive material, the staff member wants to be 

clear on what Uge Sex is, and not sexuality education materials in Denmark in general. 

  

6.1.3.1 Challenges with Religion 
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Below the informant elaborates on challenges regarding ethnicity and religion as it is an issue 

that has taken up much attention at Sex og Samfund.  

 

We do have some challenges regarding ethnic private schools (.) but we have become really good in that 

area (.) we have opened doors thanks to the help from [name of colleague] who have worked with families 

in different Muslim private schools because it is the parents who think we are coming in and teaching the 

children how to have lots of sex (.) so we explain to them that we teach them to look after themselves (.) 

and then it suddenly becomes something different. DS1 

 

Another concern of the staff member is more culture-related than directly connected to religion. 

The issue that the informant has shared seems to be mostly misunderstandings of the description 

of sexuality, but it can also be a taboo topic in some private homes. Athar (2018) states that the 

issue of not addressing sexuality-related topics in private homes stems from parents own 

cultural upbringing, which has resulted in many parents becoming uncomfortable with their 

own sexuality. Denmark has a population of over five million, but the country is nine times 

smaller than Norway in size (not including Greenland as part of Denmark). Also, Denmark 

consists of around 300 000 inhabitants with a non-Western background (Innvandrere I 

Danmark, 2017). The experiences shared by the staff member are taken from an urban location 

which means more people in a small area. This indicates that many people of different cultures 

live close to one another, which means that the possibility that others may disagree with how 

sexuality should be discussed is high. It may be is easy to get caught up with what the next-

door neighbour is doing, but as the staff member explains, many often misunderstand sexuality 

education. Further on, the informant elaborates on a situation that occurred not long ago.  

 

We have met with a teacher where we were having sexuality education here in this building (.) and there 

were some Muslim girls with hijabs that were told they were going to visit an office (.) so the teacher had 

lied to them because otherwise they would not have come to school (.) the parents would have held them 

at home (.) I do not think this is okay either (.) they were shocked and just stood there like wow because 

they thought they were going somewhere else (.) the teacher had their best interest in mind telling them 

they were doing something else to get these girls to come but it is the wrong way of doing it. DS1 

 

This particular situation gives an example of how the organisation does not want to operate. 

Sex og Samfund works with an honest way of teaching and can therefore not support the 

teacher’s choice to lie. Although the pupils would probably be held at home, it is still the 

concept of misunderstanding what sexuality education is. As mentioned by the staff member, 
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there is an ongoing issue in Muslim homes when talking about such a complex topic like 

sexuality. However, it does not necessarily only apply to Muslims. It seems that there is a 

general misunderstanding by parents of what sexuality education entails since the material 

made for the youngest pupils is new to many parents, teachers and pupils.  

6.1.4 Summary  

To sum up the interview with the staff member of Sex og Samfund, the campaign can be 

misunderstood in several ways. The organisation has a clear vision of how sexuality education 

should be taught in school. The staff member has explained how easy the material is to access 

and to use. However, Uge Sex can be understood differently by both teachers, parents and 

pupils. The name itself makes many believe the youngest pupils will only learn about sexual 

intercourse, while it is carefully designed to be age-appropriate for children aged six to nine. 

Uge Sex has also been misinterpreted by teachers in how the didactic principles of Sex og 

Samfund are used. Cultural conflicts have also occurred earlier, due to the misunderstanding of 

what sexuality education is. All in all, I think the organisation is happy with the direction 

sexuality education is taking as it is continuously growing. 

6.2 Danish Teachers’ Perceptions of Uge Sex  

A sample of teachers at Danish primary schools has been interviewed to get a better 

understanding of how they perceive the material given from Sex og Samfund’s campaign Uge 

Sex and sexuality education in general. The following titles present the main themes of the 

interview. 

6.2.1 Defining Sexuality 

The terms ‘sexuality’, ‘sex education’, and ‘sexuality education’ are understood differently 

depending on the context and in this thesis, sexuality is referred to as part of one’s identity. As 

mentioned earlier, there is a distinct difference between a child’s and an adult’s sexuality. When 

asked how the teachers define sexuality, they had the following answers.  

The thing about sexuality is that it is a broader term when it comes to talking about children (.) because 

for us adults it is clearly about sex and whom we have sex with and our bodies and our sex (.) but for 

children I also think (.) they are not sexually active when they are in third grade (.) but they still have a 
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sexuality from they are very young (.) which kind of is like an adult’s but not sexual (.) but it is playful 

in terms of their own body (.) and also in terms of the relations they have in their lives and their boundaries 

in terms of other people (.) it is also a lot about feelings. DT1 

 

The interviewee is fully aware of the difference between an adult’s and a child’s sexuality which 

means that the teacher also regards sexuality as something beyond the physical parts related to 

sexual intercourse. DT1 mentions several topics that are added in the Uge Sex campaign which 

shows that the teacher’s thoughts have much in common with the organisations’ principles.  

 

In terms of students it is very different if you have the first school years (.) the middle stage or the last 

years (of primary school) and at the moment I have the first school years (.) I have third grade (.) we have 

had sexuality education but it is not so much about sex (.)it is about boundaries and the body and the fact 

that you decide over your own body (.) and how to tell others “I do not like this” (.) it is more about that. 

DT2 

 

DT2 immediately relates sexuality to school and the pupils, probably because that is the arena 

the teacher works with the topic. The teacher describes an age-appropriate type of sexuality 

much like what Sex og Samfund represents.  

 

I think sexuality is a lot of things (.) and it is not just sexuality education as you would have in the older 

classes (.) for example I think (.) I have tried Uge Sex with my class in fourth grade (.) and third grade 

and a little in second grade (.) and there has been a lot of focus on physicality and family compositions 

and that not all families are father (.) mother and two children (.) but one can also have two mothers and 

two fathers (.) and what it means to be adopted and all those things (.) I think that describes a lot in terms 

of sexuality because it paints a picture of what affects you in relation to how you develop when you get 

older. DT3 

 

The teacher describes sexuality as many things, which I think quickly sums up the topic. Much 

like the other Danish teachers, DT3 understands sexuality as something beyond sex. By using 

an example of family forms, the teacher shows understanding of the broad topic that includes 

many concepts.  
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All teachers above agree on the fact that sexuality education for the youngest pupils is far from 

teaching sexual intercourse. The informants are occupied with the diversity of body types and 

family forms as well as having an awareness of personal boundaries. The statements lay the 

ground for how the teachers see sexuality and the path to their way of teaching sexuality in the 

classroom. I believe the teachers are very involved in sexuality education, and as they are 

referring many topics to the curriculum of Uge Sex, I can only conclude that the teachers have 

a close relationship to the campaign.  

6.2.2 Curriculum 

The curriculum of Uge Sex is divided into sections concerning age groups. The interviewees 

were asked to have a look at the curriculum for the campaigns that Sex og Samfund has 

provided. The campaigns consist of exercises made with a purpose of flexibility, so teachers 

can choose however they see what fits in their classes. When asked what the teachers thought 

of the curriculum goals of Uge Sex the answers were as follows: 

 

I think they are really good because they also remember us teachers who maybe are not educated to just 

teach sexuality education (.) but remember what the subjects can include (.) because it is so broad (.) it 

can be so many things (.) it is not a subject on a scheme (.) it is a subject that will be a part of the other 

subjects (.) so (.) it joins those subjects together (.) you might say we are also in a modern time where it 

is obvious to talk about family form and lives of others (.) who has family constructions that is not just 

mother and father (.) so I think they speak for the time that we are in (.) we are together with them in their 

goals (.) but I also think they are good at guiding us teachers to join sexuality education together with the 

subjects we are teaching. DT1 

 

DT1 seems satisfied with the curriculum from Sex og Samfund because it is contemporary and 

works as a guide for teachers. The teacher emphasises that many might not know much about 

sexuality education from beforehand, and therefore it is great to have the age-appropriate 

curriculum to understand what needs to be taught to the youngest pupils. The informant brings 

up family forms as an example of competence aims, which I think shows that the teacher is 

familiar with the Uge Sex curriculum.   

 

There are all these things revolving the body and personal boundaries (.) and that you have rights (.) and 

speaking up (.) I talk some about families (.) I think it is important that we talk about that we live together 
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in different ways (.) sometimes when they are angry at each other they say “you gay butt” or something 

(.) and why are you adding that together (.) why are you saying this (.) I know a lot of gays and lesbians 

and you should not use that as a curse word (.) so talking about families (.) that you can live in different 

ways (.) I do not think anything is missing (in the curriculum) but it should continuously develop (.)I think 

this fits for that age (.) they are seven to nine years old. DT2 

 

The interviewee gives an example of a situation that emphasises the importance of talking about 

family forms, which is included in one of the curriculum goals of Uge Sex. The way children 

talk can be traced back to how adults speak, and in this case, a phrase connected to sexual 

orientation is used as a swear word. This is an excellent example of behaviour being taught as 

children do not automatically think that homosexuality is something terrible.  

 

I think the topic of bodies and differences in how you look (.) I think that is very important because I can 

see that with the students we have in school today that they get more and more focused on it (.) and they 

get more and more scared to be in the changing rooms and the common showers after sports (physical 

education) and I think that lies in the consciousness of your own body and I think us teachers have a very 

important role in terms of making them aware that everyone looks different and that is okay (.) I think 

this curriculum topic about health and wellbeing includes a lot that I have already mentioned (.) I think it 

is a vital part of that age group. DT3 

 

The teacher highlights the focus on talking about body diversity at an early age and gives an 

example of students who are insecure about their own bodies due to unrealistic expectations at 

a young age, which I believe the media is most responsible for. As the informant states, talking 

about how bodies are different is vital for that age group. The youngest pupils should learn 

about the concept of appearance diversity from early on because that will make them more self-

confident.  

 

To sum up the thoughts on the curriculum designed by Sex og Samfund, the informants show 

great appreciation for Uge Sex’s curriculum. By sharing examples of the topics, they are most 

concerned about in school settings, I understand that their teaching experiences are tied up to 

the topics mentioned in the curriculum. By tying the examples up to the social cognitive theory, 

one can argue that children learn from adults and others in their environment, stressing the 
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importance of how we use certain words. If an adult uses a negative reference towards a word, 

a child may interpret that behaviour (Hogben & Byrne, 1998).  

6.2.3 Perceptions of Teaching Sexuality at an Early Stage 

Below the teachers give their thoughts to the Uge Sex material in teaching situations. The 

informants were asked how they interpret or have interpreted the curriculum of Uge Sex and 

used it in the standard school subjects for the youngest pupils. The answers were as follows:  

  

I think it is a positive bi-product by teaching sexuality and what it stands for because we do get to know 

each other better and we get invited into their reality because they tell us (.) I think the benefit (of teaching 

sexuality education at an early age) is that it becomes natural to talk about (.) and now they reach that age 

where we are going to talk about (.) how can I put it (.) the adults’ sexuality (.) I think it creates trust 

between me and them (the students) and we start early when they are just children and think it is good. 

DT1 

 

The informant shares the positive effects of teaching sexuality education at an early age and 

mentions the strong bond between the teacher and the pupils that develop by talking about 

personal issues. According to DT1, teaching sexuality education at an early age contributes to 

normalising sexuality-related topics instead of bringing it up much later, where it can be 

perceived as uncomfortable to talk about. Further on, the informant elaborates on how they 

proceed in teaching sexuality education for the youngest pupils. 

  

When we have these topics we do not laugh or listen inattentively (.) me and the other teachers in my 

class have touched upon that adult sexuality is not what we talk about now (.) because if we do not say 

that (.) they get scared when we are saying we are going to have Uge Sex. DT1 

 

The teacher seems to have been giving the pupils clear guidelines on how to behave when 

discussing sexuality-related topics. By paying attention and showing respect, the pupils learn 

to take sexuality education seriously, and the class environment will improve. DT1 has also 

explained to the pupils that there is a difference between a child’s and an adult’s sexuality, 

which seems to be a reassuring piece of information for the pupils as some might already know 

a little about sexual intercourse and other topics that are brought up later. Next, another teacher 

shares thoughts on teaching sexuality for the youngest pupils. 
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Trying to defuse it (.) talking about that is not dangerous (.) quietly and calmly they open up (.) no one 

can be laughed at (.) and you cannot laugh when someone is speaking (.) they have to stop that 

immediately (.) to feel that you are free and saying what you want to say creates a safe space. DT2 

 

The fact that pupils might laugh during certain discussions is almost unavoidable, but this 

teacher also stresses the importance of taking the conversations seriously in the classroom. 

  

The teachers agree that the earlier everyone starts talking about sexuality, the more natural it 

becomes. It seems that the teachers have much experience in bringing up sexuality education 

to the youngest pupils as they know how to proceed in situations where the pupils are 

uncomfortable or confused. By continually showing that sexuality-related topics are not scary, 

the pupils will eventually have a good relationship with their own sexuality.  

6.2.4 Use of Exercises 

Sex og Samfund’s material consists of many exercises in forms of videos, photos, and physical 

activities. The informants were asked how they integrate the material of Uge Sex into the 

standard school subjects in Denmark. 

