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Abstract 

Access to decent work is increasingly difficult for most university graduates in Cameroon and 

these graduates are finding refuge in ‘non-standard’ employment which often is below their 

level of education and outside their field of study. This study examines the perceptions and 

experiences of humanities graduates on the issue of education-job mismatch and how being in 

mismatched jobs has affected them. The study made use of in-depth interviews to examine the 

issue of education-job mismatch among these graduates.  The experiences shared by the 

participants indicated that they chose to pursue higher education and particular fields of study 

with the expectation of securing a job equivalent to that level of education and one that makes 

use of the knowledge they have acquired through school. However, their labour market 

experiences and the jobs they secured upon graduation indicated a gap between their 

expectations and the realities they were facing.  

Education-job mismatched was construed as one that is embedded in the weak and stagnating 

economy which stifled job creation, excess supply of graduates in the labour market, outdated 

curriculum and the disconnect between the universities and the labour market. It was also 

perceived to result from the misalignment that exist between theory and practical knowledge 

acquired by graduates, constraints brought about by the field study and the culture of 

clientelism and patronage that prevails in the Cameroonian labour market. The findings also 

revealed that being mismatched resulted to poor and irregular income, job dissatisfaction, lack 

of a dignified social status and career identity, and the inability to make long term plans. 

Being in mismatched jobs also resulted to feelings of unaccomplished expectations, 

disappointment, frustration and distress for the graduates and all these had multiplier effects 

on the health of the graduates.   

The study recommends that experimental learning through student engagement in extra-

curricular activities, and internship programs should be encouraged and facilitated, regular 

update of the curriculum used in the universities, and student enrollment should be regulated 

according to the labour market needs of various disciplines.  

Key words: Education-job mismatch, labour market, graduates, humanities 
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CHAPTER ONE 

INTRODUCTION 

 

1.0 Background 

Cameroon like many other African countries invested heavily in higher education 

immediately after independence in the 1960s (Amin and Awung 2005). There was a crucial 

need of graduates from universities to occupy positions in the public service and government 

corporations by 1962 (Njeuma et al. 1999). A university degree then was an automatic door 

opener into the job market as the graduates were guaranteed employment and immediately 

absorbed into the public and formal private sector upon graduation. As such the period 

between the 1960s and mid-1980s was therefore called ‘20-year golden age’ in Cameroon 

(Zamo-Akono and Nanfosso 2013). During this period the country registered tremendous 

economic growth and university graduates could secure ‘decent jobs’ as the striving 

development programs put in place by the government enabled the creation of employment 

opportunities in the public sector and state owned enterprises (Zano-Akono and Nanfosso 

2013). The strong post-independence economy and a relatively few number of university 

graduates then meant that all fields of studies had labour market success. This held a 

promising future for all university graduates including those of humanities as these graduates 

were assured of jobs in the public sector and state enterprises once admitted into the 

university. 

However, the positive story changed from 1986 when Cameroon was hard hit by a deep-

seated economic crisis. The crisis coupled with implementation of neo-liberal policies such as 

Structural Adjustment Programs (SAP) of World Bank and International Monetary Fund 

(IMF) affected the role of the largest source of employment- the public sector in most African 

countries including Cameroon (Geo.Jaja and Mangum 2001). In addition to the economic 

downturn, increase graduate enrollment among other factors has brought great distortions in 

the graduate labour market. From the 1960s onwards, there has been a tremendous increase in 

enrolment and a resultant increase in the number of graduates release to the job market each 

year without a corresponding increase in job creation to meet up with the increase job 

demands (Neneh 2014). Upon graduation, these graduates wander the street year in year out 

in search of jobs without finding any and out of desperation and frustration are forced to 

accept any available jobs.  
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Given the non-existence of unemployment benefits for graduates in Cameroon, 

unemployment remains a status that only the rich can afford. Most Cameroonian graduates 

cannot afford to remain poor and when they cannot find jobs in their field of study or level of 

education, they are forced to accept any available job in order to meet up with survival 

expectations. Therefore, open unemployment in Sub-Saharan African (SSA) countries 

including Cameroon is rare as a large portion of the working population cannot afford to be 

unemployed and are forced to accept any job even if it is of low quality (Szirmai et al. 2013). 

In this regard unemployment figures can be poor indicators of the graduate labour market in 

Cameroon.  For example, unemployment in Cameroon stood at 4.4% in 2014 (UNdata 2015). 

This implies that the labour market in Cameroon is characterized by a low rate of 

unemployment and very few people of the working age are unemployed. This official rate of 

unemployment does not reflect underemployment which stood at about 76%.  

However, neither unemployment nor underemployment figures are the best indicators of the 

graduate labour market situation in Cameroon and other developing countries as there is 

usually a huge gap between the classic measures of unemployment and underemployment and 

the reality of the situation (Herra and Merceron 2014).The International Labour Organization 

(ILO) definition of unemployment1 does not present a full picture of the distortions of the 

labour market in Cameroon as labour market distortions such as skill related 

underemployment or mismatch between job and qualification which are very frequent in the 

Cameroonian labour market are not captured in the definition. 

The specificities of the labour market in SSA countries in general and Cameroon in particular 

therefore call for the use of indicators that address both the quantity and the quality of jobs 

(Golub and Hayat 2014, Herra and Merceron 2014). The form of labour market imbalances 

should no longer be assessed solely on the basis of unemployment and number of hours 

worked (underemployment). The traditional unemployment and underemployment indicators 

show that the employment problem cannot be characterized by the number of people who 

cannot find jobs during the reference period or by the existence of a large contingent of 

individuals working fewer hours than the ‘statutory working week.’2 From my experience, in 

                                                           
1 A situation where a person of working age (15 or above) is without a job, meaning having not worked for at 

least one hour during the reference week; is available to take up employment within two weeks and has actively 

looked for a job in the previous month or having found one starting within the next three months. Insee.fr. 

(2016). Insee - Definitions and methods - Unemployed person (ILO). [online] Available at: 

http://www.insee.fr/en/methodes/default.asp?page=definitions/chomeur-au-sens-du-bit.htm [Accessed 12 June. 

2016]. 
2   40 hours a week (IMF 2010) 
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Cameroon for example, on an average the number of weekly hours worked by some 

individuals actually exceeds the statutory working hours per week. As such the employment 

problem in Cameroon does not manifest itself as open unemployment but skill 

underemployment, job mismatch and vulnerable employment. A large segment of the labour 

market in the country is made up of the informal sector which is characterized by a broad 

range of service activities such as bartending, barbering, food services, street vending, 

hairdressing, repairs and telecoms (mobile phone kiosks) among others. This informal sector 

acts as a safety net for many graduates who cannot find jobs in their specific field of study 

(Tabi and Ngantcha 2011).  

1.1 Statement of the problem 

It can be assumed that an individual chooses a particular field of education with the 

expectation of working in an occupation related to that field and given the perceived 

importance of higher education, one will expect that individuals who possess university 

degrees (especially those who are able to push up to master’s degree and beyond) should be 

able to secure decent jobs in the labour market. This in turn, is assumed to transform and 

enhance their quality of life and lift them out of poverty. According to United Nations 

Educational, Scientific and Cultural Organization (UNESCO) (2005) young people after 

finishing formal education should be able to subsequently make successful transition from 

school to work with the skills and knowledge they acquired. However, this linear relationship 

between education and graduate labour market success in Cameroon is a far cry from the 

reality. Instead of picking up decent and career oriented jobs, university graduates in 

Cameroon roam the street and various offices several years after graduation in search of 

unavailable jobs and are driven by frustration and desperation to accept jobs that do not match 

their level of education and knowledge in order to meet up with their survival needs. The 

situation is more acute with graduates from the fields of humanities. Many students spend 

long and costly years studying subjects like Geography, History, Philosophy, literature and 

other humanities related subjects only to discover upon graduation that no one has use for the 

knowledge they have acquired. Confounded with this situation, the graduates often go for any 

kind of available job that often might not be decent or related to their fields of study but 

ensures survival (Hyéfouais 2016).  

Studies on graduate labour market outcomes show that the job situation of graduates in the 

humanities is unfavourable compared to that of other disciplines (Adeyemi 1997, Dolton and 

Silles 2001, Lacey and Crosby 2005, Ama 2008, Fenesi and Sana 2015). Traditionally these 
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graduates have been prepared and geared towards public sector employment, but given the 

economic squeeze in public sector employment in most African countries in general and 

Cameroon in particular in the mid-80s, university graduates especially those of humanities 

than those from other disciplines are facing difficulties integrating themselves in the labour 

market (Zamo-Akono and Nanfosso 2013). Yet, available Labour market statistics in 

Cameroon shows low unemployment rate in the Cameroonian labour market (UNdata 2015). 

From these statistics, one may insinuate a situation of full employment implying that very few 

people are out of work. The question here is what are the employed actually doing? This 

raises concern about the quality of job secured by individuals especially the educated.  

The issues of employment and unemployment have been the main focus of labour market 

analysis over the years and this explains why the Cameroon government in most policy 

platforms such as the Growth and Employment Strategy Paper (GESP) and the Poverty 

Reduction Strategy Paper (PRSP) has place much emphasis on job creation (IMF 2010). 

These policies have been focused on devising strategies to increase the number of jobs created 

or setting out goals to create a certain number of jobs within a defined period. Little attention 

has been paid to the quality of the jobs created, that is, how these jobs match the skills and 

knowledge possessed by the labour force. Therefore, labour market analysis based solely on 

the distinction between the employed and unemployed or targeting the unemployment 

problem through increase job creation has proven inadequate.  

Inadequate formal employment opportunities and the absence of unemployment insurance 

among other factors has reduced the relevance of quantitative labour market analysis (i.e, 

measurement based on unemployment rated) and there is need to place more emphasis on the 

quality of jobs individuals secure in the labour market. This study therefore focuses on 

understanding the labour market experiences of graduates from the perspectives of the 

affected individuals. This goes beyond quantitative measures of labour market outcomes to 

give an understanding of the quality of jobs these individuals secure upon graduation.  

1.2 Justification of the study 

With the increasing number of graduates and resources devoted to higher education on the 

one hand and persistent graduate unemployment and subsequent mismatch on the other hand 

there is need for studies which examine the graduate labour market in Cameroon. While a 

significant body of literature exists on education-job mismatch especially in the developed 

countries, little is known about the graduate labour market outcomes in Cameroon. To the 
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best of my knowledge, no direct study on education-job mismatch among graduates in 

Cameroon has been carried out. There has been some research work on the general labour 

market conditions and the issue of youth unemployment in general with the main focus on the 

causes and consequences of open unemployment (Ekane 2010, Cameroon Youths and 

Students Forum for Peace (CAMYOSFOP) 2014, Mbah 2014). Some research has also been 

carried out on returns to education in Cameroon (Amin and Awung 2005). However, there 

have been no studies that dig deep in understanding the actual employment situation of 

university graduates. That is, one that is empirically grounded on the lived experiences of 

graduates who are unable to secure jobs with their university degrees and in their field of 

study. This therefore necessitated research on the issue of education-job mismatch among 

university graduates in Cameroon with focus on those in the fields of humanities. The choice 

of Yaounde as the study area was based on the fact that it is one of the major cities in the 

country and an area with a lot of economic activities where most graduates could easily find a 

means of livelihood. Therefore, access to the graduates whom this study relied on for data was 

assumed to be easy in this area. 

1.3 Research objectives 

Based on limited research on graduate labour market in Cameroon especially with regards to 

the issue of education-job mismatch, this study seeks to examine the perceptions and 

experiences of education-job mismatch among humanities graduates in Cameroon and how 

being mismatch has affected them. With growing number of graduates on the one and 

persistent graduate unemployment and subsequent job-mismatch on the other hand, there is 

need to examine the perceptions and the lived experiences of the individuals involved.  

Against this backdrop the research questions were: 

 What are the perceptions and experiences of education-job mismatch among 

humanities graduates in Cameroon? 

This question sought to find out how graduates understand and make sense of their 

mismatched situation. That is, their understanding and definition of education-job mismatch, 

their lived experiences and perceived causes of education-job mismatch. 

