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Abstract 
Europe has experienced a significant shift in demographics over the past several decades. 

This internationalization is in part due to intra-European mobility, falling birth rates among 

native-born citizens, and the influx of refugees fleeing from civil wars in developing 

countries such as Syria and Sudan.  

This trend has sparked research into the integration of immigrant-background students. Data 

from the Organisation for Economic Co-operation and Development (OECD) shows 

immigrant-background students struggle with learning a new language, cultural assimilation, 

and bullying. The consequences of these challenges include higher drop-out rates and lower 

chances of finding gainful employment. 

This qualitative, comparative study consisted of 12 one-hour long interviews focused on 

identity formation, assimilation and experiences of first- and second-generation immigrant-

background students in the regions of Oslo, Norway and Tuscany, Italy. The interviews were 

designed to understand the students’ perspectives on their integration at school and their 

insights into how immigrant-student integration can be improved.  

Main findings indicate that both countries and the regions of Oslo and Tuscany have invested 

in multicultural understanding and projects aimed at integrating immigrant students and 

families. The countries share similarities in their immigrant populations and political will to 

improve integration. However, students from Norway and the Oslo region, despite disparate 

data from the OECD, had more positive experiences. Norway has been more proactive in its 

approach to integration, initiating several integration projects since the early 2000s and 

developing a national integration plan. 

Italy has been graded more positively by the OECD in students’ sense of belonging and 

integration at schools, but interview subjects were more pessimistic about their classroom 

experiences. The interview subjects observed a lack of multicultural awareness amongst 

native-background students. These findings suggest a need for better teacher training and for 

expansion of social projects aimed at integration of immigrant-background students, both 

inside and outside the classroom. 
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1. Introduction 

1.1. Background and Significance of the Study 
Migration trends over the last twenty years have significantly altered the social and economic 

landscape of Europe. Refugee crises and civil wars in nations such as in Syria and Sudan, the 

allure of greater economic stability and higher quality-of-life, the ease of intra-European 

Union (EU) mobility, and strong familial and cultural bonds are pull factors that influence 

families’ decisions to migrate. These families often include children whose lives are forever 

changed by migration. Children in immigrant families face challenges of learning a new 

language, navigating a different culture, and building a new social network at their most 

important social and educational space: their schools. 

Immigrant-background students lag behind their native peers at school. Immigrant-

background students are less likely to go on to tertiary education such as university or 

vocational schools, they tend to underperform academically, and they often face social 

stigmatization and / or bullying at school (‘Migrant Integration 2017 Edition,’ 2017, p. 9). 

This achievement gap affects both first- and second-generation immigrant students, where 

first-generation students were born in another country and second-generation students were 

born to foreign-born (first-generation) parents. The concept of ‘social integration’ and the 

measure of immigrant background students’ ‘sense of belonging’ are important factors in 

ensuring that immigrant background students succeed at school and beyond (OECD, 2015). 

Many countries within the Organisation for Economic Co-operation and Development 

(OECD), including Norway and Italy, have adopted policies and initiated research projects to 

narrow the achievement gap. The Programme for International Student Assessment (PISA), 

the OECD’s triennial report, is a critical source of data and recommendations for this work. 

The PISA test is a popular benchmark report measuring and comparing educational systems 

across OECD member countries, and was first released in 2000.  

Through qualitative research interviews with first- and second- generation immigrant students 

in Italy and Norway, this study will explore these students’ sense of social integration and 

belonging within their schools and larger communities. Moreover, this study will utilise these 
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students’ perspectives to understand their struggles and experiences as students of immigrant 

background to construct policy recommendations to improve students’ sense of belonging and 

integration in Oslo and Tuscany. The study will furthermore take a broader perspective on the 

implementation of immigrant education policy in Italy and Norway. It will furthermore 

analyse each region’s policies and implemented measures to improve these students’ sense of 

social integration and review their impact against current academic literature. These 

approaches will also be compared against one another and study how each countries’ 

approach and investment in bettering immigrant education equity, and what they could 

possibly contribute to one another. 

1.2. Rationale of the Study 
There is a relative dearth of qualitative research on immigrant student social integration and 

sense of belonging in Italy and Norway. Much of the published research in this field is based 

on data collected from PISA testing, a quantitative questionnaire administered to 15-year-old 

students in OECD member countries. The PISA report asks students to rank their sense of 

belonging on a scale from ‘strongly agree’ to ‘strongly disagree’ with the following 

statements: 

- I feel like an outsider (or left out of things) at school 

- I make friends easily at school 

- I feel like I belong at school 

- I feel awkward and out of place in my school 

- Other students seem to like me 

- I feel lonely at school (De Bortoli, 2015, p. 15) 

While these questions evaluate students’ sense of belonging broadly, a qualitative, in-depth 

approach is better for informing policy to accommodate students with immigrant-

backgrounds. In addition to this data, the OECD and PISA scientists have issued reports on 

immigrant student success. For example the 2015 publication Helping immigrant students to 

succeed at school – and beyond examines the issue across several countries while the 2009 

publication OECD Reviews of Migrant Education – Norway by Miho Taguma, Claire 

Shewbridge, Jana Huttova and Nancy Hoffman delves into Norway’s specific policies and 
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reforms. The Frontiers in Psychology publication Acculturation and school adjustment of 

immigrant youth in six European countries: Findings from the Programme for International 

Student Assessment (PISA) uses PISA data for quantitative analysis via a multigroup path 

model to provide a general overview of Slovenia, Denmark, Italy, Belgium, Finland and 

Portugal (Schachner, He, Heizmann & Van de Vijver, 2017). However, there is little research 

based on immigrant student perspectives and qualitative research featuring in-depth 

interviews with migrant-background students. 

Other research publications in this area include Assimilation in Norwegian: Social Mobility 

and Cultural Adaptation among Youth of Immigrant backgrounds, a 2016 publication by Jon 

Horgen Friberg of the Norwegian research group FAFO (Forskningsstiftelsen, in English the 

Research Foundation). The report was the first part of a 14-year longitudinal study using a 

quantitative questionnaire to understand immigrant-background students’ sense of belonging 

and is inspired by the Children of Immigrants Longitudinal Study that followed a group of 

second-generation students in the United States from 1991 – 2003 (Horgen Friberg, 2016, p. 5 

- 6). Several other publications are economic or cross-national analyses to understand trends 

amongst social integration and belonging. Educating Children of Immigrants: Closing the gap 

in Norwegian Schools by Bernt Bratsberg, Oddbjørn Raaum and Knut Røed and published in 

the Nordic Economic Policy Review in 2012 uses economic analyses of 15 cohorts of 

students from 1990 to 2004 to measure their educational attainment levels.  

With the aforementioned reports serving as a base for this study’s literature review, it serves 

to examine how a qualitative interview approach can be utilised to improve students’ sense of 

belonging and social integration within their schools and communities. More specifically, 

learning what can be improved in speaking with immigrant-background students in the Oslo 

and Florence areas to better understand their perspectives on integration and belonging having 

recently gone through the public education system.  

There is a lack of qualitative research conducted with students of immigrant backgrounds, 

especially in Italy and Norway. This is surprising given the recent influx of immigrants in 

Oslo and Florence. A student’s sense of belonging in school is critical to his/her educational 

success and beyond: «Sense of belonging has been shown to be an important schooling 

outcome in its own right, and for some students, is indicative of educational success and long-

!3



term health and well-being» (De Bortoli, 2015, p. 12). With an increasingly multicultural 

student body and significant investments in improving the immigrant-background student 

experience, it is vital to understand students’ perception of belonging and social integration 

and their ideas for what can be improved in these areas. The implications of such research are 

in each country’s best economic interests:  

From a long-term perspective, the consequences of immigration will 
fundamentally depend on the performance of the next generations. Offspring of 
immigrant parents constitute a significant and steadily increasing fraction of 
the present and future populations of many of the high-income receiving 
countries. Human capital accumulation is crucial for adult economic 
performance and social integration, even outside the labor market. (Bratsberg, 
Raaum & Røed, 2012, p. 212) 

The following report is a qualitative, comparative case study based on interviews with twelve 

immigrant-background students in Oslo, Norway in Florence, Italy. The interview subjects 

included six first-generation immigrants and six second-generation immigrants. The 

interviews were comprehensive, beginning with the student’s background and family history, 

including the motivation for migration, and concluding with insights into regional and 

national policy changes. The interviewees reflected on their sense of belonging at school and 

in their communities and ideas for how their experiences could have been better. In addition 

to interview data, this study analyses current government approaches, both nationally and 

regionally, and official policy and projects regarding the integration and social belonging of 

immigrant-background students in public schools. The study uses a variety of sources: non-

governmental organisations (NGOs), such as the OECD, which have conducted research in 

this area; governmental agencies and perspectives from government officials; and national 

and regional governments’ stated integration policies and projects.  

The research purpose is to develop a better understanding from a comparative perspective 

how Norway and Italy integrate high school students of immigrant backgrounds and to gather 

perspectives from these students on what can be done to improve the transition of immigrant-

background students. To meet the requirements of this study, the following research questions 

have been postulated:  

1. What are the current policies and politics regarding immigrant student integration in 

Norway and Italy?  
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2. What efforts are schools making to integrate these students?  

3. What are the students’ perception of these efforts? How do they believe these efforts 

could be improved? 

4. What policy changes can be adopted at the regional or national level to assist 

immigrant students in their assimilation? 

These research questions are guided by this study’s principal research question: How can the 

regions of Oslo and Tuscany, and the national agencies within Italy and Norway improve the 

experiences of immigrant-background students in school? 

The study offers two comparative dimensions: 1. A comparison between Norwegian and 

Italian students of immigrant backgrounds and their views on how they integrated within their 

schools and communities; and 2. A comparison between first- and second-generation 

immigrant student experiences. A comparative perspective between Norway and Italy is 

relevant because the OECD characterises both countries as having «progressive» integration. 

Progressive integration is where «second-generation immigrant students reporting [sic] a 

similar or almost similar sense of belonging at school as students without an immigrant 

background, and first-generation students reporting [sic] less of a sense of 

belonging» (OECD, 2015, p. 6). In contrast, integration of first-generation immigrants is 

higher than second-generation immigrants in the United State of America and the United 

Kingdom. Second-generation students also feel alienated in Argentina and Denmark (OECD, 

2015, p. 6).  

Both Italy and Norway have been grappling with population changes due to immigrant 

migration in the past two decades. Formerly homogenous populations have become 

heterogenous and internationalised since the early 2000s. Moreover, both countries, and 

particularly the regions of Oslo and Tuscany, have invested in improving immigrant students’ 

integration. At the same time, far-right political movements have grown in popularity and 

influenced restrictive immigration policies.  

While both countries and regions of Oslo and Tuscany have many similarities in their 

internationalising populations, they have also diverged in several key areas. Italy’s approach 

has been more reactionary – adopting many projects targeted at improving immigrant-student 

!5



integration in recent years, whereas Norway has sought to remain in front of change. The 

capital region of Oslo has implemented several initiatives since the early 2000s, even before 

the OECD began its publications and focus within belonging and integration of immigrant-

background students. Norway has furthermore had an integration policy in place since the 

1970s with continual updates and changes about once a decade (Langelid Andresen, 2005). 

Italy meanwhile first proposed an official integration plan in 2017 that will take effect in 2020 

(Edwards, 2017).  

Although PISA data reports that Italy has fared better in recent years in integration and 

belonging of foreign-background students, the interview subjects in Norway were more 

positive in recalling their school experiences as well as discussions about Norway’s future as 

a more heterogenous, diverse country. Several subjects in Italy spoke negatively about the 

countries’ efforts to integrate foreign-background students and immigrants in general. Some 

even claimed little to no progress or change has been made in how immigrants are treated and 

reported a lower sense of belonging, or a more narrowed sense of belonging to their 

community, but not their country. 

This study has been greatly influenced by the author’s background as a first-generation 

immigrant in Norway and second-generation immigrant in the United States of America. His 

father was born in Italy and moved to the United States at age 12 in 1974. The author was 

born in the United States and moved to Norway at the age of 28 in 2017. The author is 

trilingual: he grew up in a bilingual Italian-American family and later learned Norwegian. The 

interviews in this study were conducted in English, Italian, and Norwegian and then translated 

to English by the author. 

1.3. Delimitations and Limitations 
The scope of this study is a qualitative analysis of immigrant-background student interviews 

in the Tuscan region of Italy and Oslo region of Norway with a primary focus on 

understanding their background, sense of belonging and integration within their schools and 

communities, and the challenges they have faced as immigrants. This report also analyses 

publications from the Italian and Norwegian governments and projects in the Oslo and 

Florence areas regarding social integration of immigrant-background students. The study 
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endorses a holistic approach for immigrant-background students inclusive of parent and 

teacher involvement, although it does not delve into specific pedagogical approaches in 

immigrant education. 

For this study, conducting one-hour long interviews with 12 subjects was feasible and yielded 

an adequate amount of data to support the claims in Chapter 7. A greater number of subjects 

would have been useful to forming a wider research base for the study. Namely, with greater 

sampling, it would have been possible to identify interview subjects who represented a greater 

number of countries from which immigrants to Norway and Italy move. The study as it stands 

does have subjects from several of the major immigrant cultures in their new, host countries. 

However, an increased number of subjects would be increasingly resource intensive as this 

study was completed by a single researcher.  

Moreover, this subject discusses several terms related to self-identity, namely 'sense of 

belonging’ and ‘integration,’  which can be highly subjective and vary by subject. More 

information regarding how these terms have been defined will appear in the following section, 

1.4 - Definition of Terms. 

1.4. Definition of Terms 
This study’s primary research objective is to understand the subjects’ sense of belonging 

within their schools and communities as immigrants. ‘Sense of belonging’ and ‘integration’ 

are psychosocial terms that have been studied and analysed within educational sciences and 

psychology. In this study, the definition of ‘sense of belonging’ is consistent with that 

presented by Williams and Downing in their study on inclusive classrooms:  

Students thought that being a part of the class meant that they had a place in the 
classroom, felt welcomed, wanted, and respected by their classmates and teachers. 
Being familiar with their classmates and having friends who understood them made 
the student feel as if he or she belonged to a group and/or to a class as a whole. (1998, 
p. 103) 

This study expands the above definition to include a sense of welcome and respect by school 

administrators and of feeling heard, whereby students feel welcomed, wanted, respected, and 

heard by their classmates, teachers, and administrators.  
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The concept of community can be very vague and difficult to fully define. The use of this 

term will be based on the World Health Organisation revision of its definition in 1998: «In 

many societies, particularly those in developed countries, individuals do not belong to a 

single, distinct community, but rather maintain membership of a range of communities based 

on variables such as geography, occupation, social and leisure interests» (Nutbeam, 1998, p. 

354). The varying communities named in this thesis will be the school community foremost (a 

student’s principal social environment) whose membership is based on a common goal: 

education. The local community is their town or city - those within their close geographical 

proximity. The region is defined in this case by the wider geographical area - for the Italian 

subjects that is typically Tuscany, the north-central region in Italy with Florence as its capital. 

For Norway, that is usually the Oslo and Akershus area. The national community signifies the 

country of residence. 

The concept of «push» migration factors will be discussed a great deal, particularly later in 

Chapters 5, 6 and 7. The OECD remarks that these terms are used to understand what «both 

drives and enables people to move to another country»… «The “push” represents the state of 

things at home, such as the strength of the economy; the “pull” is the situation in the 

migrant’s target country, such as the prospects of finding a decent job» (Keeley, 2009, p. 36). 

Push factors explored in this study will relate to economic situations (salaries, advancement 

opportunities, unemployment rates), war (refugees and asylum), family reunification 

(marriage, remaining a family unit, reuniting with nuclear family members) and education 

(choosing to study in another country for its quality, cost or other motivators). 

The concepts of integration, assimilation and inclusion are discussed throughout this thesis 

and in the presentation of this thesis’ theoretical framework from the EU’s Sirius Network 

within Chapter 4. The terms are used interchangeably throughout the study. This study defines 

these concepts as the equal treatment of immigrant-background students such that they are 

given the same opportunities to succeed along as their native-background peers. Such a view 

is supported in the Norwegian government’s white paper on their integration policy from 

2012:  

Children are the future. Therefore all children and young people need good early-
development conditions and equal opportunities. Inhabitants in Norway with 
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immigrant backgrounds have knowledge of diverse cultures and languages that 
are a resource for the society. Children and young people with immigrant 
backgrounds should not face more barriers than other children and young people, 
whether in society or in their own family. Today’s school and kindergarten must 
be adapted to the diversity of the child population. Good education policy is good 
integration policy ("A Comprehensive Integration Policy Diversity and 
Community", 2012, p. 5). 

The final terms critical for this paper are ‘first-generation immigrant’ and ‘second-generation 

immigrant.’ These terms are defined in accordance with the OECD and as utilised in PISA test 

data collection: first-generation immigrant students are «foreign-born students whose parents 

are also both foreign-born» i.e. the student and their parents are born in another country and 

then later move to a new, host country. Second-generation immigrant students are born in the 

country where their foreign-born parent(s) has/have moved to and have spent at least the 

majority of their life growing up there (Piacentini, 2015). 

1.5. Structure of the Thesis 
Chapter 2 succeeds this introductory section and provides further context regarding Norway 

and Italy’s policies and approaches towards integration of students from immigrant 

backgrounds. Chapter 3 consists of a literature review that discusses research in the wider 

context of integration and belonging among immigrant-background students. Chapter 4 

reviews the SIRIUS network’s research framework, which has guided this study. Chapter 5 

discusses methodology with further details about this study’s research strategy and design, the 

comparative dimension, subject selection, research site and participants, and analytical 

methods. Chapter 5 also mentions quality and ethical considerations. Chapter 6 presents this 

study’s findings, followed by a discussion of results in Chapter 7. Chapter 8 offers concluding 

remarks, policy recommendations for Oslo and Tuscany, and recommendations for the 

Norwegian and Italian governments in the field of social integration of immigrant-background 

students.  

A final clarification regards the use of foreign quotes. As this is in an international, 

comparative study involving Norway and Italy, many sources used in this thesis paper were 

written in those countries’ official languages, Norwegian and Italian respectively. For the sake 

of simplicity and formatting, these quotes have been translated by the author into English 
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without the use of parenthesis via APA (American Psychological Association) guidelines. 

Comparison with the original text and / or quotations may be found through the 

corresponding citations found in Chapter 9. Foreign terms have been italicised in line with 

APA standard and provided an English translation where appropriate. 
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2. Context 

2.1. The Norwegian and Oslo Contexts 
Located in Northern Europe, bordering Sweden, Finland and Russia to the east, Norway is an 

OECD member country and while not a member of the European Union (EU), Norway has a 

long-standing agreement as a member of the European Economic Agreement (EEA). As a 

member of the EEA, Norway follows EU regulations and has the «same rights and obligations 

as other EEA countries and their citizens when it comes to trade, investments, banking and 

insurance, and buying and selling services. They also have the same right to work, study and 

live in other countries in the EEA» (Ministry of Foreign Affairs, 2019). Norway has a 

population of approximately 5,5 million people, of which 82% resides in cities and 1 million 

live in or around Oslo, its capital (Falnes-Dalheim, 2018). 

Norway was once a poor country, but the discovery of oil in the Northern Sea in the 1960s 

changed that. The oil industry transformed Norway’s social landscape and «contributed 
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Figure 1: Geography of Norway and position of Oslo (the 
encircled star near the bottom). Provided by St. Olaf College.



significantly to economic growth in Norway, and to the financing of the Norwegian welfare 

state» ("Norway’s oil history in 5 minutes", 2013). Since drilling began in the early 1970s, the 

extraction of petroleum has contributed more than NOK 14,000 billion ($1.6 trillion USD) to 

the Norwegian economy ("Norway’s oil history in 5 minutes", 2013). The oil industry 

continues to thrive today. 

Since the discovery of oil off its shoreline, Norway has had two distinct waves of immigration 

(Brochmann, 2015). The first in the 1970s was characterised by an influx of middle-aged, 

educated and skilled job seekers, many coming from Pakistan (Brochmann, 2015). Starting in 

2003, a new wave of immigrants began coming to Norway. Unlike in the 1970s, these 

immigrants tended to have lower socioeconomic status. Figure 2 below shows the geographic 

origin of all immigrants in Norway as of 2014, with Asia and Turkey representing the largest 

share, followed by Eastern Europe and then Africa. The larger and wider the arrow in Figure 2 

below, the larger the emigrating population is. 
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Figure 2: translated into English meaning «Residing immigrants in Norway as of 2014» 
provided by Brochmann, 2015



The second wave of immigration has significantly altered the population demographics of 

Norway, with immigrants more than doubling as a percentage of the population between 2003 

and 2013 (Brochmann, 2015). Between 2001-2018 the share of first- and second-generation 

immigrants in Norway increased by 10.9% to 17.2% of the country’s population (SSB, 2018). 

Over approximately the same period, Oslo experienced a greater transformation: between 

2000-2015 the share of first- and second-generation immigrants increased by 13% to 32% of 

the city’s population (SSB, 2015). Nearly one-third of Oslo’s population has an immigrant 

background. Immigration was one factor contributing to a surging population in Oslo, which 

for several years was Europe’s fastest growing capital. The city is still experiencing immense 

growth, but at a slower rate (Mellingsæter, Sørgjerd, and Husøy, 2017). 

Correspondingly, a significant portion of Norwegian students has immigrant backgrounds. 

Statistics Norway (SSB), the government’s official statistics bureau, reports that one in six 

students have a minority-language background (Steinkellner, 2017). Despite a falling birth 
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Figure 3 - the number of children in early-childhood education programs in Norway, green is 
all children (barn i alt), purple is minority-language children (minoritetsspråklige barn). 
Image provided by Steinkellner, 2017



rate in Norway and a decrease in the total number of children enrolled in kindergarten 

programs each year, the ratio of immigrant-background children is increasing. 

With one-third of residents in and around Norway’s capital, Oslo, having immigrant 

backgrounds, it is critical to ensure that the Norwegian educational system integrates 

immigrant-background students. 

2.2. The Italian and Tuscan Contexts 
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Figure 4: Map and Geography of Italy & Florence, Provided by Google Maps



Geographically located in the Southern and Western areas of Europe bordering France, 

Switzerland, Austria, and Slovenia, Italy has a rich cultural history dating back to the Roman 

Empire and boasts the eighth largest economy in the world (Gray, 2017). Unlike Norway, 

Italy is a member of both the EU and Eurozone. It is also a member of OECD. The Italian 

economy has struggled recently in response to the Eurozone crisis as well as the Global 

Recession that began in the late 2000s. There is a distinct geographic divide for quality of life 

in Italy between the South (largely rural provinces south of Rome) and the North, which is 

where most of Italy’s greatest cities including Milan, Venice and Florence are located (The 

Economist, 2015).  

As of 2017, Italy’s population was 60.5 million people, 8.3% of whom were foreign-born 

residents, a significant rise from 0.8% in 1990 (Colombo, 2018). The number of foreign 

residents has nearly quintupled since 2002 influenced by both legal and illegal migration 

trends with many migrants coming from Eastern European nations such as Romania, Albania 

and Moldova as well as illegal crossings, many from Northern African nations such as Libya 

and Eritrea (Istat, 2006; Colombo, 2018). First-generation immigrants have an even higher 

representation in several regions in Northern Italy, now representing 10.9% of the population 

in Tuscany (Toscana) and 13% in Tuscany’s capital of Florence (Firenze) (TuttiItalia, 2018). 