 

For me it has been a bigger part of Danish teaching (.) there are also some things we bring up consistently 

(.) when we talk about literature or things we have seen (.)sometimes we have had long drawing sessions 

on the board with (.) this is my mom and this is my dad but they are not together and this is my father and 

he has another child for example (.) and it is complex but they talk about it as it is the most natural thing 

(.) and I think it gives all of them a feeling that it is normal (.) it creates this unity in class if we have a 

healthy class culture where there is room for talking about these things. DT1 

 

The teacher explains that the material is used mostly in Danish classes, but it is also brought up 

elsewhere. DT1 gives an example of an exercise that has strengthened the class environment. 

The pupils become more self-confident when they can share their perceptions on what a family 

is constructed of, and everyone respects their point of view. Further on, the teacher shares the 

topics that have been focus points for this particular class.  
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We have barely touched upon (.) and it was important when they were little (.) that some of them did not 

know how babies were made (.) and I think these are some of the things you should know (.) so (.) we 

started there (.) and the best course we have had from Uge Sex was last year when it was about children’s 

rights (.) it was amazing and they (the students) were really engaging in it and they still talk about their 

rights (.) so I am not sure if I have shot myself in the foot or what but they keep challenging me when 

they say I cannot do this and they have these rights (.) and I think to make your own boundaries and that 

it is not just adults who control your life (.) but it is important to question whether your mom really should 

read the messages you get from dad who lives in another place. I mean (.) the trust you have as an adult 

and their (children’s) rights to speak up about adults’ physical touch (.) that is also of current interest in 

my class (.) it was a really good course that have filled (the class) with Uge Sex you might say. DT1 

 

The informant started talking about where babies come from when introducing the pupils to 

sexuality education. By mentioning this topic, I think it is important to note that there is a 

difference from explaining where babies come from, and the actual sexual intercourse that 

makes a baby. It is possible to inform pupils that a baby comes from a mother’s belly, without 

having to elaborate on how you have sex. Also, DT1 is pleased with the topic of children’s 

rights because the pupils have found it interesting to discuss. The example shows one of our 

current issues with a child’s privacy related to technology. It seems as the pupils have become 

aware of the rights they have, and can therefore channel that through their everyday lives, 

especially when they can challenge their own teacher as well. I think it is good for the youngest 

pupils to question situations that happen around them.  

 

I only use Sex og Samfund’s websites (.) they are really good (.) I think they have become really good 

for teaching it (sexuality education) (.) so I use my preparation time on studying the material (.) and I 

have looked at (.) they have a website for the youngest called ‘kroppelop’ dot dk. (.) that is where I am 

now (.) and they are really good at targeting the age groups so I do not need to browse through everything 

else (.) that is good. DT2 

 

The informant shows great appreciation for the website targeted the youngest pupils. It seems 

like the teacher needs the material to be easily accessed, which is why the website from Sex og 

Samfund is a suitable alternative. Kroppelop.dk consists of several exercises that the pupils can 

use themselves. The exercises are based on learning about the different body parts of boys and 

girls, how a family is constructed, and personal boundaries, all which goes under the 

competence aims of Sex og Samfund’s targeted age group from six to nine.  
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We have not included Uge Sex in every subject (.) but we have maybe thought that it makes sense to have 

it in Danish or natural science (.) where you can talk about the body and the physiology (.) we have often 

used it in religion classes because we have talked about the meaning of religion and what boundaries there 

are that are okay (.) so (.) it is typically those subjects that it has made most sense to use it. DT3 

 

DT3 states that Uge Sex is mainly used in Danish and natural science and religion classes, 

which means that the teacher has experience in teaching sexuality education across several 

subjects. By using the material in several subjects, the pupils get more comfortable with 

sexuality-related topics, and it contributes to normalising issues that previously have held 

stigma and shame.  

 

The three teachers have a different usage of the material. While one teacher recalls having 

discussed sexuality in the Danish subject, another has focused on using the website ‘kroppelop’ 

provided by Sex og Samfund, and the third informant states that the material has been used in 

several subjects. They all seem to have the same understanding of what is important to teach 

the youngest pupils as the material and examples that the teachers show all relate to the body, 

family forms, boundaries and rights.  

6.2.5 Challenges 

There is a great number of challenges in and outside the classroom when teaching sexuality 

education. Below are titles that represent the most common challenges according to the Danish 

teachers when teaching sexuality education for the youngest pupils. 

6.2.5.1 Challenges with Teachers 

I think it is more of a challenge but something that occupies them is (.) where does my private life stop 

and where does my teacher role start when we talk about these things (.) and I have a close relationship 

with my class so in that way it is nice to talk about it without it getting too private but I keep thinking that 

there is a balance between that and the fact that I have a private life (.) we are close in a way (.) but 

concerning sexuality and family life I still feel it is a difficult balance and I think that concerns many 

teachers because they want to be accommodating towards the students’ curiosity and they trust us when 

they as (.) but it is concerning to keep a part of us private. DT1 
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Although only one respondent mentioned a personal challenge as a teacher, it is essential to 

note that this is a natural concern to have. There are more expectations and responsibility for 

teachers now than ever before, and it can be challenging to find the balance between the teacher 

role and personal life. 

6.2.5.2 Challenges with Religion 

Sometimes (.) rarely (.) but sometimes there have been parents coming and saying have you said that (.) 

but I think most parents say (.) we do this here (in their home) (.) presenting it to their children (.) it might 

so be that DT1 says this (.) I disagree with that because of our religion (.) but at least we have sown a 

seed where the children themselves can take a position on it when they grow older. DT1 

 

The informant is aware of the different attitudes towards sexuality education that exists in the 

pupils’ private homes. In this case, religion plays a significant role and is therefore under the 

category of ethnicity as I have interpreted that the parents that are mentioned originate from 

another country than Denmark. DT1 finished off by saying that the teachers have expressed 

their feelings about sexuality education and turned it into something positive. By doing this 

when they are young, the pupils, as DT1 states, can develop their own opinion later in life. 

However, I believe it is natural for a child to for example feel uncomfortable during a sexuality 

education lesson because it is an awkward topic at home. This ties up to the social cognitive 

theory, where a child learns a specific behaviour from an adult, which is why Sex og Samfund 

stresses the importance of having a teacher who makes sexuality education harmless.  

 

Sometimes we have children with a different ethnic background (.) that can be a challenge. DT2 

 

The informant states that pupils with other ethnicities than Danish are challenging and 

elaborates in the following section.  

 

I have not experienced anyone who has said no (to teaching sexuality education) (.) but some of the 

parents have (.) I do not have anyone now but I did a few years ago when we were having a collaboration 

exercise (.) and there was a Muslim girl that was not allowed to hold hands with a boy (.) so we could not 

make a circle where everyone was holding hands (.) there was this exercise where we were making poses 
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(.) and then others were moving their bodies (.) and then they were supposed to express a feeling (.) but 

she could not touch a boy and from beforehand we had already made groups consisting of boy girl boy 

girl. We later found out that mother and father were not happy about this because of their religion. DT2 

 

The teacher shares an experience of a problem that occurred due to cultural standpoints. 

According to this particular family, the Muslim girl cannot hold hands with a boy, and it was 

therefore a challenging exercise to do with the class.  

 

We just had a group (.) we had both boys and girls up here at the nurse’s office where they were supposed 

to learn about puberty because they are eleven the students I have now and for many of them it is starting 

to become relevant (.) and then we had (.) we see some problems with the Muslim boys who do not want 

to talk about it (.) and they thought it was disgusting and they thought they did not need to talk to anyone 

about anything (.) so they actually left that class because it was crossing their personal boundaries to talk 

about this. DT3 

 

According to the informants they have all had challenging experiences with teaching sexuality 

to students who have ethnic backgrounds. Given that the location of the research site is an urban 

area, it is likely that not all regions in Denmark share tensions between different cultural 

conceptions of sexuality and gender in the same extent as the interviewees of this thesis. 

6.2.5.3 Challenges with Pupils 

The challenge is that they still have difficulties in separating adult sexuality and their own sexuality and 

when I say we are having Uge Sex they respond ew I do not know it is embarrassing (.) we have talked a 

lot about that it might be called Uge Sex but it is not about sexual intercourse (.) we are not at that stage 

(.) sometimes they bring up some topics that we can talk about but it has to be for that stage they are in 

(.) so maybe the light version of something. DT1 

 

The teacher is concerned about the understanding of the concept ‘Uge Sex’ because the pupils 

think Uge Sex is only about topics that they will learn about later, such as sexual intercourse 

and STIs. DT1 explains further on that the topics they talk about are adjusted to their age in 

order to have meaningful discussions, which will cover the curriculum for the youngest pupils.  
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I think the challenge is mainly that it is not about sex (.) like adults have (.) it has nothing to do with that 

(.) but the children laugh when they hear the word sex and they think they are learning about condoms (.) 

and the challenge is to do it in a way that is not awkward and it cannot be referred to like more for adults 

(.) that is the challenge. DT2 

 

Much like the staff member at Sex og Samfund, the informant expresses concern for the name 

‘sexuality education’ and that it is often misunderstood. According to Sex og Samfund, 

sexuality education is age-appropriate, and the youngest pupils do not learn about sexual 

intercourse, STIs or abortions. The stigma behind sexuality education needs to change in order 

to make all parents, teachers and pupils comfortable with talking about it.   

 

The challenges with it (Uge Sex) can be that they do not relate to some of the things (topics) because they 

are thinking what does this have to do with me (.) I am eight? (.) I also think that a great challenge can be 

to talk about something in a bigger group (.) it can be challenging for people because they are insecure 

when many others are listening while they are talking. DT3 

 

The informant states that pupils do not relate to some of the sexuality-related topics, possibly 

because the curriculum of Uge Sex is designed to give information before the pupils need it.  

  

The last challenge that was mentioned is the perception of pupils. It seems as if the Danish 

pupils have been caught up in the misconception of the campaign name and believe they are 

going to talk about sexual intercourse. This connects with the staff member’s perception of the 

misunderstanding of the campaign name. It is therefore crucial for teachers to normalise the 

sexuality-related topics, so pupils will know that it concerns them. Besides, standardising these 

topics will make it natural for them to talk about and therefore less embarrassing, which is a 

common issue, according to the informants. 

6.2.6 Summary 

The Danish teachers all have similar definitions of sexuality. They agree that it is not only about 

whom you are physically attracted to, but sexuality is a significant part of one’s personality as 

it includes emotions, personal boundaries, and body image. The informants are pleased with 

the curriculum of Uge Sex and tie it up with their own agenda in the classrooms. Since the 

teachers prioritise different topics, they also use different exercises from the Uge Sex material, 



59 

 

all ranging from discussions, physical exercises and working with activities on the website 

‘kroppelop’. Several examples have been given concerning the challenges the teachers have 

faced. Teachers, pupils and parents have all been mentioned as part of a challenging situation 

often due to misunderstandings of what sexuality education for the youngest pupils entails.   

6.3 Summary of the Findings 

To sum up the data collection of the Danish organisation and Danish teachers, I find the two 

aspects quite alike in terms of perceptions on sexuality education. While the staff member 

explains that the curriculum is continuously in development and that they consider every topic 

that is of much debate in Danish society, the teachers show appreciation for the curriculum. The 

teachers can connect the topics they have discussed in the classroom to the competence aims 

for the youngest pupils made by Sex og Samfund, which shows an accord between the two 

stakeholders. Although the staff member expects teachers to use the material all year round, the 

teachers seem to be occupied with including it when it is brought up by the pupils, or when the 

campaign week is on. The demand is high, but Uge Sex is still somewhat new to Danish 

teachers, and it will most likely be used more frequently after some time. There is also a 

correlation between the organisation and teachers regarding challenges as well. While the staff 

member highlights misconception of the contents of Uge Sex as well as the didactic principles, 

she also mentions an issue related to religion. In similarity to the teachers, they have also 

mentioned others having misconceptions of the contents as well as religious indifferences. Even 

though there is a variety of challenges, they all stem from the same concept, which is 

misunderstanding. Many believe that Uge Sex only consists of learning about sexual 

intercourse, which is why it may be hard to understand why children aged six to nine should 

learn about it. The cases of challenges with Muslims are based on cultural upbringing, and not 

so much the religion itself. Some parents, regardless of religious belief, are more likely to have 

a constrained relationship with their own sexuality thus making it uncomfortable to talk to their 

children (Athar, 2018). Although it is mentioned that there have been problems with Muslim 

families, this also applies to non-Muslim families in Denmark. I believe there is an overall lack 

of knowledge about the contents of sexuality education for the youngest pupils in Denmark 

because many parents, teachers and pupils reject the idea of it consisting of other topics than 

sexual intercourse.  
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7 Findings: Norwegian Uke 6  

Uke 6 is the Norwegian equivalent of the Danish Uge Sex campaign. As mentioned earlier, the 

organisation Sex og Politikk has created material on sexuality education, which is voluntary to 

use. The three teachers that I have interviewed are or have been using Uke 6 in classes for the 

youngest pupils. The research questions have shaped the interview guide that has been used to 

receive the relevant information from the interviewees. With the focus on three out of the four 

research questions in the findings section, the data is presented in the order of how the questions 

refer to the topics of sexuality, curriculum, teaching, and challenges. The three research 

questions are as follows: 

 

Research question 1:  

How do teachers understand the topic of sexuality as being taught at an early age in school?  