 How does being mismatched affect the lives of the graduates? 

Here the study sought to understand the daily live realities and implications of education-job 

mismatch for the graduates. That is, how the lives of the graduates are affected as a result of 

being mismatched. 
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1.4 Scope of the study 

The study is focused on understanding the issue of education-job mismatch among university 

graduates in Cameroon paying attention to the lived experiences of those involved. The study 

was limited to master’s degree graduates in the field of humanities who occupied non-

graduate positions, that is, in jobs below their level of education and outside their field of 

study. The research was limited to graduates who had graduated at least three years prior to 

the field work and were living and working in Yaounde during the research period. This 

period of time (three years) was chosen because it is assumed to be long enough to ascertain 

that the said graduates’ employment situations.  

1.5 Significance of the study 

The research will add to the already existing body of literature on education-job mismatch. It 

will also contribute to a greater understanding of the Cameroonian labour market conditions 

in general and graduate labour market outcomes in particular. The experiences shared by the 

research participants and the recommendations made at the end of this study may inform the 

higher education and employment policies and practices to review the graduate labour market 

conditions and improve labour market opportunities for university graduates in the future.  

The research could also serve as a stepping stone to further research on other aspects of 

education-job mismatch in particular and the graduate labour market outcomes in Cameroon 

in general. 

1.6 Definition of key terms 

- Education 

Knowledge may be acquired in different ways and this can be informal or formal. Education 

in this study refers only to formal education which is a systematic, structured and organized 

way of learning which is administered following a given set of laws and  norms and a well 

structure program and methodology (Dib 1988). It  often involves a student or pupil, a teacher 

and an institution. Formal education ranges from nursery up to tertiary level. But for the 

purpose of this study attention is being paid to tertiary or higher education which is post-

secondary or third level education offered by formal institutions such as universities, colleges, 

vocational or professional schools and other tertiary institions and a degree or diploma is 

often awarded at the of this level of education. Still for the purpose of this study attention is 

paid to higher education offered by universities.  
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- Job 

In studying the issue of education-job mismatch it is important to take stock of the meaning of 

a job. The world of work is diverse, especially in developing countries. There is a diversity of 

the words used to describe what people do to earn a living across countries and cultures. For 

some people, the word job raises up an image of a worker in an office or a factory, with an 

employer and a regular paycheck but a majority of work in Africa is not structured in such a 

way (Filmer and Fox 2014). Others may think of jobs as activities that generate actual or 

imputed income, monetary or in kind, formal or informal (World Bank 2012). Davis et al. 

(1996) define a job as an employment position filled by a worker. According to the 

International Conference of Labour Statisticians (ICLS), which sets standard definitions for 

official use across countries, a job is a set of tasks and duties performed, or meant to be 

performed, by one person, including for an employer or in self-employment (Arjan et al. 

2010).  

Based on World Bank (2012) definition of a job, a job in this study refers to the regular 

activity that a person does in order to earn a living be it formal or informal. The term job in 

this study is used interchangeably in some cases with other related terms such as work, 

occupation and profession. 

- Graduate 

Defining the term graduate is debatable. To many the word graduate is used to denote anyone 

who has completed some form of tertiary education (Kouh 2013). For example, (Pauw et al. 

2008) define graduates as individuals with any form of post matriculation qualification or 

tertiary diploma or certificate. According to Albeker and Storme (2013), this broad definition 

of graduates can be misleading because it does not bring out significant differences in labour 

market outcomes for people with different kinds of tertiary education. This study uses 

Broekhuizen and Van der Berg (2012) definition of a graduate. According to them a graduate 

refers to an individual who is a holder of a university degree which includes bachelor’s degree 

or higher education qualifications (Honours, Masters and Doctorate degrees). To them all 

other individuals with tertiary education outside the university, that is, holders of diplomas or 

other post-secondary certificates are referred to as diplomats. Though the broad definition of 

graduate in this study includes holders of bachelor’s degree, the study deals mainly with 

holders of a master’s degree.  
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- Graduate jobs and non-graduate jobs 

What constitutes a graduate job or a non-graduate job may be difficult to define as graduates 

are into a whole range of activities in the labour market. This raise questions such as: are 

‘graduate jobs’ jobs that graduates do and ‘non-graduate jobs’ jobs that non-graduates do? 

This may not be the case because some graduates are often found doing the same jobs with 

non-graduates. Historically, graduate jobs were those for which a degree was a prerequisite 

and jobs that did not necessitate a degree as an entry requirement were non-graduate jobs 

(Elias and Purcell 2004). However, the graduate labour market has evolved and graduates and 

non-graduates are seen working in same occupations.  According to Elias and Purcell (2004) 

new definition of graduate jobs, graduate jobs are those for which a degree is now regarded as 

an appropriate entry qualification and in which the jobholder applies skills and knowledge 

acquired through higher education. Based on this definition, in this study a ‘graduate job’ 

refers to a job that a degree is a prerequisite and one that a substantial portion of the 

knowledge used are normally acquired in the course of higher education, its accoutrements 

and its aftermath. Here emphasis is laid on ‘mental labour’ not on ‘manual labour’ while a 

‘non-graduate job is one that a degree is not a requirement and knowledge acquired through 

higher education is not required to do this job. Here emphasis is more on ‘manual labour’ than 

‘mental labour’. 

- Humanities  

Humanities in this study incorporates the aspects of social and human sciences that embrace 

History, Philosophy, Sociology, Linguistics, Literature, Geography, Anthropology, 

Psychology and cultural studies. 

1.7 Organization of the study 

The study is divided into six chapters. Chapter one above provides a background to the study, 

a statement of the research problem and justification of the study. The research objectives as 

well as the research questions are also presented in this chapter. It also consists of the scope of 

the study, the significance of the research and definition of key terms and concludes with an 

outline of how the study is organized. The rest of the study is organized as follows:  

Chapter two focuses on a review of literature on studies related to this research. It focuses on 

different studies concerning education-job mismatch paying attention to the definition and 

types of education-job mismatch, it causes and consequences. It also looks at studies dealing 

specifically with education-job mismatch among humanities graduates and how education-job 
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mismatch among graduates is measured. Some useful theories which explain education-job 

mismatch in the graduate labour market also form part of this chapter. 

Chapter three provides the methodology employed to generate empirical data for this study 

and how the data generated was analyzed. The research techniques used and the sample size 

also formed part of the methodology chapter. The chapter provides a detail account of the 

research process- how the focus group discussion and the in-depth interviews were carried out 

and analyzed. The chapter looks at the limitation of the methods used and how such 

limitations were managed. It also consists of the research procedure, an ethics statement and 

concludes with an assessment of the trustworthiness of the method used.   

Chapter four documents the empirical findings of the study. The chapter is sub-divided into 

two sections. The first section explores graduates understanding and definition of education-

job mismatch. It also examines the experiences of the graduates with regards to the type and 

quality of jobs they held at the time of the interview and the perceived causes of education-job 

mismatch. The second section examines how being mismatched affects the lives of the 

graduates.  

Chapter five embodies discussions and reflection on the research findings. It main focus is to 

interpret the research findings and to examine how the findings relate to existing knowledge 

on the research topic.  

Chapter six serves as the concluding chapter which presents the major conclusions of the 

research findings. Recommendations and areas for future research also form part of this 

chapter.  
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CHAPTER TWO 

LITERATURE REVIEW AND THEORETICAL FRAMEWORK 

2.0 Introduction 

In order to explore better the phenomenon of education-job mismatch among graduates in 

Cameroon, it is important to contextualize how the phenomenon is experienced and 

understood by different scholars. This chapter presents information on what other scholars 

have written on the issue of education-job mismatch prior to this study. The literature is 

drawn from relevant research carried out in Cameroon and in international context. The 

chapter begins with the definition and conceptualization of education-job mismatch. It 

presents a broad definition of education-job mismatch, its causes and consequences and its 

measurement. It also looks specifically at education-job among humanities graduates. The 

chapter also draws upon some labour market theories to explain the phenomenon of 

education-job mismatch.  

2.1 Education-job mismatch concept 

Research on education-job mismatch has been carried out from diverse points of views. The 

term education-job mismatch has been used interchangeably in the literature with other terms 

such as over-education, underutilization of skills, under-education, skill mismatch, over-

qualification, and underemployment. According to Farooq (2011), education-job mismatch 

compares the acquired education by a worker with that required by his/her current job. 

Mahuteau et al. (2014) define education-job mismatch as a situation where the qualification of 

an employee does not match the qualification of the job he/she does. Graham and Graham 

(2013) define it as a situation where a worker is in a job that does not correspond with his/her 

level of education, experience, skills or interests and suggested that such a mismatch results 

from the interaction between a combination of people’s needs, values and expectations on the 

one hand, and characteristics and rewards associated with their jobs on the other hand. From 

Beti et al. (2007) point of view, education-job mismatch refers to a lack of coherence between 

the required and the offered level of education for a job.  

There are two types of education-job mismatch:  vertical mismatch and horizontal mismatch 

(European Centre for the Development of Vocational Training (Cedefop) 2010, Kim et al. 

2011). Vertical mismatch refers to the mismatch between level of education and the job. 

Vertical mismatch can occur either as over-education or as under-education. Over-education 

occurs when an individual is recruited for a job that requires a lower level of education while 
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under-education exists when an individual possesses a lower level of education than that 

required for a job (Cedefop 2010). Since this study deals with university graduates, only over-

qualification aspect of vertical mismatch will be looked upon. 

Horizontal mismatch otherwise known as field-of-study mismatch occurs when a worker 

trained in a particular field of study works in another field (Montt 2015) or when there is 

mismatch between field of study and the job (Kim et al. 2012). For example, a law, business 

or social science graduate who works in the service sector. The choice of field of studies is 

usually among other reasons driven by the expectation of acquiring a job where knowledge 

gained during education will be applied and rewarded (Nordin et al. 2010, Domadenik 2013).  

Education-job mismatch has been considerably focused on in the literature especially in the 

developed countries and the main focus has been on measuring over-education and the 

negative labour market outcomes of such a mismatch (i.e wage penalty, job dissatisfaction 

and job mobility) (Allen and Verden 2001, Barone and Ortiz 2010). In addition, most 

definitions and use of the term education-job mismatch have been more consistent with 

vertical mismatch than horizontal mismatch (Betti et al 2007, Uzair-Ul-Hassan and Noreen 

2013). Though differentiating between the two types of education-job mismatch gives a 

broader understanding of the concept, the aim of the present study is not to differentiate 

between the two types, as the line between them is very blurred in the case of this study. A 

university graduate may not only be working in a job that he/she is overqualified (vertical 

mismatch) for, but also in a job where the knowledge he/she has acquired through higher 

education has no relevance (horizontal mismatch). Therefore, education-job mismatch among 

graduates in this study is understood in a context where the type of jobs secured by graduates 

does not match either their level of education or field of study or both.  

2.2 Causes of education-job mismatch 

The issue of education-job mismatch can be explained from both a structural level and 

individual level causes. Education-job mismatch can be seen as a problem resulting a weak 

and stagnating economy (Chigunta 2002), imbalances between demand and supply in the 

labour market (Robst 2007, Montt 2015, Verhaest et al. 2015), the quality of the curriculum 

and the type of courses offered by the universities (Mbah 2014), the disconnect between the 

universities and the labour market (IMF 2010) and the field of study (Robst 2007). 

According to Montt (2015), mismatch workers do not voluntarily choose to be mismatched, 

but are driven to it because they cannot find work in their field or because their skills are 
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better rewarded in other occupational groups. Baye (2004) noted that following independence, 

Cameroon experienced an era of sustained growth until the mid-1980s with an annual growth 

rate of over 7 per cent. Nevertheless, this growth changed in 1986, when the country suffered 

a severe economic crisis that affected the role of the largest source of employment- the public 

sector in most African countries including Cameroon (Geo.Jaja and Mangum 2001). Rakodi 

et al. (2000) revealed that unemployed youths in Kenya are perceived not to be able to 

participate in the development of the country due to the lack of job opportunities. Robst 

(2007) noted that due to limited number of available matching jobs slots in the job market, the 

unlucky individuals might not be able to get into one of these slots. Therefore, a lack of 

employers in certain fields might hinder graduates’ employability because their field of 

specialization is not aligned with the market demand for that field. Senerath (2012) for 

example found out that the formal economy in Sri Lanka has failed to generate enough jobs to 

take up graduate from local universities and these graduate who cannot find proper job 

opportunities are therefore forced to take up jobs that require low level of education than what 

they have acquired.  