The estimate for second-generation immigrants – children born in Italy to foreign parents – 

was 800,000 in 2016 (Salvatore, 2016). As shown in Figure 5 above, the first-generation 
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Figure 5 detailing the number of foreign-born citizens living in Florence from 2004 - 2018. 
Provided by Istat / TuttiItalia



immigrant population in Florence has increased steadily since 2004 although the growth has 

levelled off since 2015. 

Florence is the capital of the Tuscan region and is an area rich in culture and history, famous 

for being the capital of the Renaissance movement and home to artists such as Leonardo da 

Vinci. The city has a population of approximately 380,000 but its metro population is nearly 

the same as Oslo’s, about 1 million (Istat, 2019). 

2.3. Comparing national and regional contexts 
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Figure 6: A map showing the location of Norway and Italy in relation to one another. The 
higher orange pin shows Oslo’s geographical location. The lower orange pin represents 
Florence. Map provided by Google Maps.



Both Norway and Italy currently face low birth rates and see immigration as a key to ensuring 

a stable population and a strong workforce. Norway now has a record-low birth rate of 1.62 

births per woman in the country (SSB, 2018). Italy has an even lower birth rate of 1.32 births 

per woman – the lowest rate in 150 years ("Italy's Birth Rate Drops to Its Lowest in More 

than 150 Years", 2014). The National Bureau for Economic Research, an American nonprofit  

economic research organisation, states that, “In the long run, low rates of fertility are 

associated with diminished economic growth” (Belsie, n.d.). The Italian government is 

struggling to counteract this trend which would lead toward a diminishing, aging workforce. 

Italy was unsuccessful in promoting a national fertility day in 2016 and was criticised by 

female activist groups (Coppolaro-Nowell, 2016). A more realistic solution is embracing 

immigration in order to offset the declining birth rate and to maintain a stable workforce. 

Despite presenting a solution to low-birth rate and waning workforces, immigration does not 

have unanimous political support. Consistent with the rise of populist, conservative, anti-

immigrant parties across western countries, both Norway and Italy are home to such parties. 

The Fremskrittspartiet (often abbreviated to FrP and is Norwegian for the Progress Party) 

holds 7 of 19 ministerial positions in the current Norwegian coalition government and is the 

third largest political party in Norway (“Regjeringen Solberg,” 2019). FrP’s central platform 

calls for reduced and restrictive immigration policies and increased focus on integration of 

existing immigrants. The party’s leader, Siv Jensen, is the current Minister of Finance and has 

embroiled herself in several public relations scandals with anti-immigrant (and anti-Muslim) 

remarks. In 2009 she warned against a stealthy infiltration of Islamisation, using the 

Norwegian word snikislamisering specifically, and falsely cited that Sharia Law had been 

implemented in certain parts of Malmö, Sweden to such an extent that Swedish police 

avoided certain neighbourhoods that had become so dangerous as to have pervasive, lawless 

conditions (‘Siv Jensen advarer mot snikislamisering’, 2009; Tommelstad, 2009).  

Consistent with FrP’s platform, Norway has an established integration policy, 

integreringspolitikk, that seeks to assimilate immigrants as quickly as possible. The policy’s 

goal is that all governmental areas have an independent responsibility to give immigrants 

equal opportunities, rights and duties in their areas to fulfil the goals of the integration policy 

(«Regjeringens mål for integrering», 2017).  
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Norway’s education goals are equally idealistic: assuring all students receive equal treatment 

and have equal opportunities to succeed. Torbjørn Røe Isaksen, the Minister of Education and 

Research from October 2013 to January 2018, stated that a good educational system is the 

most important investment we can make for socially different, excluded and marginalised 

students and that the Norwegian school system has been most interested in helping exactly 

those students who need it most (Røe Isaksen, 2014).  

Like Norway, Italy’s immigration policies have been influenced a shift to anti-immigrant, 

conservative politics to an even greater degree, with the far-right party La Liga (Italian for the 

league) becoming a part of the present, ruling coalition government. In an effort to reduce the 

number of asylum seekers arriving from Northern Africa by boat, Italy has implemented strict 

laws that narrowly define the parameters for accepting refugees. Italy’s geographical 

proximity, particularly the its most southern island of Lampedusa which is only 113 

kilometers from Tunisia’s coastline, has made the country a significant port-of-entry for 

refugees and those seeking asylum along with four other areas defined as refugee «hotspots» 

in Italy (Merelli, 2017). Norway’s geographical presence in the geographic north of Europe 

has meant the country typically receives refugees only after they are registered at these ports-

of-entry. Italy has so far processed over 650,000 migrants, many from Africa and the Middle 

East from 2014 through July 2018 (Scherer, 2018).  

The laws to reduce Italy’s reception of asylum seekers and other migrants have been 

spearheaded by Matteo Salvini, the country’s Minister of the Interior and leader of the La 

Liga. Salvini discussed the law as a means of limiting the number of «socially dangerous» 

migrants entering Italy and as a «step forward to making Italy safer» (Giuffrida, 2018). Non-

profit organisations such as Human Rights Watch called the law and particularly Italy’s 

refusal to accept boats of immigrants such as the Aquarius a «new low» in Italy’s immigration 

policies (Sunderland, 2018). The Aquarius is a non-governmental rescue ship that patrols the 

Mediterranean Sea to rescue stranded refugees and migrants. Italy’s refusal to allow the vessel 

to port likely resulted in further casualties of sick and / or injured passengers with Sunderland 

claiming over 1,260 migrants had died at sea between Northern Africa and Italy as of 

September 2018 that year. His attempts to stop illegal immigrants from coming to Italian 

shores has been successful - an Aftenposten article published in Norway found that 
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immigrants attempting to enter Italy from Libya has gone down 91% in one year (Andreassen, 

2019).  

Compared to Norway which observes birthright citizenship («Norwegian by birth?», 2019), 

Italy has far stricter citizenship laws for immigrants and their Italian-born children. 

Immigrants must have 10 years of documented residency before applying for citizenship, and 

their children, even if born in Italy, must wait until they are 18 to apply (Scotto, 2017). 

Angelo Scotto of the Migration Policy Institute, a migration policy think tank based in the 

USA and Europe, adds that Italy’s attitudes towards immigrants is generally one of «hostility» 

though Italy’s election of a conservative, anti-immigration government is «not an issue unique 

to Italy. Across the West, parties, movements, and candidates who placed opposition to 

immigration at the core of their platforms have grown in strength and number» (2017).  

2.4. Reviewing integration policies in place and 
educational investments 

To accommodate the growing populations of students from immigrant backgrounds, Italy and 

Norway and the regions of Tuscany and Oslo have adopted integration policies and launched 

projects to assist and these students’ integration and sense of belonging. Italy’s approach in 

this arena can be described as more reactionary, with programs dedicated to improving 

belonging and integration for migrant-background students coming in reaction to migrant 

crises that peaked in the early 2010s, whereas Norway’s policies have been more anticipatory. 

Many of Italy and Tuscany’s interventions started in or after 2014. Moreover, Italy launched 

its first-ever integration plan in 2017 (Edwards, 2017). Meanwhile, Norway and particularly 

the Oslo region has developed programs stretching back nearly 20 years in anticipation of the 

country’s growing internationalisation. The Norwegian government has had some form of 

integration plan since the 1970s with the first major immigrant wave after the discovery of oil 

(Langelid Andresen, 2005). 

The present Norwegian government is led by Prime Minister Erna Solberg. She has stated that 

increasing an immigrant-background student’s sense of belonging is important. During her 

tenure since 2013, the government has taken several steps toward reducing the learning gap 

between native-background and immigrant-background students (Stensrud, 2018). The 
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Norwegian government has sought to subsidise or make barnehage (kindergarten) and early-

childhood education free, particularly for immigrant families of lower socio-economic 

standing (Steinkellner, 2017). Additionally, Solberg has advocated for combination classes 

(kombinasjonskurs) for late-arriving immigrant-students (between 16 and 20 years old) at 

regular Norwegian high schools (videregående) rather than adult education schools 

(voksenopplæring). Solberg commented that such an approach gives these students a learning 

pace better suited for their age and is a much better basis that traditional adult education 

programs (Stensrud, 2018).  

The City of Oslo has established its own measures consistent with Norway’s national 

education and integration policies. For example the city is a member of the EUROCities 

charter on Integrating Cities (‘Enhet for mangfold og integrering,’ 2019). As part of the 

agreement within this charter, the City of Oslo commits to «seek to ensure the equality of 

immigrants are equal in regard to the services they require, especially access to language-

learning programs, housing, work, health, care and education,» ('EUROCITIES Charter on 

Integrating Cities,’ 2004, p. 4). The City of Oslo has an Enhet for mangfold og integrering 

(Unit for Diversity and Integration) which works particularly in the cities efforts within the 

field of integration (‘Enhet for mangfold og integrering,’ 2019). The Unit for Diversity and 

Integration oversees a program called OXLO (Oslo Extra Large) which was developed to 

build «one city for everyone, and since 2001 has symbolised the City of Oslo’s diversity and 

integration work» (‘Enhet for Mangfold Og Integrering,’ 2019). Each September, OXLO 

arranges a mentorship program connecting public officials with minority-background students 

and awards 50,000 NOK to an organisation for its efforts in integrating immigrants (‘Enhet 

for Mangfold Og Integrering,’ 2019). Through OXLO the Oslo City Council «desires that 

Oslo shall be the city of talent, where all residents shall have good opportunities to succeed 

and be provided education and work» (‘Bystyresak 129/13,’ p. 5). 

OXLO partners with a programme known as Mangfold i Fokus i Akademia (MiFA, translated 

as Diversity in Focus in Academia). MiFA offers university admission pathways to Norway’s 

largest public university, Universitetet i Oslo (UiO, in English the University of Oslo), for 

students with multicultural backgrounds in the Oslo area. MiFA partners with 10 high schools 

in the Oslo area to «inspire youth to think in a new way about study pathways» [inspirere 
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ungdom til å tenke nytt omkring studievalg] (‘Mangfold ved UiO,’ 2013) and «works for 

greater cultural diversity at UiO» through «raising students’ awareness of higher 

education» (‘Om MiFA,’ 2019). 

In Italy, the Tuscan region and its capital of Florence have promised to be leaders of 

integration for students of immigrant backgrounds and their families. Italy’s Ministry for 

Education, Research and Universities (MIUR) formed in 2017 a group known as the 

Osservatorio nazionale per l’integrazione degli alunni stranieri e per l’intercultura – in 

English, the National Observatory for the integration of foreign students and interculturalism. 

MIUR claims that the Observatory will be an important tool to construct an educational and 

formational system whereby students, families and communities of differing background can 

learn and recognise cultural and religious diversity, to overcome mutual distrust and take 

responsibility for a common future ('Scuola, oggi al Miur prima riunione del nuovo 

Osservatorio nazionale,’ 2017). In 2017 the former Minister of MIUR, Valeria Fedeli, stated 

that,  

The inclusion and integration of foreign background students is not a matter of 
‘hospitality.’ Rather, it should be seen as a challenge, of absolute necessity, of global 
citizenship. The societies today in which we move and live are now global and will 
continue this way to an even greater degree. It is dealing with a different cultural point 
of view. We must be aware that this issue being addressed in this light. (Ministero 
dell'Istruzione dell'Università e della Ricerca, 2017) 

Nationally, Italy implemented a two-year comprehensive integration plan for all immigrants 

holding a residence permit known as the Patto per l’integrazione (Integration Plan). These 

residence permits went into effect in 2012 and require immigrants to:  

1) learn Italian (level A2); 2) obtain a sufficient knowledge of the Italian constitution 
and institutions; 3) know Italian civic culture, particularly notions about the 
functioning of the health system, the educational system and social services, the 
labour market and taxes; and 4) respect the rule according to which their children 
have to attend school up to 16 years old (ten-year schooling). (Caneva, 2014, p. 12) 

In 2018 the city of Florence allocated €300 million for projects related to integration and 

social cohesion (Cipriani, 2018). These local funds are in addition to regional efforts. The 

Tuscan region has developed a multi-action program to improve multicultural education, 

promotion of integration services, communication services, and increased sense of belonging 

and participation in local communities. That program has a timeline from 2014-2020. Below 
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in Table 1 is the overview of projects and their titles translated into English from the original 

Italian text.  

Table 1 detailing the Tuscan region’s interventions for improving immigrant students’ 
belonging and participation in schools and society 
Within the Tuscan context, these programs are specified interventions developed to overcome 

learning difficulties, academic performance, as well as the complexities of socio-economic 

standing and the diversification of needs to strengthen existing experiences and the goal is to 

improve the Tuscan school system such that it meets the conditions of equal opportunities and 

full affirmation of the rights of social citizenship for foreign students (‘Toscana-Piano di 

Intervento Regionale,’ p. 2).   

Envisioned Actions  
(Azioni previste)

Proposed Title  
(Titolo proposta progettuale 
presentata)

01- Qualification of the school system in multicultural 
contexts, as well as through actions to combat dropout rates 

[Qualificazione del sistema scolastico in contesti 
multiculturali, anche attraverso azioni di contrasto alla 
dispersione scolastica]

Schooling without borders  

[Scuola senza frontiere]

02- Promotion of the access of services for integration 

[Promozione dell’accesso ai servizi per l’integrazione]

Insert – Integration of Tuscan 
Services  

[INSERTO – INtegrazione nei/
dei SERvizi Toscani]

03- Qualified information services, through regional and 
territorial communication channels 

[Servizi di informazione qualificata, attraverso canali regionali 
e territoriali di comunicazione]

Countries of the World  

[PAeSI nel Mondo]

04- Promotion of active participation by immigrants in 
economic, social and cultural life through the enhancement of 
associations  

[Promozione della partecipazione attiva dei migranti alla vita 
economica, sociale e culturale, anche attraverso la 
valorizzazione delle associazioni]

#Iparticipate

[#IOPARTECIPO]

!22



2.5. Summary 
Considering the recent boom in immigration in both nations and regions, as well as each 

area’s investment in improving the immigrant student experience, it is important to 

understand from immigrant-background students themselves what they have experienced and 

how they believe integration policies can improve. Both countries have invested significantly 

in projects aimed at improving foreign background student's integration, with Norway’s 

approach as more anticipatory and Italy’s efforts being more reactionary and accelerating 

within the last 5 years. Tables 2 and 3 below provide a chronological summary of each 

country and region’s efforts in addressing immigrant-background student’s sense of belonging 

and social integration. The table is not exhaustive but focuses on those efforts most pertinent 

to this study. 

Table 2: A timeline of Norway and Oslo’s policies and actions regarding integration of 
immigrant-background students 

  

Norway and Oslo’s Integration of  

Migrant-Student Inclusive Policies
Name Year

OXLO Unit founded 2001

Oslo joins EUROCITIES charter for 
Integrating Cities

2004

Development of MiFA (Mangfold i Fokus 
i Akademia) programme - university 
admissions for immigrant-background 
students

2008

Reduction of cost / making barnehage 
free for minority-language families

2017
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Table 3: A timeline of Italy and Tuscany’s policies and actions regarding integration of 
immigrant-background students 

Italy and Tuscany’s Integration of 

Migrant-Student Inclusive Policies
Name Year

Italian government introduces the 
«Patto per l’integrazione» (Integration 
Plan) introducing two-year integration 
plan for immigrants with residence 
permit

2010

Implementation of four-part action 
plan in the Tuscan region for projects 
developed for integrating immigrant-
background students

2014 - 2020

Installation of MIUR’s National 
Observatory for the integration of 
foreign students and interculturalism

2017

Implementation of official national, 
migrant integration plan

2020
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3. Literature Review 
This chapter presents an overview of literature analysed in the arenas of integration and 

migration through international, European, Norwegian and Italian contexts. Moreover, the 

chapter goes through the contributions of NGOs such as the OECD and the United Nations’ 

Educational, Scientific and Cultural Organization (UNESCO) which have become pivotal 

players in research and policy analysis aimed at reducing educational inequities between non-

immigrant and immigrant-background students. 

3.1. Introduction 
This study has analysed literature regarding assimilation and belonging of students with 

immigrant backgrounds. This analysis begins with a broader international perspective on 

assimilation theory, discusses the importance of NGOs within the field of integrating students 

of immigrant background, and then turns to a narrower set of literature regarding European 

frameworks for immigrant-background students. Finally, this section focuses on integration in 

Italy and Norway in both national and regional contexts. The primary sources for the 

literature reviewed here includes: large non-governmental organisations such as the OECD 

and UNESCO; governmental research arms such as Norway’s SSB and Italy’s Italian 

National Institute of Statistics (Istat); independent research organisations such as Fafo; and 

independent researchers within the fields of migration, integration and education. 

The research conducted illuminates the various factors critical to understanding migrant 

student achievements gaps. These factors include learning a second language, attainment of 

citizenship, family socioeconomic background, home language, as well as early education 

policies and teaching reform. The concept ‘social integration’ and the measurement of migrant 

background students’ ‘sense of belonging’ are important factors in ensuring that migrant-

background students succeed at school and beyond. The PISA test began measuring national 

educational systems’ integration of migrant background students in 2006. One such factor in 

their analyses are these students’ sense of belonging at school and the critical nature of the 

school’s social environment to migrant background students’ success (OECD, 2006).  
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3.2. The Involvement of Large NGOs within 
Assimilation of Immigrant Students 

Since the beginning of its publication in 2000 the OECD’s triennial PISA report has become a 

standard-bearer in policy use by governments and national education ministries of OECD 

nations and a main driver of integration and assimilation proposals. Its media impact is 

«massive» and each release attracts «considerable discussion among policy-makers, educators 

and researchers» (Hopfenbeck, 2016, p. 423; Wiseman, 2014). Norway’s government website 

features 139 varying reports related to PISA data and findings using the search term PISA-

undersøkelse [PISA report in Norwegian] (Regjeringen, 2019). Italy’s educational ministry 

MIUR has written nine reports in the past four years regarding PISA data and its educational 

system (‘Ricerca,’ 2019). 

UNESCO’s Global Education Monitoring Report has also become a critical release in 

educational policy since its initial publication in 2002. The report originated in the World 

Education Forum which took place in Dakar, Senegal in 2000, where 164 nations (including 

Italy and Norway) participated in a «global commitment to provide quality basic education 

for all children, youth and adults» known as the Education for All movement (UNESCO, 

2017). ‘Quality education’ is number four among UNESCO’s 17 Sustainable Development 

Goals (UNESCO, 2019). Released annually, each report has focused on a different theme 

within education. The 2019 report is titled Migration, displacement and education: Building 

Bridges, Not Wall. The 2019 report outlined educational disparities for immigrants within UN 

member countries. In the report’s introduction, Louise Arbour, Special Representative of the 

United Nations Secretary-General for International Migration states that: 

Effective access to education for migrant children is a fundamental human right. 
Education is also a critical path to integration into society and the best investment in 
sustainable development. It provides migrant children with opportunities for their 
own advancement as well as a chance to contribute both to their country of residence 
and, in many cases, eventually also to their country of origin. (UNESCO, 2019, p. 1)


Both the OECD and UNESCO view education and educational equity as a fundamental 

human right. For both organisations, integration of immigrant-background students is 

important not only for the quality of education those students receive, but an opportunity for 

greater development in the host countries (and potentially the country of origin). A student’s 

!26



sense of belonging is critical to his/her transition in his/her multicultural upbringing and it has 

a significant impact on their academic success. The OECD PISA reports in particular have 

emphasised that «Beyond performance in school, an indication of how well immigrant 

students are integrating into their new community is whether, and to what extent, they feel 

they belong to their new surroundings – and, for 15-year-olds, one of the most important 

social environments is school» (OECD, 2015, p. 6). Moreover, the report states that student 

integration must be a holistic approach with active participation from all members of a school 

community – including parents, teachers, and administrators – with efforts to remove 

language barriers as quickly as possible, assist teachers in developing skills to address cultural 

diversity in the classroom and avoid ‘ability-grouping’ practices (OECD, 2015, p. 6 - 10). 

The OECD’s extensive 2015 publication entitled Immigrant Students at School, Easing the 

Journey to Integration offers an excellent starting point for this field of study. The report 

offers policy recommendations based on a study from its PISA data and a wide-ranging study 

of its member countries. The OECD is a leading body in the area of integration and social 

belonging of immigrant-background students and has spurred a great deal of further research 

within social integration and sense of belonging among immigrant-background students.  

Research has found that educational outcomes are typically worse for first-generation 

immigrant students, particularly those who arrive in their new home country later in 

adolescence. The OECD classifies students emigrating to a new country after the age of 12 or 

later as ‘late arrivals’ and has found that in “most OECD countries, immigrant students who 

arrived at the age of 12 or older – and have spent at most four years in their new country – lag 

farther behind students in the same grade in reading proficiency than immigrants who arrived 

at younger ages” (OECD, 2015, p. 10).  

Compared to their native peers, immigrant-background students typically come from families 

of lower socioeconomic standing, live in segregated ‘immigrant’ neighbourhoods and attend 

poorer schools with fewer resources (OECD, 2015). When adjusting for differences in 

socioeconomic status, however, the achievement gap between immigrant and native-born 

students narrows significantly, to the point it is marginally insignificant in several cases 

(OECD, 2015, p. 8). Even though migrant background can correlate to socioeconomic 
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background, as an independent factor , 

socioeconomic background has a 

more significant effect on academic 

achievement.  

Figure 7 on the following page ranks 

countries by percentage of immigrant-

background students who report that 

they feel like they belong at school. 

Overall, first-generation immigrants 

(measured in the red bar) tend to have 

lower senses of belonging than 

second-generation immigrants (the 

tan-coloured diamonds) and non-

immigrants (the dark triangles). The 

pink highlighted row shows the 

OECD average. Italy is well below the 

OECD average whereas Norway is 

slightly above average, with little to 

no difference between second-

generation immigrant students and 

non-immigrant students. 

3.3.International 
Studies and 
Perspectives 
A fundamental work in belonging and 

integration of immigrant-background 

in an international context was the 

Children of Immigrants Longitudinal 

Study in the United States (CILS). 
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Figure 7: PISA Data from the OECD outlining the 
percent of students who feel like they belong at school. 
Provided by OECD, 2015



This quantitative study followed a group of second-generation immigrant students through 

annual surveys between 1992 and 2006 in Florida and California. The study published interim 

findings every three years throughout the study period. The study was later replicated in 

England, Germany, the Netherlands, Sweden, Belgium and Spain (Friberg, 2016, p. 6). The 

study’s design is also the basis for an ongoing Fafo study in Norway of immigrant-

background children which will conclude in 2030. The original and successive CILS studies 

examined educational attainment and drop-out rates among immigrant-background students 

and other factors such as language development, annual income, and marriage rates. The 1992 

findings indicated that immigrant-background students were behind the national and state 

averages in nearly every category. There were greater discrepancies among students with 

particular social backgrounds in certain regions, for example Cambodian and Mexican-

background students had the greatest societal and educational discrepancies in Southern 

California (Portes & Rumbaut, 1996).  

A PISA report analysis from the Australian Council for Educational Research in 2018 found 

that a student’s sense of belonging at school is extremely critical and «indicative of 

educational success and long-term health and well-being» (De Bortoli, 2018, p. 12; OECD, 

2004). The study discusses how schools are a key environment for every student and 

acceptance at school contributes to greater academic and non-academic engagement. 

Moreover, belonging influences students’ motivation, self-esteem and desire to learn which in 

turn impacts their academic achievement (De Bortoli, 2018).  