Research question 2:  

How do teachers interpret and implement the material of Uke 6/Uge Sex and how have they 

used it in the standard subjects in school for the youngest pupils?  

Research question 3: 

What do teachers and staff members at the NGOs see as challenging when introducing the topic 

of sexuality to the youngest pupils? 

7.1 A Staff Member’s Perceptions of Teachers 

An employee at Sex og Politikk has been interviewed to give opinions and expectations of 

teachers using Uke 6 for the youngest pupils. During the interview, the staff member informed 

me that the statements given show the thoughts of both the interviewee as a private person and 

also as an employee at Sex og Politikk representing the organisation’s values. 

7.1.1 The Curriculum of Sex og Politikk 
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The material included in Uke 6 derives from the curriculum that Sex og Politikk has designed 

based on different topics with an emphasis on sexual health. The interviewee shares views on 

the topics and the curriculum. 

 

When the staff member were asked what topics that are important in sexuality education in 

general, this was the response. 

 

What we promote and what I as a teacher have stood for is a comprehensive sexuality education which 

means that it is difficult to make a complementary list for the thematises but it includes what you need to 

live a good life and make good choices for yourself and for others which includes the health aspect of it 

and to be aware of bodily functions and contraceptives and what goes under the sexual practice part (.) 

respect and boundaries enthusiastic consent gender and sexuality diversity relations emotions and last but 

not least sex in our society (.) to be able to think critically to what we are exposed to in the media or in 

pornography or gender roles. NS1 

 

The informant manages to show the wide range of essential aspects of the organisation’s 

sexuality education, which lays the foundation of what the organisation expects teachers to 

include in their classrooms. Below are the interviewee’s thoughts on bringing these topics up 

at an early stage. 

 

I think it is important that sexuality education is age-appropriate and we know that the pupils must receive 

information before they need it (.) and in addition we know that children and adolescents develop in 

different tempo and have different experiences so it is from there you choose the thematises but sexual 

practice and contraception is not very applicable (.) but talking about feelings and body and the aspect of 

sexuality which includes relations and love is age-appropriate (for the youngest pupils). NS1 

 

The informant differentiates sexual practice and the aspect of sexuality, which shows the age-

appropriate sexuality education the organisation stands for. Sexuality education for the 

youngest pupils includes talking about feelings and our bodies, which matches competence 

aims found on the organisation’s website. The emphasis on the term ‘age-appropriate’ helps to 

debunk the belief that sexuality education for the youngest pupils includes talking about sexual 

practice in detail. Sex og Politikk has made a curriculum referring to sexuality education which 

is explained by the interviewee below. 
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We tie our competence aims up with the national government (.) and we constantly develop it (.) what 

my impression is when it comes to the youngest pupils is that most of the competence aims are covered 

and it is rather the older classes that have more needs in adding topics even though there are already plenty 

of it (.) but it is a fact that younger and younger people use social media so we have material on that. NS1 

 

The informant explains that their competence aims are always in development and gives social 

media as an example. The topic of social media has been added to their curriculum later as a 

result of the growing technologies.  

 

The staff member at Sex og Politikk gives a definite opinion on how the organisation operates 

with the curriculum for the youngest pupils. It seems as if the topics that are marked as age-

appropriate for first to fourth graders are a good fit and they do not need much adjustment. As 

the topics are broad (feelings, body and family forms) there are many ways for teachers to 

interpret the curriculum. Besides, it seems more suitable that the topics are flexible and not too 

detailed for the youngest in primary school.  

7.1.2 Teaching Sexuality Education 

Below the staff member gives opinions on what the organisation expects from the teachers who 

use Uke 6 and teaching sexuality education in general. The interviewee’s response to who 

should be teaching sexuality is as follows. 

 

I think that the teachers have to own sexuality education but that is not just something I am thinking (.) it 

is what we in Sex og Politikk stand for (.) many stakeholders want to go into schools instead of teachers 

doing it but our policy is that we are to strengthen teachers in how to give good sexuality education and 

we are doing so by offering educational materials and we are also hosting courses and lectures (.) so we 

are teaching teachers (.) and of course experts can come in as a supplement (.) especially in the middle 

school level SMISO comes in and talk about sexual abuse (.) they are often in sixth grade (.) and then the 

school health services have something because it is included in their guidelines that they are to talk about 

it but it is to a lesser extent specified for the youngest pupils (.) but they are to have discussions about 

health (.) and then we of course wish that parents are joining in and they talk at home and follow up but 

I know many do not have those kinds of conversations at home because they often come unexpectedly. 

NS1 
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According to the staff member, talking about sexuality should be done both at home and school. 

The organisation’s goal is that all teachers can teach sexuality education, but experts can also 

come into classrooms. The internal focus that Sex og Politikk has differs from what other 

stakeholders in Norway are working with. Organisations such as Redd Barna, SMISO and Sex 

og Samfunn offer lectures at schools with their own material. Politicians have also expressed 

their wish for external expertise into public schools as it seems sexuality education is perceived 

as a narrow topic where only a few can share the knowledge (Olsen, 2017b). Below, the staff 

member shares the organisation’s expectations for the use of Uke 6. 

 

The expectations are that Uke 6 will feel like a resource that leads to more and better sexuality education 

and studies show that we have made that happen (.) we have had an extern evaluation (.) we do not expect 

them to use the whole material but the meaning behind it is that is supposed to be a resource and that 

teachers pick what they want which leads to a better dialogue based and activating sexuality education. 

NS1 

 

The staff member says that they have somewhat low expectations since the organisation does 

not assume that the teachers will be using all the material provided. The material is to be used 

as a supplement when teaching sexuality education. Also, the time spent on the material can 

seem confusing to teachers as there are no clear guidelines on how much time the 

interdisciplinary subject should take up. The staff member has thoughts on this. 

 

When a school is about to begin using Uke 6 (.) then it is good to say okay in week six we are doing this 

program because it will be on our agenda (.) and everyone is participating, and it becomes sort of a 

happening (.) because the material is flexible so you can combine it with other teaching plans and 

materials and we do experience that many do that but of course there are many who only use Uke 6 too. 

NS1 

 

Again, the staff member emphasises the simplicity of the campaign as it has an introduction 

week where teachers can start off talking about sexuality-related topics, and then continue to 

combine it in school subjects throughout the year. It seems as if a teacher joins the week six 

where the campaign is set to have a lot of attention and events, it will have an ongoing effect 
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that will give a positive experience to the classroom. The organisation wants teachers to use the 

material as much as possible but has not set a clear goal on how much time during a school year 

it should be spent on Uke 6. Given that every class in every school in Norway has individual 

needs, it is difficult to give a proper answer to this. However, in comparison, the Danish 

organisation Sex og Samfund has, as mentioned earlier, the slogan “Uge Sex all year around”. 

The Danes have raised the bar, possibly because the campaign has lasted for more years than 

in Norway. 

 

Sex og Politikk emphasises that of sexuality education that it does not have to as complicated 

as many might think. All the material is age-appropriate and focuses on feelings, families and 

identities. Teachers can pick exercises from the campaign, and do not have to use all the 

material. They should start by joining the Uke 6 week and then transition the material into the 

school subjects throughout the year. The informant has given the impression that the 

organisation has deliberately designed Uke 6 to be easy to use and flexible for teachers, and it 

should not be scary to teach sexuality when using the material.  

7.1.3 Challenges 

The organisation has stumbled upon several challenges both regarding sexuality education in 

general and its own Uke 6. The general challenges are described in the following section. 

 

There are general challenges just teaching sexuality education because it is something that does not exist 

in the education for teacher students and if they do have it then it is nothing about didactics (.) then it is 

usually either physiological or sexual abuse (.) it is not much about how to communicate sexuality so that 

is a challenge itself (.) and usually it is just the thematic part that can be perceived as difficult and also 

the time frame (.) what needs to be done and when a topic is already difficult it is usually something you 

drop (.) and then it is this with the youngest pupils that one does not think sexuality (.) one thinks sex and 

children that they are learning about sex (.) which is the old fashioned way that sexuality education is 

about contraception and sexually transmitted diseases and reproduction but it is something completely 

different (.) it is a comprehensive term about sexuality and sexual health so I think much of what is 

understood as difficult ties up to misunderstanding and old fashioned thinking (.) and misunderstanding 

in other ways to that one is afraid of what parents might say because my experience is that the parents are 

happy about us bringing it up (.) I have never heard anything else but it is how you do it. NS1 
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The challenges that are mentioned are all logical as some perceive sexuality education as vague 

or uncomfortable which is why there is such a great variety in how teachers interpret and 

implement the concept into standard school subjects. The challenges lay in the very early stages 

of developing a relationship to sexuality as teacher pupils do not receive comprehensive 

education on the matter during their four years at college or university. The interviewee was 

asked if there were ever any teachers who refused to take part in Uke 6 and why. 

 

It is voluntary but we know there are teachers who do not teach sexuality education and it shows through 

surveys and pupils who have told that they have gone through ten years of school after the Knowledge 

Promotion Reform without having anything about sexuality (.) we know it happens and we know some 

choose to drop it (.) that we do hear (.) and the ones we talk to are the ones who focus on it but they talk 

about those who cannot miss one math class for this (.) and a teacher who believes it is not their 

responsibility (.) but it is rooted in the misunderstanding of what it consists of and it makes them 

uncomfortable so they make up excuses. NS1 

 

This response gives another explanation of why some teachers choose not to teach 

comprehensive sexuality education. It seems that many excuses make up for the fact that some 

teachers are uncomfortable talking about something so close to themselves. The 

misunderstanding of the term ‘sexuality education’ is echoing through Norwegian schools as 

the informant can confirm having heard other teachers talking about dropping the subject 

because of discomfort. As I understand it, raising awareness of better sexuality education during 

the past decades has not successfully made all teachers feel responsible for teaching the topic, 

and it seems like a recurring problem in Norwegian schools. Below, the interviewee answers to 

if the ‘discomfort culture’ will change amongst teachers regarding sexuality. 

 

It is all about what views you have on sexuality education and how you communicate it and that is 

regardless of age and there are many who think that some are young teachers and therefore more open 

but it is not like that (.) there has been a change in school in general which also includes sexuality 

education when the teachers who are being educated now are concerned with the whole pupil instead of 

teachers who think that they are teaching something and then they leave (.) So I feel certain that things 

are changing and it will always be a massive group of teachers and there will always be some who maybe 

should not have been in that profession (.) but fewer and fewer I think. NS1 
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The staff member gives a positive response as today’s situation seem to be going slow and 

steady, but in the direction towards more teachers prioritising sexuality education. Much like 

any other large group of a society, a variety of people exists within the group. Teachers 

constitute over 200 000 positions in the Norwegian workforce, which means it is highly unlikely 

that they all share the same values and approaches (SSB, 2018). There will probably always be 

some teachers who do not wish to focus on sexuality education, but the awareness around it has 

expressed its importance. The staff member elaborates on how sexuality education has grown 

the past years, and it has become more of a public issue for everyone in Norway. 

 

Forty per cent is represented (of who is using Uke 6 in Norway) and the next goal is fifty (.) we get more 

and more requests on instructions and courses (.) some of it is probably because of the sexual health plan 

(.) the strategy of talking about it and that it needs to be followed up on (.) some speculate that it is hashtag 

metoo and that it is a wave that made aware of the needs (.) and it is sadly the negative things that make 

teachers put sexuality on the schedule (.) we wish that sexuality will be a resource and part of the general 

education and this is a natural thing we need knowledge on and talk about (.) but it is often the negative 

that does it (.) how to prevent diseases and sexual abuse and that is what they want to implement in the 

early stage (.) and yes we need to prevent sexual abuse but that is why we need to talk about sexuality 

with the children (.) and not just because of that but because we have a sexuality from we are born.  NS1 

 

Even though the Uke 6 campaign is growing every year, the staff member is concerned about a 

particular direction sexuality education is going which is introducing the negative perspectives 

before anything else. The staff member expresses the positive lens Sex og Politikk wish teachers 

use when discussing sexuality, instead of jumping straight to the negative points of the sexuality 

aspect. It is an interesting thought and below the informants elaborates on the discussion of 

sexual abuse. 