According to Darkwa and Adu-Gyamfi (2013) the disconnect between skills taught in higher 

education institutions and skills needed by employer explain why graduates remain 

unemployable or find it difficult to access decent jobs in the labour market. This mismatch 

between graduates possessed skills and those demanded by the employers result partly from 

the disconnect between higher education institution and the world of work. Similarly, a 

research carried out by the Association of African Universities (AAU) (2013) noted that, there 

appear to be a mismatch between the educational provisions in Africa and the needs of the 

labour market, which results in graduate unemployment and their falling into non-graduate 

positions as there are reports from many African countries that graduates end up 

underemployed or employed in areas which they were not trained in. On this note, AAU 

(2013) emphasized on the need for higher education institutions in Africa to run programs that 

are relevant to their country’s needs and to provide the necessary skills to their students to 

facilitate their eventual employment. Cedefop (2010) also noted that due to the disparities that 

exist between education and the job market, the educated youth most at times find it difficult 

to pick up jobs after graduation and therefore have to wait until they find a suitable job for 

their qualification or accept any job without considering their qualifications or fields of study. 

Similarly, Sikod (2001) pointed out that the education system of Cameroon is not actually 

orientated towards the needs of the labour market. According to IMF (2010), the poor labour 
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market outcomes for young people in Cameroon are largely attributed to the lack of cohesion 

between education and labour market demands.  

Another explanation for education-job mismatch given in the literature is excess supply of 

graduates in that particular field of study, hence the market for such graduates is saturated 

(Montt 2015). From El-Khawas (2001) point of view, increase in access has been the central 

theme for higher education in most countries over the last few decades. The focus on increase 

in access to higher education is reflected in the policy agendas of most governments and 

international organizations. For example, the United Nations 1948 Universal declaration of 

Human Rights emphasized on equal access to higher education for all on the basis of merit 

(UN 1948). In 1976, the United Nations’ International Covenant on Economic, social and 

Cultural Rights also reinforced this commitment to equal access to higher education for both 

women and men (UN 1976). Yet the issue of access to higher education resurfaced in the 

Post-2015 Sustainable Development Goals (UN 2015). This shows that much attention has 

been focused on the quantity than quality of higher education and the governments in most 

developing countries have achieved successful results in expanding access to higher 

education.  

Despite increase access, the success story of graduates turns out bleak when the question of 

the usefulness of degrees obtained from these higher education institutions is raised (Kanaan 

and Hanania 2009, Mbah 2014, Neneh 2014). These governments have been finding it 

difficult to meet the challenges of unplanned expansion, graduate unemployment, 

underemployment and job-mismatch since most of these graduates end up not finding jobs 

that do not make use of the skills they have acquired through school. According to Green and 

Zhu (2010), larger graduate cohorts have entered the labour market over the last few decades. 

Similarly, in the World Bank's Africa Development Indicators (cited in Dabiri 2013), the 

number of university graduates almost tripled between 1999 and 2009 in Sub-Saharan Africa, 

from 1.6 million to 4.9 million. The explosion in graduates’ number has left supply 

outstripping demand, creating increase unemployment rates amongst graduate population and 

forcing graduates to move into non-graduate roles (Foley and Brinkle 2011). In Mafumbate et 

al (2014) view, higher education institutions are producing more and more graduates every 

year most of whom cannot find jobs in their respective fields of qualification and out of 

frustration and desolation, they turn to take up any kind of job they can find.  



14 
 

The quality of human capital is also pointed out in the literature to explain job-mismatch 

among graduates (An Economist Intelligence Unit report for the British Council (EIU) 2014). 

The quality of human capital here depends on the nature of the curriculum used in the 

universities, the type of skills acquired and the applicability of the acquired skills. Some 

graduates leave the university without acquiring quality knowledge to make them gainfully 

employed in appropriate fields in the labour market and thus end up adding to the number of 

unemployed and mismatched graduates in the labour market (Dabiri 2013). According to ILO 

(2012), job mismatch among university graduates is associated with the of poor quality 

education due to outdated curricula and teaching methods. ILO noted that the curricula and 

teaching methods of most universities in the developing countries have remained largely 

unchanged over the years and employers are increasingly demanding strong thinking, 

communication and entrepreneurial skills which are absent in the curricula.  

Employers require that job seekers should have both strong academic background and 

practical labour skills that will enable them to quickly adapt to work place environment (ILO 

2012). Nevertheless, the focus of the educational system in developing countries is on theory 

rather than practical knowledge (Sofi and Yasmin 2011, Paadi 2014)). Chandrairi (2008) and 

Naong (2011) also noted that university learning has been criticised for concentrating too 

much on an increase in ‘declarative knowledge’ or knowing about things, and insufficiently 

on professionally relevant understanding or functioning knowledge. As a result, educated 

youth fail to keep pace with the changing market demands of the present day economy. 

Similarly, Paadi (2014) pointed out that university graduates mostly have textbook theoretical 

knowledge that is not supported by sufficient practical work experience and in countries 

where the economy is not growing at a speed that allows for massive skilled job creation 

projects, graduates find themselves faced with extended periods of unemployment and 

mismatch jobs. Lack of practical skills and workplace experience means employers are 

reluctant to employ such graduates. The adoption of technological more advanced production 

processes has caused employers to prefer more skilled and experienced graduates to those 

with theoretical and general knowledge (Pauw et al. 2008). Unfortunately, these life skills are 

rarely taught as part of the higher education curriculum in most universities in the developing 

countries. 

According to EIU report for the British Council (2014), career fairs, industrial talks and 

internship programmes are rarely implemented in most universities. These activities that can 

help bring in more real world teaching to classrooms are neglected by universities. Through 
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internships students get to apply classroom knowledge in the real world and gain work 

experience while in school Callanan (2003) and increase their employability upon graduation. 

Though the benefits of these practical activities are plenty, the practice in most universities in 

the developing countries is unfortunately rare (EIU report for British Council 2014).  Students 

leave university without practical knowledge of what they are going to face in the outside 

world (Mbah 2014, Ponge 2013). For example, most universities in SSA countries including 

Cameroon offer Information and Communication Technology (ICT) courses without the 

students having sufficient access to computers for practical knowledge. Humanities graduates 

face similar problems where the whole learning process starts and ends in the classroom. 

Meanwhile proficiency in ICT and other extra-curricular skills are indispensable in this highly 

competitive and technological driven world (Dabiri 2013). 

Education-job mismatch also depends on the type of education that is, field of study. For 

example, (Robst 2007) noted that the highest rate of mismatch is found among liberal arts 

graduates and lowest among graduates from health related fields. This is because health 

related fields are said to provide students with occupational specific skills which reduces their 

likelihood to search for jobs outside their field of study (Wolber 2003).   

Education-job mismatch among graduates can also be attributed to job search constraints 

(MCGuiness 2006). Individuals might acquire the right skills, jobs related to their skills might 

be available yet such individual still find themselves in mismatched jobs. This can stem from 

information imperfection about job vacancies and labour market needs (Bassey and Atan 

2012). (Graham and Graham 2013) noted that, job-mismatch may result from limited 

information about the choice of jobs available, that is, job seekers being unable to go to where 

jobs that meet their qualifications and skill level are found.  According to (Beck and Beck-

Gernsheim 2001), individuals are mismatched because they have not put in enough effort to 

search for the appropriate jobs which suit their qualifications. 

2.3 Consequences of education-job mismatch 

According to Senarath and Patabedige (2014), education-job mismatch has negative 

consequences for the individual, firm and society as a whole. For example, at firm level 

education mismatch leads to low level of productivity, low level of job involvement, high 

employees’ turnover rates, and firms may have to bear extra costs on screening, recruiting and 

training of new employees repeatedly (Van Smoorenburg and Van der Velden 2000). The 

society as a whole may stand to lose output when workers are mismatched (Chevalier 2003). 
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These authors have analysed the repercussions of education job mismatch from an aggregate 

point of view. However, the present study focuses on the repercussions at the individual level 

that is, how being mismatched affects the life of the mismatched worker.  

According to Nordin et al. (2010), individuals working in an occupation that does not match 

their field of education are expected to suffer substantial wage penalty. Robst (2007) found 

out that education-job mismatch has a negative effect on wages and job status.  Parents and 

guardians who have struggled to finance their children’s education in anticipation of lucrative 

returns are often disappointed with such investment when the educated end up in jobs that do 

not require the education they have acquired.  

Education-job is also said to have a negative impact on employee’s occupational status. For 

example, Wolbers (2003) noted that on an average, mismatched workers have an occupational 

status that is lower than that for well-matched workers.  

The literature also associates education-job mismatch with lower job satisfaction. Skill 

underutilization negatively affects job satisfaction (Allen and van de Velden 2001).  

Mismatched individuals face lower levels of job satisfaction (Groot and van den Brink 2000, 

Farooq 2011). Where an individual’s occupation does not match his/her chosen field of 

education, means that the original intension has not been realized and such individuals face 

disappointment of unmet expectations (Montt 2015). 

2.4 Education-job mismatch and humanities graduates  

The expansion of higher education, coupled with the changing needs of the economy, has 

entailed considerable changes in graduates’ employment prospects that have become more 

uncertain (Kalamatianou and Kougioumoutzaki 2012). Studies on graduate labour market 

outcomes show that the job situation of graduates in the humanities is unfavourable compared 

to that of other disciplines (Adeyemi 1997, Dolton and Silles 2001, Lacey and Crosby 2005, 

Ama 2008, Fenesi and Sana 2015). According to the African Development (2012), Africa has 

the highest share of social science and humanities graduates than any world region. 

Traditionally these graduates have been prepared and geared towards public sector 

employment, but given the economic squeeze in public sector employment in most African 

countries in the mid-80s, university graduates especially those of humanities than those from 

other disciplines are facing difficulties integrating themselves in the labour market. 
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Various explanations have been proposed in the literature as to why humanities graduates 

experience more difficulties in the labour market than graduates from other disciplines do. A 

potential explanation why humanities programs are less likely to produce employable 

graduates in related fields is that they provide generic skills and focus on theoretical 

knowledge. They do not provide domain-specific and practical skills that can be applied to 

particular occupations (Giles and Torben 2001, Robst 2007). Such programs are likely to 

produce unrelated and overqualified employment than other programs (Fenesi and Sana 

2015). Vocational-oriented graduates and those with occupation-specific skills are more 

preferred by employers, while those from social sciences and humanities fields face problems 

as a result of the more general training they receive (Verhaest et al. 2015). That is why they 

often have lower employment prospects and take longer to settle in jobs (Moleke 2003). 

Another reason advanced is that the source of mismatch is quantitative, that is, labour supply 

outstrips the demand for graduates with humanities qualifications (Verhaest et al. 2015). 

OOterbeek and Webbink (1997) for example, argued that most countries have relatively low 

share of graduates choosing technical fields of study in comparison to humanities. Dabiri 

(2013) also acknowledged that universities in Liberia have produced high number of 

graduates especially in humanities, management and administration for which job prospects 

have become very slim and highly competitive. Migdad (2011) in his study of unemployment 

among education graduates in Palestine noted that despite the existence of different programs 

in universities, enrolment remains concentrated on Arts, Humanities and Social Sciences 

programs.  To him, this is due partly because of the low costs of these programs and the ease 

to get admission into such programs. Robst (2007) found out that the number of jobs in the 

humanities and arts fields might be lower, relative to the number of graduates (job seekers) 

than those in fields like engineering and health. This explains why mismatch is common in 

the former than in the latter. The excess supply of graduates in the humanities greatly 

undermines the employment prospects for such graduates (Migdad 2011). 