Another comprehensive study found that teacher-student relationships were critical for a 

student’s engagement and belonging at school. Entitled Immigrant Students’ Emotional and 

Cognitive Engagement at School: A Multilevel Analysis of Students in 41 countries and 

written by Ming Ming Chiu, Suet-ling Pong, Izumi Mori, Bonnie Wing-Yin Chow, the report 

analysed 41 countries including Norway and Italy. One of the study’s most critical findings 

was that «immigrant students were found to have weaker teacher–student relationship» 

suggesting that «teachers are essential to improving immigrant students’ emotional 

engagement at school» (Chiu, Pong, More & Chow, 2012, p. 15). 
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3.4. European Perspectives 
Europe has produced significant research regarding immigration and the integration of 

immigrant-background residents at school and within broader communities. An EU co-

financed publication by the research team INTERACT (an abbreviation for «Researching 

Third Country Nationals’ Integration as a Three-way Process - Immigrants, Countries of 

Emigration and Countries of Immigration as Actors of Integration») mentions the importance 

of NGOs and religious organisations for immigrant students and how they can help in «setting 

up, financing and organizing diaspora schools, thus creating a transnational educational field» 

(Jacobs, 2013, p. 13). 

Barbara Janta and Emma Harte’s publication Education of migrant children: Education policy 

responses for the inclusion of migrant children in Europe written for RAND Europe, a non-

profit agency in educational policy research organisation, had findings consistent with OECD 

and PISA findings, specifically that immigrant-background students lag behind their non-

immigrant student counterparts (Janta & Harte, 2016). Amongst Janta and Harte’s 

recommendations were greater communication between parents and teachers, language 

instruction of the host country’s official language, and maintaining the immigrant student’s 

mother tongue (p. 3). Consistent with the OECD’s 2015 publication Immigrant Students at 

School, Easing the Journey to Integration, Janta and Harte argue that a subject’s migrant 

background is a less significant factor in academic achievement than socioeconomic 

background (2016). However, migrant background typically correlates to lower 

socioeconomic status given the challenges even highly-educated migrant parents face in 

finding gainful employment (2016). 

Eurydice, another research subgroup belonging the EU, recently released a lengthy overview 

of policies of migrant-background students in Europe. Eurydice  advocated a holistic, ‘whole-

child’ approach was best and cited Finland and Sweden for having


«very comprehensive policies and measures related to the whole-child dimension. 
They take a holistic approach (i.e. meeting the academic as well as the social and 
emotional needs of newly arrived migrant students) to initial assessment procedures 
and emphasise that the psycho-social support offered in schools should be targeted at 
the specific needs of migrant students» (Noorani, S., Baïdak, N., Krémó A. & 
Riiheläinen, J, 2018, p. 163) 
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Noorani et al. also praises these two Nordic countries for their focus on extracurricular 

activities to engage immigrant-background students and for developing curriculum focused 

on «the development of social and emotional competences as a transversal competence» (p. 

163). 

Another publication of interest comes from Tilburg University in the Netherlands. The authors 

M.K. Schnachner, Jia He, B. Heizmann and Fons van de Vivjer used 2012 PISA data to 

examine social and psychological factors behind belonging and integration for immigrant-

background students in schools in Belgium, Denmark, Italy, Portugal and Slovenia. The study 

found that multicultural policies «may allow immigrant students to draw on their ethnic 

culture as well as the mainstream culture as an additional resource for school belonging and 

adjustment» (2017, p. 9). This finding was particularly true in areas where integration was 

«less promoted on an institutional and policy level» whereby «schools may play a crucial role 

in promoting multicultural values and thereby integration and adjustment of immigrant 

students» (p. 10).  

3.5. Norwegian Perspectives 
There has not been much research in this field in Norway since the most recent migrant surge 

that began in 2012. Most analyses of Norway’s migrant education policies and statistics are in 

response to older PISA reports. For example the 2009 OECD Review of Migrant Education - 

Norway by Miho Taguma, Claire Shewbridge, Jana Huttova and Nancy Hoffman provides 

policy recommendations for Norway to address the educational gap between migrant- and 

native-background students. The aforementioned Fafo study by Jon Horgen Friberg is an 

ongoing, quantitative, longitudinal study regarding social mobility and cultural assimilation 

among youth with immigrant backgrounds (Friberg, 2016). This CILS-inspired study follows 

students from age 16 to 30 with a qualitative aspect added in later reporting of students and 

their parents (Friberg, 2016, p. 5). The first interim report was released in 2016. 

Other relevant reports include Deborah Nusche’s What Works in Migrant Education? which 

makes useful but outdated (based on 2006 PISA data) policy recommendations for Norway. 

Nusche’s recommendations were consistent with those from Taguma et al. - namely, a push 

for better access to barnehage and working with migrant families in their native language to 
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help them understand the resources and benefits available to them from the Norwegian 

government (Taguma et al., 2009; Nusche, 2009). The Norwegian government has since 

adjusted its policies for barnehage admission, making it easier for immigrants to send their 

children to early-childhood education programmes. As of today, 91.8 percent of all children 

ages one to five attend barnehage according to the SSB (‘Barnehager,’ 2015). Since 2000, the 

number of children from minority-language backgrounds has quintupled (Steinkellner, 2017).  

Since 2011 the only substantive research regarding Norway migrant education quality has 

come from government offices such as SSB and even those studies are compilations of figures 

rather than policy reviews. A report from 2012 mentioned in Chapter 1, Educating children of 

immigrants: Closing the Gap in Norwegian Schools from Nordic Economic Policy Review 

journal examines the issue from an economic perspective. The report analyses data from 

population registers and compulsory grade averages amongst varying ethnic background 

students dating back to the 1970s. Bratsberg et al. remark that there are significant differences 

in education attainment between native and foreign-background students, however that gap is 

narrowing (2015, p. 244). Considering the analysis uses data from the 1970s, and accounting 

for other research that indicates the promise of early-childhood education programs, the 

conclusions are not particularly relevant for this study. As with several other reports, 

Bratsberg et al., conclude that «in spite of comparable and even superior education, wages 

and employment outcomes among children of immigrants often fall substantially below those 

of their majority-background classmates» (2015, p. 246). 

According to OECD’s most recent PISA report from 2015, Norway has above average scores 

in all its primary categories except one: immigrant education equity (the other categories 

being science, reading and mathematics with equity scores consisting of gender equity and 

social background). Figure 8 below shows Norway’s rankings in line with OECD data and is 

taken from a PISA Summary Brief on Norway using data from the 2015 PISA report, the most 

recent report available as of this thesis’ publication. Norway ranks as slightly below average 

(the sole yellow dot seen in the bottom-right) in immigrant education equity, meaning the 

OECD considers Norway to have poorer educational equity between immigrant-background 

students and native-background students compared with the other participating OECD 

member countries.  
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Norway’s own governmental research firm, SSB, also finds significant disparities between 

immigrant-student education levels compared with native-born peers. According to data 

extrapolated from 2016 national exams, students of immigrant backgrounds scored lowest in 

almost every exam category except English compared with native-background peers 

(Steinkellner, 2017). However, other research shows that Norway has made progress in 

immigrant integration, albeit in job training. One of Norway’s largest newspapers, 

Aftenposten, published a story in 2019 claiming that Norway was the best amongst its 

Scandic peers (Denmark and Sweden) for employment rates of immigrant-background 

residents in the long-run (Olsen & Braathen, 2019). While this does not intersect with OECD 

data which measures student educational quality, it is a positive sign that immigrant-

background students are more likely to find gainful employment than in neighbouring 

countries. 
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Figure 8: Norway’s educational rankings compared with OECD member nation averages from 
the latest PISA report (2015)



3.6. Italian Perspectives 
Research into migrant education in Italy offers similar data. Davide Azzolini, Philipp Schnell 

and John R.B. Palmer conducted a comparative study of achievement gaps between 

immigrant and native students in Italy and in Spain. Italy was identified as a «new» 

immigration country in the study and the authors utilised 2009 PISA data to conclude that in 

the student’s language at home had the largest impact on educational achievement gap in Italy. 

Italy’s push for student tracking (separating students based on academic ability) did not help 

to reduce this gap (Azzolini, Schnell & Palmer, 2012). Schnell and Azzolini released a second 

publication in 2014 using 2009 and 2012 PISA data comparing immigrant students in Italy as 

well as Spain, Portugal and Greece. The report yielded similar conclusions as well as a greater 

focus on parents who likely find work in low paying occupations despite being overly 

qualified. The parents’ low income and the family’s consequently lower socioeconomic 

standing tended to have downward effect on students’ academic performance (Schnell & 

Azzolini, 2014). 

In a 2015 study with a similar design titled Belonging: Growing up between two Worlds, 

researchers at the University of Verona in Italy and the University of Huelva in Spain 

interviewed 10 young adults aged eighteen to thirty-two with second-generation backgrounds 

in Italy. The main conclusions centered around Italy’s strict citizenship laws known as jus 

sanguinis whereby, «immigrants who have foreign parents, even if they were born in Italy, 

upon the their 18th birthday have one year to present an application for Italian citizenship if in 

possession of all necessary requisites» (Dusi, Messetti & Falcón, 2015, p. 561). The team 

advocates that this statute should be revisited. Now that Italy has the greatest presence of 

immigrants than ever before, this «requires a new in-depth look into the fundamental 

questions of legitimate citizenship, of what it means to be a citizen» (p. 566). Dusi et al. found 

the struggles of second-generation immigrants to be unique, perhaps even more difficult than 

the ones their parents faced in arriving to Italy. Indeed, the study’s title emphasises the finding 

that second-generation immigrants in particular struggle to find a sense of belonging while 

growing up between two worlds.  

In a 2017 Acculturation and Adjustment Study based on PISA data, Italy was found to be 

moderately supportive of migrant student’s integration. The study found that a country’s work 

!34



in assisting migrant students through transition periods yielded not only higher academic 

results but overall improvement in well-being and the psychological elements of sense of 

belonging. Overall the study encourages countries to adopt more multicultural friendly 

policies whereby migrant students could, «draw on their ethnic culture as well as the 

mainstream culture as an addit ional resource for school belonging and 

adjustment» (Schachner et al., 2017, p. 8). EUROSTAT, the statistical reporting arm of the 

EU, commissioned a 2017 report regarding migrant integration in the EU. Italy, along with 

Malta and Spain had the highest shares of foreign-born residents with low educational 

attainment (‘Migrant Integration 2017 Edition,’ 2017, p. 31). 

According to the most recent PISA data, Italy’s educational system ranks as slightly below 

average in most categories (as indicated by the red dots), though better than average in two 

equity categories: social background and immigrant students (as shown by the green dots). 

However, despite immigrant student equity being above the OECD average, Italy scores very 

poorly in reported sense of belonging by immigrant-background students as referenced in 

Figure 7 on page 28. 
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Figure 9: Italy’s performance in PISA reporting as of the 2015 report. Provided by the OECD.



3.7. Summary 
Both Norway and Italy have committed to narrowing the achievement gap between 

immigrant- and native-background students. There is not a significant volume of qualitative 

research in either country in the arena of integration and student’s sense of belonging. The 

only recent study in this area was from Dusi et al. in 2015 which only focused on second-

generation immigrant youths. The research’s conclusions particularly tied to citizenship and 

less so regarding school environment and belonging there. It is clear from international 

studies and the work of NGOs such as UNESCO and the OECD that a student’s strong sense 

of belonging in his/her school helps his/her academic success. A holistic approach to learning, 

including the inclusion of parents in the learning process and adapting teachers to better 

connect with immigrant-background students is important for student success in and out of 

school.  

Figure 10 above presents PISA data in a comparison of immigrant student academic 

performance across multiple planes in Italy and Norway between 2006 and 2015.  The three 

categories of comparison in this figure (from left to right) are:  

1. Gross performance gap between native and immigrant-background students (the 

lower the bar the better); 

!36

Figure 10: PISA data comparison of immigrant student performance between Italy and Norway. 
Provided by the OECD.



2. Performance gaps excluding social factors (such as socio-economic background): 

e.g. how well students perform when factors such as family income are made even. 

Again, the lower the lines the lower the corresponding performance gap.  

3. Each country’s share of immigrant students, in which Norway (the orange dot) is 

slightly higher as it has a higher ratio of immigrant students. 

Although OECD data suggests that Italy leads Norway in terms of immigrant education 

quality, the issue is more complicated than the graphs provided above have suggested. Other 

OECD studies, including those measuring immigrant-background student’ sense of belonging, 

shows Italy far behind Norway and other OECD members. A qualitative study in this arena is 

valuable considering the absence of qualitative studies regarding immigrant student education 

and integration in both countries.  

!37



4. Theoretical Framework 
This chapter will first discuss and foreground the advancement of immigrant assimilation 

theory and its use as a field of study. Subsequently this chapter will define key terms and 

concepts within this study’s purview. Finally, this chapter will justify the use of the SIRIUS 

Enhancing EU Policy & Framework for the analysis and discussion of the data presented in 

Chapters 6 and 7.  

4.1. Introduction - The Development of Immigrant 
Assimilation Theory and as a Field of Study 

The concept of sense of belonging roots itself within assimilation theory. Assimilation, also 

known as ‘integration' or ‘incorporation,’ «is the process by which the characteristics of 

members of immigrant groups and host societies come to resemble one another» (Brown & 

Bean, 2006). Social integration Assimilation theory is thus the study of how different 

sociological ethnic groups identify themselves within a different society. In the context of this 

study, it is important to establish the theoretically framework for understanding how students 

of immigrant background feel they are a part of another country (or not). 

First, this study’s use of the terms ‘belonging' and ‘assimilation’ are grounded within a 

historical context. The field of assimilation and integration studies has gained prominence 

over the last 20 years within educational social research, particularly in understanding how to 

adapt education to immigration trends. Several landmark studies were conducted in that 

timeframe; however, theory and literature on assimilation and integration of immigrant-

students dates back to the early 20th century. Robert Park, a sociologist at the Chicago School 

of Sociology, and his collaborators focused on developing cultural assimilation theory in the 

1920s. This theory claimed that newly arrived immigrants identified more with their new host 

country and its culture over time as a matter of certainty. Specifically, Parks and his 

collaborators stated that «ethnic differences among immigrants and their descendants were 

bound to eventually disappear» assuming the immigrant continued to reside in their new 

country (Park and Burgess 1921; Thomas, Park and Miller 1921; Villareal & Tamborini, 

2018). In this theory, assimilation progresses in a linear fashion. This theory however did not 
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account for social factors such as socioeconomic status and educational attainment, which 

emerged as critical factors in later research. 

Milton Gordon’s landmark publication Assimilation in American Life: Theory and Reality in 

1961 expounded a seven-stage, linear process of assimilation. The process for immigrants 

begins with acculturation (language learning, dress and daily customs) and ends in civic 

assimilation whereby immigrants have no value or power struggles with their new society 

(Gordon, 1964). At the time of its publication – during the Civil Rights movement in the 

United States – Gordon’s construct was criticized (Friberg, 2016, p. 20). While moving the 

paradigm forward, Gordon’s theory fell out of use. African-Americans’ fight for equality 

coupled with greater awareness of the marginalisation of native tribes around the world, such 

as in Norway, the United States and New Zealand, led to the development of new assimilation 

models (Friberg, 2016; Brown & Bean, 2006).  

Richard Alba and Victor Nee are American sociologists who argued that assimilation was 

two-sided with change coming from both immigrant and the native, receiving population 

(Brown & Bean, 2006). In their 1997 publication Rethinking Assimilation Theory for a New 

Era of Immigration, Alba and Nee discussed assimilation as fragmentary and different for 

various immigrant groups (Alba & Nee, 1997). They continued to develop their theories 

regarding mutual assimilation in the mid-2000s and found that as cultural borders change or 

become unclear, cultural practices and identities change as well (Friberg, 2016, p. 22).  

Around the same time, ‘Segmented Assimilation’ theory became prominent. American 

sociologists Min Zhou and Alejandro Portes developed this theory in light of large waves of 

immigrants coming to the USA post-1965. Their theory focused on barriers that hindered 

immigrants from achieving equality with native citizens in their new countries, with a focus 

on employment, wages, and educational attainment and opportunity. They theorised that the 

challenges for immigrants might lead to negative blowback, whereby, «disadvantaged 

children of immigrants may even reject assimilation altogether and embrace attitudes, 

orientations, and behaviors considered "oppositional" in nature, such as joining a street 

gang» (Brown & Bean, 2006). Both mutual assimilation and segmented assimilation theories 

continue to be employed and developed today. 
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4.2. Defining Sense of Belonging and Community 
As discussed in section 1.4 in definition of terms, this study defines a student’s sense of 

belonging in line with Williams and Downing’s definition (1998). This study expands that 

definition to include a sense of welcome and respect by school administrators and of feeling 

heard, whereby students feel welcomed, wanted, respected, and heard by their classmates, 

teachers, and administrators.  

This study’s primary research object is understanding each research subject's sense of 

belonging in relation to their school and community. The qualitative interviews for this study 

reviewed the subject’s sense of belonging starting at a localised level, e.g. at school and local 

community. The interview then expanded this sphere to regional policies and programmes, 

and finally to national policies and programmes that impact a subject’s sense of belonging. 

There are many factors that can impact a student’s perception of his/her belonging at school 

and in his/her community (at both a local level, among neighbours and peers, and at a national 

level – do they identify as someone from their home country or their host country, somewhere 

in between, or neither?).  

This study thus explores how a student’s sense of belonging is influenced by a variety of 

factors. Does the student feel as if he/she belongs in school? How does his/her relationship 

with administrators, teachers and peers impact his/her sense of belonging? Furthermore, has 

the student participated in programmes from the local community or other sources? How have 

these activities developed the student’s sense of belonging and integration in the community? 

This exploration of identity utilises national pride and citizenship as a key feature of 

discussion. These concentric circles of concern are visualised in Figure 11 below. The breadth 

of the interviews began understanding the two innermost circles – a subject’s self-analysis of 

his/her sense of belonging – and shifted outward to then understand the subject’s sense of 

belonging within a national context. Subjects were asked to discussed citizenship and how 

national movements such as far-right parties and anti-immigrant rhetoric, for example, impact 

their identity and belonging within the national society. 
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4.3. Justification of the Enhancing EU Policy 
Framework 
Because these concentric circles of layers of identity and belonging guided this study’s 

interviews, it was important to adopt a theoretical framework for this study that posited how a 

student’s sense belonging is impacted at varying levels from schools to local communities to 

national governance. Holistic education was an important concept within the Literature 

Review in Chapter 3. Holistic education is a term that describes education as encompassing 
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all members within a student’s network who should be considered in policy development 

including teachers, administrators and parents. 

Azzolini and Schnell discussed holistic education as a method for connecting immigrant 

students to their families in their comparative study in Italy and Spain (Azzolini & Schnell, 

2015). Similar recommendations were made in Eurydice’s 2018 report Integrating Students 

from Migrant Backgrounds into Schools in Europe: National Policies and Measures in the 

praise of the holistic educational systems in Sweden and Finland. The OECD’s report Helping 

Immigrant Students to Succeed at School - and Beyond promotes a similar approach, 

including recommendations for parents to receive information on schooling options available 

for their children as well as logistical or financial assistance send their children to their school 

of choice (2015, p. 8). Similar suggestions apply for late-arriving students who need more 

language assistance (p. 12) and increasing multiculturalism training for teachers to work with 

students of different backgrounds (p. 16). Chiu et al. discussed the critical role of the teacher-

student relationship and how these relationships tended to be weaker with immigrant-

background students than with native background students (2012). 

Thus, an analytical framework that advocated for a holistic approach was important. In 

particular, this research project aims to provide conclusions and potential policy 

recommendations for regional and national governments in Florence, Italy and Oslo, Norway 

in order to assist students in feeling better connected to their schools as well as regional and 

national communities.  

The SIRIUS Network’s Enhancing EU Education Policy Framework has been utilised for this 

study’s analytical framework. The SIRIUS policy network, known formally as the European 

Policy Network on the Education of Children and Young People with a Migrant 

Background, was developed in 2012 under the EU’s European Commission to «study and 

propose ways that EU countries can address the needs of disadvantaged groups while working 

to meet the goals outlined in ET [Education & Training] 2020» (Essomba, 2014). The 

European Commission is responsible for developing policies to assist the EU in developing 

goals. SIRIUS helps the EU to develop evidence-based policies in migrant education. 

Moreover, the SIRIUS network collaborates with the Migrant Policy Institute (MPI) and The 

EU Commission which outline four strategic objectives for 2020: 
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• «creating opportunities for lifelong learning and improving occupational mobility for 

EU citizens;  

• improving the quality and efficiency of education and training; 

• promoting equity, social cohesion, and active citizenship; and  

• enhancing creativity and innovation, including entrepreneurship, at all levels of 

education and training» (p. 2)  

As Essomba notes, the third objective is particularly relevant in the field of immigrant 

education and equity. 

Italy is a member of the EU while Norway is a member of the European Economic Agreement 

(EEA). Under the EEA, Norway maintains the same open border and labor policies as part of 

the Schengen Agreement which applies to EU members. The framework’s construct operates 

under the ideal of inclusive teaching to «overcome barriers of inequality» (p. 4) with focuses 

on European Union members becoming more community-centred and shifting to a systemic 

strategy whereby immigrant students are not treated on ‘special’ terms. Of note is the 

framework’s outline that the education of migrant students is more than just direct teaching 

methods but also integrating migrant families into their new, local community. This 

framework promotes holistic education by encouraging migrant parents to be more involved 

in their children’s education.  

Interviews with this study’s subjects focused on their schools and sense of belonging there, 

however other topics outside the purview of schools were discussed including life and 

treatment by society in general. Other factors, especially socioeconomic conditions can 

greatly impact the quality of education immigrant students receive in many cases and 

belonging can extend beyond the classroom and in treatment by those immigrant-background 

residents encounter in day-to-day life. 

The Enhancing EU Policy Framework analyses the many factors, both inside and outside the 

classroom, that affect immigrant-student integration. One significant factor outside the 

classroom is the recent shift in political climates with the rise of far-right parties and anti-

immigrant rhetoric. Immigrant education requires synergistic and holistic policies between 

schools and national education ministries to address immigrant students. The SIRIUS 
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framework states that «Education systems have been designed in a fragmented and piecemeal 

fashion» and a more uniform reformation of policy would help disadvantaged student groups 

such as migrant students» (p. 4). SIRIUS’ broader perspective on education aligns with 

current research findings in what works most effectively in immigrant student research and 

mirrors of the scope of the intended research herein. 

4.4. Summary 
This chapter has defined terms such as assimilation and sense of belonging. The chapter also 

summarised the history of integration and assimilation theory from its initial development in 

the 1920s as a linear process to more complex theory that considered socioeconomic factors, 

ethnic background and other qualifiers affecting immigrant assimilation. The chapter then 

discussed the intents and purposes of the SIRIUS Network’s Enhancing EU Education Policy 

and its validity as a framework for this study, namely its adoption of a holistic approach in 

concert with subject interviews, beginning with their experiences with school, relations with 

their family and building towards their belonging in their community, cultural engagement 

and perceptions of national policy. 
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5. Methodology 
The methodology chapter will cover how the research project was organised and prepared 

before research was conducted in the field. The chapter will begin discussing the research 

strategy taken, followed by a rundown of the unit of analysis, participant sampling and the 

research sites. Following will be how the data collected was then analysed, reviewing how 

data was coded as well as understanding the project’s commitments to data reliability, ethical 

considerations and limitations. 