 

They often learn about that (sexual abuse) during their own education and that is what gets stuck because 

that is the topic they prepare themselves for and they need to prioritise this because that is on their exams 

(.) that is just how it is and they feel a certain responsibility with abuse and it included in the framework 

plan and regulations and if they are to have a minimum (of sexuality education) then sexual abuse is what 

they talk about and we know this after talking to SMISO where they said that in certain places where it is 

the first time they are talking about sexuality they talk about sexual abuse and I think that is very negative 

because you cannot start the conversation where the first thing you are about to hear about your genitals 

beyond the fact that you can pee is that someone against your will can do bad things with them (.) that is 
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not good (.) so we need to start normalising body and emotion so we can move forward to respect and 

rights (.) you do not have talk about sexual abuse directly and certainly not start there. SMISO said that 

many start conversations about sexual abuse and they are experts in that field but other than that it is 

something I have the impression of (.) and many people when they argue for sexuality education in 

kindergarten and for the youngest pupils the angle is because of that (sexual abuse) (.) and it has been in 

focus the last year (.) statistics (.) articles (.) Dark Room (.) Kripos has had many campaigns for it and 

there are many stakeholders who work with it (.) Stine Sofies Stiftelse (.) SMISO (.) Save the Children 

have lots on that. NS1 

 

The challenge with talking about sexual abuse and the youngest pupils relate to each other as it 

is the entry point of sexuality education from year one in primary school. It seems as this is one 

of the more significant concerns Sex og Politikk has regarding the youngest pupils because it 

sets a negative base for the whole subject. Sexual abuse is a delicate topic, and educators do not 

need to directly talk about it, but there are many ways to indirectly discuss it by bringing up 

other topics, like boundaries and respect. The staff member names several organisations that 

also focus on sexual abuse, which can help explain why many teachers choose to focus on it, 

rather than the positive aspects of sexuality. Other stakeholders also seem to be on the same 

side with Sex og Politikk regarding the need for better sexuality education as it is found below 

that the organisation collaborates with others.  

 

Our purpose is that we want sexuality education and we are noticing that several stakeholders are 

concerned about it (.) the Children’s ombudsman for example has focused on sexuality education lately 

(.) the report on sexual offences is also about that (.) we have cooperated with them and they are sending 

us input to renewal of the curriculum. NS1 

 

Sex og Politikk seems to have connections with other Norwegian organisations who work with 

related topics. The fact that Sex og Politikk has been in contact with Children’s ombudsman 

and SMISO amongst others shows the impact of the organisation and the constant growing of 

the concept ‘sexuality education’.  

 

To wrap up the thoughts of the employee at Sex og Politikk, the staff member has given some 

advice for aspiring teachers and own experiences with teachers. 
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When I teach teachers I tell them that the most important thing you do is starting conversations on 

sexuality (.) you do not need to know everything but you need to communicate in a way that builds trust 

and they understand that this is something that we can talk about (.) this is not taboo this is okay (.) and 

it is not always possible to cover everything in your classes but that is why a teacher is to own this because 

then you have a person that sees the pupils every single day and you have opened a door that makes them 

come to you later and they can ask and tell (.) I think we are moving away from that (the misconception 

of the term) (.) it is moving in the right direction but currently it is very local from institution to institution. 

NS1 

 

As mentioned earlier, the staff member gives a feeling of teaching sexuality being more relaxed 

than many anticipate. The most crucial advice seems to be that teachers should continuously 

talk about sexuality-related topics and create a safe space where simply being present is 

sometimes enough for pupils to feel heard and seen in the classroom. 

7.1.4 Summary 

Through the values of Sex og Politikk, the staff member has shared expectations, concerns and 

tips on sexuality education in Norway. The organisation expects teachers to focus more on 

talking about sexuality-related topics in class, and it is not to consist only of learning about 

sexual intercourse at primary school, but as the material of Uke 6 shows, it is age-appropriate. 

The informant is concerned about how sexuality education has evolved into the narrow focus 

on sexual abuse for the youngest pupils as it is a negative entry point to sexuality education. 

Another challenge that the organisation faces is the misunderstanding of the content of Uke 6 

because some parents, teachers and pupils believe Uke 6 exclusively consists of learning about 

sexual intercourse. The staff member has work experience as a teacher and has therefore shared 

advice for other teachers which include being open and creating a safe environment in the 

classroom. A teacher does not have to know everything but should communicate in a way where 

everything feels natural to talk about.  

7.2 Norwegian Teachers’ Perceptions of Uke 6 

For this thesis, three Norwegian teachers were interviewed to give their opinion on Uke 6. The 

teachers are all located in an urban city in Norway and have experience in using Uke 6 from 
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first to fourth grade. The main topics that were discussed in the interviews are defining 

sexuality, curriculum, perceptions of teaching sexuality, use of exercises, and challenges. 

7.2.1 Defining Sexuality  

The teachers were asked to define sexuality in their own words and how they see it. 

  

I immediately think about personal boundaries and of course I think about how the body works and how 

sexuality and closeness between two people can be (.) I think diversity (.) that it is important that you 

learn about different sexual orientations (.) and as a teacher I am extremely concerned with sexual abuse 

and that we should not be afraid to talk about it (.) and it goes under the category personal boundaries 

right (.) what is okay for some and what is not okay and what is legal and what is illegal. NT1 

 

NT1 mentions several topics when defining sexuality, which shows experience in talking about 

it in the classroom. The informant is concerned with sexual abuse and says that the topic is 

under the broader category of personal boundaries, which I understand as sexual abuse being 

brought up through discussion on personal boundaries. Instead of immediately diving into 

sexual abuse, NT1 may have a focus area that will gradually bring it up in class. 

  

Sexuality is about being confident with one’s body but I also think it is about knowing who you are and 

what is typical boys and typical girls (.) roles in different social settings and of course talking about getting 

to know your own body (.) that you know you develop your body and all the inputs both adults and 

children receive every day that has to do with sexuality. NT2  

 

The focus on one’s body is what NT2 includes in the definition of sexuality. Being content with 

their own body as well as respecting others is a significant part of our sexuality.  

 

 I think sexuality is part of our identity and it is about both whom you are physically attracted to in regard 

to sex and people but it is also about sexuality for oneself that does not necessarily has anything to do 

with attraction to others but it is connected to your own body and identity. NT3 
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NT3 connects identity with sexuality and emphasises that it is not the physiological parts of 

sexuality that always matter, but also the psychological aspects.   

 

The informants have a similar view on defining sexuality in terms of highlighting everyone’s 

own body and identity. This shows that the informants are thinking beyond the biological part 

and have their attention to the basic ideas of children’s sexuality. However, the first things that 

come to mind are three different topics. NT1 mentions personal boundaries, while NT2 talks 

about the body and NT3 open with identity. Although all these aspects tie up together, I 

understand these first statements as the informants’ own priority and what they have the most 

experience with. Taking social cognitive theory into account, every classroom in Norway will 

have different focus areas depending on what the teacher prioritises, which means the pupils 

will also have more knowledge on one aspect than others. There is no key answer on what to 

prioritise but giving pupils a comprehensive knowledge on sexuality-related topics can expand 

their minds and give them a healthy relationship to their sexuality. The informants have shown 

a great involvement in elaborating on the definition, and the informants have a relationship to 

the term ‘sexuality’ and know how they wish to use it in their classrooms. 

7.2.2 Curriculum 

The teachers were asked to give their thoughts on the curriculum of Uke 6, however, not all of 

them were quite familiar with the detailed list from Uke 6 and did not wish to give their opinion 

on the matter. The following statements are exclusively directed to the curriculum that Sex og 

Politikk has provided to the campaign.  

  

I think maybe there could be more about mental health (.) it could be more detailed (.) because it says 

talking about personal boundaries, violence and respect (.) I think it should be more evident that all 

teachers need to talk about sexual abuse from first grade (.) It seems a bit vague because you can end up 

going through primary school without mentioning sexual abuse at all and that is dangerous because it 

relates to so many children (.) it is Uke 6 who have chosen this but I think it could be even more specific. 

NT1 

 

NT1 has shown concerned with the lack of details in the curriculum, and especially regarding 

sexual abuse. As seen above, the staff member at Sex og Politikk has confirmed that the 
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curriculum is designed to be flexible so teachers can interpret the topics their way. According 

to the staff member, sexual abuse is seen as a negative entry point in sexuality education and is 

probably therefore not mentioned directly in Sex og Politikk’s curriculum. Even so, I can 

understand a teacher’s frustration when it comes to not going enough into details. Many 

teachers are likely to feel confused if they have never approached sexuality education before 

and need more of a detailed plan on how to convey the subject.  

 

I do not think anything is missing but I think about mental health and these things that are in the public 

eye at the moment (.) that they get help with putting words to their feelings and emotions and us adults 

help with (.) children with opinions (.) maybe he or she is just angry but then there might be many reasons 

behind that child is acting out so I think mental health is very important. NT2 

 

NT2 believes the focus on mental health needs to be prioritised in the curriculum. The 

psychological aspect of one’s sexuality has been proven to be vital as it can explain and help 

pupils that seem to be misunderstood (Bruess & Greenberg, 2009).  Also, the informant 

expresses that it is a popular topic at the moment, which means that probably more teachers 

have found mental health important to bring up in class as it has been discussed on several 

platforms in Norway.  

 

According to the informants, a detailed plan for talking about sexual abuse and mental health 

should be mentioned in the curriculum. Even though Sex og Politikk wants the curriculum for 

the youngest pupils to be brief for teachers to interpret how they feel necessary, the informants 

contradict this idea. It can be understood that teachers often wish to have a thorough plan as 

possible due to the general uncertainty of the subject. 

7.2.3 Perceptions of Teaching Sexuality at an Early Stage 

 Both pupils and teachers are part of shaping the environment of the class. When talking about 

sexuality-related topics, it is crucial that all parts are comfortable and respectful. Below the 

teachers give their response to the Uke 6 material from both their side and the pupils’ thoughts. 

The informants were also asked how they interpret or have interpreted the curriculum of Uke 6 

and used it in the school subjects. Firstly, the teachers were asked about how the environment 

in their classes is or has been concerning discussing sexuality at an early stage. 
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I do not have any difficulties in talking about anything but what I do need to think a lot about is that I 

must be very sharp and thorough in how I present everything. I need to be relaxed and careful about how 

I present it. Which words do I use (.) they notice straight away if a teacher thinks it is awkward and I do 

not think it is awkward but I think it is important to say things in the right way (.) it is a great difference 

to talk to a fourth grader and a seventh grader about these things but for me personally it has never been 

uncomfortable to talk about (.) there really should be two (in the classroom) when you talk about these 

things especially sexual abuse because then one adult can observe how they react because some get 

uncomfortable but is it because it is embarrassing or is it because they have experienced something. NT1 

 

The informant shows confidence in how to teach sexuality education as it builds on earlier 

experiences. NT1 seem to believe that if a teacher is relaxed and confident, the pupils will 

follow. Bringing in two teachers into a classroom when talking about sexual abuse to better 

uncover possible cases is an idea NT1 thinks could be necessary.  

 

I think it is a lot about how you present it (.) I do not believe that it is all black and white (.) but as an 

adult you need to ask the right questions (.) they talked a lot about this during ‘forstyrringsuka’ with Save 

the Children on sexual abuse (.) the woman who had visited the school with the program told me that 

there had been many questions after (.) they become surprisingly interested in such a dark topic and they 

are very curious and if we take them seriously and answer from their child perspective (.) it is not that 

kids do not want to talk about it because it is scary (.) they are curious on many things and if we can create 

an arena for sexuality in general (.) the positive is that the earlier we talk about it (.) from first grade (.) I 

think that children when they grow older are confident enough to talk about things (.) when they are six 

we can uncover many things in terms of sexual abuse (.) so we can uncover things very quickly if we start 

early if we just ‘but that is what we do in my home’ (.) they do not say this (.) they think certain things 

are normal and if they talk about it from early age (.) that is the positive thing with starting early and I 

cannot see anything negative about it (.) NT2 

 

NT2 shares experiences with own discussions, but also with an external stakeholder. The 

informant also explains how to act as a teacher and how to treat pupils as they are more curious 

than one would imagine. The importance of teaching sexuality education from an early age is 

mentioned as it can be a vital factor in how the pupils develop their personalities. NT2 brings 

up sexual abuse as an interesting topic for the pupils even though it is a dark topic. Perhaps the 

pupils are so interested in the topic because they do not hear about sexual abuse that often.  
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Everything we talk about becomes popular because they are so curious about everything but they have 

been more curious about their own body and exploring own body and having own emotions (.) that is 

what they think is interesting but they do not know enough about it (.) they do not know much about being 

curious on own sexuality and feeling their desires and sexual feelings because it is clearly not something 

they talk about in their own homes (.) I think when the pupils come across sexuality in school (.) especially 

after they start fifth grade they have a certain expectation that is will be about puberty and propagation 

but me myself I think the most important thing to teach is what emotions they have (.) or you know I also 

think it is important to teach puberty of course but they get that information themselves but I think the 

emotions related to sexuality and it is very important to teach what is sexual abuse and personal 

boundaries for own body. NT3 

 

The teacher believes the pupils are curious about many things but do not know enough about 

their own sexualities. NT3 thinks it is important to keep focusing on the emotional part of 

sexuality rather than only the physical explanation of sex when the pupils are older. The 

informants also mention sexual abuse and personal boundaries as critical topics for the youngest 

pupils.  