2.5 Measurement of education-job mismatch among graduates 

Measuring education-job mismatch here implies determining whether an individual is 

mismatched or not. And if an individual is said to be mismatched, what characteristics of their 

job determine this? The existing literature suggests two main perspectives to measure the link 

between an individual’s education and job characteristics. These are the objective perspective 

and the subjective perspective (Khan and Morrow 1991). The objective measures of 

education-job mismatch   draw upon “accepted standards” to establish the extent to which an 
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individual is mismatched (Scurry and Blendkinsopp 2011). This implies that education-job 

mismatch is measured in terms of the level of utilization of individuals’ human capital, in 

comparison to an accepted standard for their referent group, for example other graduates 

(Feldman 1996). In this case, an individual is said to be mismatched if he/she is found in a 

lower level of occupation, measured by educational requirements. On the other hand, a 

subjective viewpoint on the link between an individual’s education and job involves the 

individual’s interpretations of their employment situation, focusing on their perceptions of the 

use of their skills and abilities (Alba 1993). The objective and subjective perspectives are both 

important measures of education-job mismatch among graduates, however, given the focus of 

the present study on participants’ experiences and perceptions of education-job mismatch, 

attention is paid to the subjective perspective.  

Using the subjective measure, the group of interest (graduates) itself are used to determine 

whether or not and individual is mismatched.  Farooq (2011) used subjective approach to 

measure mismatch between education and occupation using the question: ‘how much of your 

current job is relevant to your areas of education?’ The four possible options were; irrelevant 

field of study, slightly relevant, moderately relevant and completely relevant field of study. 

He found out that more than one-tenth of the graduates reported a total lack of relationship 

between their current jobs and their studied field of discipline, while 14 per cent of the 

sampled graduates reported that their jobs are slightly relevant to the field of study. Verhaest 

et al. (2015) also used self-assessment approach to determine the match status of graduates. 

They identified vertical mismatches, among graduates by asking the respondents the question: 

“What type of education do you feel was most appropriate for this work?” and the graduates 

were provided with between a number of educational levels to choose from. When the 

appropriate level as assessed by the respondent was below the graduate’s education level, 

he/she was said to be overeducated. On the other hand, horizontal mismatch was determined 

by asking the question “What field of study do you feel was most appropriate for this work?” 

and respondents had to choose from the following alternatives provided: (1) exclusively own 

field, (2) own or a related field, (3) a completely different field or (4) no particular field, the 

first two options implied a horizontal match while the other two implied a horizontal 

mismatch (Verhaest et al. 2015).  

The above researchers use the subjective approach to determine job-mismatch among 

graduates with the focus on obtaining quantitative results. Similarly, the present study makes 

use of the subjective approach to determine education-job mismatch among graduates but 
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applying qualitative approach where the respondents are allowed to explain their mismatch 

situation in their own words rather than being provided with predefined answers to choose 

from. In this regards, the research participants assess their job characteristics and explain 

whether or not their jobs make use of the knowledge they acquire through school and whether 

or not a university degree was a requirement to secure such a job. 

2.6 Theories on education-job mismatch 

According to Witte and Kalleberg (1995), there is a theoretical importance to the issue of 

education-job mismatch as it explains how and why individuals in the labour market are 

mismatched to their employment. The human capital theory, the credentialism theory and the 

job-competition theory are some of the labour market theories that explain the phenomenon of 

education-job mismatch in the labour market.  

2.6.0 Human capital theory 

The human capital theory assumes a clear, direct and linear relationship between education 

credentials and economic development (Beck 1993). The theory argues that individuals who 

invest in education benefit from higher earnings over time and have access to better career 

development opportunities and greater labour market scope. On this note, the human capital 

theory argues that education-job mismatch is a negligible phenomenon and the market should 

naturally correct such mismatch and it views education-job mismatch as a temporal 

phenomenon where individuals in mismatched-jobs acquire additional human capital and later 

on move to jobs that match their qualifications (Boudarbat and Chernoff 2009). The theory 

claims that the most educated people are most productive and therefore secure the best jobs 

with the highest salaries (Allen and De Wert 2007). It assumes that as the labour market 

changes, firms will adapt their production process to changes in the relative supply of labour 

and not the other way round (Montt 2015).  Figure 1 below conceptualizes the linear 

relationship that exists between investment in education and labour market outcomes as 

stipulated by the human capital theory. 
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As shown in figure 1 above, the individuals invest directly (money spent) and indirectly 

(opportunity cost of student time) in education and such investment pays off by making them 

productive in the labour market. They in turn are gainfully employment and as such have the 

opportunity to advance and earn high in their lifetime. This is said to occur assuming that such 

individuals are in a market economy where there exists perfect competition, perfect labour 

market information and individuals are said to act as rational beings. 

2.6.1 Credetialism theory 

The credentialist view of the relationship between educational credentials and employment is 

that an upsurge in graduate credentials does not reflect the economic value for more highly 

educated individuals (Collins 1979). Exponents of this theory argue that expansion of higher 

education results in a corresponding rise in credentials and the number of people in possession 

of such credentials (Hirsh 1977, Collins 1979). The credentialism theory stipulates that, 

historically, higher educational credential (especially elite higher education) provided 

graduates access to better labour market outcomes (Brown 2000). However, increase in the 

number of people with higher educational credentials, that is, a shift from elite higher 

education to mass higher education has resulted to a decline in the value of such credentials in 

the labour market. Based on the notion of falling value of higher educational credentials, a 

research carried out by Tomlinson (2007) questioned the economic demand for the rising 

supply of graduates in the labour market and the capacity of the labour market to 

accommodate this increase in graduate credentials. Advocates of the credentialism theory 
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Figure 1: Human capital theory framework 
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therefore hold the view that increasing number of graduates are overqualified for the jobs they 

secure and these graduates are increasingly taking jobs in the labour market that were once 

meant only for non-graduates resulting to a mismatch between their educational qualification 

and its labour market applicability (Battu et al 2000, Brynin 2002). 

2.6.2 Job-competition theory 

The job-competition theory argues that it is the characteristics of the job that determines the 

productivity of the job, not the human capital stock of the employee (Montt 2015). According 

to this theory, the allocation of jobs is based on available supply of both workers and jobs 

(Farooq 2011). Workers may enter mismatched jobs in case of either excess demand of 

workers or jobs. The job-competition theory argues that education-job mismatch (particularly 

field of study mismatch) is a result of employers in a particular occupational group requiring 

more workers than available in the corresponding field, thus they will have to reach out to 

those that come from different fields in order to fill up the vacancies (Montt 2015). In 

addition, employers may turn to demand graduates for jobs that do not require a degree just to 

reduce the eligibility field for oversubscribed vacancies while in actual sense employees do 

not apply knowledge acquired through higher education in doing the job. In this case, 

education simply serves to obtain the job, and there is a zero return to human capital beyond 

that required to do the job, as all workers in a given job are paid the same wage irrespective of 

level of education (Farooq 2011). 

2.7 Conclusion  

The focus of the chapter has been on analyzing the views of different scholars on the 

phenomenon of education-job mismatch among university graduate. The literature suggests 

that education-job mismatch is a common phenomenon in most countries. However, the 

manner in which it occurs varies from country to country. A common view in the literature is 

that education-job mismatch stems from the fact that graduates cannot find jobs that match 

their qualification and field of studies. Labour market imperfections (demand and supply 

factors), quality of human capital, job search constraints, and the type of curriculum used in 

the universities are some of the major factors raised in the literature to explain education-job 

mismatch. The literature also reviews that wage penalty, job dissatisfaction, frustration, 

human capital depreciation, lack of a decent career identity and social status, depression, 

stress as well other health impacts are some of the consequences faced by mismatched 

individuals. The human capital theory, the credentialism theory and the job-competition 
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theory are some of the theories raised in the literature to explain the existence of education-

job mismatch in the graduate labour market.  
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CHAPTER THREE 

RESEARCH METHODOLOGY 

3.0 Introduction  

This chapter focuses on explaining in details the procedure followed by the researcher in 

order to carry out this study. It presents the type of method used, the reasons for choosing the 

method, data collection instruments and procedure, data analysis, ethical statement, assessing 

trustworthiness and limitations of the method used. 

Research methodology refers to the systematic process of solving a research problem (Sahu 

2013). It generally involves various steps followed by researchers in studying research 

problems following logical sequences. In order to carry out research different researchers 

adopt different approaches and the approach adopted depends on the type of research and the 

objective of the study.  There are two main types of research approaches: the qualitative and 

the quantitative approach. Quantitative approach involves the generation of data in 

quantitative form which can be subject to rigorous quantitative analysis in a formal and rigid 

fashion (Kothari 2004).  The qualitative approach on the other hand is mainly concerned with 

subjective assessment of the respondent. It is mainly concerned with attitudes, opinions, 

behaviours and impressions. The qualitative approach seeks to understand situations in their 

uniqueness as part of a particular context and the interactions there (Merriam 2002). This 

understanding is an end in itself, and not an attempt to predict what may happen in the future 

necessarily, but to understand the nature of that setting, what it means for participants to be in 

that setting, what their lives are like, what's going on for them, what their meanings are, what 

the world looks like in that particular setting.  

3.1 Choice of research method 

In order for the objectives of a study to be accomplished, an appropriate research method 

needs to be chosen. The present study adopted the qualitative research approach. According to 

Gillham (2000) the focus in a qualitative research is on the kind of evidence that is, what the 

people tell you, what they do that will assist the researcher to understand the meaning of what 

is going on. In this study such meaningful insight was derived from humanities graduates who 

are into jobs that do not match their level of education and field of study. This method 

enabled the researcher to arrive at a reliable conclusion with regards to how graduates 

perceive and experience their being mismatched and the repercussions of the mismatch on 

their daily lives. The qualitative approach is beneficial in that it is more open and involved 
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than other research strategies. It is credited for its flexibility- that is, it gives room for greater 

spontaneity and adaptation of the interaction between the researcher and the study participants 

(Mack et al. 2005) and the open nature of the questions gives the participants the opportunity 

to respond in their own words. Also the open-ended questions create an opportunity for 

probes and have the ability to evoke useful information from the participants which was 

unanticipated by the researcher from the onset. In addition, the qualitative method was 

deemed suitable because the study falls within fundamental issues that the qualitative method 

often seeks to investigate. These issues include: social structures and the experiences of 

individuals within such structures (Winchester and Rofe 2010). 

3.2 Sampling technique and sample size  

Selecting the manner of obtaining data and from whom the data will be acquired is a crucial 

step in research and should be done with sound judgment, especially since no amount of 

analysis can make up for improperly collected data (Bernard et al. 1986). This study made use 

of the purposive sampling technique. The purposive sampling technique is one that groups 

participants according to preselected criteria (Mack et al. 2005). With purposive sampling, the 

researcher chooses participants with a specific goal of focusing on particular characteristics of 

a population that are of interest, which will best enable him/her to answer the research 

questions. In the case of this study the preselected criteria used to recruit participants were- 1) 

university graduates with a master’s degree in the field of humanities, 2) living in Yaoundé at 

the time of the research, 3) holder of a job assumed not related to his/her level of education 

and field of study, 4) have graduated since 3 years or more prior to the research.  

For the individual face-to-face interviews, a target sample size of 10 to 20 participants was 

anticipated and the study ended up with a sample of 15 participants. With purposive sampling, 

the sample size is determined on the basis of theoretical saturation, that is, the point in data 

collection when new data no longer bring additional insights to the research questions 

(Tuckett 2004, Mack et al. 2005). The point of saturation can specifically be determined by 

continually comparing data and identifying new and emerging themes; when new themes 

cease to appear, the researcher may determine that saturation, thus an adequate sample, has 

been reached (Tuckett 2004). In the case of this study the saturation point was reached when 

the 15th participant was interviewed. 

3.3 Recruitment of participants 

The snowballing technique was used to recruit participants. With the snowballing technique, 

participants with whom contact has already been made use their social networks to refer the 
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researcher to other people who could potentially participate in or contribute to the study 

(Mack et al. 2005). This method is often used to find and recruit ‘hidden populations,’ that is, 

groups not easily accessible to researchers through other sampling strategies. This technique 

was deemed best for this study because graduates can be categorized as ‘hidden population’ 

especially in Cameroon where contacts of graduates and their where-about is often unknown 

after graduation. Before leaving for the fieldwork I had contacted some friends in Yaoundé 

through telephone calls and emails who promised to help get some participants to talk to. 