5.1. Introduction and Research Strategy 
A qualitative approach to this study was utilised. Qualitative research is often associated with 

the theoretical perspective of phenomenology which «holds that any attempt to understand 

social reality has to be grounded in people’s experiences of that social reality. Hence, 

phenomenology insists that we must lay aside our prevailing understanding of phenomena 

and revisit our immediate experience of them in order that new meanings may emerge» (Gray, 

2004, p. 24). A primary goal of this study was to discover and understand what students of 

immigrant backgrounds believed could improve their sense of social belonging and 

assimilation in schools and communities and use this data to inform policy ideas and theories. 

This approach is known as ‘grounded theory’ whereby «theory that was derived from data, 

systematically gathered and analyzed through the research process. In this method, data 

collection, analysis, and eventual theory stand in close relationship to one another» (Strauss & 

Corbin, 1998, p. 12; Bryman, 2012). Moreover, the research approach closely matches 

‘abductive reasoning’, i.e. seeing the research through the eyes of the research subjects and 

grounding «a theoretical understanding of the contexts and people he or she is studying in the 

language, meanings, and perspectives that form their worldview» (Bryman, 2012, p. 401). 

This study sought to understand the social reality and experiences of immigrant students in 

the Tuscan region of Italy and the Oslo capital region of Norway. The research is based on a 

total of 12 interviews with students aged 18-29. The interview subjects were divided equally 

by country, gender, and immigrant-background status. There were six subjects in Norway and 

six subjects in Italy. Six of them identified as male and six identified as female. There were 

six first- and six second-generation immigrant students.  
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The interviews were meant to obtain an illustrative understanding of the subjects’ experiences 

as immigrant-background students. The interviews ranged from 45 - 90 minutes and followed 

a semi-structured format. The interview questions were consistent with the concentric circles 

of concern shown in Figure 11 in Chapter 4. The interviews began with questions regarding 

family background and identity and then asked about reflections on academic experiences, 

experiences in society, and impressions of national politics and policies. The goal was to 

obtain a broad perspective on the challenges the subjects encountered as students of 

immigrant backgrounds and to gather insight on their understanding and views on the 

concrete efforts to facilitate their integration in schools and communities. These challenges 

correspond to the codes utilised in the data presentation in Chapter 6. 

5.2. Unit of Analysis 
The unit of analysis is the principal unit – the who or what – on which the study is based. This 

study is based on the experiences of the 12 interview subjects and analyses their views and 

self-assessments of belonging as a means of reviewing each region and country’s assimilation 

policies and projects. Specifically, the study examines Norway and Italy at a state level and 

Oslo and Tuscany at the regional level.  

5.3. Sampling and Participation selection 
This research project utilised the convenience sampling method for selecting participants. 

Convenience sampling is a form of purposive sampling, or rather «a non-probability form of 

sampling» (Bryman, 2012, p. 418). Selective sampling methods were not realistic within the 

time, scope, and resource constraints of this study. The author sought a diversity of subjects 

reflective of immigration trends but was unable to identify a first- or second-generation 

immigrant from the African continent, which has experienced significant emigration to 

Europe over the past few decades. 

Calls for subjects began in August 2018 via social media and personal networking. Criteria 

for participation included age (between 18-29), education (attendance in the host country’s 

public school system), and immigrant background (first- or second-generation). The 18-29 

age range was defined to avoid the need for parental consent (required for students younger 
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than 18) and to target subjects who had recent education experience and could reflect on that 

experience in a mature way. The interviews were conducted in-person when possible, or via 

Skype video chat when not possible. Participation was voluntary and in-person interview 

subjects were offered a coffee and meal for their time. The subjects were told ahead of time 

that the interviews were confidential and that identifying information would be not shared.  

The 12 subjects had immigrant backgrounds from three continents (Europe, Asia and South 

America) representing eleven countries (Afghanistan, Albania, China, Ecuador, Italy, 

Macedonia, Moldova, Pakistan, Portugal, Spain and the Ukraine). Interviews were offered in 

Italian, Norwegian or English and conducted in the subject’s preferred language of those 

three. The six interviews of immigrant-background students in Italy were all conducted in 

Italian. Of the six interviews of immigrant-background students in Norway, four were 

conducted in Norwegian, one in English, and one in Italian. 

5.4. Research Sites, Selection Method and 
Participants 

The principal means of data collection was the 12 qualitative interviews. The three criteria for 

participating in the interviews included: 

1. Age: between 18 - 29. 

2. Education: Participation in public schooling / pre-university studies in the host country 

(Norway or Italy).  

3. Immigrant status: Either first-generation immigrants (born in another country and moved 

to their host country sometime after birth) or second-generation immigrants (had at least 

one parent not born in the host country). 

The project originally proposed to examine 15-year-old students to be consistent with age 

subjects are when they take the PISA test. However, with compliance with security standards 

set by the Norwegian Center for Research Data (Norsk senter for forskningsdata otherwise 

known as NSD) and other requirements such as access to schools and parental permission, it 

was advised to interview adult subjects who could provide a longer-term perspective of their 

belonging and assimilation in schools and society. Thus subjects aged between 18 and 29 
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were recruited instead. This older age group was more consistent with Tuscany’s immigrant 

youth engagement plan, which focuses on recent graduates beginning their careers. 

Data was collected via in-person interviews when feasible or Skype interviews, between 

September – December 2018. Interviews in the Oslo region were conducted between 

September 2018 and October 2018. All six interviews were conducted in-person, five in Oslo 

and one in the city of Jessheim approximately 40 kilometers north of Oslo.  

During this time, the author made arrangements to travel to Florence, Italy for two weeks in 

November 2018. Using the social network at the University of Oslo, professor Jon Lauglo 

recommended contacting a research team at the Centro Studi ‘Cultura Sviluppo’ (CSCS) [The 

Centre for Cultural Development Studies] in Pistoia, Italy, a diverse suburb 40 kilometers 

west of Florence. The group is led by Dr. Tiziana Chiappelli and Dr. Giovanni Crisona, who 

have been working on projects involving assimilation and integration in the Tuscan and 

Florentine areas. Dr. Chiappelli leads a project entitled #ioparticipo [I participate] which seeks 

to better connect second-generation immigrant youth in Tuscany with Italian society, has been 

funded from 2014 – 2020, and is one of Florence’s four principal integration and belonging 

projects. 

Through Dr. Chiappelli’s network in the Tuscan area, the author identified four of his six 

interview subjects for the Italian portion of the research. Two of these interviews were 

conducted in-person in Florence while the other two were conducted via Skype. The final two 

interview subjects volunteered in response to social media posts to Facebook groups 

including a group for students at the University of Florence and immigrant / refugee groups in 

Tuscany. These two final interviews were conducted via Skype in November 2018. One of the 

subjects via social networking has not lived in the Tuscan area, however, has lived outside 

Milan, about 2 hours north of Florence, and is Italy’s most diverse city with a 19.2% share of 

foreign residents (TuttiItalia, 2018). Her interview has not been used in analysis of the 

Florentine / Tuscan region but rather Italy on a national level. 

In addition to identifying and interviewing subjects while in Italy, the author participated in 

other events related to the research topic. Dr. Chiappelli invited the author to attend a 
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conference regarding social inclusion at the University of Florence on November 9, 2018 as 

well as seminars conducted by #iopartecipo in Florence and Siena, another city in Tuscany. 

5.5. Interviews 
The interview structure was consistent with the concentric circles of concern shown in Figure 

11 in Chapter 4. The interviews began with questions regarding family background and 

identity and then asked about reflections on academic experiences, experiences in society, and 

impressions of national politics and policies. The interviews were comprised of four parts: 

1. Subject information - where do the subjects come from? Are they first- or second-

generation immigrants? By what means did they or their family come to their new host 
country?  

2. What were the motivating factors for the subjects / their families to come to the new 

country? Was the move motivated by quality of life or job considerations, war and asylum, 
or family reunification? What other motives were involved? 

3. How do the subjects describe their transition and belonging in school? What opportunities 
or projects were available and utilized to ease their transition? 

4. How have they transitioned and assimilated as a subject of dual backgrounds? Do they 

identify with their host country or country of origin? What do they like or dislike about life 
in the host country? 

The interview guide is available in three variants (English, Italian and Norwegian) and can be 

found in Appendices A, B and C at the end of this report. 

5.6. Data Collection 
Data was collected via voice recorder for the eight in-person interviews and via Skype’s 

screen recording for the four virtual interviews. The audio files were stored via the University 

of Oslo’s cloud storage drives consistent with NSD protocol because the university does not 

provide on-site storage solutions (e.g. a physical computer terminal located on campus) to 

master students. The audio files were then transcribed within NVIVO, a qualitative research 

data software, in the interview’s original language. The transcriptions were then translated 
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into English (if the interview language was not English) by the author and NVIVO was 

utilised to code the data according based on themes and trends. 

5.7. Coding and Data Analysis 
After the data collection was complete in December of 2018, the data was then transcribed 

and translated by the author. Thus followed the development of a coding scheme that 

corresponded to the original research questions and the four-part interview structure as 

discused in section 5.5.  

The coding scheme was developed in concert with this study’s analytical framework and the 

data collected through a grounded theory approach, particularly from sections three and four 

of the interviews. Within these sections of the interviews, subjects shared their ideas as to 

what they found helpful in their journeys toward integration as immigrant-background 

students and what hindered them from being better integrated. The subjects also discussed 

ideas for improving integration of immigrant-background students to succeed at school and 

beyond. Common themes arose in the data collected in that subjects shared similar 

suggestions. Below is a representation of the coding schemes developed from the questioning 

and data analysis that will appear in chapters 6 and 7. 

THEMES SUB-THEMES EMERGING 
THEMES

Subject 
Information

- Ethnic 
background


- Age of 
migration

- 1st generation 
immigrant


- 2nd generation 
immigrant


- ‘Late-arrival’ vs on-
time

Push Factors for 
Migration

- Involuntary 
migration vs. 
voluntary 
migration

- War / forced 
displacement


- Education

- Work

- Family reunification
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Table 4: The study’s coding structure developed from the data analysis phase 

This coding structure was developed through the process of grounded theory. Despite its 

name, ‘grounded theory’ does not necessarily involve the generation of theory, but rather 

«reports using a grounded theory approach generate concepts rather than theory as 

such» (Bryman, 2012, p. 87). The concepts, e.g. the themes, sub-themes and emerging themes 

in Table 4 above shall be utilised in the presentation and discussions of the data collection in 

the subsequent chapters of this publication. 

Schooling

- Relations with 
Teachers


- Relations with 
peers


- Relations with 
Administrators

- Resources at 
school (staff and 
faculty)


- Peer relations

o Friends / 

bullies

- Language training

Assimilation & 
Identity 

Formation

- Language 
development


- Identification 
with home vs 
host country

- Interest in 
citizenship (if not 
acquired


- Opinions on 
political changes 
and dialogue

Societal 
Engagement

- Participation in 
immigrant-
background 
assimilation 
programs

- Cultural 
engagement 
(athletics, parties, 
celebrations)


- Civic engagement 
(activism)

Suggestions for 
improvement

- Like vs. Dislikes 
in host country


- Potential 
program 
suggestions

- University 
pathways for 
immigrant students


- Athletic program 
offerings


- Mentor Programs

- Multiculturalism in 

the classroom

- Curriculum Reform

THEMES SUB-THEMES EMERGING 
THEMES
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5.8. Reliability and Data Validity 
A semi-structured interview was considered the best approach given the planned time 

constraint of one-hour per interview. A semi-structured format also allowed flexibility to 

elaborate on certain key points or anecdotes raised by the interviewee, particularly for broader 

questions about what the subject enjoyed most or least about life in his/her host country. 

According to Bryman, a semi-structured approach in qualitative research is a valid means 

when the «researcher has a list of questions or fairly specific topics to be covered, often 

referred to as an interview guide, but the interviewee has a great deal of leeway in how to 

reply» (2012, p. 471). The interview process was flexible with the subjects allowing for a 

more free-flowing conversation and in-depth questions of stories and thoughts relevant to the 

study. The most important goal was to understand the subject’s experience through his/her 

eyes. Within the social sciences it is people who give meaning to events and to the 

environment and it was thus critical within the development of an interview guide to 

accomplish this goal (Bryman, 2012, p. 399). Questions were focused on understanding 

feelings and emotions regarding assimilation and how the subjects coped with the challenges 

of being immigrant-background students in their host country. Each subject was asked the 

same questions within the same order for each interview to maintain reliability and validity. 

To make the study as valid as possible, there was an assurance of an equal distribution of 

female and male participants of both first- and second-generation immigrant backgrounds.  

5.9. Ethical Considerations  
The project proposal was submitted for NSD approval in July 2018 and approved by NSD in 

September 2018. The subject participation form, which is in accordance with NSD 

requirements, is attached as Appendix D. The form’s original language was Norwegian but 

was translated by the author into English and Italian. The author discussed the form with each 

subject so that he/she understood his/her rights clearly, including the right to withdraw his/her 

interview before publication, and information about how his/her personal information would 

be handled. 

Interviews were of a personal nature, delving into each subject’s background and difficulties 

as a student of immigrant background in a new country and touching on areas such as 
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belonging, bullying, and integration. Subjects’ real names have been falsified for this report 

and have not been shared with anyone beyond the author. All research collection files 

(transcripts, translation and the original audio files) will be deleted as of June 30, 2019 in 

accordance with NSD policy. There were several instances where subjects requested the 

redaction of names of people, towns and employers, none of which have not been shared 

beyond the author. Generalisation of these names or locations have been used to limit any 

possibility of subject identification. 

5.10.Methodological Limitations 
The study’s most significant methodological limitation was the use convenience sampling. 

Twelve subjects expressed interest in being interviewed and all 12 were interviewed. No 

subjects from African expressed interest in participating, although Africa represents a 

significant share of immigrants in both the Oslo and Tuscan areas. Bryman states this form of 

convenience sampling can render it «impossible to generalise the findings» (2012. p. 201) 

however with the researcher’s limited time and resources, no other approach was feasible. 

Given a longer timeframe and access to a folk registry, it may have been possible to 

randomise cluster sampling, thereby enabling a population of qualified candidates to be 

chosen through a simple randomisation.  

5.11.Summary 
This chapter has reviewed and justified the decisions regarding the methodology employed 

within this study. Semi-structured interviews were considered the best approach for the data 

collection as they allowed a natural conversation to emerge between researcher and subject, 

while maintaining organisation to attain a standard set of data from each interview. 

Convenience sampling was used due to time and resource constraints; however, this study 

was able to conduct 12 interviews with subjects from a diverse range of backgrounds and 

push factors for their migration (e.g. the principal factor that caused them to migrate from 

their home to host country). The study’s use of grounded theory helped in the development of 

the coding structure, which will be further developed in Chapter 6. Ethical considerations 
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were discussed and the study will maintain confidentiality standards in accordance with 

research guidelines. 
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6. Data Presentation & Findings  
Chapter 6 will present the data collected from student interviews in Oslo and Florence. The 

chapter is organised in line with the coding table (table 4) presented in section 5.8. The data 

presentation begins with an introduction to each interview subject (section 6.1). Subjects’ 

names have been anonymised. An analysis of each subject’s push factors for migration is 

included, i.e. what was the primary motivation for themselves and / or for their families to 

move from their original home country to their new host country. In some cases there were 

multiple push factors, e.g. a parent’s push factor was to find work and the subject’s push 

factor was family reunification. 

Following these sections, there will be a presentation of data and emerging themes in the 

following areas: 

1. Perspectives on schooling and the subjects’ identities as immigrant-background 
students (section 6.2) 

• Relations and treatment by teaching and administrative staff 

• Relations and treatment by peers (other students) 

2. Integration and identity formation (section 6.3) 

• Language development and learning the host country’s language  

• Identity formation with their home vs. host country 

• Citizenship  

• Perspectives on societal change and politics 

3. Societal engagement and awareness of / participation in programs designed for 
assimilation and belonging (section 6.4) 

• Have subjects engaged in these programs? If so, what did they think? 

• Were the subjects offered resources regarding cultural and social integration at 
school or in society? 

4. Suggestions for improving belonging and assimilation for future immigrant-
background students in schools and society (section 6.5).  

5. Section 6.6 discusses subject perspectives on their respective society’s future and 
views on immigration. 

Results will then be summarised in section 6.7. 
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6.1. Interview Parts 1 & 2: The subjects, their 
background information, and factors for 
migration  

There were 12 subjects interviewed for this study. All interviews were conducted in the 

subject’s preferred language among Norwegian, English and Italian. In total, seven interviews 

were conducted in Italian, four in Norwegian and one in English. The author translated the 11 

foreign-language interviews to English. For readability, all direct quotes from the subjects’ 

interviews are presented in English. Although these quotations are technically paraphrase 

according to APA style, all statements will be used in quotation formatting to represent 

speech, consistent with APA recommendations.  

Sections of 6.1.1 and 6.1.2 present the subjects’ responses to the following set of questions: 

1. Personal information: 

• What is your place of birth and your family history? 

• Where do your parents come from? 

• When did you / your family arrive in Italy / Norway? 

• How long have you and your family been here? 

• How did your family arrive - visas / means of travel, etc. 

2. Factors for migrations: 

• What were the primary factors in causing you / your family’s relocation to a new 

country?  

6.1.1. Subjects in Norway 

Subject 1: Marco – age 18 (first generation): Marco was born in Italy in the Tuscan area. 

Due to Italy’s economic turmoil throughout the 2000s and the ongoing Euro crisis, his father 

struggled to find work as a cleric, instead taking construction jobs to support his family. His 

mother was steadily employed as an administrator in a dental office. Marco’s father decided 

to seek work opportunities abroad and moved to Norway in 2015 upon finding work at a 

church. Marco was in high school when his father moved to Norway. Marco’s three older 

siblings have graduated from university and now live and work in the United Kingdom. 

Marco and his mother joined his father in Norway in 2015. As of the interview, Marco has 
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lived in Norway for 3.5 years and speaks fluent Norwegian. He is a student at a Norwegian 

high school near the city’s historic district (Gamle Oslo). Marco’s primary push factor for 

migration was family reunification while his father’s push factor was better economic and 

professional opportunities. 

Subject 2: Sara – age 22 (first generation): Sara was born in Afghanistan. Her brother and 

father were killed in 2004 when war broke out in Afghanistan between Al-Qaeda and 

American military forces. To escape the violence, Sara’s mother fled with her remaining 

children. They arrived first in Jordan as refugees; thereafter they were sent to Syria and finally 

to Norway, where they were placed in asylum reception. Sara was eight years old when they 

arrived in Norway.  

Sara began formal schooling for the first time in Norway. She began her studies first in 

northern Norway and then she and her mother moved to Oslo where she continued her 

schooling in the city’s affluent west side. She has lived in Norway for 14 years but has not 

attained citizenship due to missing documentation from the Afghani government (typically 

seven years of residency qualifies for citizenship in Norway). She now studies law at the 

University of Oslo. Her primary push factor for migration was asylum and war. 

Subject 3: Ahmed – age 21 (first generation): Ahmed was born in Afghanistan during the 

invasion of American forces combatting the Taliban and Al-Queda. When he was four years 

old, his family fled with him to Iran where they had family. From there, they applied for 

asylum in Norway where they were accepted.  

They resettled in a small town in Sogn and Fjordane, in Norway’s western, sparsely populated 

mountains. Ahmed started school at the same time as many of his Norwegian peers. His 

family then moved again seven years later to Jessheim, a town outside of Oslo, to run a 

business with Ahmed’s uncle. He now studies psychology at a college in Oslo and is a 

Norwegian citizen. He and his family’s primary push factor for migration was asylum and 

war.  

Subject 4: Mariana – age 25 (second generation): Mariana was born in the Canary Islands 

in Spain and lived there until she was nine years old. She is ethnically half-Spanish and half-

Norwegian, as her father is from Spain and her mother is Norwegian and has double 
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citizenship from both countries. Her parents divorced when she was two and she stayed in 

Spain for another seven years. At that point, her mother wished to be closer to her family in 

Norway and moved to Lillehammer where Mariana began school. She has spoken Norwegian 

since birth, however her language skills were underdeveloped in comparison with her peers in 

Lillehammer. She travels frequently between the two countries, spending many vacations with 

her relatives in Spain. She graduated with her Master’s in education from the University of 

Oslo and now works as a doctoral researcher there. She and her family’s primary push factors 

for migration were education and family reunification. 

Subject 5: Balbala – age 21 (second generation): Born in Oslo, Balbala’s family originates 

from northern, Pashto-speaking Pakistan. Her father arrived in Norway in 1983 through 

family reunification - his father had come to Norway in the 1970s. At that time, Norway 

offered visas for foreign workers to come and work due to large labor gaps. He returned to 

Pakistan in 1989 and married Balbala’s mother. She stayed in Pakistan for two more years, 

then joining her husband and starting a family. Balbala was born several years later. She grew 

up in central Oslo and now studies Middle Eastern languages at the University of Oslo. Her 

family’s primary push factors for migration were family reunification as well as economic and 

work-related. 

Subject 6 - Daniel – age 19 (second generation): Daniel was born in Vestfold, about 130 

kilometers south of Oslo, to a Norwegian father and Ecuadorian mother. His parents met in 

Ecuador when his father was traveling there with a friend. They quickly fell in love, married, 

and moved to Norway. Daniel studies at a college in Oslo. His family’s primary push factor 

for migration was love and family reunification. 

6.1.2. Subjects in Italy 

Subject 7 - Victoria – age 26 (first generation): Born in the Ukraine, Victoria grew up in 

Moldova from an early age. Her parents separated when she was young and her mother 

moved to Italy to find better-paid work. Victoria was raised by her grandmother in Moldova 

and her mother visited her there several times a year.  

When Victoria was 16, her mother invited her to join her in Italy and study at a high school 

level there. Victoria chose to move to Italy and start from scratch as a ‘late arrival’ in Italy 
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without any Italian language instruction beforehand. She has now completed a Bachelor’s in 

educational sciences at the University of Florence. She has worked with the #iopartecipo 

project in Florence. She does not yet have Italian citizenship. Her primary push factor for 

migration was family reunification. 

Subject 8 - Rosa – age 22 (first generation): Rosa grew up in Macedonia and decided to 

move to Italy when she was 18 to study at the University of Padova outside Milan. Having 

only a beginner’s grasp of the language, she took public and private Italian classes upon her 

arrival to be fluent enough to begin her studies. She decided to study in Italy for its culture 

and better economic opportunities than Macedonia. Her older sister had made a similar 

decision several years before. She is now a doctoral student in pharmacology. She is 

interested in acquiring Italian citizenship once she meets the residency requirements. Her 

primary push factor for migration was education and work. 

Subject 9 - Aleksander – age 26 (first generation): Born and raised in the Ukraine, his 

parents moved to Italy in 2002. Aleksander stayed behind with other family members in the 

Ukraine. His parents entered the country on a tourist’s visa and then overstayed their visa to 

find work. Aleksander came to Italy when he was 18 and enrolled at a high school without 

any prior Italian language skills. Like Victoria (subject 7) he is defined as a 'late arrival'. He 

lived in Modena on the outskirts of Bologna in the region of Emilia-Romagna which is about 

115 kilometers north of Florence. He studied business economics at the University of Modena 

and now lives and works in Florence. He and his parents are now Italian citizens. He and his 

family’s primary push factor for migration was economic and work-related. 