  

The informants are all favourable to sexuality education and have a strong focus on how they 

talk about it in the classroom. According to the informants, pupils are interested in whatever 

topic that is brought up, and the curiosity level rises when talking about something new in the 

classroom. However, it is how a teacher conveys a topic that determines the classroom 

environment. The practice of sexuality education is built on discussions of the pupils’ identity, 

body and personal boundaries which are all age-appropriate for the youngest pupils according 

to Sex og Politikk. However, what seems to come up the most from the teachers’ perspective is 

the importance of both uncovering and preventing sexual abuse. All the teachers have 

mentioned sexual abuse as a crucial concept for the youngest pupils, which I think is interesting 

as the staff member at Sex og Politikk has referred to this situation above. Whether or not the 

teachers use sexual abuse as an entry point or not to sexuality education, it is still classified as 

a negative topic. Further on, the informants give their opinions on who should teach sexuality-

related topics to children. 
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I think it is a combination. I do not think it is only one person who can be the educator (.) I think all 

teachers should talk about it to make it really count (.) but it should be a teacher who does not worry about 

it because then it will have no purpose when you connect it to something embarrassing (.) it should be a 

teacher in each team but I also think the school nurse should talk about it and it might so happen that 

some schools need experts coming from outside to talk to the children (.) maybe a school psychologist or 

someone from BUP (.) the more adults who talk about it the more normal it becomes. NT1 

 

The informant is positive to the idea of several educators being involved with sexuality 

education, especially adults with different expertise. The teacher believes that other teachers 

need to be able to make sexuality education comfortable. If not, the pupils’ association with 

sexuality will be negative.  

 

I think that maybe cooperation is good because we know that at home it varies on what parents do so I 

think it is important that teachers put off time to focus on it. My experience is that experts from outside 

rarely come to our school.  NT2 

 

NT2 also emphasises on the teacher’s role as it seems the amount of information the pupils 

receive from parents vary from each household.   

 

I have witnessed a visit from Save the Children who have taught the class about sexual abuse and these 

were people who did not know the pupils and these were very nice programs they had (.) I have good 

experience with when teachers and when experts from outside teach because some pupils that have close 

relations to their teacher can also find it difficult to talk about sexuality because it might be embarrassing 

but when there are people that they see as professionals that do not know them it can be more liberating 

to talk to them. There have been pupils that have said ‘oh my god when you talk about it (.) it is just like 

my mum does it’ and I can understand that even though I am not embarrassed they might be (.) and I do 

think it is important that both parts teach sexuality education NT3. 

 

The informant shares a positive experience with an external expert and explains that sometimes 

a teacher can be seen as a close person to the pupils and therefore embarrassing to talk to. NT3 

notes that even though the teacher is not embarrassed, they might be. I interpret this as an 

inevitable situation where a teacher cannot control the pupils’ feelings no matter how confident 

the teacher appears to be. 
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The teachers all agree on the idea of the more adults who talk about sexuality, the better. A 

combination of teachers, experts and parents are ideal, although it is not common that all parts 

are equally willing to talk about the topics revolving around sexuality. It is also not always 

possible to foresee how the pupils are feeling, and even though the teacher is confident, the 

pupils can still be embarrassed. Below the teachers answer how much time they have included 

sexuality education in the school plan. 

 

I have used my planned hours on it (uke 6) I did not use a whole week on it, but I might have used four 

or five weeks, but not whole weeks (.) so maybe in each week I spent four hours on it. NT1 

 

I have freed time from other subjects so I have not included it in subjects like religion or Norwegian 

because when I worked on it (Uke 6) last time I worked on it in week six (.) but I have not been occupied 

with what subjects it goes under. NT2 

 

It is not an hour a week (.) last year I used ten hours intensively during a week and we also had a lot of 

hours in addition so let us say I used twenty hours last year. NT3 

 

Since sexuality education is an interdisciplinary subject, there is no answer key to the amount 

of time that teachers need to spend on it. The teachers have focused on using week six 

effectively, and according to the staff member at Sex og Politikk, it is a good start to work with 

the material during that week to get to know the campaign better. However, I do believe the 

informants bring up sexuality-related topics more often than they think. Sexuality education is 

an umbrella term that holds many concepts which are to be discussed in all of the standard 

school subjects in Norwegian schools, but often one might not think that it is actually regarding 

sexuality education. 

 

In summation, the informants share positive experiences in teaching sexuality education for the 

youngest pupils based on their own discussions in the classrooms as well as having external 

stakeholders visit. The teachers emphasise the importance of being confident and relaxed when 
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teaching sexuality education. The amount of time spent on sexuality education during a school 

year varies, but the teachers have focused on using Uke 6 mostly in week 6.  

7.2.4 Use of Exercises 

Teachers have a variety of exercises to choose from in the Uke 6 campaign. The teachers were 

asked how they interpret the material into the standard school subjects. For some of the teachers, 

it was difficult to remember all of the exercises they had done in relation to Uke 6, but below 

they give their responses to what they remembered. 

 

It is mostly natural science and social science we have used it (sexuality education) in connection with 

the theme ‘the body’. For example there is a chapter called ‘only I am me’ which is about identity and it 

is a bit more social science where personal boundaries are brought up (.) I have also used several other 

subjects when I had it (Uke 6) last year (.) I have used school books where there are something useful in 

addition to the Uke 6 campaign (.) last year was great because there were so many practical exercises that 

we used a lot of (.) for example that you need to have an opinion on something in a given situation (.) so 

we have used many physical exercises and I also use a lot of videos (.) I use a lot of NRK if there is 

anything there (.) Save the Children and every relevant website really (.) and NRK Super also has a lot of 

nice clips. NT1 

 

The informant remembers many exercises they have done and explains which subjects have 

been used to teach sexuality education. In addition to using Uke 6, NT1 has also used material 

from other Norwegian stakeholders who focus on children’s sexual health. This shows that the 

teacher is very involved in teaching sexuality and is actively working with a considerable 

amount of material.  

 

I think it is important to talk about every little thing that pops up (.) especially when it comes to violence 

and abuse (.) we just talked about this and it was amazing with ‘forstyrringsuka’ with Save the Children 

because NRK Super brought it up and had it for a whole week so it was just news and fact about sexual 

abuse on NRK Super and it has never been discussed before and all the children at this school watch it (.) 

we had sexual abuse as the word of the week and now everyone knows what it is (.) and when you get it 

from the teacher and Supernytt then there is this whole other level of awareness (.) there has not been 

lectures about it before and now I will talk about it in social science in all classes (.) but I want to wait a 
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bit after this ‘forstyrringsuka’ because they cannot know about this beforehand (.) because if we put it on 

the weekly plan there might be parents who keep them at home for example. NT1 

 

NT1 is primarily concerned with sexual abuse and therefore wants to discuss it in the classroom 

continuously, so it does not get forgotten. Several stakeholders focus on talking to children 

about sexual abuse either through media or lectures. ‘Forstyrringsuka’ is mentioned by the 

informant, which is a campaign by Save the Children. The organisation makes teaching 

materials that focus on information about sexual abuse (Skogen, 2017).  NRK has also posted 

the material created by Save the Children on the NRK Super page. On the Save the Children 

website, Sex og Politikk is linked as an additional teaching material site. This shows that the 

organisations are working towards the same goals and it seems more like cooperation between 

them rather than competition. Lastly, NT1 mentions that there might be some parents who will 

keep their children from school when talking about sexual abuse. As I understand this, the 

informant states this because it has happened before, or it is likely to happen.  

 

At the little school (first to fourth grade) the pupils like to talk about who they are how they are and (.) 

the body and things are more natural so I think they are all very engaged (.) no matter what we talk about 

and of course when a teacher uses a word like boobs or penis and all that then maybe a third grader thinks 

it is hysterical and interesting but I think (.) and we showed a film that is called trouble which is about 

children who get into trouble in varying forms (.) they had drawing after that talking about when you get 

into trouble (.) who has the responsibility (.) and that created a room for a lot of involvement (.) we spend 

time on everything that engages the children (.) I have English, arts and crafts and gymnastics (.) in 

English we have talked about different types of families and now I am not planning gymnastics but it is 

a lot about unity with others and many exercises are done in gymnastics (.) variations between families 

and respect for different cultures we mention in English (.) and expressing own experiences through 

drawing is what we do in arts and crafts with both drawing and painting. NT2 

 

The informant gives a great example of how they have engaged the pupils in one specific topic. 

The class has experienced discussing feelings, which is an essential concept of the material for 

the youngest pupils. Also, the teacher mentions family forms and exercises done in gymnastics, 

which are all part of the subjects that NT2 teaches. The informant has shown a variety of ways 

to include sexuality-related topics into the standard school subjects.  
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Last year in third grade we used both pen and paper and we used some exercises where we had to 

physically move around (.) they had to go in and out of a circle if they liked this or this (.) we have also 

watched videos about the body and some from NRK Super and other videos and books also because some 

of our school books have pages about the body and similar things. And in our religion book there is some 

about gender and roles. NT2  

 

Again, NT2 gives examples of how the class has actively been part of sexuality education. The 

physical exercise has also been mentioned by NT1 which means it probably is a memorable 

exercise because everyone in the class part takes. The informant has also used other tools like 

NRK and school books, much like NT1. This shows that themes related to sexuality can be 

found in several places. 

 

There have been a lot to choose from (.) I think in the material that Uke 6 provides so I have picked out a 

lot of the exercises that are based on conversations and are about personal boundaries and having opinions 

and daring to stand against the group (.) I myself love to talk and there has been a lot of those exercises 

where they have to stand up on the things they agree or disagree with (.) that is what I have chosen to use. 

NT3 

 

NT3 could not remember much of what they had done with the Uke 6 material. Even so, the 

informant can tell that the class has been doing several exercises, one which the other two 

informants also have used, the physical exercise based on their own opinions. The teacher 

highlights conversational exercises as useful for the class.  

 

The teachers seem to be experienced in different ways of using exercises. Because Uke 6 is 

relatively new, it can be understood as some of the Norwegian teachers have chosen to spend a 

concentrated amount of time to introduce the material, which is in week six, instead of stating 

that it is being used all year round. However, teachers have covered sexuality-related topics in 

most of the subjects they are teaching themselves, and it is therefore believed they have 

somewhat integrated the curriculum into standard school subjects. The most memorable 

exercise for the informants must be the physical exercise called ‘four corners’ involving 

opinions, which is the exercise all of the teachers have mentioned that they have used. This is 

probably because it is easy to remember when a whole class is physically moving around in a 
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classroom, and there is a debate between the pupils. What all the exercises used by the teachers 

have in common is the focus on individuality. Activities are consisting of statements like “my 

body”, “my boundaries” and “my opinions” which seem to be the pattern of modern sexuality 

education as it is highlighted in the curriculum of Uke 6. 

7.2.5 Challenges 

The teachers have expressed concerns that may occur or have come up during the teaching of 

sexuality education. The following titles represent the themes that were mentioned by the 

informants in the interviews. 

7.2.5.1 Challenges with Parents 

(.) they know very little (.) because they obviously do not talk about it at home (.) very few (.) if they do 

not get it (sexuality education) at school, they do not get it at all (.) that applies to many (.) and our group 

of pupils are quite special here because we are over ninety per cent minority children (.) so it is another 

culture here to talk about sexuality (.) and that is fine that is just how it is but then it is very important that 

we have it in school and we have a normality about it and they have a grownup who talks about it in a 

normal way. NT1 

 

The informant explains that the challenge lies in the lack of introducing sexuality into the 

pupils’ everyday lives. For NT1, it is vital to talk about sexuality in school because it is the only 

institution the pupils will engage in the topic. 

  

We do exercises and then we inform parents later because if we informed them beforehand there might 

have been more resistance. NT2 

 

The teacher uses a technique of introducing sexuality education where parents are informed 

after it has been taught because some parents might be against it. This means that not all parents 

of a class are fine with sexuality education being brought up. Further on, the informant 

elaborates.  
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You can meet colleagues who think it is difficult and they say we cannot talk about this because then we 

will receive calls from parents and they are scared if they talk about it here at school they call and ask 

why we have talked about this (.) (or) showed that movie (.) but I think it is worth it. NT2 

 

NT2 explains that some teachers find sexuality education difficult because of parents’ views. It 

is not the informant who has personally experienced this, but it seems like something that has 

happened at the informant’s school. The challenge here is the miscommunication between 

teacher and parent that seems to occur. If a teacher was to thoroughly explain to parents why 

and how sexuality education is being introduced, there might be more certainty that the parents 

understand the concept of it.  

 

The challenges regarding parents differ most likely from every local community within a 

city.  As mentioned above, one area consists of different ethnicities which means the culture of 

talking about sexuality is either scarce or different than what sexuality education in Norway 

should be according to Sex og Politikk. Another area has teachers concerned about what parents 

might think of the material they use in the classroom. This is either based on experience or just 

a thought they operate with, but the challenge has probably occurred due to the misconception 

of the term ‘sexuality education’ as parents may think the youngest pupils are receiving 

information that is not age-appropriate.  