Unfortunately, when I got to the field I realised that those they had contacted did not meet the 

criteria for eligibility of the research participants. This was as a result of poor understanding 

of some of the items in the list of criteria. While in the field I clearly explained to those I had 

initially contacted the objective of the study and who I would like to talk to. I also gave them 

a copy of my letter of introduction (appendix 2) which was a summary of my research 

objectives, research method and the people I want to interview. With this information, the 

friends helped me to locate 3 graduates who accepted to participate in the focus group 

discussion. Through these 3 graduates I got some 4 others making a total of 7. With the 7 

participants I planned and held a focus group discussion. With the help of the participants of 

the focus group I got in contact with other individuals and the connection chain continued.  

3.4 Data collection techniques 

Data was collected using the qualitative research method and the main qualitative techniques 

used to gather primary data were semi-structure interviews and focus group discussion. 

3.4.0 Focus group discussion 

Focus group according to Bryman (2004) is a form of group interview in which several 

participants (including the moderator/facilitator) are involved in discussing a particular topic 

defined by the researcher and emphasis is on interaction within the group and a joint 

construction of meaning. In this study, focus group was used at the preliminary stage of data 

collection as an exploratory research tool. Exploratory research is used by researcher as a tool 

to develop a better understanding of the issue being studied (Sauder et al. 2007). The main 

data for this study is built around individual interviews. However, a focus group was 

organized at the beginning of data collection to discuss major topics on the issue being studied 

and to pre-test the interview guide. The focus group consisted of 7 participants (3 bilingual3 

and 4 French speaking). As a result of language differences, the focus group was held in 

French since all the participants understood French and not all understood English. The 

                                                           
3 Those who could speak both English and French 
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decision to conduct the focus group in French was taken by both the research and the 

participants at the acquaintance stage of the focus group.  Though I did not anticipate the fact 

that language was going to be a limitation to data collection because of my knowledge in 

French, it was discovered during the focus group discussion that language limited the 

understanding of interview questions. I decided to solve this problem in two ways: first, to 

translate the interview guide to French and second, to hire a research assistant/translator 

before engaging in the individual interviews. Major topics on the interview guide were 

discussed during the focus group and adjustments made where necessary. The focus group 

discussion was tape recorded and notes were also taken. It lasted for about 2 hours 10 

minutes. The participants of the focus group later helped in the recruitment of other research 

participants for the individual interviews.  

3.4.1 In-depth interviews 

In this study, in-depth interview was the main qualitative research technique used to collect 

primary data. The in-depth interview is a qualitative research technique designed to elicit a 

vivid picture of the participant’s perspective on the research topic (Mack et al. 2005). In-depth 

interviews are usually conducted face-to-face and involve one interviewer and one participant. 

The purpose of individual interviews was to capture an in-depth meaning of lived experiences 

of mismatched graduates in their own words.  

During the interview process, the researcher poses questions in a neutral manner, listens 

attentively to the participants’ responses, and asks follow-up questions to probe more deeply 

based on those responses. The interviews were conducted using a semi-structured interview 

guide which was made in both English and French. Though I had this set of pre-prepared 

questions for the individual interviews, the dynamics of the participants determined the 

direction things went. As such, a semi-structured interview allowed the interviewer a basis for 

questioning, while still providing flexibility for discussion of topics specific to the 

participants’ experience. A total of 15 individual face-to-face interviews were conducted, 3 in 

English and 12 in French. Though some themes were common in all the interviews, the first 

10 interviews were the most dynamic as new themes emerged in the different interviews. 

However, a reoccurrence of most themes from the previous interviews was noticed from the 

11th interview and no new themes were registered when the 15th interview was conducted and 

the researcher considered this as the saturation point.   
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With the consent of the participants, the interviews were tape-recoded. Notes were also taken 

during and after the interviews. Notes taken during the interview were a backup 

documentation in case the recording equipment failed while post interview notes (memos) 

were taking to document personal feelings and reflections about the interviews. 

3.5 Reflexivity  

The task of interpreting and conveying information that originates from a multiplicity of 

perspectives and made up of different life experiences and at the same time reconciling these 

factors with personal perspectives, context and judgement, is challenging. In this case, 

reflexivity becomes an important aspect in research methodology. Reflexivity in research 

methodology refers to ‘a reflectiveness among social researchers about the implications for 

the knowledge of the social world they generate of their methods, values, biases, decisions 

and mere presence in the very situations they investigate’ (Bryman 2004:543). Reflexivity 

involves an on-going critical reflection on the issue under study by the researcher. During the 

data collection process I engaged in the documentation of personal thoughts and emotions. I 

also took note of challenges experienced during the data collection process and adjustments 

made where necessary. Personal biases and assumptions brought into the research process are 

some of the challenges faced by researchers when collecting data and interpreting results. A 

critical reflection of my own thoughts and beliefs helped identified when personal biases 

aroused during this study. By noting particular personal judgements and perspectives brought 

into the research process by the researcher, the context from which study findings are 

interpreted and produced becomes more transparent. 

3.6 Research procedure  

The research process started with some pre-field work preparations. The pre-field work 

preparations involved reading of articles and books related to the research topic. A review of 

the articles and books provided information on what other researchers have written about my 

topic of interest and also provided a context within which I asked my research questions. The 

research questions helped in the development of the interview guide and the choice of 

participants. Also a research proposal was presented and consent was sought from the 

university authorities before going for fieldwork. After deciding on the research participants, 

while still in Norway I contacted some friends in Yaoundé (my study area) in order for them 

to help in the recruitment of participants upon my arrival.  

As mentioned earlier, interviews were conducted face-to-face with the use of an interview 

guide. The research participants were contacted by a third party and then linked up with me. 
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My first contact with the participants was usually through a telephone call during which I 

introduced myself and explained the objective of my study. When consent was sought and the 

intention to participate declared, an interview schedule was made based mainly on the 

availability of the participant. The time and place convenient for the participant was agreed 

upon. The venues ranged from participants’ homes to less congested social environments. At 

the beginning of each interview, the approved consent from the university was presented to 

the interviewee and the purpose and objectives of the study clearly explained to the 

participants. Also, it was made clear to each participant that participation was voluntary and 

confidentiality was guaranteed. The interviews took about 27 to 70 minutes. With 

participants’ consent, the interviews were tape-recorded and notes also taken. The data was 

then transcribed, and field notes expanded. The transcripts, expanded notes and audio data 

were organized into a file and saved in my personal computer. 

3.7 Challenges  

There were some limitations related to French language. Initially I thought the knowledge I 

have in French could help me carry on with the interviews but during the focus group 

discussion I realized my knowledge in French was not ‘good enough’ to carry on with the 

interviews and it was difficult to clearly explain and made understood my research objectives 

in French. To cope with this, first, I translated the interview guide to French and later on I 

hired a research assistant/translator who attended the French interviews with me and also 

helped in the transcription of the data collected. Though I did not face any resistance from the 

participants, scheduling appointments with graduates was challenging because most of them 

though willing to participate found it difficult to squeeze out time from their busy daily 

schedules to answer my questions. Participants had the tendency of frequently cancelling and 

rescheduling appointments.  To cope with these irregularities, I had to exercise patience and 

worked according to the participants’ schedule. Most of the interviews took place in the 

evenings and on Sundays. Days which interviews were conducted in French were very tiring 

since I had to do the transcription of the interviews the same day based on the availability of 

the research assistant/translator since he was hired on a daily basis.  

3.8 Ethical statement 

Qualitative research involves researching private lives and placing accounts in the public 

arena, therefore ethics is an important issue a researcher should take into consideration when 

carrying out research. Ethical considerations in this research included: informed consent, 

confidentiality, anonymity and remuneration.  
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3.8.0 Informed consent  

Informed consent involves a procedure for ensuring that research participants understand what 

is being done to them, the limits to their participation and awareness of any potential risks 

they incur (Wiles et al. 2005). It also involves participants according their willingness to 

participate in the research without undue inducement or any form of constraint or coercion. At 

the beginning of each interview, I thoroughly explained the purpose of the research, what 

information is required from the participants and how data collected will be used. I made it 

clear that participation was voluntary and the participants were free to withdraw from the 

interview at any point in time without any explanations given to the researcher. I also asked 

for their permission to use a tape recorder to record the interviews and to take photos. All the 

participants approved my use of a tape recorder but the issue of photos was problematic to 

most of the participants, therefore no photos were taken during the interviews. Interviews 

began only when participants had fully approved their willingness to participate. 

3.8.1 Confidentiality and anonymity  

With regards to confidentiality and anonymity, participants were made to understand that all 

information will be handled confidentially and use for research purposes only. To ensure this 

all interview records have been kept in password protected computers and handwritten 

transcriptions were shredded after typing and storing them in the computer. Participants were 

also made to understand that their names will be presented anonymously throughout the 

research.  

3.8.2 Remuneration 

Remuneration is a major issue that should be explicitly addressed when conducting research 

(Seidman 1998). It involves giving money or items to the research participants that 

acknowledges the time and effort they have provided in participating in the research. The 

question of compensating or paying research participants raises ethics issues during research. 

In this regards, incentive payments can be seen as coercive or as exerting undue influence on 

potential participants’ decisions about whether to take part in research. Though my 

participants were master’s degree holders who have in one way or the other been involved in 

scientific research and were assumed to understand the ethical issues related to remunerations, 

they still expressed some financial or in kind expectations. Their expectations were influenced 

by my status of being a ‘foreign student’, therefore it was assumed that I had money or some 

special items brought from Europe. Their expectations were noticed in statements such as: 

‘this one that you are from Europe I know you have brought some cash and nice gadgets’. 
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‘Hmmmm! what does it take to be where you are now? Can you……. you know’. ‘You are so 

lucky to have the opportunity to study in Europe. Hope you have brought nice things from 

there’. These were some of the statements some of the participants made during individual 

face-to-face interviews and from such statements I could insinuate that they expected some 

financial or material compensation from me. To cope with this, I clearly explained to the 

participants that the purpose of my research is purely academic, that participation was purely 

voluntary and will not be rewarded. However, some form of incentives was provided during 

the focus group discussion. During the focus group food and soft drinks were served and 

reimbursements provided. The refreshment was provided taking into consideration the 

duration of the focus group and the distance some participants had to cover in order to 

participate. The research participants were reimbursed money that reflected out of pocket 

expenses on transportation associated with participating in a research study. I suppose this had 

no effects on the quality of the information provided by the participants since the participants 

were not aware of these incentives before giving their consent and the reimbursements were 

given at the end of the session. Therefore, participants were not unduly influenced into 

consenting to participate. 

3.9 Data analysis 

This phased involved, transcription of audio data, expansion of field notes, organization of all 

the data, and the coding of the data. Though much of the analysis took place after data 

collection, the data collection phase and the analysis phase were not mutually exclusive. In 

qualitative research, data analysis is simultaneous with data collection (Merriam 2002). That 

is data analysis begins with the first interview, first observation and first document accessed 

in the study. Collecting and analysing data simultaneously enables the researcher to evaluate 

the data and make adjustments along the way. Data analysis was an on-going process, fluid 

and cyclical process that took place throughout the data collection stage of the research and 

carried over to the data analysis stage. Data collected was constantly reviewed so as to focus 

on themes and patterns that emerged in subsequent interviews.  

Audio recordings were transcribed and field notes expanded after each interview. Data 

transcription involves listening to the tape and simultaneously writes down or types 

everything that is said on the tape (Mack et al. 2005). Transcribing the data was a very tedious 

and time consuming process. First 12 of the records were in French and only 3 were in 

English. Second the transcription was done by me and the translator/research assistant hired to 

attend the French interviews with me. Both of us had to transcribe the French interviews to 
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ensure a better understanding of the records and to avoid misinterpretation or loss of 

information. In this case, the tape recorder was put on loud speaker in a quiet place while we 

both listened to it and took down separate notes. The records were in French but the 

transcription was done in English. Before engaging in the transcription process itself, we 

agreed on certain standard conventions- we agreed on a uniform way of identifying the 

researcher and the participants throughout the transcripts and also on a uniform way of 

presenting preliminary information such as the venue, time and date. The translator was 

assumed to be an expert in this case since his knowledge in French was better than mine. 