Subject 10 - Beatriz – age 22 (second generation): Beatriz was born in Florence, though her 

parents come from Capo Verde, an island in the Atlantic that is part of Portugal. Her mother 

came to Italy at the age of 19 to work as a domestic worker through a program offered by a 

local church in Capo Verde. Beatriz was raised in both Florence and Capo Verde. Her mother 

wished to be closer with her family and so for three years Beatriz lived in Capo Verde 

between the ages of 10 and 13 before returning again to Florence. This experience was 

formative for her identity. She is now studying at the University of Florence and is a 

participant in the #iopartecipo project. She and her mother have Italian citizenship. Her 

mother’s primary push factor for migration was economic and work-related. 
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Subject 11 - Leonardo – age 19 (second generation): Leonardo is the son of Chinese 

immigrants and born in Prato, a multicultural suburb of Florence with a significant ethnic 

Chinese population. Both his parents are factory workers within Prato's clothing and fashion 

industry. His parents overstayed travellers’ visas in order to move to Italy. Growing up in a 

bilingual household, his Italian comprehension was lower than his respective native peers’ 

and he has utilised the language learning resources at the Pane e Rosa center in Prato to 

improve. He has also spent significant parts of his childhood and adolescence with relatives in 

China. He is currently studying at a high school in Prato. His family’s primary push factors 

for migration were economic and work-related. 

Subject 12 - Edvin – age 22 (second generation): Edvin was born in Italy to Albanian 

parents. His father is a manual labourer while his mother works various contract jobs. His 

parents left Albania in 1997 after the outbreak of civil war in the hopes of finding better 

economic opportunities elsewhere in Europe. They settled in Pistoia, a suburb outside of 

Florence. Edvin now studies literature at the University of Florence. Edvin obtained Italian 

citizenship four years ago. His family’s primary push factor for migration was war. 

6.2. Interview Part 2: Perspectives on Schooling, 
Relations with Faculty and Staff, and Relations 
with Peers 

The interviews focused on the role of schools in relation to each subject’s assimilation, 

including their perspectives on schooling in general as well as relations with staff (teachers 

and administrators) and peers. A teacher and / or administrator who has a strong bond with 

immigrant-background students and is actively involved in their integration can be a critical 

factor for immigrant-background students; however, those relationships tend to be weaker on 

average than with native-background students (Chiu et al., 2012). 

Sections 6.2.1, 6.2.2, 6.2.3 and 6.2.4 present the subjects’ responses to the following 

questions: 

• How would you describe the process of moving to Norway / Italy and beginning 

school? 
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• What have been some of the greatest challenges you have faced as a migrant 

student in Norway / Italy? 

• Have you ever felt treated differently from yours peers by teachers or school 

administrators because of your background? 

• If yes, how so? Are there specific incidents you can point to? 

• Have you participated in any migrant-student specific programs at your school? 

• For example, language learning (if first generation) or seminars on identity and 

cultural values? 

(a) Also meeting with school administrators who may have identified you 

as a student of minority background. 

• Do you feel like you have a sense of belonging to your school and outside 

community? 

• If yes, in what ways? 

• If no, why? How would you say this could be improved? 

• How do you feel in any way your identity / background may have impacted your 

studies / academic standing? 

6.2.1. Subjects in Norway regarding schooling and faculty / staff relations 

The interview subjects in Norway generally praised their school experiences. The three first-

generation subjects (Marco, Sara, and Ahmed) entered Norwegian schools without a 

command of the language, and it was critical to learn Norwegian as soon as possible. They 

had separate language training during their school day for which they were taken out of the 

classroom for special Norwegian lessons, either one-on-one or in small groups with an 

instructor. These three subjects reported they no longer required separate language courses 

after a year. They had positive views of language learning and felt it was well-organised and 

helpful to their integration, and that the teachers encouraged them to succeed. 

In her interview, Sara focused on her learning Norwegian. She had a strong command of 

English from her mother, who taught it to her while growing up in Afghanistan, despite not 

being enrolled in formal education (it was illegal for girls to attend schools in Afghanistan). 
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When Sara started school in Norway, she communicated in English until she learned 

Norwegian. 

Sara: The teachers spoke to me in Norwegian, and I responded in English. In the end I learned 
Norwegian. It was only a couple months before I could speak Norwegian, which I was happy 
about. I believed in myself then that I could speak Norwegian. The teacher spoke to me in 
Norwegian, and I was glad she had faith in me that I could understand, and soon I began to 
respond in Norwegian. Then I began to think, I need to respond in Norwegian and I was very 
grateful for that. I was very happy when I began to speak Norwegian. 

She added that she found her teachers «always helpful, always motivated». This perspective 

was consistent with other subjects in Norway. For example, Daniel described feeling «very 

fortunate» about his teachers while Ahmed stated his teachers were «nice» and one in 

particular «did the little things, she treated me well». Balbala had a similarly positive 

experience, noting that «had I not gone to school, I wouldn’t feel as Norwegian, it’s been very 

important for me» and that her teachers were always there for her. 

Mariana discussed her transition as a second-generation immigrant student. She grew up 

partially in Spain, which was a slight challenge because she was highly energetic and loved to 

run around, sing and yell and call attention to herself - something that contradicted the social 

norms of Janteloven.  

Mariana: I think by the time I was 15, I felt like I understood, the social norms, that nobody 
tells. Are you familiar with Janteloven?  
Francesco: For my Norwegian class, I must present on it.  
Mariana: Yeah, that’s very big in Norwegian. 
Francesco: You are not any better than anyone.  
Mariana: Do not brag about yourself, don’t stick out, just be neutral, which is difficult when 
you are Spanish. And I have a different name, so naturally I stuck out. Even just by my name. 
Everyone would ask, where is your name from? And from there, the stories would come. 
Lillehammer is not the biggest city, you have people from other countries, but it is still a special 
thing. People notice your name. 

Marco stated that his teachers were generally kind, and one was particularly helpful to 

immigrant-background students at the school. He added that staff were aware of a divide 

between immigrant-background and Norwegian-background students, and held school-wide 

seminars discussing how «we are all one, Norwegian and foreign students - but they are just 

words. It doesn’t mean anything. It’s a facade about trying to get along». He was the only 

subject in Norway who had a negative school experience in Norway. He did however add that 

there was one teacher who worked hard in helping students assimilate: 

Marco: We talk a lot - we have a female teacher - not everyone talks to her. But she is very 
important - I know her well. She’s been the only teacher I have had for three years. It hasn’t 
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changed. For us, she’s named Maria - and she has talked about this issue with other students. 
When it is brought up she tries to help us - talking about slang, Norwegian culture, making 
jokes, stuff like that. She tries to help us integrate, but she’s limited - she is only one teacher.  

Overall, all subjects in Norway praised their relations with faculty and staff in Norwegian 

schools. They stated that faculty and staff seemed engaged and genuinely cared about the 

students and their well-being without pointing out their ethnic / migrant background. 

6.2.2. Subjects in Italy regarding schooling and faculty / staff relations 

Perspectives on faculty and staff relations were more mixed amongst subjects in Italy. Some 

subjects, such as Rosa, stated they had strong relations with staff and faculty members who 

actively assisted them and served as critical resources in their integration.  

Rosa: The secretary at the university was a resource for foreign students - her job was to help 
explain processes to students. No one ever judged me if I didn’t understand something.  

Others such as Victoria stated teachers made no efforts to assist her, leaving her to feel 

generally «ignored» and that teachers and administrators did nothing to address bullying of 

the multicultural student body by native Italian students. She mocked their lack of initiative in 

this area, stating, «what work it would be to do something!». Beatriz had similar remarks and 

felt that nothing has changed in assimilation of foreign-background students in the classroom.  

Other subjects had more positive feedback. Leonardo remarked that professors were equal in 

their treatment of all students and that he developed strong relationships with supplemental 

language training teachers. Aleksander remarked, «The teachers wanted to help. They said if I 

needed anything after class, after school ended, extra help, they could help. They gave a 

helping hand, they were available. The teachers were helpful - you could ask questions and 

they responded. The school environment was relaxed».  

Victoria was critical of her schooling experience, claiming that conditions at schools for 

immigrant-background students has worsened, with little done by the school staff to try and 

address the issue or listen to student feedback. 

Victoria: In my school, when I was at high school. Being there, what could I change? The 
children there today? Nothing has changed. It’s gotten worse. It’s not possible, nothing is 
getting better. You need to ask about their perspectives, no one asks what they are thinking. 
Better said, things could improve by asking the students what they believe.  
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To note, Victoria is working on her bachelor’s degree in educational and her comments 

regarding the situation getting «worse» in Italian schools may be influenced by her current 

studies. 

Feedback on this topic was more divisive amongst subjects in Italy, both first- and second-

generation subjects. As will be discussed in the following sections, subjects struggled with 

bullying by fellow students and felt faculty and teachers did little to intervene or create an 

atmosphere more conducive to respect.  

6.2.3. Norwegian subjects regarding integrating with other students 

Subjects in Norway stated that in general they assimilated well with Norwegian students at 

school, except for Marco who stated there was a deep cultural divide at school. He mentioned 

feeling as if immigrant-background students were iced out in befriending the Norwegian 

students, who were only friends with other Norwegian students. He stated he did not see 

forms of bullying, but rather that it was near impossible to befriend them. 

Marco:  As friends, unfortunately not. I try to. I try so hard. When you try to speak with them, 
they don’t really look at you. Not at me. I try in different ways. They don’t like soccer. They 
prefer to ski. I am not a big fan. There aren’t ways, of talking to them, to feel integrated with 
them. 

Despite cultural differences, however, this was not always the case with other subjects. Sara 

remarked that she certainly felt in some ways like an outsider but that her peers were 

generally inclusive and yearned to help her feel like one of them. 

Sara: When I moved to Oslo, I was in Ullern, Western Oslo. And there, there aren’t many of 
immigrant background, like me, I was the only one in my class who was an immigrant, and that 
was hard. The other students came from nice houses, they had both parents, they dressed very 
nicely. Immigrants were not like them, they didn’t have the same kind of resources or money. 
So, I was different, but students and their parents and more money, they tried to include me as 
much as possible, invitations to birthday parties. They tried to make sure I didn’t feel different, 
they were very kind. I felt different, but I tried to not let it control me, I wanted to be like the 
others. 

There were no accounts of bullying from any of the six subjects in Norway. Five of the 

subjects found native Norwegian students to generally have treated them with respect and 

inclusion, whereas one (Marco) spoke at length at being excluded because of his background.  

!64



6.2.4. Subjects in Italy regarding integrating with other students 

Many subjects in Italy discussed bullying at length and stated it had a negative effect on them 

and their school experience. Several used words such as traumatic (traumatico) to describe 

this treatment and that it created an environment of fear (paura) and suffering (sofferenza). 

Victoria recalled that her first year in an Italian school was tremendously difficult because of 

how the other students treated her: 

 Victoria: It was traumatic at the start. The first year was suffering. The education here is very 
different from Moldova. I found myself in a scholastic environment, where instead of raising 
your hand, asking for permission - you don’t raise your hand, there’s more freedom, but for me, 
it was a mess. I couldn’t express myself - I suffered a lot. When I came back home from class, I 
was crying. I didn’t feel integrated. The other students also, they were rich. And I was bullied. 

Victoria stated her experience improved after the first year when a Romanian girl started at 

school. They spoke the same native language, meaning they could understand one another and 

relate to one another. Victoria stated her friend, who she described as a «sister», became 

actively involved in stopping Victoria from being bullied. 

 Victoria: She spoke my language. She helped me a lot. When she started at school, she 
protected me a lot. She spoke Italian very well. When she started, I felt a lot better having her as 
my protector in a way. 

Beatriz stated she was bullied a lot because of her darker skin colour, especially after 

returning from living in Capo Verde for three years. She often came home from school in 

tears because of the treatment by some of her peers: 

Beatriz: I came back when I 13 years old. In Italy at this point, being 13, is the last year of 
middle school, the difficulty that I remember it was a really awful time because when you are 
smaller you do not see the differences in others as much. Then, coming back to Italy for me, I 
felt like a stranger for the first time. When I was a child, I did not feel like a stranger. I struggled 
a bit with the language in returning.  
It was different with the children who grew up here and having done things a bit differently, 
because I am glad to have seen my cultural roots. And so I would say that when I returned to 
Italy, I felt a foreigner even at school because when made a mistake, I confused Italian and 
Portuguese when I wrote. It makes no sense, like other languages. And so, like Italian teachers, 
it was a period when I felt insecure. Also, I was more closed off, bullied, like a few other 
foreigners. 
Francesco: Speaking of bullying… 
Beatriz: Yes, I would come home crying.  
Francesco: Because of your race? 
Beatriz: Yes. I remember it was a hard time, this boy was bothering me. I felt very defensive, 
and then, but also it was strange, I did not talk much, I did not tell the professors or my mother. 
But then in a few years, one begins to feel not so foreign, others can make you foreign when 
they want, but knowing other cultures, more than others may, you know things others don’t. In 
my opinion, it’s a rich feeling, to know several cultures, getting involved does not feel foreign. 
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Edvin, a second-generation immigrant, discussed how his peers and their families knew his 

parents had arrived in Italy illegally, which led to exclusion not only by peers but their parents 

as well: 

Edvin: No I don’t feel like I was treated differently, at school when I was younger I didn’t have 
like any special lessons. But growing up in a smaller town and going to a small school - it was 
strange or hard with the parents of other students - they looked down on me - they didn’t talk to 
my parents, they would ignore us.  
Francesco: Did they [the parents of his peers] know about your parents’ immigration status? 
Edvin: Yes, they know, and for example they wouldn’t invite my parents or talk to them at 
events. Things like that. 
Francesco: You too - the way they treated you?  
Edvin: Me too. They wouldn’t invite me to things with my peers. It happened all the time at 
school. 

Of the six subjects in Italy, four subjects in total, two female and two male of each generation, 

mentioned accounts of bullying, social ostracisation, significant difficulties integrating into 

the student body and correspondingly low senses of belonging at school. Of the two subjects 

who did not discuss bullying, one stated it was very difficult to integrate with classmates and 

make friends, with the situation only improving after moving to Florence from Modena, while 

the other faced no issues and integrated well. 

6.2.5. Summary of Findings 

Subjects in Norway tended to have a more positive experience in school and beyond 

schooling as immigrant-background students. In Norway, one subject, Marco, stated he felt 

socially isolated by his peers and claimed there was a schism between foreign-background 

students and native Norwegian students which has yet to improve despite intervention from 

faculty and staff. Mariana mentioned a social gap as well, and despite her Norwegian roots 

she struggled to adapt to a different social code than the one she was used to in Spain. 

Every subject in Norway stated they had at least one ally amongst the faculty and staff, 

believing they were cared for and any concerns they raised were taken seriously. No subjects 

of either generation discussed bullying as a problem. On this topic, even Marco said that 

Norwegians simply «don’t do that».  

Subjects in Italy had more mixed views on their experiences. Two subjects – Victoria (first-

generation female) and Beatriz (second-generation female) – spoke of cruel bullying that 

deeply affected their adolescence. Edvin, a first-generation male immigrant, spoke of social 
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isolation even by his peers’ parents because his own parents’ illegal immigration status was 

frowned upon. Bullying tended to begin when the subjects were teenagers. Bullying was 

mentioned by both genders and by both generations. Rosa discussed a positive experience 

coming to Italy alone. Leonardo and Aleksander were more mixed in their discussions, with 

Aleksander mentioning having few friends with the process becoming better after finishing 

high school and attending university in Florence where there is a more international 

population. 

6.3. Interview Part 3: Perspectives on Participation in 
Programs Directed at Assimilation and 
Integration 

All subjects were asked about programs either in school or in everyday life that were 

available  regarding inclusion and diversity. For example, the Red Cross offers programs for 

integration, cultural seminars focused on issues of immigration and integration or if their 

schools had ever presented something focused on societal integration. If respondents were not 

aware of such offerings, they were asked a follow-up question if such a program would be of 

interest. Sections 6.3.1 and 6.3.2 present the subjects’ responses to the questions summarised 

above. 

In total, only four of the 12 subjects expressed awareness of or participation in resources 

available to them, one in Norway and three in Italy.  

6.3.1. Subjects in Norway regarding participation and awareness of 

programs for assimilation 

Only one subject had participated in a program related to assimilation and integration, Sara. 

She currently works for the MiFA program which offers pathways to university studies at the 

University of Oslo for immigrant-background students.  

Furthermore, views on these programs were split - Sara has worked with these programs and 

supports them, while Ahmed and Marco had views that had they been aware of them / offered 

to them, it would be something they would participate in in the belief it could help.  

Marco: The things in Oslo, I wouldn’t want to close a door - or get to know Norwegians better. 
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Ahmed provided a similar response, responding in the positive if he was made aware 

believing it could potentially help. 

Ahmed: I think if they had, I would say yes - if it was possible. Maybe it could help. 

The other subjects stated it was not something of interest, expressing they would rather be 

treated like other students and felt they identified more strongly as Norwegian than their 

ethnic background. 

Mariana: At the time, I think I would not have wanted that, since I would have wanted to be 
Norwegian. 

Balbala stated she was engaged in the area of integration, however, did not view the programs 

as something she would have wanted to participate in as a student now or in the past. 

Balbala:  I  haven’t  been offered or applied myself.  If  I  see something for example,  like on 
Refugees  Welcome  to  Norway  on  Facebook,  which  is  for  refugees  or  with  immigrant 
backgrounds, it’s usually for those who are first generation. I haven’t been active. 
Francesco: Is it something of interest?
Balbala: I don’t think so.

Subjects had mixed opinions on the idea of assimilation-targeted programs. While one subject 

actively worked for  an assimilation-related project  (Sara),  the  other  five subjects  had not 

heard of such programs, and several stated they doubt it would be of interest. Marco and 

Ahmed agreed they would participate if offered, believing it could help in some way, whether 

socially or academically.

6.3.2. Subjects in Italy regarding participation and awareness of programs 

for assimilation 

Participation in assimilation programs was higher amongst subjects in Italy. Two subjects 

from the study were actively involved with #iopartecipo, Victoria and Beatriz, and supported 

its mission to work for integration and connecting immigrant-background students to Italian 

society and citizenry.  

Victoria: I am really interested in this topic. I experienced some difficult moments, like your 
father [the author’s father, an Italian immigrant who moved to the USA at age 12], being 
bullied, not being accepted, struggling with the language. I would like to do something to 
ameliorate the situation - my experience could have been better. There are some small projects I 
may not know of. There is a network at the university - one person refers another. I hadn’t 
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researched the project beforehand but heard about it through a friend who was working with 
#iopartecipo. 

Amongst the other four subjects, Aleksander discussed his participation in multicultural meet 

ups in Florence as an adult (post-studies) and stated it was something he enjoyed in exploring 

his multicultural background as Ukrainian and Italian.  

Aleksander: I did those events I mentioned, like with talking to ERASMUS students or 
appetisers for welcomed foreigners. There’s an active Ukrainian community in Florence. I 
participated in activities with that community. But projects like #iopartecipo I have not heard of.  
Francesco: I understand - what did you do in the events involving other Ukrainians? 
Aleksander: Modena is changing a lot as a city, but it's very small. I have a few friends there, 
but not many. Really, it’s a city for the elderly - they came to Modena to earn a salary, but do not 
have many other interests. In Florence though, a lot of younger people who organise activities 
and events. I have a lot of friends here. I am happy here and much better integrated socially. 

Leonardo had not engaged in assimilation programs, but did participate in extra Italian 

tutoring at an institute, Pane e Rosa Cooperativa Sociale (The Bread and Rose Social 

Cooperative) that is dedicated to social inclusion, amongst other areas in the Prato-Tuscan 

area. 

Only one student, Rosa, stated it would be not be of interest, at least when starting her studies, 

although she was warmer to the idea of engaging in an assimilation / multicultural program 

now. 

Rosa: Now, maybe, but before no - I wasn’t interested in that community in general. Now, 
maybe more so.  
Francesco: Why yes? Now, I mean?  
Rosa: I had accepted what had happened, the last year. It took about two years to cultivate these 
feelings, getting to know others in my courses and getting through certain problems, and the 
joys of overcoming them and meeting others. 

Rosa believed despite the challenges, it was better to navigate life as an immigrant-

background student without other resources, believing it helped developed life skills and a 

better understanding of herself. All other subjects expressed interest in such programs or have 

been actively involved in them with the desire to continue doing so. 

6.3.3. Summary of Findings 

Subject interest and participation in programs designed to help their integration was mixed 

from subjects in both countries. First-generation subjects tended to react more positively to 

the idea. All three first-generation students in Italy participated in programs or were interested 
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in them, believing such programs could help. Two first-generation subjects had participated in 

these projects, the third, Rosa, stated she preferred to integrate herself on her own accord.  

Interest amongst second-generation subjects was higher in Italy than Norway. Two subjects in 

Italy had participated to some degrees in these programs (Leonardo and Beatriz) with Edvin 

having a neutral response. Second-generation subjects in Norway tended to be more resistant, 

like Rosa, wanting to be the same as everyone else and not wanting to single themselves out 

for their immigrant-background (this was Mariana, Daniel and Balbala’s response). 

6.4. Interview Part 4: Subject Identity and Sense of 
Belonging & Suggestions for Improvements 

The interview’s penultimate section was designed to understand the subjects’ sense of 

identity: do they identify only as a member of their host society, as a member of their ethnic 

background only, or a mix of the two? The subjects were asked general questions about what 

they liked and disliked about their host countries and for specific suggestions on how to 

improve current and future immigrant-background students’ sense of belonging. Sections 

6.4.1 and 6.4.2 present the subjects’ responses to the questions summarised above.  

6.4.1. Subjects in Norway on their sense of identity and identity formation 

Except for Marco, who has lived in Norway for the shortest period (3.5 years) and came as a 

late-arrival, all subjects in Norway had a strong Norwegian identity. Marco shared that he 

does not plan to stay in Norway, hoping to reunite with his girlfriend in Italy or moving 

together to the United Kingdom where his siblings live. Others such as Ahmed offered a more 

positive perspective: 

Ahmed: I would say more Norwegian. I have now lived here so long. I have become 
Norwegian. In society, I have Norwegian citizenship, things like that. I like being Norwegian. 
But it can be relative - if I said that to my mom she would become upset.  

Daniel shared similar sentiments, comparing his national identity as a Norwegian to a popular 

candy. 

Daniel: I feel a bit like a Kinder Egg. I am overflowing with Norwegian values, my 
personalities, my thoughts. I am Norwegian. 

Sara was equally resolute, discussing her social network and involvement. 
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Sara: To a high degree, yes. I belong to society, because I had to belong to Norwegian culture. I 
say I come from Oslo, I speak Norwegian, I have Norwegian friends and am very involved in 
society, especially after beginning my studies and working in different places. 

Mariana stated her identity changed over a period of six years, but that for the past decade she 
has felt Norwegian. 

Mariana: By the time I was 15, I felt very Norwegian, I felt very comfortable in social 
situations. Like in school. 

Balbala discussed having a split Norwegian and Pakistani identity and debated between the 

two, but ultimately concluded she was primarily Norwegian. This in part because other 

students of Pakistani-background reject her as Pakistani because she does not speak Urdu (her 

family comes from the northern area of Pakistan that speaks Pashto).  

Balbala: I do not know why it’s so important - it’s difficult to pass in with them, because I am 
not so Pakistani, according to them. So I suppose I will just turn around and go for Norwegian 
culture, for myself. I decided I am Norwegian if I am rejected by other Pakistanis.  

In discussing identity, Marco rejected what homogeneity and what he viewed to be expression 

of thought in Norway, Marco reflected on what he believed to be a high degree of 

homogeneity, particularly in expression of thought and repression of individual opinion in 

Norway. 