7.2.5.2 Challenges with Teachers 

I know that many adults think it is difficult and not so natural to talk about (.) I know there are many 

teachers who do not wish to talk about it because they are insecure and that is a great challenge among 

many (teachers) (.) to walk into a classroom on an insecure ground (.) that is rarely a good base for great 

lectures or good conversations at least (.) I do have colleagues who are dreading this who really do not 

want to talk about this (.) especially when it comes to sexual abuse they become stressed about how to 

talk about it (.) sometimes they use the natural science teacher because I think they are afraid of what is 

coming back to them. NT1 

 

The informant shares stories of colleagues who find it challenging to teach sexuality education 

because of their own insecurity. This seems logical as the staff member at Sex og Politikk has 

told that teacher pupils do not receive much sexuality education themselves, and therefore, it is 
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not a topic that comes naturally to them. Even though the staff member has also mentioned 

sexual abuse as the only topic that teacher pupils learn about, the colleagues of NT1 also find 

that uncomfortable. This might be depending on the teachers’ age, as sexual abuse is being 

introduced to current teacher pupils opposed to twenty years ago.  

  

I know that I have a colleague who said if we talk about it at school what will happen at home (.) if 

someone talked to first grade about adults who are not allowed to touch children but that is confusing 

because maybe the children start accusing their parents of abuse if they take a washcloth and wash them 

(.) some are afraid of this but I think this relates to people who have not worked that much with little 

children before and they are afraid (.) that is common among some teachers but if you have worked a lot 

with little children like me I think that it is not a problem at all (.) it is worth it. NT2 

 

NT2 also express a colleague's concern on sexual abuse, but on the possible effects of talking 

about it in the classroom. The informant believes that there is a general misunderstanding for 

people who do not have much experience in working with children. Fright is the feeling that 

causes these challenges, much like what NT1 also has talked about. It seems to be a 

miscommunication between parents and teachers if the teacher is afraid of what will happen at 

home.  

  

I think the topic of sexuality is a topic that is not worked with properly in school but because it 

is kind of (.) I think many (teachers) push it away and maybe teach the specific puberty part with what 

happens to the body but do not elaborate on the feeling part of it (.) it is just about ovulation and stuff (.) 

I have fought for that this (sexuality education) needs to be more specified but it has not been easy to get 

through (.) but it is more in the media now because it has been a lot about sexual abuse the last months 

but just last year I experienced that it was not talked about at all. NT3 

 

Again, an informant talks about other teachers who do not get into sexuality education other 

than the biological explanation of it. NT3 explains the media’s influence on sexual abuse and 

that it has become a popular topic over a short time. This suggests that sexuality education has 

a higher chance of being normalised if the media brings it up as an essential factor to public 

schools in Norway. Further on, the informant elaborates on challenges. 
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I think the challenges occur in the relations part (.) if you do not have a good relationship with the pupils 

you teach it might be more difficult maybe. NT3 

 

A good relationship goes hand in hand with the art of communication. The way a teacher talks 

about something has great value to what is being taught. I agree with NT3 that a good 

relationship with the pupils is vital in order to be an adult they can come to with all sorts of 

questions and concerns.  

  

I think maybe the challenge is to find a way to talk about it that can reach most pupils because we have 

everything from mature young girls who have already hit puberty to boys that are seven in their heads (.) 

I would not say it is a negative experience but it can be a challenge to work with. NT3 

 

The informant shares a concern that is common for the youngest pupils. The level of maturity 

varies from pupil to pupil, and it can therefore be challenging to address certain topics when 

the reactions of the pupils differ to a great extent.  

 

The challenges that are mentioned regarding teachers do not apply to the interviewees. The 

teachers have only heard of or know of someone else that have had difficulties in talking about 

sexuality with their classes. While the informants themselves are most likely above average 

interested in sexuality education, the vast majority of teachers in Norway should be in the 

middle between the interviewees and the teachers that are discussed in the section above. 

 

According to the interviews, the challenges lie within the teachers’ and parents’ own personal 

thoughts on sexuality education. Teachers seem to be afraid of what parents think of sexuality 

education, but it can be traced back to the theory of miscommunication between the two parts. 

If parents have information about the age-appropriate sexuality education for the youngest 

pupils, they might see that the curriculum and material all include the topics revolving around 

one’s identity designed to be understood by children. Also, challenges occur when there are 

differences in maturity within a class. At the age of six to nine, pupils react differently to certain 

topics depending on how they have developed themselves. 
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7.2.6 Summary 

The Norwegian teachers have a common understanding that sexuality has a psychological 

aspect in addition to the biological part. They do believe sexual abuse needs to be prioritised 

as well as a more detailed plan in the curriculum plan of Uke 6. The informants are happy 

with teaching sexuality education for young children and use the material for the most part in 

week 6 when the campaign week is held. Educators from other organisations have also 

contributed to sexuality education in the classrooms as they specialise in different topics. The 

teachers have appreciated the exercises from the Uke 6 material as they all have used several 

kinds included in the campaign.  Regarding challenges, neither of the informants have 

personally experienced any obstacles in their teaching of sexuality education. However, 

colleagues have shared thoughts that may be challenging, such as parents’ perceptions of 

sexuality education and insecurity with their own teaching.  

7.3 Summary of the Findings of Uke 6 

The findings of Uke 6 has shown that there is a contradiction between the staff member at Sex 

og Politikk and the Norwegian teachers. While the staff member expects teachers to discuss 

age-appropriate topics with a positive approach, the findings of this research show otherwise. 

The Norwegian teachers emphasise on teaching sexual abuse, which is a dark topic that needs 

to be carefully handled when talking about it to children. Instead of using the word ‘sexual 

abuse’, it is possible to describe much of the contents by talking about personal boundaries, 

which is more age-appropriate. The staff member and teachers do share similar thoughts as 

well. Although the teachers are fully aware that sexuality is part of one’s personality and is an 

important concept to teach in school, they recognise that they do not include it so much in the 

standard subjects. While Uke 6 for the youngest pupils has only been available for a few years, 

the staff member has taken this into account and therefore does not have high expectations of 

frequent use of the material all year round. Instead, the organisation focuses on the campaign 

week, so teachers will become more familiar with the material, and eventually use it more often. 

Both the staff member and the Norwegian teachers also mention the same challenges, which 

regards misunderstanding of the content of Uke 6. NS1 shares that some parents, teachers and 

pupils believe Uke 6 is only learning about sexual intercourse, while the Norwegian teachers 

share that colleagues have had troubles with teaching sexuality education because they are 
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afraid of what the parents might say or they have had uncomfortable experiences with their own 

sexuality or sexuality education themselves.  
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8 Discussion 

This chapter discussed and compares findings from the two previous findings chapters. First, I 

intend to compare the organisations Sex og Samfund and Sex og Politikk on how the staff 

members perceive the teachers’ use of Uge Sex and Uke 6. Next, I will compare the teachers 

of Denmark and Norway who have experience with the campaigns and discuss the similarities 

and differences between the two nations.  

8.1 Sex og Samfund vs. Sex og Politikk  

All the curricula, strategies, and values from the organisations can be found on their websites, 

which have been important platforms to interpret the data that I have collected. Uge Sex was 

created first in Denmark in 2008. Uke 6 was adopted by Sex og Politikk and used in Norwegian 

schools in 2010 (Sex og Politikk, 2017b). The organisations did not include material for the 

youngest pupils at first because the focus was primarily on adolescents. The age group was 

added to Uge Sex in 2014, and to Uke 6 in 2016, which means that the organisations have not 

worked with the material for the youngest pupils for long, and it can probably be understood as 

still in the starting phase. According to the staff members at Sex og Samfund and Sex og 

Politikk, both organisations have opinions on how and what they want teachers to do when 

providing sexuality education for the youngest pupils. First and foremost, they both describe 

the curriculum design as age-appropriate and elaborate on the most important topics that the 

youngest pupils should learn, which is the body, personal boundaries, feelings and family 

forms. Although the exercises may constantly change to make the campaigns interesting, this 

thesis focuses on how the curriculum goals coincide with the staff members’ arguments and 

other publications supporting the same age-appropriate topics. For example, Skarpsno (2013) 

argues in favour of a positive approach to children exploring their sexuality from the infant 

stage of life. Both the Danish and Norwegian staff member believe the curriculum that the 

material is based on is easy to use as it is an introduction to sexuality when children start school. 

The staff members also have insights into how teachers in the respective countries operate with 

sexuality education. Since sexuality education is compulsory and it is a separate subject that 

teachers need to include in schools of Denmark, there is more attention to it in Denmark in 

comparison to Norway. In Norway, sexuality education is not compulsory, but the government 

and other organisations stress the importance of introducing sexuality education in Norwegian 
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schools. While the Danish staff member emphasises the duty of Danish teachers and that they 

must talk about sexuality education because it is the law, the Norwegian staff member seems 

to have slightly lower expectations because teachers are technically not required to teach 

sexuality education in Norway, and she expresses that Uke 6 works as a tool in helping 

Norwegian teachers who wish to teach sexuality education. Sex og Politikk has taken 

competence aims from the official national curriculum made by the Norwegian Directorate for 

Education and Training that relate to sexuality education and made it into the curriculum of 

Uke 6, which means that the aims in the curriculum plan that Sex og Politikk provides are 

compulsory for Norwegian teachers (Sex og Politikk, 2017b). Even so, it is only natural that 

Danish expectations for teachers are higher since sexuality education has been compulsory for 

almost fifty years (Graugaard, 2014). Another notable difference between the staff members is 

the use of time. Since sexuality education does not have a standard number of hours, it is 

difficult to put a time frame on the interdisciplinary subject. While the Danish staff member 

wants teachers to use Uge Sex all year around, the Norwegian staff member finds it appropriate 

for teachers to begin with the material in week six and then slowly get used to it, which will 

result in them using it more often. It appears that Sex og Politikk is still working with promoting 

the campaign and informing teaching institutions that the material exists, instead of having 

unrealistic expectations for Norwegian teachers. As both informants described that the use of 

the material from both Sex og Samfund and Sex og Politikk has rapidly increased the past years, 

it seems reasonable to expect that more Norwegian and Danish teachers understand the idea 

behind sexuality education for the youngest pupils every year.  

 

As mentioned earlier, parents, peers and the media influence how children perceive sexuality 

(Oliver & Hyde, 1993). However, because of the rapid growth of technology, I do believe the 

media has an increasing impact on people’s view on both sexuality and sexuality education. 

The attention from different stakeholders in the media has brought light to the sexuality 

education debate, and I think we are currently going through a social change where people start 

to see sexuality education as more than learning about sexual intercourse.  

8.1.1 Challenges  

The staff members in both countries agree that sexuality education can be understood by 

teachers, parents and pupils as exclusively about sex-related topics, such as abortion and 
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condom use. Bearing this in mind, it is only natural to be sceptical if one thinks that teachers 

will be talking about abortion to a group of six-year-old children, especially when many do not 

even know how to make babies. However, the staff members stress that the topics the pupils 

will learn are age-appropriate, thus dismissing the belief of inappropriate sexuality education 

for the youngest pupils. I do believe this is one of the most significant challenges the 

organisations face as it requires much extra work to explain what sexuality education for the 

youngest pupils includes. According to Bandura (1962), we interpret behaviour from role 

models, which means that the idea of sexuality education has previously consisted only of topics 

related to sex. Now that the organisations’ perceptions of sexuality education have changed, it 

is possible that teachers and parents will change their views as well, especially since the 

organisations have become great influencers in the sexuality education debate.  

 

While the name Uge Sex meets much prejudice in Denmark because of the word ‘sex’ and the 

relation to sexual intercourse, the Norwegian staff member has not elaborated on the potential 

problems of the name Uke 6. This name of Uge Sex is yet another example of the perception 

that sexuality education only consists of sex-related topics. The Danish staff member has 

previously mentioned that teachers state the pupils are not old enough for sexuality education. 

However, if they merely read through the curriculum for the youngest pupils, they will find 

material based on topics such as feelings and family forms. Not only does the organisation state 

that the curriculum is age-appropriate, but other sources confirm that a similar curriculum is 

used elsewhere concerning six to nine-year-old children (Jarlsbo, 2012). As stated above, I do 

believe the social acceptance of sexuality education is increasing in both Norway and Denmark 

every year as more teachers use the material of Uke 6 and Uge Sex. However, it is only when 

the teachers investigate the material, that they see what sexuality education for the youngest 

pupils is really about.  

 

While Sex og Samfund has faced challenges regarding the name of their campaign, Sex og 

Politikk has met with other issues, such as the didactics of sexuality education. Although the 

Danish staff member has mentioned a situation where the didactic principles of Uge Sex were 

misinterpreted to what the organisation stands for, it cannot compare with the general 

perception that has started in Norway with teaching sexuality education for the youngest pupils. 

The Norwegian staff member has expressed great concern regarding the focus on teaching the 
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concept of sexual abuse as a first entry point to sexuality education. Sexual abuse is an 

important topic, and children do need to learn about what is right and wrong to do with other 

people’s bodies. However, as the staff member explains, to have sexual abuse as one of the first 

topics to teach children introduces sexuality education on a very negative note. Literature in 

forms of articles, books and online posts regarding sexual abuse of children has flourished the 

since the 1980s because research found the horrifying consequences of a child’s mental and 

physical health after being subject to sexual abuse (Søftestad & Andersen, 2014). As Søftestad 

& Andersen explain,  

during the last three decades we started paying attention to men’s abuse towards young 

girls, thereafter men’s abuse of young boys, and just recently we are starting to take into 

account that sexual abuse is practised by people of power, regardless of gender, against 

people who are not in power, also regardless of gender (Søftestad & Andersen, 2014).  