There were multiple debriefing sessions between the researcher and the translator/research 

assistant. Debriefing was done immediately after each interview, during transcription and 

after transcription. The purpose of the debriefing was to capture the highlights, and to clarify 

each other's understanding of what was seen and heard during the interviews. At the end of 

each transcript we harmonized our notes and I later typed them into a single file. A 50-minute 

interview session took about 5 to 6 hours to transcribe.  

Field notes were also expanded by the researcher after each interview session. Expanding 

field notes involves transforming raw and scratch notes into a narrative and elaborating on 

initial observations (Mack et al. 2005). These scholars suggest that it is preferably to expand 

notes within 24 hours of the interview. This is to make sure that you do not forget what an 

abbreviation stands for or that you have trouble remembering what you meant. ‘Good note-

taking often triggers the memory, but with passage of time, this opportunity is lost’ (Mack et 

al.2005:44). Following this suggestion, all field notes were expanded after each interview 

session or very early in the morning the next day.  

Data was then analysed after transcription and expansion of notes using inductive analysis. 

Inductive analysis refers to an approach that primarily use detailed information from raw data 

to derive concepts, themes, and categories through interpretations made from the raw data by 

a researcher (Thomas 2006). The inductive approach involves reducing the aggregate data that 

is, creating meaning in complex data through the development of summary themes or 

categories from the raw data. Using inductive data analysis approach, analysis was done 

through open coding. Transcripts were read repeatedly to identify emerging themes and 

categories that were related to the research objectives. The researcher also engaged in note-

taking during the coding process. This was to document reflections and patterns noticed 

during the coding process.  
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In the data analysis chapter of the work, a lot of illustrative quotes are used. This is done in 

order to put the reader in the position of the participants so that the reader can have a deeper 

inside of what the participants have experienced as a result of being mismatched.  

3.10 Assessing trustworthiness  

Trustworthiness is a criterion for evaluating qualitative research. Lincoln and Guba (1985) 

suggest that trustworthiness of a research is important in evaluating its worth. This involves 

establishing: credibility, transferability, dependability and conformability.  

3.10.0 Credibility  

Ensuring credibility is one important way of establishing trustworthiness (Lincoln and Guba 

1985). Credibility deals with the question, how consistent are the research findings with 

reality (Merriam 1998)? Iterative questioning, the researcher’s reflective commentary, thick 

description of the phenomenon under study and tactics to help ensure honesty in informants 

were some of the strategies adopted by the researcher to ensure credibility of the research 

findings. Iterative questioning was used to check doubted and unclear information. In cases 

where information provided by the participant was unclear or not trusted, the researcher 

returned to such information and extracted related data by rephrasing the questions. Also 

probes were used to elicit detailed data. Contradictions in the responses indicated falsehoods 

and such information was discarded. Credibility was also ensured through a thick description 

of the phenomenon under study. Detailed description helps to convey the actual situations that 

have been investigated. Certain tactics were also used to help ensure honesty in participants 

when contributing to data. For example, it was made clear to each participant that 

participation is voluntary. As such only those who were genuinely willing to participate and 

prepared to offer data freely were involved. At the beginning of each interview session, 

participants were encouraged to be open and frank. They were also made to understand that 

there was no right or wrong answer to the questions asked and every opinion counted. It was 

made clear to participants that they had the right to withdraw from the interview at any point, 

and they were not required to disclose an explanation to the researcher. With these tactics, a 

conducive atmosphere for the interview was created and participants were very much at ease 

while responding to the questions. The researcher also engaged in some personal actions to 

evaluate the data collection process. This was done through a reflective commentary in which 

personal impressions of each interview session and emerging patterns were noted and 

adjustments made where necessary.  
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3.10.1 Transferability  

Transferability has to do with the extent to which the findings of one study can be applied to 

other situations (Merriam 1998). Since qualitative research typically deals with the study of a 

small group or individuals, it is difficult to demonstrate that the findings and conclusions are 

applicable to other situations and populations (Erlandson et al. 1993). Denscombe (1998) 

holds a contrary view by suggesting that, though each case may be unique, it is also an 

example within a broader group and, as a result, the prospect of transferability in qualitative 

research should not be rejected. Following (Geertz 1973) suggestion of ‘thick description’ of 

the phenomenon under study to ensure transferability, a detailed account of the research 

process has been presented. According to Lincoln and Guba (1985), a ‘thick description’ of 

the phenomenon under study provides others with what they refer to as a database for making 

judgements about the possible transferability of findings to other situations or environments. 

With a ‘thick description’ the researcher elucidates all research processes from data 

collection, context of the study to production of the final work. This helps others researchers 

to replicate the study using similar conditions in other contexts or settings. Purposeful 

sampling was also used to ensure transferability. According to (Schutt, 2006) purposeful 

sampling helps the researcher to focus on key informants, who are particularly knowledgeable 

about the issues under study. Based on the research objectives, certain eligibility criteria were 

set to recruit the research participants and only individuals who met those criteria were 

involved in the interviews.  

3.10.2 Dependability  

Dependability shows that the findings are consistent and could be repeated. Fidel (1993) 

noted that the changing nature of the phenomena scrutinised by qualitative researchers renders 

such provisions problematic. However, Lincoln and Guba (1985) argue that there is a close 

relationship between credibility and dependability, arguing that, in practice, a demonstration 

of the former goes some distance in ensuring the latter. This may be achieved through the use 

of overlapping qualitative methods. In this study, focus group discussion and in-depth 

interviews were used as overlapping qualitative research methods to ensure dependability. 

Also the research process has been reported in details, thereby enabling a future researcher to 

repeat the work, if not necessarily to gain the same results.  

3.10.3 Conformability  

Conformability has to do with establishing that data and interpretations of the findings are not 

figments of the researcher’s imagination, but are clearly derived from the data (Tobin and 
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Begley 2004). The interpretation of data must be practical and transparent to enhance 

conformability. During data interpretation there has been a clear distinction between the 

participants’ voices and the interpretations of the researcher. Excerpts from the transcripts (the 

exact statements of the participants as they responded to questions during the interviews) were 

selected and blended with the researcher’s own interpretation and commentary of those 

excerpts. The researcher’s own interpretation is an attempt to unpick the meaning within the 

objectives of the research and to enhance the understanding of subsequent readers. Excerpts 

have been used as evidence, explanation and illustration of the participants’ voices.  

3.11 Conclusion  

This chapter presents in details the way the in which the research was conducted. The chapter 

sheds light on why the qualitative method was deemed best for this research which among 

other reasons included the objective to uncover in detail, the lived experiences of the research 

participants. It describes the methods used to collect data and explains how the data was 

analysed. Focus group discussion was used at the exploratory stage of the data collection 

while semi-structured interviews were the main qualitative technique used to collect data in 

order to answer the research questions. It also highlights the challenges of the method used 

and how they were managed. The ethical principles and an assessment of trustworthiness of 

the method used also formed part of this chapter.  
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CHAPTER FOUR 

RESEARCH FINDINGS 

4.0 Introduction 

This chapter is centred on presenting and analysing the empirical research findings with the 

main focus on the research questions of the study. The research questions were: 

 What are the perceptions and experiences of education-job mismatch among 

humanities graduates? and  

 How does being mismatched affect the lives of the graduates? 

To answer the above questions and meet the research objectives, the study employed the in-

depth interview technique conducted with humanities graduates as the main primary data 

collection technique. The chapter is divided into two main sections. The first section presents 

the issue of education-job mismatch from the perspectives of the graduates. It pays attention 

to graduates’ own understanding and definition of the concept of education-job mismatch, 

graduates’ experiences of education-job mismatch and the perceived causes. The second 

section deals with the impacts of education-job mismatch on the graduates.  

4.1 Education-job mismatch among university graduates 

4.1.0 Definition of education-job mismatch: graduates’ perspectives 

During the interview process, the participants were asked to describe their own understanding 

and definition of the concept of education-job mismatch. The following are some of the 

responses gathered: 

James a Linguistics graduate, had this to say: 

‘…let me start with the word mismatch itself. To me mismatch means when things do not 

complement or do not relate. In the context of this subject this means a lack of relationship 

between education and job. If I may give an example someone who has a degree in English 

Language and ends up as a street vendor or businessman can be considered mismatched. In 

another way I can say if you have a degree and you do a job that requires a secondary school 

certificate or lesser qualification, this can also be considered a mismatch.’ 

Albert a Geography graduate, held this view:  

‘In my opinion education-job mismatch is when there is no link between what you studied and 

what you do for a living. Using myself as an example, I studied Geography and today I work as 

clerical clerk in an NGO. My daily assignments have nothing to do with what I studied in the 

university. I think this is what mismatch is all about.’ 

When Jean was asked to describe his understanding and definition of the term education-job 

mismatch he took a deep breath and stated:  
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‘Hmmm… of course I am a typical example of a mismatched graduate. Come to think of it I 

studied History and today I am a security guard. Therefore, I can say education-job mismatch 

means having a job which is totally unrelated to your field of study. You don’t even need 

formal education not to talk of a degree to be a security guard, I can say my case is 

absolute…….in short mismatch in all the ways you can think of.’ 

Paul held this view: 

‘I can say mismatch involves not being able to work in your domain. That is, circumstances 

might have caused you to deviate from your area of study and you now do something else not 

related to what you studied. I am just trying to say……. for example, I studied Psychology and I 

now work as a commercial motorcyclist. To me I can say this is mismatch.’  

Others held similar views and used expressions such as:  

‘When you study one thing in the university and do something else after graduation’ (Marie) 

‘It’s all about not doing the right thing. I mean not doing what you are trained for’ (Jude). 

The participants understood education-job mismatch from diverse points of view. Without 

necessary using conventional and classical terms like vertical and horizontal mismatch used in 

the literature, they described their understanding of education-job mismatch and used 

examples which could be categorized under these two types of mismatches. For example, 

Jean’s example of being a History graduate and working as a security guard and Albert a 

Geography graduate working as a clerical clerk implies that they are both vertically and 

horizontally mismatched. They are vertically mismatched in the sense that a degree was not a 

requirement to secure a job as a security guard or as a clerical clerk and horizontally 

mismatched in the sense that they do not apply the knowledge acquired through school in 

their present jobs. These views are consistent with what has been reported in the literature, 

that education-job mismatch occurs when the qualification of an employee does not match the 

qualification of the job he/she does (Mahuteau et al 2014) or when a worker trained in a 

particular field of study works in another field (Montt 2015). 

The participants showed a great understanding of the term education-job mismatch and 

without being labelled directly as mismatched graduates by the researcher most of them used 

themselves to substantiate their definition of the term and acknowledged that they were facing 

a mismatch. A summary of all the research participants, their field of study, the jobs they held 

at the time of the interview and the type of mismatch is presented in table 1 below. Both 

vertical and horizontal mismatch was experienced by all the participants except one. The 

participant who secured a job as a call centre manager experienced only horizontal mismatch 
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because he said during the interview that a degree was necessary to secure his job. However, 

the job was not in his field of study as a History graduate. 

Table 1: A summary of research participants, their field of study and the jobs they held 

during the interview period. 

Participants 

(graduates) 

Field of 

study 

Job held during the 

period of interview 

Type of 

mismatch 

Jean  History  Security guard vh 

Marie  Philosophy Receptionist vh 

Michel  Geography Does photocopy vh 

Ruth  English 

Literature 

Does street campaign  vh 

Albert  Geography Clerical clerk vh 

James  Linguistics  Street vendor vh 

Jude  Psychology  Taxi driver vh 

Kenneth  Philosophy  Street vendor vh 

Jules  Sociology  Businessman  vh 

Pierre  Literature  Taxi driver vh 

Walters  Geography  Waste collector/coordinator  vh 

Paul  Psychology  Commercial motorcyclist  vh 

Fred  History  Call centre manager h 

Lisa  English 

Literature 

Receptionist  vh 

Kate  Geography  Shopkeeper  vh 

v = vertical mismatch 

h = horizontal mismatch 

Source: Fieldwork, July 2015 

4.1.1 Job search and labour market experiences of graduates 

The absence of unemployment insurance forces individuals that do not have resources to 

withstand prolonged unemployment either to create their own jobs or to accept jobs whose 

skills match, social security, remuneration, job security and other features are inferior to jobs 

they expected to have. This menace of unemployment in Cameroon has pushed many 

graduates especially those of humanities to engage in jobs which require little or no 

knowledge acquired during their degree programs. These graduates after spending their 

limited resources and several years in the university to obtain a degree often end up with jobs 

which a degree is not required or knowledge acquired is not applicable.  