Marco: One problem I have, in Italy, you have the ability to express your own opinion. In 
Italian classrooms, there are lively debates. But in Norway, it seems like everyone fears sharing 
what they really think or feel. Whatever someone writes in Aftenposten, that’s what is 
regurgitated, everyone is repressed in a way. 

He further stated that Norwegian values are generally the same everywhere in the country, 

whereas values vary more regionally in Italy. He said his mother and father, who come from 

the North and South of Italy respectively, had different values. 

6.4.2. Subjects in Italy on their sense of identity and identity formation 

The subjects in Italy were more divided on whether they identified more with their host 

country or ethnic country of origin. In three cases, the subjects identified as a combination of 

their ethnic origins and host country: 

Edvin: A combination. It doesn’t change anything for me - Italian, Albanian, I am both in equal 
measures.  

Aleksander had a similar response, reflecting on his lived experience but maintaining a dual 

identity. 
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Aleksander:  I do not identify any more as a foreigner. I speak Italian very well, I understand I 
can be foreign, on the inside, in society, but I do not think I am a foreigner, I define myself in 
larger terms as a citizen of the world. But a smaller focus, I am both Italian and Ukrainian.  

Of the subjects in Italy, Rosa has lived there the shortest time (four years). Rosa believes in a 

linear process of identity formation and expects there will come a point in time when she 

sheds her identity as a Macedonian. 

Rosa: For now, 50 / 50. I will explain. In Italy I am a foreigner with my friends, you joke, I 
don’t understand everything, there’s a sentence I mess up, all of that, Italian culture, celebrities, 
things people know from birth. But already I am taking in more, now when say I meet someone 
from Germany and they ask me, I say I live in Italy. I am not Italian, but my life is here. 

Rosa added that in another five to ten years, particularly after obtaining citizenship, she would 

feel fully assimilated and identify herself as Italian. 

In the cases of Leonardo and Beatriz, both lean towards identifying as Italian, though they are 

cognisant of their migrant background and how this makes it difficult to be accepted in their 

host country.  

Leonardo: I would say ultimately more Italian, but other Italians don’t regard me as Italian, 
even though I am an Italian citizen, whereas other Chinese do not regard me as Chinese, 
because I am not a Chinese citizen. I know that in part, in my heart, I am an Italian. I know 
Italian culture better than Chinese culture, the history, the places to go, but neither side regards 
me as Italian or Chinese. 

Beatriz answered in a similar way, feeling her identity clashes at time with a culture she hopes 

will become more tolerant. 

Beatriz:  I am very Italian, unfortunately, but Italy is a country with so much culture. At times 
there is a lot of ignorance - I am trying to study, for example, a girl and integration here, but she 
is quitting her studies. Many don’t get very acquainted with Italy. Her parents don’t know it 
very well either - even though they studied in Italy. They don’t get to know other Italians.  

I feel Italian, Capo Verdean also in another way. I believe a person is the result of their culture. I 
don’t feel radically Italian, but more Florentine. Other places in Italy, I don’t feel the same way - 
Milan, Naples, it’s strange. But in Florence I like it here. 

Beatriz’s comments echo Marco’s statement regarding Northern vs Southern Italian values in 

his interview. Victoria was of confused about her mixed background. Despite meeting the 10-

year residency requirement for citizenship, she is not interested in applying for it. 

Victoria: I am not Italian, but Moldovan. I am not interested in obtaining Italian citizenship. 
But there’s a crisis. I do not feel Moldovan - I say that Moldovans - they are very important in 
my life. But life changes - rules, upbringing, society. Effectively, I always respond I am 
Moldovan. But it’s an ethnicity. I am not Moldovan or Italian - I am both, a mix.  
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In anticipation of her graduation in the summer of 2019, she discussed the possibility of 

leaving Italy after her studies because she does not feel a strong attachment to it. 

Victoria: I do not know if I can answer with any degree of certainty. Even with the benefits of 
Italy. If I can be guaranteed a good quality of life, or I must find it somewhere. A better quality 
of life. But if society makes me feel like nothing, I need to look elsewhere. 

6.4.3. Summary of Findings 

Subjects in Norway again tended to have more positive responses regarding identity, amongst 

both generations of subjects. Only Marco responded negatively based on his experiences at 

school. The other five subjects feel wholly Norwegian and viewed society positively, 

believing they felt welcomed by native Norwegians. 

Subjects in Italy tended to view their identity as more dualistic, identifying equally with their 

host and home countries. Half the subjects including Leonardo, Victoria and Beatriz felt 

rejected by the native populace and consequently unable to identify wholly as Italian. 

6.5. Suggestions for Improvements 
The ultimate section of the interviews asked the subjects for specific suggestions on how to 

improve current and future immigrant-background students’ integration at school and in the 

greater community. Subjects reflected on their experience and to formulated ideas on what 

could have been better. The question was open-ended but encouraged subjects to consider 

both top-down (national governmental policies) and bottom-up (local initiatives beginning at 

the classroom level) approaches. 

The research subjects provided a variety of ideas, several of which were mentioned by 

multiple subjects, allowing for the identification of emerging themes which will be discussed 

and compared against existing literature in chapter 7. 

6.5.1. Suggestions for improving the assimilation of immigrant-background 

students in Norway 

There were three themes which emerged out of the suggestions made by subjects in Norway. 

These include changes in admissions for high school and universities to provide better 
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pathways for immigrant-background students; sports programs to encourage engagement 

outside the classroom; and mentoring programs for middle- and high-school students.  

Emerging themes #1: High school / university admission pathways and multicultural 

programs 

Both Balbala and Sara suggested changes to high school (videregående) and university 

admissions, namely creating greater pathways for students of immigrant backgrounds. Both 

subjects cited homogenous student groups as a reason for doing so. 

Balbala: When a student goes to high school, it depends on grades, and it is unfortunately not a 
secret that immigrant students, they struggle and fall behind in school. So schools have more 
focus on vocational subjects - those have a higher percentage of immigrant background 
students.  If a student has a higher average, it is usually Norwegian students. Grades matter and 
it goes back to primary school - why do these students fall behind, what are they doing, what is 
different regarding belonging and motivation to learn.  

Balbala discussed being a student who achieved good grades and was accepted to one of the 

most prestigious high schools in the Oslo area. However, she simultaneously experienced a 

drastic change from a heterogeneous middle school (where she estimates 50 % of her class 

were immigrant-background students) to a homogeneous high school (where she was one of 

the only non-ethnic Norwegians). Sara discussed a similar phenomenon in her studies. 

Attending middle school in Ullern, a wealthy neighbourhood in western Oslo, she was one of 

a few ethnic-background students, and the only one wearing a hijab. This distinction exists 

also in her university class. 

Sara: In my law program, there’s a very small contingent of foreign students – very few and 
therefore those there can feel different, feel alone – feeling loneliness to a greater degree – that 
they are not like the others. Sitting with 200 other people in a lecture hall and to be the only one 
with dark skin or a hijab. I feel often like the only one in my program with a hijab. I stick out. It 
can lead to feelings of isolation. I was unsure at the start, if law was right for me. The other 
students come from big, rich houses. They have parents with a good education – who were 
lawyers or engineers – they had so many resources at their disposal.  

Despite the contrast between Sara’s appearance and background in relation to other students, 

she offered a more positive view on what her multi-ethnic heritage could contribute instead of 

what it may have taken away. 

Sara: I thought when I was little, I was worth less than the other students. But I try to think I 
have resources available the other students don’t – I speak other languages they cannot – the 
other students have not experienced what I have. In my job, I have spoken Arabic and not 
Norwegian or English. To use my experience to help others and see things from another 
perspective. I am not sure what can be done for immigrant background students to avoid these 
feelings. I don’t think a possible solution would be to have support groups for these students – 
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but rather better mix them with other students – that they become more like ‘the typical 
student’. Those with different backgrounds, perspectives, experiences, resources can be used to 
a greater degree – those with an immigrant background have a different understanding. They 
understand how people from another culture think and feel and speak. If one uses these positive 
things, they will feel more like other students and achieve the same level. 

Sara further discussed the success of groups like MiFA which offered valuable pathways for 

students of immigrant backgrounds they may not otherwise be afforded and informed them of 

programs they may not have otherwise known about.  

Daniel also suggested greater mixing of students of varying background and establishing 

multicultural discussions between groups, with members discussing their ethnic background 

and immigrant stories. 

Daniel: In regard to the system, at schools, mixed immigrant / native student groups - that could 
help - to hear from both sides, and it’s interesting to discuss from both sides. It’s interesting to 
hear what could work. 

Mariana discussed the need for greater appreciation and celebration of Norway’s increasing 

heterogeneity and multiculturalism. Coming from a smaller town, she suggested all of 

Norway have celebration days.  

Mariana: More celebrations that everyone participated in. Or were part of a student 
organisation, or the organisers…Here we have turban dagen. It’s one day where designers come 
together in Oslo and make turbans for everyone. And you just wear it. There’s food, small 
concerts. It’s very cool. They make that headpiece very cool, so people want to wear it. 

Emerging Theme #2: Sports 

Mariana and Marco mentioned the possibility of sports as an outlet for helping assimilation, 

since sport may be less reliant on verbal communication and therefore provide a ‘level 

playing field’ where immigrant-background students are at less of a disadvantage than in the 

classroom.  

Mariana: I know a few schools doing physical activities during school hours, physical activity 
they do together, not a subject. More like today, is football tournament. Where everyone 
participates. I think that is easier, especially for kids to learn a lot about each other.  

Marco: With Norwegians, sports. They are very sporty. Like with soccer - you need to 
collaborate. Norwegians are more open with sports like at a bar. You feel more connected with 
them, playing with them. Math for example, you do that alone, but with sports you must rely on 
one another. And with a soccer team, or even tennis, you create bonds. 

Emerging themes #3: Mentor programs 

A final suggestion came from Ahmed regarding mirroring mentor week programs at 

university (known as Fadderuke in Norway) as something that could be useful for immigrant-
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background students. He stated that upon starting in middle school (ungdomsskole) there was 

a shift in the student demographics and he believes that mentors could be a critical resource 

for immigrant-background students in making that transition. 

Ahmed: Middle school - there was a bit more of a divide. There were a lot of new foreign 
students, though in the end everyone became friends, but there was occasional bullying. In 
university, the mentor intro week was very important. That was the first time I was talking with 
a new group of people, and it’s like I need to make a new life. Mentor week made it easier to get 
to know everyone else, and I thought it was really cool - it was great. 

6.5.2. Subjects in Italy on their suggestions for improving the assimilation of 

students of immigrant-backgrounds 

Responses from subjects in Italy were consistent with one another. There were two themes 

which emerged: multiculturalism in the classroom to educate students about changing 

demographics and to understand the factors behind immigration and exploring each student’s 

personal history with immigration; and curriculum reform. Several of the subjects attributed 

bullying and social stigmatism to a lack of multicultural awareness among the native Italians 

and were critical of the Italian school system for not ameliorating this ignorance. 

Emerging Themes #1: Multiculturalism in the Classroom  

Victoria, who criticised the multicultural ignorance in schools which staff did little to rectify, 

suggested lessons on immigration and studying why people moved to other countries. She 

also focused on language development, something she struggled with as a 16-year-old when 

she started  high school in Florence. 

Victoria: What could be better is to understand immigration and what makes one person choose 
to move from one place to another - like with me, and others, who have made these dangerous 
journeys. One should try to understand and not judge - like these people of colour crossing the 
ocean - do not judge them. Understand how hard it is to learn a new language, to not be able to 
communicate. I couldn’t say anything, I started from zero. When a person can’t communicate, 
and they are quiet they seem stupid. But really, they are very intelligent. But if you don’t know 
the language, you must be stupid. 

She referenced a useful seminar she participated in through an ERASMUS study program in 
Spain: 

Victoria: One thing I did while in Spain was a course on integration and immigration - 
everyone had to do a presentation on someone they know who has immigrated - grandparents, 
etc. Then we shared the details on a map of the world. Everyone is the same because they have 
someone that migrated. It was really useful for me - to see that acceptance. To have that base of 
knowledge, you are more open, more informed. One’s informal education, at home, it’s just as 
important as at school - because going to school with students different from you and your 
parents tell you, don’t spend time with Black or Arab students - you don’t accept others. It’s a 
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hard fight….In my opinion, they don’t have any activities to integrate foreign students. Nothing 
has changed because there’s no information about it - they haven’t talked about it. They haven’t 
said anything about immigration. 

Edvin echoed Victoria’s sentiments, stating that value-based courses could be helpful in 

addressing a societal fear of the unknown, which is something that arises in respect to 

immigrants. 

Edvin: I think having courses focused on respect and understanding others with different 
backgrounds. Often people fear what is different. Everyone has their own nucleus that is 
comfortable, but they fear what is beyond that. Like on television and in mass media - it has 
made people afraid. 

Emerging Themes #2: Curriculum Reform 

Beatriz stated a greater curriculum focus could lead to the changes Edvin and Victoria 

propose and that poor education in the past, namely of her parents’ generation, has led to a 

culture of ignorance which has been passed down to her peers. 

Beatriz: At school, with homework and assignments - they are not teaching a lot about the 
world unfortunately. Right now, there is so much competition on a global scale, one then tries to 
take advantage as much as possible. With immigrants - Europe has taken advantage of Africa - 
during wartime - and people fleeing from their countries - there’s a need for greater 
understanding. The parents don’t understand - being on the right - and then they go on to teach 
the wrong values to their children. 

Rosa could not identify any suggestions in her responses, whereas Leonardo focused more of 

his response on improving the academic rigour in Italian high schools (liceo) which is not 

reflective of university-level studies. The answer however did not relate fluidly with being 

specific for immigrant-background students. 

Leonardo: In Italian high schools, it’s very tiring compared to other levels. You must never stop 
studying. You go to school, then read at home, sleep and the next day, you repeat it. For three 
years. If you do not study, when the entrance exams start for university, you won’t be accepted 
to a university with bad grades. The maximum grade is a 750. But when starting at university, 
it’s not hard, it’s much easier. You can probably sleep in to 2 PM because you only have classes 
in the afternoon. 

Aleksander’s suggestion focused on improved English teaching for Italian students, stating 

that in comparison to other countries in Europe, especially in Scandinavia, Italian students’ 

English language competencies are lower. Aleksander believes better English language 

training could facilitate smoother transitions for immigrant-background students who may 

have had English language teaching in their home country. In this way, both immigrant-
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background and native Italian students could communicate in a shared second language (until 

the immigrant-background students’ Italian language skills improved). 

Aleksander: Speaking English, understanding each other - I knew it back being Modena, no 
one else spoke it. But in Norway, Sweden - that helps with those who do not have the linguistic 
abilities of the native language yet. Everyone there can speak English. 
Francesco: True, thank you - a smart point. 
Aleksander: I think overall English instruction needs to be better emphasised. English has 
become very…  
Francesco: Useful? 
Aleksander: Yes, for those in my class who didn’t speak so much. For the cities, marketing 
these meet-ups where you can meet new friends. I think also for schooling - teaching Italian 
culture would be useful in general - politics and culture. Speaking with Italians, you end up 
learning about those things from them. Foreign student schools should be teaching it - Italian 
culture. 

6.5.3. Summary of Findings  

All subjects asides from Rosa proposed suggestions for how to better meet the needs of 

immigrant-background students. Subjects in Norway were wider in their scope, expanding 

beyond the classroom and touching on policy reform. Subjects in Italy focused on the 

classroom in regard to improving the immigrant-student experience. The arena of 

multiculturalism was discussed many times and in great depth. 

The proposal of greater focus on multiculturalism emerged in both countries. Daniel 

suggested it among classroom groups. Mariana discussed cultural celebrations such as those 

in Oslo be expanded to other cities in Norway as a potential policy reform consistent with 

teaching multiculturalism in the classroom. Aleksander’s suggestion of improved English 

teaching as a means of improvement is prescient in light of Italy’s poorer English skills. Italy 

ranks 34th in Education First’s English Proficiency Index out of 88 countries measured (EF 

Education, 2018). Norway ranks 4th in the same index, which explains why subjects there did 

not mention it. Leonardo advocated for curriculum reform within Italy’s secondary education 

system; however, that response did not correspond to the area of integration and assimilation. 

Other emerging themes were sports, a topic mentioned by Mariana and Marco in Norway, but 

no subjects in Italy. University pathways was discussed in Norway, but not by subjects in 

Italy, although this theme will be explored in Chapter 7. The mentor system proposed by 

Ahmed was not discussed by any subjects in Italy.  
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6.6. Society’s Future and Immigration 
Each interview concluded by asking the subject to explain his/her views on the political 

trends in the host country in light of anti-immigrant movements and the rise to power of far-

right parties in each country (La Liga in Italy and Fremskrittspartiet in Norway). These 

discussions also included questions about the subjects’ plans to stay in the host country and 

what they liked or disliked about those prospects. 

6.6.1. Norwegian subjects on their future and society’s future regarding 
immigrants 

All three subjects in Norway who had a Middle Eastern ethnic background stated they had 

faced open discrimination from strangers. European-ethnic subjects in Norway did not report 

open discrimination, but still felt some level of hostility, usually regarding their comportment. 

Daniel, who has South American heritage, stated he felt some form of unspoken 

discrimination. Regardless, all the subjects had positive views regarding Norway’s future and 

the assimilation and acceptance of immigrants in society. This comes despite the rise of the 

populist party FrP which did not seem like something of concern, with subjects expressing 

hope anti-immigrant sentiments would abate in time. All subjects apart from Marco planned 

to stay in Norway. 

Marco felt discrimination against his name especially in trying to find work that would 

coincide with his studies. He stated that discrimination in Norway is not «loud», adding 

Norwegians «aren’t like that», but discrimination happens regardless. Daniel also mentioned a 

sense of this quiet discrimination. 

Daniel: It’s more subtle, on the tram, the way people look at me. Things like that. When I for 
example, am on the bus, the way it seems people think of me - if there are two free seats next to 
me and they choose to sit further away from me. I can’t prove it per se - I can’t say I have felt 
threatened. 

Daniel is continuing his studies at a college in Norway and plans to stay in the Oslo area. 

Mariana now works as a PhD researcher at the University of Oslo. She stated she has not 

faced discrimination outside of feeling like she was different from her Norwegian classmates 

in elementary school. She felt fully integrated by age 15 and plans to stay in Norway. 

!79



Sara brought up fear that those who do not know her may judge her for wearing hijab, but she 

had a positive outlook regardless: 

Sara: I of course have had experiences when I was walking down the street or on the tram but 
never people who I knew personally. There can be comments or ugly stares from strangers. 
People who think they know who I am because of how I dress, or what they think I believe in, 
where I come from or what my parents must have done to make me the person I am. And others 
who pass me on the road and stare at me or I have heard that I am a terrorist. When I was 
younger, that was really hard to deal with – that I was not welcome from those who didn’t 
actually know me. But now I just feel bad for these people – that they are ignorant, and they see 
people so simply and treat that as if they are different because they have a different skin colour 
or origins. I have to feel bad for them because they feel bad for me. 

After graduation Sara plans to become an attorney within immigrant law for refugees coming 

to Norway. 

Ahmed cited an unpleasant encounter while he was volunteering for Alternative Christmas 

and a stranger told him to «stop bombing people». He believes those incidents are in the past 

and are not a harbinger of the future. 

Ahmed: That can be older generations - it’s something that should not continue, we should be 
accepted. 
Francesco: Do you think Norway is going in the right direction, becoming more accepting? 
Ahmed: Yeah, I like it a lot. 

He is studying psychology at a college in Oslo and plans to stay in the Oslo area afterwards to 

find work. The final subject in Norway, Balbala, is continuing her studies at the University of 

Oslo in Middle Eastern Studies. She plans to stay and work in Oslo as well. 

6.6.2. Italian subjects on their future and society’s future regarding 

immigrants 

Five subjects in Italy expressed interest in staying in Italy in the future, though in some cases 

this was mixed with fear of the aggressive anti-immigrant rhetoric. Only Victoria stated she 

was uncertain and not interested in citizenship despite meeting the residency requirement. She 

expressed strong pessimism about how discrimination continues unabated: 

Victoria: Definitely, with Eastern European countries - like mine, it’s more difficult. There’s a 
lot of prejudice and with the migration boom. It’s brutal - they are considered to be lesser. This 
discrimination, what can be done, there needs to be a change in the information - speaking to 
children from when they are young to older. Unfortunately generations of people, they change 
nothing - and it remains this. I hope in the future that will change. 
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Beatriz expressed similar views, stating the current political climate in Italy is concerning as 

politicians such as Matteo Salvini use immigrants as a scapegoat for the country’s economic 

and social problems. She does not see schools helping to address this issue. 

Beatriz: Salvini, for example and these politics of La Liga - the things he says - he isn’t 
thinking, when he talks against immigrants. He says what is to his advantage. It’s always a fight 
of me versus you. He uses these low-hanging arguments against immigrants. His supporters 
don’t know anything. It’s ignorance unfortunately. 

Beatriz continues to work on social justice projects and study at the University of Florence 

and plans to stay in the Florence area. 

Edvin sees the anti-immigrant rhetoric growing in many other countries without a stop, 

stating, «I can’t think of an example in Europe right now where people are open to migrants 

instead of building walls». He will continue his studies at the University of Florence and stay 

in the area to find work. 

Rosa is almost finished with her doctorate and as a late arrival to Italy, looks forward to 

staying in the country, finding work, and continuing to assimilate, hoping for citizenship in a 

few years. She said she does not feel affected by the current government and conservative, 

anti-immigrant rhetoric, stating she may not be friends with people like that  and «I do not 

judge…it’s unfortunate - I don’t know if it is racism, more like reservation - a bit of a 

different perspective».  

Leonardo will finish his high school studies soon and plans to stay in Italy for university. He 

feels that others in Prato look at him with disgust, with a menacing glance (malocchio in 

Italian) and even that strangers «hate him». He is struggling to maintain a positive 

perspective, and discussed a trending story at the time of the interview regarding Stefano 

Gabbana (of Dolce and Gabbana) who owns a clothing factory in Prato and stated that China 

is a «shithole» country, leading to outrage by Chinese citizens and the cancellation of a 

fashion gala in Shanghai (Cheng, 2018). Leonardo stated that Italians «hate us [Chinese 

people] because they don’t know or understand us» but added «I hope it will subside, for 

Italians, for foreigners. If it continues, it will be hard to stay here».  
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Aleksander has enjoyed working in the Florence area the past few years, appreciating its 

internationalised and multicultural population. He views the government’s anti-immigrant 

actions as an issue over legal versus clandestine immigration. 

Aleksander: This government is more against hidden immigrants. My parents are legal, they 
aren’t against foreigners overall, because they are everywhere in Italy, paying their taxes. I am 
on the same level as other Italians and pay my taxes. In general in Italy and Europe, with birth 
rates and need for workers, immigrants are necessary - they want to work, they are young. 

6.6.3. Summary of Findings 

Subjects in Italy were less optimistic for immigrants in the future and several stated a need for 

structural change and significant improvements in education to counteract the ignorance. In 

several cases, this influenced subjects such as Victoria and Leonardo to consider moving from 

Italy to their country of origin or another country more accepting in their view. Views were 

evenly distributed between first- and second-generation subjects. 

Subjects in Norway also discussed feelings of discrimination, although subtler than in Italy. In 

the case of Ahmed, he believed this discrimination is not characteristic of Norway and its 

younger generations. Every subject in Norway, asides from Marco, wished to remain in the 

country long-term. Four subjects in Italy wish to stay there, one of whom (Beatriz) to work as 

an activist to promote multiculturalism, similar to Sara’s pursuit of immigrant law in Norway. 