A lot of the attention to sexual abuse in Norway has come from several stakeholders, such as 

Save the Children, the Department of Education, NRK and SMISO to name a few. This shows 

that there is much information on the subject and it is regularly discussed in the media. For 

many educators, sexual abuse has become a focal point in sexuality education (Larsen, 2018). 

As the Norwegian staff member also shares, teacher students learn about sexual abuse during 

their degree, which can help explain why so many teachers focus on including discussions on 

sexual abuse for the youngest pupils. According to Bandura and the social cognitive approach 

concerning teaching, “self-efficacy entails having faith in own capabilities, and an opportunity 

to influence their lives” (Søftestad & Andersen, 2014). In this context, teachers must be self-

confident and be able to create a safe space as pupils depend on it. With sexual abuse as one of 

the few aspects of sexuality education taught to teacher students, it is logical that it has become 

the central issue in kindergarten and school as it is the only topic they have enough information 

on that they can be confident with.  

 

To sum up the discussion of interviews with the representatives at Sex og Samfund and Sex og 

Politikk, they have similar views on the curriculum and on how to teach sexuality education. 

The staff members both agree that teachers should have a positive approach to sexuality instead 

of relating it to discomfort. The staff members describe different challenges in Denmark and 

Norway. Regarding sexuality education for the youngest pupils, the Danish organisation 

struggles with the misconception of both the name ‘Uge Sex’ and the actual contents of the 

campaign. In Norway, the staff member has shared that in addition to the misconceptions of 
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what sexuality education for the youngest pupils includes, many teachers who introduce 

sexuality education for the first time, start in a very negative way by discussing sexual abuse. 

While sexual abuse is highly necessary to know of at a young age, there are other ways to 

include it in the classroom. Talking about personal boundaries, for instance, is a great part of 

the material from Uke 6 for the youngest pupils, and teachers should know how to address it 

more positively. 

8.2 The Teachers of Denmark and Norway  

As uncovered in the findings chapters, three Danish teachers and three Norwegian teachers 

were interviewed regarding their experience with the Uge Sex and Uke 6 material for the 

youngest pupils. Although the sample of teachers is quite small, it may be possible that the 

thoughts represent a larger group of teachers in Denmark and Norway, as the informants speak 

of their colleagues and show awareness of the teachers’ situation around their local 

communities.  

 

When defining sexuality, the teachers in both countries are eager to name the topics they relate 

to the most in sexuality education. The informants share knowledge on sexuality as something 

other than sexual intercourse, which shows that they are all familiar with the contents of Uge 

Sex and Uke 6 for the youngest pupils. Even so, as each informant highlights the topic they find 

most important, sexuality education is probably taught quite differently in every classroom as 

teachers prioritise unlike topics. This also applies to the experience each teacher has from the 

curriculum that the organisations provide. The topics that the informants are aware of are the 

ones that are brought up in discussions. There is a distinct difference regarding the perception 

of the curriculum plan. While Danish teachers seem satisfied with the curriculum, Norwegian 

teachers have expressed concerns about the curriculum plan because it is not detailed enough. 

Asking for a more comprehensive plan on what to include in sexuality education indicates that 

there is a certain level of insecurity amongst Norwegian teachers. This can be explained by the 

fact that Danish teachers have more experience with their campaign than Norwegian teachers 

have with theirs, and the overall knowledge on sexuality education is higher in Denmark.  

 

The informants all agree that the earlier we bring up sexuality-related topics, the more it will 

help shape a child’s identity. Also, it is vital for parents, and other adults involved with young 
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children, to follow up these topics, as they eventually become natural to talk about. Teaching 

sexuality education at an early age is still not a common practice in kindergartens or the first 

years of primary school in Norway, according to Larsen & Nyhus (2014). In Denmark however, 

sexuality education for the youngest pupils has been compulsory since the seventies. 

Furthermore, material for children in kindergartens has also been produced in Denmark for 

several decades (Grønkjær, 2018).  The amount of time spent on sexuality education in Norway 

varies from teacher to teacher, but the informants’ response corresponds to what the staff 

member at Sex og Politikk expects of them, which includes the teachers starting to use the 

material in week six, and later adapting it into the standard school subjects. As I have also 

pointed out earlier, many educators are not even aware that sexuality-related topics are included 

in the subjects because sexuality education is such a wide umbrella term.  

 

Regarding which topics are highlighted in both countries, the teachers of Denmark express the 

importance of talking about the body and family diversity, while in Norway the teachers focus 

on covering discussions on sexual abuse. As the staff members of Sex og Samfund and Sex og 

Politikk have pointed out, it is essential to present the topic of sexuality with a positive 

introduction. Sexual abuse is, as mentioned, a criminal and immoral act and needs to be 

carefully discussed to clarify to children that sexuality education also has many positive aspects. 

Guidelines made by government officials have recently been issued for kindergarten and school 

teachers for them to gain knowledge on sexual abuse in their education (Schultz, 2017). Not 

only do the Norwegian teachers focus mainly on talks about sexual abuse in reference to 

sexuality education for the youngest pupils, but there are also several articles in the media that 

bring up recent statistics as well as the great concern on both a national and international level 

(Aasland, 2015). Even though it is an important topic to cover in primary school, it is even more 

important to know how to discuss such a serious issue without frightening pupils into 

associating their own sexuality with something negative.   

 

The informants have shared examples of their use of exercises from the material that Sex og 

Samfund and Sex og Politikk provide. The findings show that there is a variety of exercises to 

choose from in the campaigns, and the teachers of both countries use them differently in the 

school subjects. The only disparity worth mentioning is the perception of the time frame of the 

material. While most of the Danish teachers use the material from Uge Sex all year around and 
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include it into their subjects, Norwegian teachers focus on getting familiar with the exercises in 

week 6 when the campaign is at its most active regarding publicity and events that occur. The 

nationwide information coverage depends on the attention that the organisations receive in the 

media. Sexuality education has been discussed for a long time in Denmark, and that is why Sex 

og Samfund has received attention enough to spread their campaign to Danish teachers. 

Decades ago, a research study showed that teachers were only the second source of information 

on sexuality-related topics behind mothers, and the media was third (Goldman & Goldman, 

1982). This has rapidly changed as the media is in almost everyone’s hands through mobile 

phones. 

8.2.1 The Challenges of Teaching Sexuality Education  

All informants were asked about the challenges that may occur concerning sexuality education. 

While the staff members of the organisations have shared experiences with teachers, the 

teachers that were interviewed have shared examples of problems they have faced with 

sexuality education for the youngest pupils.  

 

While the Danish teachers do not explicitly mention parents in general as a challenge they face, 

Norwegian teachers have given several examples of situations where teachers have had parents 

in mind when planning sexuality education. Since there is such a difference between the 

perception of parents in each country, I can only assume it has to do with information on the 

matter. Parents in Denmark are more aware of what sexuality education includes, possibly 

because it is compulsory, whereas parents in Norway have not received enough information on 

the broad topic. Several topics may be difficult to discuss within families, for example, sexual 

abuse and homosexuality. “They may trespass on rights of parenthood as it is not educators’ 

job to talk about something that personal” (Epstein & Johnson. 1998: p 65). This is possibly 

one of the most significant reasons why teachers choose not to bring up sexuality-related topics 

in the classroom. However, the teacher’s role has dramatically changed over the past decades 

as the national curriculum plan now includes social skills (Utdanningsdirektoratet, 2011). Even 

so, there is a broad spectrum of interpreting what social skills entails and that is why teachers 

argue for and against including sexuality education in their subjects. Only one informant has 

given an example of a challenge in their own classroom. Finding the balance between the 

teacher’s role and personal life can be difficult, and the teacher needs to find out what is 
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comfortable for them. As all the other informants in this study have expressed that they do not 

have any problems with sexuality education, they have therefore shared examples of colleagues 

who have found it uncomfortable to discuss sexuality. The informants have observed that other 

teachers are not self-confident enough and that they only teach the biological aspect of sexuality 

education. Another challenge that teachers face is the level of maturity between first and fourth 

grade. Some children develop a lot faster than others, and it can therefore be difficult for a 

teacher to find out how to teach sexuality education. When we are children, we do not recognise 

our sexuality on the same level as when we hit puberty (Træen & Sørensen, 1999). However, 

as for some pupils, they hit puberty quite early, and get easily embarrassed when the teacher 

starts talking about sexuality-related topics. It can therefore be challenging to find the correct 

didactic way of teaching to a group of pupils who are at different maturity levels. Even though 

this issue has been mentioned just by Norwegian teachers, this most likely varies from each 

classroom in Norway and Denmark and is not only a problem during the teaching of sexuality 

education but teaching in general. 

 

Some teachers explain that they are afraid of what parents might often think due to religious 

views on sexuality.  The Danish informants share most examples of challenges due to cultural 

differences, and one Norwegian teacher is also familiar with teaching in a multicultural 

environment. There have been both pupils and parents who have had difficulties with accepting 

specific topics to be discussed in the classroom, which has been challenging for the teachers. 

According to Røthing & Mühleisen (2009), previous textbooks on sexuality-related issues have 

created barriers between what many define as ‘Norwegian sexuality’ and ‘others’ views on 

sexuality. Norwegian sexuality relates to all the positive effects of sexuality that includes 

autonomy. While for minorities, sexuality is linked to the lack of autonomy and equality, for 

instance in topics such as arranged marriages, thus dividing the majority and minorities in 

Norway even further apart. When Norwegian textbooks differentiate between ‘us’ and ‘them’, 

people become aware of the most extreme differences, instead of celebrating the similarities 

(Røthing & Mühleisen, 2009). Even though Norwegian sexuality is exclusively mentioned in 

this reference, this concept also applies to Danish society since this study explores two similar 

urban areas who share somewhat the same Nordic culture. However, there are parents from all 

ethnic backgrounds who have trouble with discussing sexuality with their children, also those 

who are of Norwegian and Danish descent. The parents who have issues with talking about this, 

usually do not disagree with the actual curriculum of Uke 6 and Uge Sex, but most of the time 
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it can be explained by their cultural upbringing (Athar, 2018). This includes parents with all 

ethnic backgrounds as people’s relationship with their own sexuality has rapidly changed over 

recent time. Tying this up to the concept of social cognitive theory, it shows that a whole 

generation has problems with discussing sexuality education due to the previous belief that it is 

taboo. As times are changing, people seem to have a more positive attitude towards sexuality 

education than before. Both parents and teachers have an essential role as educators for 

sexuality education. However, decades ago, a research study showed that teachers were only 

the second source of information on sexuality-related topics behind mothers, and media was 

third (Goldman & Goldman, 1982). I believe this statistic has changed as media has proliferated 

in the past decades. As more youths are getting information via pornography, I can only assume 

that media is the number one source of sexuality education to many pupils in Norway and 

Denmark (Falch, 2017). By consuming all the sexualised information online, it can be 

dangerous for children if they do not have educators in their own environment to explain the 

reality of sexuality education. Perhaps, the taboo culture of sexuality education will vanish a 

little less for each generation to come, but it requires that stakeholders receive enough 

information on what sexuality education for the target group includes.  As Svendsen (2012) 

puts it, previous research on sexuality education depicts sexuality as a private matter and 

education as a public matter, but we might need to adjust to that thought as sexuality is 

becoming a more openly discussed topic.  

 

Summing up the discussion of the teachers who use the campaigns of Uge Sex and Uke 6, there 

is a difference in how sexuality education for the youngest pupils is practised in Denmark and 

Norway. While the Danish teachers focus on family forms, body positivity and identity 

development, Norwegian teachers emphasise sexual abuse as a vital part of sexuality education. 

There is an overall indication that the Danish teachers are more experienced with the material, 

and sexuality education in general because the whole nation has focused on including sexuality 

education in public schools for many decades. The teachers have faced different challenges, 

ranging from cultural issues to the lack of confident between colleagues. Although there are 

differences between the two countries, we cannot evade the fact that the teacher’s role has 

changed over the past years, and since sexuality is part of shaping identities, the governments 

must prioritise including sexuality education at an early age.   
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9 Concluding Remarks and Further 

Research 

The purpose of this study was to explore the material of Uge Sex and Uke 6 for the youngest 

pupils and compare the teachers’ use and perceptions in Denmark and Norway. Through a 

contextual background, an analytical literature review, and empirical findings, this thesis has 

presented the research questions of this study. 

 

The first research question asks how teachers understand sexuality education as being taught at 

an early age in school. The findings indicate that the staff members’ understanding of how 

teachers operate with sexuality education corresponds with the teachers’ response to their own 

points of view on the matter. Although the staff member and teachers of each country agree 

with each other’s’ perception, this study suggests that there is a difference between Denmark 

and Norway. In addition to the empirical findings, I have found that the literature from the 

organisations’ websites fits well with the staff members’ views on the principles of the 

campaigns.  According to the findings, the staff members share somewhat the same values and 

curriculum ideas towards the youngest pupils but have contrasting expectations. Sex og 

Samfund has developed educational material a while longer than Sex og Politikk, and the 

Danish staff member has therefore higher expectations for teachers to teach sexuality education 

in Denmark than the Norwegian staff member has towards Norwegian teachers.  