During the interview process participants were asked to describe their job search journey after 

graduation up to where they were during the period of the research. Each participant had their 

own story to tell about their experiences and the road they had travelled up to where they were 

at the time of the interview. Their experiences ranged from the difficulties in finding a job, the 
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type of job they secured, how they got the job and the relationship between their job and their 

education.   

Marie a Philosophy graduate narrated her story: 

‘When I obtained my master’s degree in 2008, I went job hunting everywhere but could not 

secure one. I wrote applications everyday and changed my CV styles yet no luck. I was never 

called for an interview. Maybe my academic achievements were not enough to impress the 

employers.  After 2 years of idleness and roaming the street in search of my dream job while 

living with my parents, I decided to drop the degree file and try something else to start my own 

independent life. I had to look at the other side of the job market without a degree and I ended 

up in this Hotel owned by my father’s friend. I work here as a receptionist. This job does not 

require that much formal education talk less of a degree. It was difficult to accept it from the 

beginning but I am use to it now…… though it doesn’t pay much but at least I have my financial 

independence. I never thought I will end up in this type of job, I thought my degree will open up 

doors for me. If I knew I shouldn’t have wasted all these years and resources, I should have 

started this job years back.’ 

Like Marie, Ruth searched for her dream job for more than 2 years to no avail. Ruth is a 

holder of a master’s degree in English Literature. She graduated in 2011 and started looking 

for a job to no avail. Recounting her job search experience, Ruth said:  

‘I studied English Literature with no clear career in mind but I thought with a master’s degree 

in English Literature I could get a job in public relations, editing or advertising companies. 

When I applied for jobs and was called for interviews by some few employers, there were some 

particular questions that were repeatedly asked in each interview “who are you? what can you 

do? or what have you done?” my answer to all these question was usually, I am a university 

graduate and a holder of a master’s degree in English Literature because that was all I had. “ok 

you will hear from us if your services are needed” was the respond I got from all interviews.’ 

Ruth confessed she had no particular career goal but with her background she was confident 

in getting a job especially in sectors which English Language and communication skills are 

strongly demanded as a prerequisite. From the frequently asked questioned during her job 

interviews it was obvious that the employers were asking her for some kind of work 

experience, practical skills or extra-curricular activities and from her answers it was obvious 

she had no work experience and had not been involved in extra-curricular activities during her 

study period. After several years of combing the street searching for non-existing jobs, she 

had to humble herself to accept a job below her level of education and which required little or 

no knowledge that she had acquired during her degree program.  

She continued:  

‘I waited patiently for that call or text message and finally it came. When I got a call from my 

present employer I was very excited and thought luck has finally smiled on me. I was offered a 
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job in one of my dream companies not as a core worker but as a street ambassador. I now work 

with a Mobile Telephone Network (MTN) Company.  It’s a big name though but what I do is 

what is meant for the dregs not graduates like me. I do street campaign for people to subscribe 

in this company, I register sim cards and I also sell the company’s products like mobile phones 

and internet modems on the street especially when they are on promotion. We even mount 

podiums on the street and dance in order to attract customers. You are compelled to do this even 

if you don’t wish to because it is part of your job description. This is total separation from one’s 

self. I don’t have a fixed salary, my payment depends on the number of costumers I register or 

on the number of products I sell. So I need to work extremely hard to make more money. I didn’t 

need a degree to do this. Though I work with some few other graduates, most of my colleagues 

are drop-outs from secondary school. The only aspect of my education that I use is the 

communication and language skills though it doesn’t help that much because most of the 

customers don’t understand the big grammar.’ 

Similarly, Walters was very delighted when he received an email from his present employer 

informing him that there was a vacancy in one of the companies he applied for a job. 

However, his excitement waned when he realized that the offer was nothing closed to his 

expectation. Walters was offered a job in a waste management company called Hygienne et 

Salubrité du Cameroun (HYSACAM) not as a core worker but as a rubbish collector. At the 

time of interview, he still held some resentment, doubted the value of his degree and felt 

disappointed because of the position he found himself after putting much effort and resources 

to obtain a master’s degree in Urban Geography. He recounted: 

‘The truth is it took me time to decide whether to participate in this interview or not because I 

don’t like telling people my story. I am a holder of a master’s degree in Urban Geography. I 

graduated in 2011 and I applied for jobs from government ministries to regional and local 

development departments. I tried private housing associations and a lot more but no luck. In 

June 2013 when I received an email from HYSACAM (one of the companies I deposited my 

application), I jumped out of my bed so excited and went straight to their office. But my 

excitement died down when I was told that the position available is that of a rubbish collector. 

At first I sneered at the offer but after I thought of how long I have been searching for a job I 

reconsidered my decision and accepted it. It’s very demeaning for me especially the fact that I 

have to put on a uniform. The pay package is not bad though but the position is far too odd for 

a graduate. Gradually I have advanced to a position where I no longer collect waste but co-

ordinate other collectors yet this is still not my level. Anybody educated or not can do this so I 

don’t see the place of my degree here.  It just seems as if I wasted my years and resource, in 

fact…..’  

From the responses of these graduates it is evident that they viewed the acquisition of a 

university degree as a means to enhance their human capital which would have provided them 

with advantages in the labour market and open doors to employment opportunities. However, 

their job search journey and the inability to secure a graduate job is an indication that a degree 

is not an automatic door opener as they perceived when undertaking their degree programs.  
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While a student Michel a Geography graduate said he dreamed big – to finish his education, 

secure a suitable job and earn a good income. But almost three years after graduation there 

was no job and no prospects that there will be one any time soon. He ended up doing 

photocopy and arranging documents dumped at basement of the Ministry of Finance in 

Cameroon after his endless efforts to secure a job his field of study failed.  

He told his story:  

‘I can’t even give my job a title. My job search story is long and complex because I have done a 

lot of things to make ends meet. But let me tell you how I ended up here. When I graduated in 

2010, I started looking for a job, I went to so many places trying both private and public 

employers but no success. Some employers called me for interviews but I never heard from them 

thereafter. I waited patiently and endlessly to be called. While waiting to be called I deposited 

new applications but almost three years down the line nothing fruitful came my way. I had to 

search elsewhere. I have done street vending and many other things and finally met a friend who 

brought me to this place where I was offered this job. All I do is that every morning I come and 

burry myself in this underground and arrange or photocopy documents and at the end of the 

month I am paid money which keeps life going.’ 

 

Like other graduates, Michel lived almost three years in anticipation. He waited for that call 

that will inform him that he has been offered a job in his field of study. But this call never 

came and he had to go in for what was available as he commented during the interview, ‘if the 

desirable is not available, the available becomes desirable.’ 

Jude is yet another graduate who resorted to a security guard after his endless effort to secure 

a job in his field of study failed. While lamenting on the nature of his job, Jude gave an 

account of his venture into a non-graduate job:  

‘This is not my world as a Psychology graduate. In fact, this is no job to me because my 

mind has never been there. When I studied Psychology my dream was to land a job as a 

counsellor either in the public service sector or in the private sector. But when I graduated in 

2009 and search for my dream job from 2009 to 2012 and couldn’t lay hands on any, then I 

realised there is a difference between dreams and reality. Things were not just right with me and 

I needed to do something. First I moved back to my parents’ house for six months but it was just 

odd for me to be home again especially as a man. I needed to do something so I came back to 

the Yaoundé……and here I am today working in this institution as a security guard which has 

nothing to do with my education. I thought with time I will get a better job and leave this job but 

it seems permanent for me because I have been here for two years seven months now. If I am on 

the morning shift, I work from 8 a.m. to 7 p.m. and if I am on the night shift I work from 7 p. m. 

to 8 a.m. for a salary of 80000fcfa (about 136 US dollars) per month.’ 

Paul now a father of two kids also studied Psychology and graduated in 2009. He searched for 

a job in his field of study for close to two years but was not fortunate to secure one. He 
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admitted that he was compelled to earn a living as a commercial motorcyclist after when he 

could not secure a graduate job.  

He said:  

‘I studied Psychology with a lot of joy and hope in me. I wanted to be a problem solver in the 

society so my dream careers were counselling and mentoring but all the dreams were shattered 

when I applied for a job in many institutions but could not secure one. I tried even in schools to 

work as a guardian counsellor but no luck. Maybe they were scared I will demand a high wage 

based on my qualification or they saw no need for my services. Today I am into commercial 

motorcycle business and the knowledge I have acquired all these years in school is wasting. I 

am supposed to be rendering intellectual knowledge to people not transporting passengers. I 

have been into this business for over three years now yet I can’t still get used to it though it puts 

food on my table and sends my children to school. This is not where I wished to be. It is really a 

dream-turn-around. I shouldn’t have gone to the university in the first place because my degree 

makes no difference and is useless.’ 

 

Owning to his predicament, Paul’s respect for university education has waned and he has a 

bad feeling for going to the university because he could not secure a job in his field of study 

after graduation. He felt going to the university was a waste of time and resources. 

While others were lamenting on their plights, Fred seemed to have accepted his fate and is 

now making the best out of it. He is the manager of a call centre in Yaoundé and has held this 

job for the past four years. He confessed that it was challenging at the beginning but with time 

he got used to it and now he has no regrets.  

He remarked:  

‘I spent years in school studying, I have also spent sometime combing the street in search of a 

job and by the time I came across my present job I was ready to do anything to survive because 

life was becoming unbearable. Today I am the manager of a call centre. I had no idea about this 

job but with time I learned to do. I was first trained and employed as call agent, it was 

demeaning then though…. but gradually I advanced and finally promoted to the post of 

manager. It is true that this is not what I was trained for because I have a master’s degree in 

History but when the opportunity came my way I embraced it in good faith. I don’t regret having 

this job, the only regret I have is the time and resources I spent in acquiring additional 

education in History.’ 

Compared to other participants the above participant seemed to be satisfied with the job he 

held at the time of the interview than others. His job as a manager though not in his field of 

study required some sought of higher education qualification and placed him in a relatively 

higher position compared to others. 
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Kenneth a Philosophy graduate moves from door-to-door and from street-to-street everyday to 

sell shoes and cosmetics. He wonders whether his hard earned money and years of sleepless 

nights were worth spending. While lamenting on his present situation he remarked: 

‘A master’s degree holder a hawker? This is totally unrealistic. Anyway hawking is not new to 

me but it is out of place for me as a graduate. I did hawking when I was in secondary school and 

part of my undergraduate to raise money to pay for my studies. I invested in education up to this 

level because I wanted to land a good and fulfilling job but look at me today a hawker again. 

After graduation I dropped applications for jobs everywhere but couldn’t secure even a low-

paying job. Things became difficult by day so I decided to go back to my old business, I mean 

hawking. I don’t have capital of my own. I went to a shoes shop and a cosmetics shop and 

registered myself, so every morning I go there to collect items and I am being paid a percentage 

of what I sell everyday. I don’t have a fixed salary, I actually need to work very hard to earn 

something substantial so I usually cover several kilometres everyday in order to sell. This is very 

strenuous and demeaning. The only thing that consoles me is that I am not in this alone, many of 

us (I mean graduates) are in this situation and in this line of business. Anyway I have raised 

some money now and I am thinking of establishing my own small business. I think this will make 

me feel better.’ 

Kenneth questioned the value of his degree and doubts if anyone will go to the university just 

to end up as a hawker upon graduation. He remarked that he is not in this situation alone as 

many Cameroonian graduates have been reduced to menial jobs and some have embraced 

street vending as a way out of joblessness.  