6.7. Summary of Findings 
Overall, subjects in Norway spoke more positively about their experiences as immigrant-

background students. This finding is consistent with OECD data from Figure 7 presented in 

Chapter 3, where Norway is far ahead of Italy regarding immigrant-background student’s self-

reported sense of belonging. Subjects in Norway reported stronger relationships with faculty 

and staff relations, feeling they were in general supported and cared for, along with more 

positive views of society’s treatment of immigrants.  

Marco’s account was the only outright negative interview about Norway, though  he was also 

the only late-arrival. The other five subjects all expressed a high sense of belonging and 

identifying strongly as Norwegian and with Norwegian culture. Similarly, these five all 
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believed Norway was making progress towards becoming more accepting of foreigners and 

immigrants. 

Victoria, another of the study’s late-arrivals (in Italy), also struggled when starting school in 

Italy. Bullying and negative treatment by classmates was more present amongst subjects in 

Italy, against both first- and second-generation subjects. Strong relationships with faculty and 

staff were emphasised, with subjects in Norway tending to have more positive relationships 

and feelings of being treated equality by staff. Subjects in Italy had mixed experiences, with 

Victoria and Beatriz being particularly critical of how the Italian education system is not 

adapting to an increasingly diverse classroom.  

Victoria was a late-arrival with poor Italian language skills whereas Beatriz was bullied for 

her darker skin colour and language errors in confusing Portuguese and Italian. Edvin 

reported discrimination not only by classmates, but by their parents as well who sought to 

isolate him because they knew his parents had overstayed tourist visas to find work. Leonardo 

expressed a desire to leave Italy if issues of racism and discrimination persisted. Aleksander 

reported social isolation as another late-arrival, though felt a stronger sense of belonging after 

completing his studies and working in Florence. Rosa had a generally positive experience, 

reporting few problems, despite moving to Italy on her own with limited language skills. 

Subjects in Italy had mixed to negative perspectives on the country’s future with shifting 

demographics. Even subjects such as Beatriz who were critical of a lack of multicultural 

awareness did not express concern over the rise of anti-immigrant parties such as La Liga. 

However, she did criticise the political party’s inflammatory rhetoric which parents may then 

pass onto the children.  

6.7.1. First-Generation vs. Second-Generation Subjects 

As supported by PISA data, second-generation subjects reported higher senses of belonging, 

likely due to the fact they grew up in their host country without the challenge of learning a 

foreign language. No second-generation subjects in Norway reported major issues with 

assimilation, although Mariana mentioned her Spanish background at times clashing with the 

more reserved Norwegian culture. Second-generation subjects tended to identify more 

strongly with their host country, although in Italy there was an even 50/50 split between all 
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subjects who identified with their host country and those who did not. This compares with 

five of six subjects identifying as Norwegian amongst subjects in Norway. 

Second-generation subjects in Italy (Beatriz and Leonardo) noted bullying or discrimination 

more often than corresponding subjects in Norway. Subjects in Norway observed that  

discrimination manifested itself in more subtle ways, although Ahmed and Balbala cited 

insulting, racist comments from strangers. Ahmed was told to «stop bombing people» 

whereas Balbala received a similar remark from someone on the phone after hearing her 

name. Even still, both subjects identified as Norwegian and offered optimistic views on the 

future. The results presented in Chapter 6 will be explored in further detail in Chapter 7. 
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7. Discussion & Analysis 
This chapter will analyse the findings presented in Chapter 6. This chapter will also provide 

answers to the research questions posed in Chapter 1.2 as well as a series of policy 

recommendations tied to existing literature. This chapter will analyse the findings and 

suggestions presented Chapter 6 within the context of the study’s analytical framework and 

research questions. This chapter will begin with comments from the author regarding the 

findings, and then move on to analysing the findings presented in Chapter 6. Following the 

analysis, there will an examination of the results’ emerging themes and potential policy 

recommendations will be discussed along with existing literature. Then, the chapter will 

comparatively evaluate existing policies in the Oslo and Tuscany regions, as well as at the 

national level, against existing research on assimilation and belonging to develop new policy 

recommendations to improve immigrant-background student integration.  

7.1. Introduction and Contextualisation of the 
Analytical Framework 

The study provided a qualitative perspective from 12 immigrant-background student voices. 

The subjects provided a comprehensive range of suggestions and experiences that outlined the 

many challenges immigrant-background students faced in adjusting to a new country and 

growing up with a different skin colour or name or other forms of identity that may lead them 

to feel trapped between two worlds. In some ways, the key take-aways from this study were 

not surprising - in line with OECD data, Norwegian subjects felt more comfortable and 

accepted, both inside and outside the classroom, with their identity. Reports of bullying were 

low and many issues they faced were usually with complete strangers. Italian subjects 

however faced higher rates of stigmatisation and ostracisation from classmates and even their 

parents in one case. Several Italian subjects raised concerns about a pervasive ignorance that 

fosters this stigmatisation and opposition to immigrants that passes onto their children. 

Many western countries within Europe are facing dynamic changes in the makeup of their 

populations, and simultaneously the rise of populist, anti-immigrant populations espousing 

harsh rhetoric that demean immigrant families attempting to make a better life for themselves. 
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The children in these family deserve every chance to succeed as much as their native peers. 

Therefore, a feeling of safety and belonging at school, their most important social 

environment, is critical. However, both Norway and Italy have sizeable achievement gaps 

which by addressing the issue of integration can help to narrow it, along with other issues 

such as curriculum reform which must be further studied. It does seem they have committed 

to addressing these issues and remedy belonging gaps between immigrant-background 

students and their native peers. 

In light of this study’s findings, the Enhancing EU Policy Framework from chapter 4 provided 

an ideal frame in which to contextualise this study’s interview subjects. The framework serves 

as a «general policy strategy» that «includes but is not limited to policymaking or increasing 

resources for education but advocates a deep cultural change within school systems» via 

«adopting a community approach» (Essomba, 2014). As highlighted in the findings and 

policy conclusions in chapters 6 and 7, there are many elements of change within the 

Norwegian and Italian approaches to immigrant-student integration and education. Moreover, 

many elements of an immigrant student’s life are examined, in the context of classroom, local 

community, and national policy arena. 

Subject feedback and the literature review suggest a need for a greater focus on 

multiculturalism in the classroom and in teacher education, which is consistent with 

Essomba’s call for inclusion. The framework’s support for a community approach is also 

important. 

In one example, Essomba mentions a cooperative agreement between local organisations and 

the Catalan regional government, which since 2004 has created more than 75 partnership 

agreements between the regional government and 70 local municipalities «to promote local 

commissions for the development of strategic action between schools and local 4 Enhancing 

EU Education Policy | SIRIUS Network organisations» (2014, p. 3 - 4). Forging such 

partnerships in Oslo and Tuscany with their respective communities could significantly 

improve community action for this issue. 
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7.2. Findings in Relation to the Research Questions 
Four research questions were posed at the beginning of this research publication. This section 

will  answer these questions based on the Context and Background Information from Chapter 

2,  the Literature Review from Chapter 3, and the data presented in Chapter 6 . 

7.2.1. Research Question 1: What are the current policies and politics 

regarding immigrant-student integration in Norway and Italy? & 

Research Question 2: What efforts are schools making to integrate 
these students? 

The first two research questions are grouped together because the response to both features a 

great deal of overlap. Current policies and politics regarding integration of immigrant-

background students in both Norway and Italy were presented in sections 2.5, 3.5, 3.6 and 3.7 

and are synthesised below. The Oslo region has developed measures to improve integration 

since 2001 through the formation of the OXLO unit to spearhead initiatives for diversity and 

integration. The City of Oslo became a member of the EUROCITIES charter in 2004, thereby 

pledging «to provide equal opportunities for all residents, to integrate migrants, and to 

embrace the diversity of their populations that is a reality in cities across 

Europe» (‘EUROCITIES Integrating Cities Charter’, n.d.). Since 2008, the University of Oslo 

has offered admission pathways for students of immigrant-background, an approach that 

could be expanded to other universities in Oslo and across Norway. The program falls in line 

with suggestions from several subjects in Norway. 

Nationally, the Norwegian government is addressing integration in several ways. One method 

is advocating for combination classes for late-arriving students rather than enrolling them in 

adult learning classes (Stensrud, 2018). Norway has also expanded early education 

opportunities for younger migrants in line with OECD recommendations (Steinkellner, 2017).  

Unlike Oslo and Norway’s history of initiatives in integration, Italy’s interventions in this area 

have for the most part come within the past five years, with several still in development. The 

country has proposed its first-ever integration policy – something Norway has had since the 

1990s – which will go into effect in the year 2020. Furthermore, the formation of the National 

Observatory for the Integration of Foreign Students and Interculture [Osservatorio nazionale 
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per l’integrazione degli alunni stranieri e per l’intercultura] seems like a promising tool that 

may be helpful in revising curriculum to include multiculturalism, as discussed by several 

interview subjects. However, there is nothing further within curriculum reform and much is 

still in the planning phases. 

7.2.2. Research Question 3: What are the subjects’ perceptions of these 

efforts? How do they believe these efforts could be improved? 

Awareness of integration programs amongst subjects was low in Norway and higher in Italy - 

only one subject in Norway was aware of some of the programs discussed (Sara & MIFA) 

while four subjects in Italy (Beatriz, Victoria, Aleksander and Leonardo) had participated in 

an integration program. It must be noted that three of those subjects (Beatriz, Victoria and 

Leonardo) were identified for this project through their participation in the #iopartecipo 

project. It is thus unclear whether this data is representative and whether subjects with no 

connection to the researcher would also be aware of integration projects in Tuscany and / or 

Italy. 

First-generation subjects seemed more interested in integration programs, viewing them as 

potential tools for social networking and for building language skills that could help in their 

integration at school and in society. Second-generation subjects were more likely to reject 

these programs, believing they were unnecessary and preferring to take their own path in 

navigating their identity. Having been born in their host country may subsequently leading to 

feel less of an outsider. This difference between first- and second-generation subjects makes 

sense in the context that second-generation subjects were born in the host country and 

consequently are more familiar with the country and their peers from a young age, compared 

to someone like Victoria who migrated when she was older and without a command of the 

language.  

Suggestions for improvements amongst subjects in Norway were based in policy and 

programming, including integration through sports, cultural celebrations across Norway, and 

mentor programs. Suggestions from subjects in Italy focused on curriculum and teaching, 

with the most supported suggestion being a greater focus on multiculturalism in the classroom 

and raising an awareness about different ethnic backgrounds and family histories. 
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7.2.3. Research Question 4: What policy changes can be adopted at the 

regional or national level to assist immigrant students in their 

assimilation? 

According to the OECD, Italy struggles with immigrant-background students’ reported sense 

of belonging while Norway struggles with performance gaps between immigrant- and native-

background students, especially first-generation students. This study focused on sense of 

belonging and social integration; examining achievement gaps was outside the scope of this 

study, though two subjects in Norway (Balbala and Sara) mentioned the disadvantages 

immigrant-background students face particularly in high school admissions. Interview 

subjects proposed several areas whereby regional and national governments can seek to 

improve immigrant student assimilation (see section 7.3.2 for policy implications).  

Namely, in Norway, themes that emerged were mentor programs, greater athletic participation 

and the expansion of university admission pathways for immigrant students. In Italy, the focus 

was particularly on multiculturalism in the classroom, with students advocating for a change 

in curriculum to provide all students a better understanding of diversity and everyone’s roots, 

with many likely to discover they know many amongst friends and families who have 

emigrated to a new country. Furthermore, better English language training as a common-

tongue that may ease communications for first-generation immigrant-background students. 

Policy recommendations will be further explored in sections 7.3. 

7.3. Findings in Comparison with the Literature, 
Emerging Themes, & Policy Recommendations 

In many ways, the data collected in this study affirms the literature review presented in 

Chapter 3. The qualitative feedback from interview subjects in Norway and Italy supported 

the OECD’s quantitative findings that Norway leads Italy in immigrant-background students’ 

self-reported sense of belonging. Norway has a much longer history of initiatives in this field 

than Italy. Norway has taken an anticipatory approach to changing population demographics 

and attempted to get ahead of potential issues in a diversifying classroom and society. This 

approach could be precisely why subjects there were more optimistic in their outlook on 

Norwegian society’s acceptance of immigrant-background residents. Remarks by the subjects 
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in Italy, such as Beatriz’s comment that Italy is making little to no progress, correlates to the 

fact that Italy began implementing interventions in 2014 and not on a large scale. It takes time 

to realize the desired outcomes of policy change. Therefore, conducting these interviews with 

a new set of subjects in 10 years may yield different results. 

The coding analysis in Chapter 5 and synthesis of findings in Chapter 6 yielded important 

ideas and trends known as ‘emerging themes.’ These emerging themes are discussed below, 

relating the findings from the subjects to current literature. 

7.3.1. The importance of strong social bonds with other students and 

teachers and the implementation of multicultural teaching 

Consistent with OECD research, the findings from this study show that subjects who were 

created strong social bonds with at another student and / or teacher felt a greater sense of 

belonging and assimilation within schools (2015). These weaker relations could contribute to 

a sense of isolation then further compounded if there were no other immigrant-background 

students who were undergoing the same experience.  

Many first-generation subjects felt isolated at least during the first year in their host country. 

Victoria’s challenging experience as a late arrival to Italy improved dramatically in her second 

year when another immigrant-background student with the same native language as Victoria 

enrolled in her school. Victoria said her new friend – who she also referred to as ‘a sister’ – 

helped to defend her from bullies. Sara stated she had a great sense of welcome because her 

class had accepted her with open arms and she felt a great deal of support from her teachers as 

she began to attain a firmer grasp on the Norwegian language. Second-generation subject 

Leonardo spoke a great deal about how teachers at Pane e Rosa helped him achieve greater 

confidence in his extra Italian lessons. Rosa stated her transition was not particularly difficult, 

despite coming to Italy alone, because of bonds with teachers and administrative staff who 

were available and valuable resources.  

There is a great deal of research regarding the key role that teachers play as critical facilitators 

in managing and assisting immigrant-background students. In the OECD’s study The 

Resilience of Students with an Immigrant Background: Factors that Shape Well-Being, the 

organisation reports that, «Teachers are key to help students with an immigrant background 
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adjust in their classrooms and society more generally and teachers in many education systems 

appear keen to provide additional input to students with an immigrant background» (2018, p. 

27). However, there is still a strong disconnect between teachers and immigrant-background 

students and bonds are typically not as strong between the two groups as with native-

background students. The study further finds that «many students with an immigrant 

background report feeling that they are unfairly treated by their teachers, suggesting that 

teachers may not know how to effectively support their students» (p. 27).  

It is critical that teacher education be reinforced within this area such that teachers and 

administrators can better understand and develop relationships with immigrant-background 

students. In a 2009 report from the OECD on Migrant Education in Norway, the authors 

found that «teachers are not yet well prepared to adapt their teaching to the specific needs of 

immigrant students or to implement the new language curricula» and that «school leaders are 

not yet trained to organise effective induction programmes for immigrant students new to 

their schools or to manage the successful implementation of the new language 

curricula» (Taguma, Shewbridge, Huttova & Hoffman, p. 8). A further study from Kristinn 

Hegna in the Norwegian Journal for Youth Research [Tidsskrift for Ungdomsforskning] found 

a drop in enjoyment at school and academic self-confidence among immigrant-background 

students beginning in high school in Norway, as well as weaker friendships and less academic 

support from teachers when compared to native peers (2013). Hegna also argues that policies 

emphasising a student’s responsibility for their own learning has had a negative effect on 

immigrant-background students in Oslo high schools and that a student’s transition to high 

school should not be theirs to navigate alone (2013).  

Italy features similar critical deficiencies in this area - the OECD found that in Italy, while 

immigrant-background students tended to get more attention, but also more likely to be 

punished and receive lower grades for the same level of performance, reducing their sense of 

belonging at school by as much as 15 percent compared with their peers (Fregonara, 2018).  

Both Victoria and Beatriz were critical of the lack of multiculturalism in the classroom and 

believed there had been no improvement in this area. Victoria had a positive experience while 

on ERASMUS studies in Spain where her program developed better cultural understanding of 

immigrants through for example mapping factors for migration. She believed Italy could 
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benefit from implementing a similar program. The «Schools without Borders» [Scuola senza 

frontiere] project in the Tuscan region is a promising step in the right direction and is in line 

with Victoria’s suggestion. According to the Tuscan region vice president Stella Targetti, the 

Schools without Borders project is an opportunity for Italian children to better understand the 

cultural backgrounds of their classmates. Targetti proclaimed that the best means of achieving 

this is to share something, particularly in in having foreign-background students sharing 

moments, information and personal histories at their Tuscan schools (Banchini, 2014). 

Schools without Borders is being implemented on a small scale (to involve 600 students and 

80 teachers) through 2020. 

While projects such as Schools without Borders undertaken by the Tuscan government are 

exciting, they are focused primarily on student engagement. A more holistic approach that 

improved multicultural training for teachers and increased teacher engagement with migrant-

background students could have a greater effect. This aligns with the analytical framework 

pronouncement to develop projects and policy that play more to «more uniform reformation 

of policy» rather than the typical piecemeal fashion immigrant-background student integration 

efforts have typically undergone (Essomba, 2014, p. 4). 

In Norway and Oslo, there appears to be little focus on educating teachers – and students – 

about multiculturalism, race and ethnicity. In the Norwegian pedagogical journal from 2018, 

authors Audrey Osler and Hein Lindquist claim their research «shows that there is a nearly 

total silence around the concepts of race and racism, something that leads to teachers being 

deprived of managing important topics such as cultural racism and structural 

inequities» (Osler & Lindquist, 2018). In another research project by Osler and another 

colleague Lena Lybæk from 2014, the authors found that after immigrant students succeed in 

learning the Norwegian language, education policy assumes equal outcomes between native-

background and immigrant-background students, but that «it does not consider other barriers 

to participation. … The strategy locates the challenge of integration among minority students, 

rather than within mainstream society» (Osler & Lybæk, 2014, p. 547). Osler and Lindquist 

further suggest that multicultural education needs to be expanded to all children and not just 

minorities (2018).  
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It is therefore suggested that future projects and teacher education focus on multiculturalism 

in the classroom and strategies for strengthening migrant-background student-teacher 

relations. In its 2012 status report, the OXLO project found that schools with strong 

leadership and clear rules for how students and teachers should behave achieved a good 

learning environment, motivated students, and experienced little bullying or racism (OXLO, 

2012, p. 16; NIFU, 2010). That report begins to touch on this area, but falls short of 

discussing teacher education and efforts to improve migrant-background student-teacher 

bonds.  

7.3.2. Increasing extracurricular engagement and participation in sports 

Several subjects in Norway suggested extracurricular activities to better integrate immigrant-

background students. The subjects thought extracurricular activities such as sports offered a 

relaxed social setting where verbal communication was not necessary and where migrant-

background students were at less of a disadvantage than their native peers. Marco for example 

observed that Norwegian culture embraces athletics and by participating in sports, immigrant-

background students integrate into that culture. This idea was not proposed by subjects in 

Italy who instead focused on the classroom experience and teaching multiculturalism, as 

discussed in sections 7.1.2 and 6.4.4.  

A literature review supports this suggestion of integration through sport. In a study from the 

University of Bern in Switzerland, researchers found that «sport is one of the most popular 

free-time activities [and] opens up opportunities for peer contact among young people» 

whereby «the interactions that take place during sports can facilitate respectful relations 

between peers if they are based on internationally recognized rules and concepts of fair 

play» (Makarova & Herzog, 2014, p. 2). Amongst immigrant youth in Switzerland, there were 

high levels of engagement between both genders: 86% of all students participated in sport; 

94% of male students; and 76% of female students. The authors conclude that «with respect to 

the frequency of social contacts, our findings are consonant with results from previous studies 

(Becker & Häring, 2012; Fussan, 2006) according to which members of sports clubs have 

more frequent peer contact and more friends than nonmembers have» (2014, p. 7). Similar 

findings appeared in a study entitled Ungdom med innvandrerbakgrunn Verdier, 

normdannelse og livsvalg – en kunnskapsstatus [Immigrant Background Youth - Values, 
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Education and Life Choices] by Norway’s Integration and Diversity Directorate (IMDi). That 

study found that immigrant-background youth felt stronger social bonds and ties to their 

neighbourhoods through play and sport. Moreover, the study stated that a child’s participation 

in competitive sports helped to establish a better connection to local places (Aarset, Lidén & 

Seland, 2008, p. 67).  

Sports participation is generally male-dominated but it is still something many students 

engage in (Makarova & Herzog, 2014). According to the Società Italian di pediatria [The 

Italian Society of Pediatrics] sports engagement is in decline among older students (15 - 18 

years of age) with about one-third of 18-year-old students engaged in a sport compared to 

54.3% of 6- to 10-year-olds (‘Adolescenti sempre meno sportivi', 2013). In Norway, 

participation levels in sports and outdoor activities among children is on the rise, with 

cycling, swimming and skiing among most popular activities (Sandvik, 2015). Football is also 

popular among Norwegian youth, particularly boys: 84% of 6- to 15-year-old boys play 

football (Maurstad, 2018). 

Sport engagement is not explicitly cited in the Norwegian government’s policies for 

integration or athletics. The Norwegian’s government Ministry of Culture 

(Kultursdepartementet) has an Athletic policy (idrettspolitikk), but there is no mention of 

immigrants. Similarly there is no mention of sports in the Norwegian government’s goals for 

integration [Regjeringens mål for integrering] under the Ministry of Education and Research 

[Kunnskapsdepartementet. However, since 1993 Norway’s Athletic Association 

[Idrettsforbundet] has worked on a project called Inkludering i idrettslaget [Inclusion in 

sports teams] which  is funded by the Ministry of Education and Research and which has the 

goal of making athletics a cost-free form of integration and recreation for immigrant-

background children and those of diverse backgrounds (Maurstad, 2018).   

Sport is not mentioned in Tuscany’s integration interventions from 2014. However it has been 

adopted as a means of integration by the Ministry of Labor and Social Policy [Il Ministero del 

Lavoro e delle Politiche Sociali] since 2014, the same year Tuscany began its new projects. 

The project quotes Nelson Mandela in that athletics can «speak to youth in a language they 

can understand» and «is more powerful than any government in breaking racial 
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barriers» (IntegrazioneMigranti, 2019). There are several chapters mentioned in the national 

project’s latest report from 2016, some of which concern Tuscany: 

1. Sport e Benessere [Sports and Wellness] a national health initiative aimed at minorities in 
socioeconomic or physical distress (p. 14) 

2. Mediterraneo Antirazzista [An anti-racist Mediterranean] another national measure to 
reduce racism in sports through teams with athletes of both Italian and immigrant 
backgrounds (p. 23) 

3. Sport Senza Frontiere [Sports without Borders] - located in Prato in Tuscany, this initiative 
was started in 2014 to involve immigrants in sports organisations and to increase the 
representation of minority-background on sports organisations’ administrative boards (p. 
26) 

4. Volley a Colore [Color Shot] - located in Florence, this initiative promotes awareness of 
the cultural diversity of Florence’s citizens (p. 31) 

5. Ricerca Sugli Immigrati e Sistema Sportivo della Toscana [Immigrant and the Athletic 
System of Tuscany Research Project] - A research project designed to better understand 
immigration phenomena and its intersection with sport (p. 43) 

6. Teatro del Sale Football Club - a football team featuring half immigrant-background and 
half native-born Italian players who play together to promote integration and inclusion (p. 
92) 

7. Walking e Run - A local Florentine project involving asylum recipients who run together to 
promote a better sense of belonging (p. 102) 
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from their 2016 report Sport e Integrazione: La Vittoria più Bella [Sport and Integration: The 
Most Beautiful Victory.