 

The second research question dives into the use of the material and how teachers have 

interpreted Uge Sex and Uke 6. According to the data, Sex og Samfund and the Danish teachers 

have slightly more experience in the field of sexuality education for the youngest pupils, 

perhaps because the awareness in the nation is more significant since it is compulsory to teach 

the subject ‘Health and Sexuality Education and Family Knowledge’ in all schools of Denmark. 

Since sexuality education is not compulsory in Norway, teachers tend to use what they learn 

during their own degree where sexual abuse is one of the few aspects of sexuality education 

that is mentioned. The combination of it being the only sexuality-related topic the teacher 

students learn about, and the rising attention in the media, it has made sexual abuse an essential 

topic for Norwegian teachers and other experts. The Danish teachers share that they use such 

issues as personal boundaries, family forms and bodies to indirectly teach the youngest pupils 
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about sexual abuse without a negative starting point. While both the staff members agree that 

teachers should not mention sexual abuse directly, but rather in the form of discussions on 

personal boundaries and feelings, it is for the most part the teachers who have different 

understandings on sexual abuse.  

 

The third question revolves around possible challenges that teachers and staff members may 

face. The data reveals that the challenges vary from each interviewee, but most of them have a 

connection. Both the staff members and the teachers have experienced difficulties with 

sexuality education due to misunderstanding by others. Parents, colleagues, pupils and other 

experts have interpreted sexuality education in various situations, and it is therefore the lack of 

information that is the crucial link to all challenges of this study. 

 

The fourth and last research question delves into the comparison between Denmark and 

Norway. Throughout the findings chapter and the discussion chapter, I have compared data 

from each country. In short, the Danish organisation Sex og Samfund does have more 

experience with sexuality education for the youngest pupils because it is prioritised by both 

governmental and non-governmental institutions in Denmark. However, each year, more 

teachers in Norway seem to find sexuality education essential to include in school from an early 

age. This thesis shows that sexuality education is a concept that has become quite recognised 

through experts and media attention.  

 

As presented, I have discussed the research questions throughout the empirical findings. In 

addition to providing knowledge on sexuality education history in the contextual background, 

I have also explained the analytical framework and methods used for the research and why it 

has proven to be fitting in the context of sexuality education. The literature review chapter has 

discovered previous publications that exchange views on sexuality education, but with different 

units of analyses and comparisons, thus having provided the knowledge gap for this study.  

 

There are inevitable limitations of this study. As mentioned in the introduction chapter, 

interviewing a total of six teachers and two staff members may not be representative for two 

countries, but the insights of each informant have been interesting to explore as I have used in-

depth interviews. Because the material for the youngest pupils has not existed for many years, 

it is not easy to obtain informants who have experience with the material of Uge Sex and Uke 
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6 as it is a small target group.  For further research, it could be useful to use a quantitative 

research method for a higher number of teachers in Denmark and Norway and compare their 

perceptions where questions could require yes/no answers or short answers. Also, since 

Denmark and Norway share somewhat the same culture and values, it could be interesting to 

compare two nations that have more distinct characteristics between them. Since Norway, 

especially, is in a time where sexuality education is a topic that is much talked about, it will be 

fascinating to follow up teachers’ views on sexuality education in a few years as it seems that 

the concept is currently evolving at a high pace. Both the educational ministry and the health 

ministry are involved in the debate. There is an ongoing strategy on sexual health made by the 

Norwegian health directorate that targets all educational institutions (Helse- og 

omsorgsdepartementet, (2017). The new curriculum plan in Norway will be presented in 2020, 

but Engh (2018) demands a new strategy for sexuality education as soon as possible as she says, 

“we cannot wait for the new national curriculum plan in 2020”. 

It may be not sure what the future holds regarding sexuality education, but this study reveals 

that it is becoming a more openly discussed concept, and more people every year in Denmark 

and Norway find it essential to include in primary schools. Under the wide umbrella term that 

is sexuality education, all teachers prioritise different topics. However, with a permanent plan 

for all educators, the possibility that they add more topics into sexuality education, and sexuality 

education into more standards school subjects, might be greater.   
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11 Appendices 

11.1 Appendix 1 - Interview guide (Norwegian): 

Spørsmål til lærere: 

1. Vennligst oppgi følgende informasjon: 

a. Alder 

b. Kjønn 

c. Yrke og yrkeserfaring 

2. Hva er oppfattelsene til interessentene (lærere og ansatte ved Sex og Samfund/Sex 

og Politikk) av å diskutere seksualitetsemnet i tidlig alder? 

1. Hva er seksualitet i dine øyne?   

2. Hvor lenge har du jobbet med kampanjen “Uke 6”/”Uge Sex”? 

3. Hvilket trinn har du mest erfaring med?  

4. Hvilke temaer er viktige å ta opp? (Seksuell helse, følelser omkring 

seksualitet/kjærlighet/forelskelse, overgrep)  

5. Hva oppfatter du som positivt/negativt med å ta opp temaer så tidlig? 

(Hva slags følelser kjenner du på før du skal diskutere et emne knyttet 

til seksualitet til klassen din?) 

6. Hva tenker du om kompetansemålene til Sex og Politikk/Sex og 

Samfund? (hva er bra, dårlig?) 

7. Er det noe spesielt du føler mangler i kompetansemålet til «Uke 6”/Uge 

Sex”?  

8. Hvem mener du er best til å formidle seksualitet på skolen (lærere, 

eksperter utenfra, foreldre, osv.).  

 

3. Hvordan har lærere forsøkt å integrere læreplanen til "Uke 6" / "Uke Sex" i fagene 

på skolen for de yngste studentene? 

1. Hvordan har du introdusert seksualitet i samfunnsfagtimene?  

2. Hvordan har du introdusert seksualitet i Norsk/Dansk-timene? 

3. Hvordan har du introdusert seksualitet i religion og etikk-timene? 

4. Hvordan har du introdusert seksualitet i naturfagtimene?  
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5. Har du som lærer engasjert deg i å lære mer om seksualitet som kan 

brukes i undervisning? Hvis ja, hvordan? (kurs, seminarer, e-materiell, 

osv.)  

6. Hvor mye tid per skoleår bruker du på å diskutere seksualitet med 

klassen din? 

7. Hvilke temaer rundt seksualitet er mest populære og kommer oftest opp 

til diskusjon? (Hva er elevene nysgjerrige på)  

8. Hvilke didaktiske hjelpemidler har du brukt til å diskutere seksualitet? 

(PC, papir, skjermer, osv)  

 

4. Hva er utfordringene lærerne står overfor når de underviser i seksualitet til de 

yngste elevene? 

1. Hva har engasjert elevene mest i timene når seksualitet er diskutert?  

2. Hva har engasjert elevene minst i timene når seksualitet er diskutert?  

3. Hva er dine positive opplevelser med å undervise i seksualitet?  

4. Hva er dine negative opplevelser med å undervise i seksualitet?  

5. Har dine personlige meninger/livssyn noen gang gjort det vanskelig for 

å snakke om noe spesielt? Hvis ja, hvilket emne og hvordan klarte du å 

gjennomføre undervisningen? (Hva med skoleledelse, kolleger, eller 

andre?) 

6. Har dine elevers eller elevers foreldres personlige meninger/livssyn 

noen ganger gjort det vanskelig for å snakke om noe spesielt? Hvis ja, 

hvilket emne og hvordan klarte du å gjennomføre undervisningen?  

 

Spørsmålene for personale på Sex og Politikk og Sex og Samfund er som følgende:  

 

1. Vennligst oppgi følgende informasjon:  

1. Alder 

2. Kjønn 

3. Yrke or yrkeserfaring 

 

2. Hva er oppfattelsene til interessentene (lærere og ansatte ved Sex og Samfund/Sex 

og Politikk) av å diskutere seksualitetsemnet i tidlig alder? 
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1. Hva er seksualitet i dine øyne?  

2. Hvor lenge har du jobbet med kampanjen “Uke 6”/”Uge Sex”? 

3. Hvilke temaer er viktige å ta opp? (Seksuell helse, følelser omkring 

seksualitet/kjærlighet/forelskelse, overgrep)  

4. Hva oppfatter du som positivt/negativt med å ta opp temaer så tidlig?  

5. Hva tenker du om kompetansemålene til Sex og Politikk/Sex og 

Samfund?  

6. Hva slags følelser kjenner du på før du skal diskutere et emne knyttet 

til seksualitet til klassen din?  

7. Hvem mener du er best til å formidle seksualitet på skolen (lærere, 

eksperter utenifra, foreldre, osv.), etc).  

8. Er det noe spesielt du føler mangler i kompetansemålet til «Uke 6”/Uge 

Sex” som du vil jobbe med å inkludere i fremtiden?  

 

3.  Hvordan har lærere forsøkt å integrere læreplanen til "Uke 6" / "Uke Sex" i 

fagene på skolen for de yngste studentene? 

1. Hva er dine forventinger til læreres bruk av materialet? (i norsk/dansk, 

religion og etikk, naturfag og samfunnsfag) 

2. Hva ser du på som suksessfulle tilnærminger så langt i å introdusere 

materialet til de yngste elevene?  

3. Hvor mye tid per skoleår forventer du at lærere snakker om seksualitet i 

timene? 

4. I følge hva du har hørt, hvilke emner virker som de mest populære 

(kommer hyppigst opp i diskusjon)? 

 

4. Hva er utfordringene lærerne står overfor når de underviser i seksualitet til de 

yngste elevene? 

1. Hva mener du er de største utfordringene I å undervise seksualitet på et 

så tidlig stadium?  

2. Hva er dine forventninger til å utvikle materialer og hvordan det skal 

utføres i klasser i fremtiden?  
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3. Har du noen gang opplevd lærere som ikke ville delta i kampanjen på 

grunn av deres personlige meninger/livssyn? (Evt. skoleledelse, 

lærerkolleger e.l.?) Hvis ja, hvilke emner var vanskelige?  

4. Har du noen gang opplevd elever, eller foreldre som ikke vil delta i 

kampanjen på grunn av deres personlige meninger/livssyn? 
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11.2 Appendix 2 - Request for Participation in 

Research Project (Norwegian) 

Forespørsel om deltakelse i forskningsprosjektet 
Sexuality Education is Not Just About Sex! 

A comparative study on the implementation of the material of “Uke 6” and the Danish 

“Uge Sex” for pupils from first to fourth grade 

Bakgrunn og formål 
Problemstillingen i denne oppgave påstår at i et liberalt land som Norge kan det oppstå 

mangel på informasjon om pensum for seksualundervisning som gir konsekvenser i hvordan 

seksualitet blir fremstilt. Denne masteroppgaven søker å utforske kampanjen Uke 6 fra Sex og 

Politikk ved å se på hvordan materialet er implementert i skolefag for 1.-4. trinn. Siden 

kampanjen kommer fra den danske Uge Sex fra Sex og Samfund vil det bli gjort en 

komparativ studie ved å intervjue både danske og norske lærere. Utvalget av denne oppgaven 

består av lærere som har benyttet seg av materielle fra Uke 6/Uge Sex og brukt det i skole 

mellom 1. og 4. trinn.  

 

Hva innebærer deltakelse i studien? 

Kvalitativt intervju kommer til å være den eneste form for datainnsamling i dette prosjektet. 

Hvert intervju vil foregå i ca. 30 minutter, og vil bli spilt inn på en lydopptaker. Det vil også 

bli tatt notater underveis. Spørsmålene vil omhandle materielle fra Uke 6/Uge Sex, seksualitet 

og seksualundervisning.   

Hva skjer med informasjonen om deg?  
Alle personopplysninger vil bli behandlet konfidensielt. Det er kun student og veileder som 

har tilgang til personopplysninger, og opptak vil lagres på en låst datamaskin. Siden 

personopplysningene ikke er svært personlige, og navn på både skoler og lærere 

anonymiseres, vil det bli vanskelig å gjenkjenne deltakere i publikasjonen.   

Prosjektet skal etter planen avsluttes 01.05.18. Etter oppgaven er publisert og mastergrad 

fullført vil all datainnsamling blir slettet. 

Frivillig deltakelse 

Det er frivillig å delta i studien, og du kan når som helst trekke ditt samtykke uten å oppgi 

noen grunn. Dersom du trekker deg, vil alle opplysninger om deg bli anonymisert  

 

Dersom du ønsker å delta eller har spørsmål til studien, ta kontakt med Eva Bruun Ingebretsen 

(tlf. +4797473250). Studien er meldt til Personvernombudet for forskning, NSD - Norsk 

senter for forskningsdata AS. 

 

Samtykke til deltakelse i studien 
Jeg har mottatt informasjon om studien, og er villig til å delta  

 

---------------------------------------------------------------------------------------------------------------- 

(Signert av prosjektdeltaker, dato) 
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11.3 Appendix 3 – The ‘four corners’ exercise from 

the Uke 6 material 

 
 