An advertisement for this national project is featured above in Figure 12. None of the subjects 

in Italy who participated in this study were aware of the initiatives listed above. Since these 

programs only began in 2014 and because participation in the local projects is typically 

limited to 20-30 participants, it is not entirely surprising that none of the subjects in this study 

had heard of or participated in them. 

7.3.3. Expanding pathways to tertiary education and university studies 

The final policy suggestion concerns access to tertiary (university) education for immigrant-

background students. Over the last decade, the share of the population with immigrant 

background enrolling in university studies has decreased in Norway (Tønnessen, Larsen & 

Fimland, 2018). Consistent with this disconcerting trend, Sara mentioned her sense of 

isolation and awareness of being one of a few immigrant-background students studying law at 

the University of Oslo. UiO’s student population is still rather diverse, with 20% of students 

coming from a minority background (Tønnessen et al., 2018). The other major university in 

Oslo, OsloMet, has the highest rate of immigrant-background students in all of Norway at 

21.16% (Tønnessen et al., 2018). Norway’s largest university, the Norwegian University of 

Science and Technology in Trondheim has about a 9% immigrant-background student share 

(Tønnessen et al., 2018). Those statistics are not representative of the total immigrant 

population share in Oslo and Trondheim, which have 32% and 13% of their respective 

populations as residents of immigrant background (SSB, 2018). 

Projects such as MiFA, which was referenced by Sara, are designed to increase the share of 

immigrant-background students at university. MiFA works with 10 high schools in Oslo to 

promote pathways for immigrant-background students and promote diversity at the University 

of Oslo. The program has expanded recently to include a course that meets seven times over 

the course of an academic year to promote studying at UiO (MiFA, 2018; Tønnessen et al., 

2018). Sara discussed expanding and targeting these pathways towards programs at 

universities that are especially imbalanced in favour of native-background students, 

particularly the study of law of which she is a student. Many of the s cited by Tønnessen et 

al., discussed expanding MiFA beyond the 10 high schools currently in the program 

(according to Oslo kommune there are 29 public high schools in Oslo (2019)) and hiring 

diversity coordinators at universities to recruit immigrant-background students (Tønnessen et 
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al., 2018). MiFA partners only with UiO and so there is also potential to either expand MiFA 

or establish corresponding MiFA-like programmes for other universities and colleges in the 

Oslo region. 

There was no corresponding data found for Italy regarding share of immigrant-background 

student population at the university level. According to researchers such as Rita Bertozzi from 

the University of Padova, understanding enrollment of immigrant-background students in 

Italian universities and tertiary education is a new, growing field and one that has «only 

recently been carried out» (2018, p. 27). However, she adds that regarding «the Italian 

context, research studies show the persistence of educational inequalities between Italian 

students and students with an immigrant background in primary and secondary school» (p. 6). 

The Tuscan intervention plan listed on page 20 does not include university pathways for 

immigrant-background students. Rosa came from Macedonia through an international study 

scholarship program available through MIUR, though that programme is designed for 

students living abroad rather than migrant-background students living in Italy. Italy’s Ministry 

of the Interior has recently developed a mentor program entitled «Mentorship nelle Università 

italiane - Supporto youth-to-youth per l’integrazione di studenti con diverso background» 

which is similar to Norway’s fadderuke (mentor week) discussed by Ahmed; however the 

program is limited to three universities in Italy (Università di Milano Bicocca, Università di 

Palermo and Università degli Studi Roma), none of which are in Tuscany (‘Supporto 

all'integrazione di studenti universitari’, 2018). 

Research finds that Italian foreign-background students are highly motivated to continue onto 

university, especially in the hope of increasing «family-based mobility goals» and trying to 

acquire more experience and education that would lead to higher quality of life (Bertozzi, 

2018 p. 31). Unfortunately social barriers persist and there is an absence of MiFA-like 

programmes. Pathway programs could target neighbourhoods or cities with high immigrant 

populations and partner with Italy’s flagship public universities. As this is a newly burgeoning 

field of study in Italy it is difficult to make more concrete, empirical recommendations 

without available data.  
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7.4. Summary 
Findings from this research’s data collection presented in Chapter 6 supported OECD 

quantitative data and other literature discussed in Chapters 3. Overall, subjects in Norway 

offered more positive accounts of belonging and encountered fewer instances of 

discrimination. Subjects in Italy had more accounts of bullying and harassment due to their 

background, and consequently reported lower senses of belonging and harsher critiques of the 

Italian education system. Moreover, subjects in Norway had a more positive outlook on the 

country’s future and their own as immigrant-background residents, whereas subjects in Italy 

were more likely to speak negatively, or discuss the possibility of moving elsewhere. Subject 

participation in integration projects for immigrant youth was higher in Italy, though that may 

be due to the researcher’s connections at the University of Florence who helped organise 

some of the interviews. 

In regard to the research questions, both Norway and Italy have invested in integration for 

immigrant-background students. However, Italy’s efforts have only been implemented since 

2014 and it will take time to fully realise the desired outcomes of policy change. It is therefore 

reasonable to conclude the effects of these efforts would not yet be noticed by subjects at the 

time of the interview. Conducting similar interviews with new subjects in 10 years may 

therefore yield different findings. The interview subjects’ postulated suggestions were 

validated by literature as means of improving immigrant student sense of belonging, including 

athletic participation, university pathways for immigrant-background students, and 

strengthening bonds between teachers and students. 

The key contribution from the research conducted in this study includes the stated need from 

students in both countries for better multicultural understanding - more specifically, using that 

as a theme for students to better understand where they come from and how immigration may 

impact them. The approach taken in this matter must be comprehensive - both with programs 

on this topic outside the classroom as well as changes to teacher curriculum that better include 

the pedagogy behind multiculturalism and cultural appreciation. Existing projects in both 

countries do have strong foundations based in proven research as being successful means of 

better integrating immigrant-background students. Continuing research in how these projects 
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are functioning, in both a qualitative and comparative manner is vital in measuring the 

successful integration of foreign students in the areas studied.  
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8. Concluding remarks and policy 
implications 

This study has sought to explore the stories of 12 immigrant-background students in Tuscany, 

Italy and Oslo, Norway to understand their sense of belonging and assimilation at school and 

in their communities. The six subjects in Norway tended to have a higher sense of belonging 

overall, facing fewer obstacles as well as reporting stronger teacher bonds and fewer instances 

of bullying and social ostracisation. Moreover, they expressed more positive outlooks on their 

future and more strongly identified with Norwegian culture. The six subjects in Italy were 

more likely to face social stigmatisation and bullying for their backgrounds. Several subjects 

expressed dissatisfaction with the Italian education system for not teaching multicultural 

awareness to counteract that ignorance that often underlies discrimination against immigrants. 

In response to issues raised, both Oslo and Tuscany have invested in meeting the needs of an 

internationalising, more heterogeneous population with projects such as OXLO and MiFA in 

Oslo and a four-pronged assimilation intervention in Tuscany including #iopartecipo. 

Regarding integration initiatives, Norway has been far more proactive in its approach, 

developing integration policies since the 1990s and adopting projects from the early 2000s 

and onward such as with OXLO and MiFA. Italy, on the other hand, has demonstrated a more 

reactionary approach, adopting policy after demographic changes already took place, with all 

initiatives in this paper taking place within the past five years. 

Suggestions amongst subjects in this arena called for greater focus on multicultural 

understanding - a concept that this study believes would be beneficial particularly regarding 

improvements to teacher education and changes in curriculum. Teachers play a significant 

role in migrant-background students’ academic success, classroom engagement and 

assimilation. There have been disconcerting findings by other research projects that teacher-

student relationships for immigrant-background students are not as strong as they should be 

and that teachers are not trained to deal with these fast-shifting student demographics. The 

Tuscan area has begun interventions in this arena that should be further expanded and will 

also hopefully be reflected nationally. Oslo and Norway do not currently have efforts in this 

area but should consider how such interventions in this area could improve immigrant-
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background student success. Current Norwegian policy is focused on language training and 

believes that once immigrant students have achieved a certain level of fluency that students 

can then be self-directed. In particular, it is believed that with greater dedication in these areas 

of expanded university pathways, greater focus on multiculturalism in the classroom and 

extracurricular engagement, immigrant-background students can see equal educational 

outcomes and both Oslo and Tuscany, and Norway and Italy can meet their respective goals of 

being ideal areas of immigrant-background students to succeed. 

The challenges of integrating immigrant-background students should be met with an approach 

in line with SIRIUS’ framework - it is a complex process involving all players in a student’s 

education - from policy makers and government, to teachers and administrators, to the 

student’s parents and of course the students themselves. Both regions are seeing historic shifts 

in immigration and a diversifying population. Both as an academic need and a basic societal 

expectation, it is critical that all students receive access to the same level of education, 

similarly strong bonds with classmates and teachers and shared senses of integration and 

belonging that contribute to learning and increase quality of life.  

This study is directed towards educational policy makers within Norway and Italy, as well as 

other European nations seeking to understand how to develop integration initiatives. The 

Enhancing EU Policy Framework is applicable to many other European countries which have 

also seen a rapid internationalisation of their populations. 

The data collected confirmed quantitative reporting from the OECD reporting Norway as 

being further ahead in the social integration of immigrant-background students than Italy. 

Reviewing the other information from the OECD in a qualitative manner, particularly by 

understanding factors that may lead to performance gaps between Italian and Norwegian 

students (which according to OECD data, these performance gaps are narrowing in Italy) 

would make for an interesting potential future study. Moreover, conducting a similar study in 

Italy within 10 years and comparing the results would give insight into the potential effects of 

policy changes which are being and have been implemented since 2014. 

Moreover, expanding this report with a larger team of researchers to get more feedback and 

suggestions for improvements could be extraordinarily helpful as both countries continue to 
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invest and build more and more programs aimed at diversity and integration. Having subjects 

from the African continent, which unfortunately was not represented in this study would be 

another step forward. Africa is a major emigration point of immigrants within Italy and 

Norway at present.  

Countries and regions must be proactive in developing programs and curricula suited to a 

more multicultural classroom. Amongst those changes is educating teachers to work with 

international students and teaching multiculturalism. Research into effective multicultural 

pedagogy is critical and would be a great aid to students today. The more this is done, the 

greater the likelihood that a more open, accepting society becomes achievable. 
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10. Appendices 

10.1. Appendix A - English Interview Guide 
The following interview guide has been designed for discussions with a government 

educational administrator within either the regional or national education departments to more 

deeply understand each country’s position regarding assimilation and inclusion of 1st and 2nd 

generation students of immigrant backgrounds. 

Interview Date:__________________ 

Interview Information  

Gender: Male / Female 

Agency: ______________ 

Purpose of the Administrator Interview 

The primary purpose of the following interview is to understand the government’s underlying 

approach and efforts regarding inclusion and assimilation of 1st and 2nd generation 

immigrant students. 

1. General information 

• Please tell me about yourself 

• Experience and studies within education 

• Current position 

• Main responsibilities of current position 

2. Understanding government philosophy 

• How would you describe the underlying philosophy and approach of the government in 

regards to migrant student integration and assimilation here? 

• What are the main tenets / what are these policies based upon? 

• What would you say would be ideal in terms of migrant student assimilation and 

integration? 

3. Government efforts to integrate and assimilate 
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• What efforts are schools and government agencies currently undertaking to assist in 

migrant student sense of belonging / assimilation? 

• Could you please describe some of the current projects? 

• How are students potentially recruited to participate in these projects?  

• For example, language learning (if 1st generation) or seminars on identity and cultural 

values? 

(1) Also meeting with school administrators who may have identified you as a 

student of minority background. 

• Are you aware of opportunities presented by the city / region / country in regards 

to assisting students of foreign backgrounds? 

• Do you feel like you have a sense of belonging to your school and outside 

community? 

• If yes, in whats ways? 

• If no, why? How would you say this could be improved? 

• How do you feel in any way your identity / background may have impacted your 

studies / academic standing? 

4. Identity / Assimilation 

• Do you feel like you are Norwegian / Italian or identify more with your heritage / 

place of birth? 

• Regarding cultural values, do you feel they are more in line with Norway / Italy or 

home country? 

• What do you like / dislike about life in NO/IT 

• Do you feel you will ever belong as a member of this society / country or not? 

Why or why not? 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10.2.Appendix B - Norwegian Interview Guide 

Intervju Dato:__________________ 

Intervju Informasjon 

Kjønn: Male / Female 

Alder: ______ 

Skoler / Universitet: ______________ 

Etnisk Bakgrunn: ___________________ 

Formålet av student intervju 

Det primære formålet er å forstå intervjuobjektet følelse av assimilering og integrasjon som 

første- eller andregenerasjoninnvandrer. I tillegg, måler vi studentens bakgrunn og oppfatning 

av samfunnet og skolens å lette overgangen sin. 

Spørreskjema 

1. Vennligst fortell meg om deg selv: 

• Fødselssted og familiebakgrunn  

• Hvor kommer foreldrene dine fra 

• Når ankom dere i Norge? 

• Hvor lenge har du og familien din vært i Norge alt i alt? 

• Hvordan ankom familien din hit - visa / flukt, osv.? 

2. Faktorer for innvandring 

• Hva var de viktigste faktorene for familien din å flytte til Norge / et nytt land? 

• Krig / asyl / konflikt 

• Økonomiske grunner? 

• Bedre muligheter / livskvalitet? 

3. Følelse av å høre til / Overgang 

• Hvordan skulle du fortelle prosessen av å flytte hit og å begynne skole? 

• Hva var de største utfordringene for deg som en student med 

innvandringsbakgrunn I Norge? 
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• Har du noensinne følt seg at du ble behandlet annerledes av lærere eller 

administratorer I skolen på grunn av bakgrunnen din? 

• Hvis ja, hvordan? Kan du peke på spesifikke hendelser? 

• Hvis nei, kunne du utdype?  

• Har du deltok på innvandrer programmers på skolene dine? 

• F.eks, språklæring (norsk) eller seminarer om identitet og / eller norske 

kulturverdier? 

(2) Eller møter med skoleadministratorer hvem som identifiserte deg som en 

student med innvandringsbakgrunn? 

• Er du klar over muligheter fra byen / region / land angående innsats å assistere / 

hjelpe studenter med innvandringsbakgrunn? 

• Syntes du en sanse / følelse av å høre til skolen eller det ytre samfunnet?  

• Hvis ja, på hvilke måter? If yes, in whats ways? 

• Hvis nei, hvorfor? Hvordan kunne dette forbedres? 

• Hvordan synes du at identiteten din / bakgrunnen din påvirket studiene dine / 

akademiske karakter? 

4. Identitet / Assimilering 

• Synes at du identifisere mer med å være norsk eller hvor du kommer fra / 

fødselsstedet ditt? 

• Angående kulturverdier, tror du at de passer bedre med Norge eller hjemlandet 

ditt? 

• Hva liker du eller misliker om liv I Norge?  

• Synes du at du skal noensinne høre til Norge som en samfunnsmedlem eller nei? 

Hvorfor / hvorfor ikke? 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10.3. Appendix C - Italian Interview Guide 

La data d’intervista:__________________ 

L’informazione dell’intervista 

Genere: Maschile / femminile  

Età: ______ 

Scuola: ______________ 

Etnia: ___________________ 

Lo scopo dell’intervista 

Lo scopo principale è per capire il senso di appartenenza e assimilazione del soggetto come 

uno studente con background migrato della prima o seconda generazione. Inoltre, questa 

intervista esplorerà la percezione degli sforzi dalla comunità e scuola per facilitare la 

transizione dello studente. 

Questionario  

1. Per favore raccontami di te: 

• Da dove vieni in Italia & la storia della tua famigli? 

• Da dove vengono i tuoi genitori? 

• Quando sei arrivato / la tua famiglia è arrivata in Norvegia / Italia? 

• Per quanto tempo hai vissuto qui?  

• In qualche modo è arrivata la tua famiglia - il tipo di visa, tipo di modo, ecc. 

2. I fattori per migrazione 

• Quali erano i fattori / i motivi che ti / vi hanno spinto di spostarsi in un nuovo paese? 

• Guerra / asilo / conflitto? 

• I fattori economici? 

• Le opportunità migliori / qualità di vita 

3. Il senso di appartenenza / Transizione 

• Come descriveresti il processo del trasloco / trasferimento qui e l’inizio di scuola? 

• Quali erano le sfide migliori per te come uno studente migrato in Italia / 

Norvegia? 
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• Ti sei mai sentito che i tuoi coetanei, le tue insegnanti oppure gli amministratori alla 

tua scuola ti hanno trattato in un modo diverso a causa del tuo background / lo status 

come un migrato? 

• Se affirmativo, in che modo? C’era un incidente specifico? 

• Hai mai participato in un programma per i studenti migrati alla tua scuola? 

• Per esempio, un programme per imparare la lingua o i seminari che tratta 

dell’identità norvegese o le virtù norvegesi 

• Anche, riunioni con amministratori che ti hanno identificato come uno studente 

di background di minoranza? 

• Sai delle opportunità dalla città / la regione / il paese riguardo ad assistenza per 

studenti con gli sfondi stranieri? 

• Hai un senso di appartenenza qui alla tua scuola e la comunità generalmente?  

• Se si, come / in che modo? 

• Se non, perche? Come diresti la tua scuola / Oslo / Norvegia può migliorare la tua 

esperienza? 

• Credi che in qualsiasi modo la tua identità abbia ostacolato / impedito i tuoi studi / 

voti? 

• Ti senti che tu appartenga alla tua scuola / comunità?  

• Se si, in quali modi? 

• Se non, come diresti questo potrebbe esser migliorato?  

4. Identità / Assimilazione 

• Pensi che tu sia Italiano o straniero? Identifichi più come con Norvegia / Italia o 

Italia / da dove vieni? 

• Riguardo ai valori culturali, pensi che tu concordi più con Italia e Norvegia? 

• Che ti piace / non piace la vita in Italia con rispetto alla patria? 

• Credi che tu avrai un sentimento di appartenenza qui? 
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10.4. Appendix D - Subject Release Form 

Vil du delta i forskningsprosjektet 

 “Exploring Immigrant Student’s Sense of Belonging and 
Integration in Italy and Norway”? 

Dette er et spørsmål til deg om å delta i et forskningsprosjekt hvor formålet er å kartlegge en 
følelse av integrering i norske skoler blant annet studenter med innvandrings bakgrunn. I dette 
skrivet gir vi deg informasjon om målene for prosjektet og hva deltakelse vil innebære for 
deg. 

Formål 
Formålet er å sammenligne kommunale innsats i Firenze og Oslo og hvordan byene prøve å 
hjelpe studenter med innvandringsbakgrunn å integrere i samfunnet og skoler. Både Norge og 
Italia har økende innvandring bølger i nylige år og begge byer har gått uttrykk at de vil være 
ledende sted for inkludering innsats. Forskning påstår at jo integrerte studenter er i samfunnet 
jo mer de trives i livet og skole. Det er derfor viktig å forstå hvordan byer som står overfor 
økende tall av innvandrere å integrere dem best i samfunnet å forsikre at alle har like 
muligheter. 

Hvem er ansvarlig for forskningsprosjektet? 
Wim Hoppers, en associate professor av komparativ og internasjonal utdanning ved 
Universitetet i Oslo, er ansvarlig for prosjektet. 

Hvorfor får du spørsmål om å delta? 
Deltakelse i prosjektet er hel frivillig. Deltakelse kommer gjennom generell oppsøk med 
sosiale medier eller personlig kontakt. 

Hva innebærer det for deg å delta? 
Deltakelse i prosjektet innebærer et intervju med forskeren i omtrent 60 – 90 minutter. 
Intervjuet skal gå gjennom subjektets livshistorie og opplevelser som en student i Oslo / 
Firenze med innvandringsbakgrunn. 

Det er frivillig å delta  
Det er frivillig å delta i prosjektet. Hvis du velger å delta, kan du når som helst trekke 
samtykke tilbake uten å oppgi noen grunn. Alle opplysninger om deg vil da bli anonymisert. 
Det vil ikke ha noen negative konsekvenser for deg hvis du ikke vil delta eller senere velger å 
trekke deg.  

Ditt personvern – hvordan vi oppbevarer og bruker dine opplysninger  
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Vi vil bare bruke opplysningene om deg til formålene vi har fortalt om i dette skrivet. Vi 
behandler opplysningene konfidensielt og i samsvar med personvernregelverket. 

•Bare forskeren / masterstudent skal ha tilgang til intervjuet og angående informasjonen. 
•Personopplysninger skal bli beholdt på forskers hjemme og bare på en datamaskin. 
Personopplysninger skal ikke bli deltatt med andre ikke under noen omstendigheter. 

Hva skjer med opplysningene dine når vi avslutter forskningsprosjektet? 
Prosjektet skal etter planen avsluttes 30 juni 2019. Personopplysninger skal bli beholdt 
konfidensiell under masteroppgaveskriving og ansvaret. Etter publikasjonen av 
masteroppgaven, all informasjon slettes. 

Datamaterialist skal anonymiseres med andre navn brukt for å erstatte identiteten av subjekter. 

Dine rettigheter 
Så lenge du kan identifiseres i datamaterialet, har du rett til: 

-innsyn i hvilke personopplysninger som er registrert om deg, 
-å få rettet personopplysninger om deg,  
-få slettet personopplysninger om deg, 
-få utlevert en kopi av dine personopplysninger (dataportabilitet), og 
-å sende klage til personvernombudet eller Datatilsynet om behandlingen av dine 
personopplysninger. 

Hva gir oss rett til å behandle personopplysninger om deg? 
Vi behandler opplysninger om deg basert på ditt samtykke. 

På oppdrag fra UiO har NSD – Norsk senter for forskningsdata AS vurdert at behandlingen av 
personopplysninger i dette prosjektet er i samsvar med personvernregelverket.  

Hvor kan jeg finne ut mer? 
Hvis du har spørsmål til studien, eller ønsker å benytte deg av dine rettigheter, ta kontakt med: 

•Francesco Cardiello, M.Phil kandidat ved UiO, telefon +47 930 73 617 eller epost 
(fpcardiello@gmail.com) 
•Wim Hoppers, veileder og Associate Professor, International & Comparative Education, 
Universitetet i Oslo, telefon: +47-22858032 eller på epost: wimhoppers@yahoo.com 
•Institutt for pedagogikk, Utdanningsvitenskapeligfakultetet ved Universitetet i Oslo 
•Vårt personvernombud: Camilla Bakke, Senior Executive Officer, Utdanningsavdeling 
ved IPED, UV-UiO, telefon: +47-22858032 eller på epost (camilla.bakke@iped.uio.no) 
•NSD – Norsk senter for forskningsdata AS, på epost (personverntjenester@nsd.no) eller 
telefon: 55 58 21 17. 

Med vennlig hilsen, 

Francesco Cardiello, M.Ed. 
Forsker og MPhil kandidat 
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Samtykkeerklæring  

Jeg har mottatt og forstått informasjon om prosjektet Exploring Immigrant Student’s Sense of 
Belonging and Assimilation in Italy and Norway, og har fått anledning til å stille spørsmål. 
Jeg samtykker på mine vegne: 

♦å delta i intervjuet  

Jeg samtykker til at mine opplysninger behandles frem til prosjektet er avsluttet, ca. 
30-6-2019 

---------------------------------------------------------------------------------------------------------------- 
(Signert av prosjektdeltaker / dato) 
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