Jules a Sociology graduate earns a living by repairing gadgets and downloading and installing 

music and applications on people’s smart phones, tablets and laptops.   

According to him: 

‘Ever since I was young repairing appliances has been my hobby but little did I know I will end 

up making a living out of it. After almost three years of job search with no success, I decided to 

turn my hobby into an occupation, so I ended up with this small kiosk. It was difficult at the 

beginning but gradually I advanced and now I can say it is moving especially when a lot of 

people are using smart phones and tablets now. I thank God for mobile technology and the 

android generation, at least it has given some of us a means to put food on our table. I should 

have started these years back if I knew my degree is not going to make any difference.’ 

Pierre a Literature graduate who earns a living as a taxi driver told his story: 

‘When I graduated in 2011 from the University of Buea, I moved to Yaounde where I assumed 

there were more opportunities. I moved in with a friend who got tired of me nine months after 

because I could not contribute to household expenditures. Nowhere to go to and the only option 

was to go back home to my parents but later I found another friend to patch up with. Then I 

started this job as a taxi driver. I never had a taxi of my own so I had to work for someone. After 

one year, I raised some money and with some financial support from my family I bought my own 

taxi and that is what I have been doing till today. It is annoying at times to fight passengers with 
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people who did not even complete secondary school and sometimes you get insulted by those 

who know your qualification and being reminded that this is not a place for graduates.’ 

 

The research participants who shared the above job search and labour market experiences 

represent just a fraction of the thousands of university graduates in Cameroon who roam the 

street searching for unavailable jobs.  These graduates resort to non-graduate jobs as a way to 

escape joblessness and to make ends meet. The research participants felt their qualifications 

were not useful in helping them to secure a graduate job. They felt their academic 

achievements made no difference because despite the fact that they were degree holders they 

ended up in jobs that a degree was not a prerequisite and they shared common jobs with non-

graduates. Career alienation was evident from their stories and there was a feeling that the 

work they held at the time of the interview did not contribute to the realization of their career 

goals and aspirations. What they did for a living looks nothing like the dreams they had.  

4.1.2 Perceived causes of education-job mismatch 

As elaborated in the previous section, the graduates after spending costly years to obtain a 

degree found it difficult to secure graduate jobs  and were forced to engage in jobs which 

neither a degree nor the knowledge acquired was required to do the job. The reasons for this 

mismatched are many and varied. The participants framed the perceived causes of education-

job mismatch around both individual and structural level factors. The individual level causes 

had to do with lack of practical skills and work experience, and constraints brought about by 

the field study while the structural causes included: the declining public sector and the 

stagnating private sector, the overall weak economy which has made job creation difficult and 

the culture of clientelism and patronage that prevails in the Cameroonian labour market, 

outdated curriculum and the absence of course relevance, and excess supply of graduates.  

4.1.2.0 Theory and practical misalignment 

The participants were concerned with the type of knowledge they receive from the 

universities and acknowledged the fact that they had insufficient practical training while they 

were in school. Most of the participants perceived the university system in Cameroon as 

inadequately designed to the actual changing needs of the labour market and reported that the 

curricula are overly theoretical, leaving graduates feeling ill-prepared and lacking necessary 

practical skills for the job market. To them this was one of the reasons why they could not 

find jobs in their field of study. They supported their arguments with the type of skills 

demanded by employers when they advertise a job opening and the type of questions they 
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were being asked during job interviews (for those that had the opportunity to attend a job 

interview).   

Michel held this view: 

‘It is obvious one of the reasons that I couldn’t find a job is because I couldn’t prove my 

practical competence. As Geography student all we did was to read books, attend lectures and 

reproduce the material during the exams. We never had any practical activities, we never had 

the opportunity to go even for a field trip not to talk of an internship. It was so embarrassing 

when I started looking for a job and was repeatedly asked this question, ‘do you have any past 

experience? Or what else do you have to add to your certificate?’ All we were taught was theory 

and with just theoretical knowledge, it is difficult to stand the competition in the labour market. I 

won’t even talk of internship because it was not part of our program. I wonder where these 

people expect us to get the experience from if we never had the opportunity to go for internship 

and have not been given the opportunity to work anywhere. So in the absence of a career job I 

had to go for a non-career job.’ 

On a similar note, Walters recounted: 

‘When I applied for a job in the HYSACAM Company and was offered the position of a rubbish 

collector not that of a core worker I confronted the manager and asked why. He said the 

position you applied for required someone with some work experience or sound practical 

knowledge in GIS and urban waste management. He also said your certificate shows that you 

have done some GIS courses and other relevant courses but we need practical ability and you 

have no evidence to prove this, hmmmm…..this was awful to hear. In other interviews I attended 

I was told my field of study is very practical but the knowledge I have acquired is very 

theoretical. It is true our courses were very theoretical and focused on definitions and concept 

analysis. Gone are the days of the Urban Geography which is focused on definitions and 

concept analysis. It is shameful to say I am a holder of a master’s degree in Urban Geography 

but I have nothing to prove this. No practical competence, all was about book mining. We 

studied urban planning within the confined walls of the classroom, no field experience. How do 

you expect me to cope when confronted with a case where I have to do things and not just 

explain them. This has actually hindered me from securing a career job. I thought of taking a 

professional degree to complement my academic degree but it was far too expensive so I needed 

to work. I’m just stock here though not doing bad financially…..’ 

A degree is evident that the graduates have academic qualification but employers want to see 

that these graduates can apply this academic knowledge physically in the work place. 

University teaching is theory based, as Michel said, there are no internship opportunities for 

graduates and the universities do not offer any labour market options or career services. 

Therefore, gaining access to work experience demanded by employers is a difficult and 

challenging task for most graduates as they are caught in a vicious circle where – they cannot 

get a job without work experience, yet they cannot get work experience without a job.  

‘I never knew the difference between classroom knowledge and the world of work until I 

graduated, Ruth an English Literature graduate commented. All I knew was reading 

volumes of recommended textbooks and hand-outs, understanding the context and writings 
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exams and at the end of the day I was given a piece of paper to certify that I have gone through 

the process. But the situation in the labour market is quiet different. What employers want is the 

applicability of what you have studied. For example, I applied for a job in a publishing house 

and was called for an interview and I couldn’t get the job because some experience in editing 

and creative writing was required. The MTN Company also refused me the position of a skilled 

worker one of the reasons being my lack of practical competence. Other employers kept asking 

what can you do or what have you done? Our universities are theory based especially my 

department and other arts related subjects. I know a large part of English Literature is theory, 

no internships, no contact with the outside world…….at least some practical aspects can be 

added to the syllabus to add value to our degree and to provide an opportunity to demonstrate 

the relevance of the subject to the society.’ 

Albert acknowledged the importance of theoretical knowledge but held the opinion that 

practical knowledge is as well very important and highly valued by employers. To him 

graduates are used to explaining things than doing them. 

‘Everything in the university especially in my department is theory, theory, theory. There is just 

a lot of theory and little or no practical. Theory is as well important but we also need a lot of 

practical to get through it. I think there is a big difference between studying something and 

working in it. By studying you acquire theoretical knowledge whereas working in it you acquire 

practical knowledge. The practical knowledge which is very much valued by employers is really 

neglected in our universities. There are a lot of things I and many other graduates can explain 

but cannot put it into practice. Just to give a simple example, I can explain in several steps how 

the GPS functions but I never saw one during my study period in the university talk less of using 

one physically. That is why some of us found it difficult to match our knowledge with realities in 

the world of work and this has made it difficult to gain employment in my field of study and I 

found myself here. My degree seems to be useless.’ 

As the participant above noted, theoretical knowledge and practical skills are intertwined and 

are both necessary for graduates’ employability. However, universities in Cameroon are more 

focused on theoretical knowledge and provide little or no practical skills while employers 

value practical skills. This has made the transition from school to work challenging to most 

graduates. In today’s globally competitive job market, employers are more interested in 

practical skills and hire on the basis of what people can do rather what they know. This view 

accords with that of British Council (2015) that, a familiarity with the theoretical 

underpinnings of any field of study, and the ability to challenge received ideas and generate 

new theories are fundamental to graduate studies and adding value in their employability. 

Nevertheless, students also need the opportunity to apply what they have learned in practice 

and to understand the relationship between the theoretical and the practical. This connection is 

too weak in Cameroonian university education system. 
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They are surfeit of graduates in the Cameroonian labour with degrees which are not being 

used. These graduates have a stock of theoretical knowledge but no practical experience. The 

curriculum used in the universities is theory based and learning is confined within the 

classroom. There is no scope for skill development. Like Kenneth said, it is easier for 

graduates to explain how certain tools function than to use them physically. Employers will 

not want the employees to explain how a GPS, a computer or camera functions but will want 

them to use these tools physically to perform assigned tasks in the workplace. This implies 

that the labour market does not only need degrees but much more than just a degree. 

Academic degrees seem just to be one aspect of what is required to secure a good and career-

oriented job. Academic education produces ‘knowers’ but the world of work demands ‘doers’. 

Graduates during their study period need to be in touch with the outside world not enclosed in 

a cocoon of theory as is the case of universities in Cameroon. This is consistent with what 

(Mbah 2014) noted that students leave university without practical knowledge of what they 

are going to face in the outside world. 

Jean said: 

‘The whole issue seems complicated and the teaching and learning process seems to be a total 

mess. I don’t know why the whole focus is on theory. For example, we have some courses which 

are very practical and if well taught could help students gain a lot of practical knowledge which 

will eventually simplify their job search process or help them to create their own career oriented 

employment. For example, we had courses like; Techniques of Communication and Creation of 

Enterprises (Techniques de communication et de Création d’Entreprises) and Basic Computer 

studies (Initiation à l’Informatique), which were made compulsory for all master’s students in 

my university. These are very practical courses which could help us acquire some practical 

knowledge and be able to think critically, yet all we were taught was the theory part. We did 

Basic Computer studies without access to a computer, the lecturer had to draw computer parts 

and accessories on the board, you can imagine that. The Techniques of Communication and 

Creation of Enterprises was just about explanation, reading textbooks and handouts with no 

practical aspect.’ 

Jean was of the opinion that even the few practical courses that have been introduced into the 

university curriculum and have been made compulsory for all students are thought in a way 

entirely separated from practice. Many graduates know more than they can do. He is 

concerned about the way students are being instructed in the universities and emphasized the 

weak connection between theoretical and practical knowledge. He uses the example of 

computer courses being taught without students having access to computers. Such graduates 

face the challenge of not knowing what to do with these tools if required to used them and 

employers nowadays would not want to take the risk of employing someone who is yet to be 
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trained since on-the-job-training increases the cost of production. His opinion supports Naong 

(2011) view that university learning has been criticised for concentrating too much on an 

increase in ‘declarative knowledge’ or knowing about things, and insufficiently on 

professionally relevant understanding or functioning knowledge. 

The graduates blamed and criticized the universities for having an educational system that is 

too focused on theory. They complained that lack of practical skills made it difficult for them 

to secure a job in their field of study upon graduation. From the responses gathered during the 

interviews it is clear that this important practical aspect of education is still lacking in the 

educational programs of universities in Cameroon. Universities programs especially the 

humanities department does not support internships and cooperative education programs and 

students are not also encouraged to pursue anticipatory socialization programs. Upon 

graduation, graduates find it difficult to reconcile the knowledge acquired within the confined 

walls of the classroom and the tasks they are expected to carry out in the world of work. One 

possible way to reconcile this is for employers to put their new recruits through post-

employment training to prepare them for their responsibilities in the work place. However, 

given the rate of competition in the labour market today and the increasing zeal to increase 

profit, employers are sceptical of hiring ‘yet-to-be-trained’ employees since this will increase 

production cost and lower profitability.  

The views of the participants fall in line with Callanan (2003) view on the importance of 

internship and other extra-curricular activities in the world of work. Education and skills open 

pathway into productive employment and schooling is a good predictor of an individual’s 

eventual occupation (Filmer and Fox 2014). However, the type and quality of education also 

matter. In Cameroon and many other African countries, more people are enrolled in the 

universities than ever before. Yet the quality and the applicability of the knowledge they 

acquire remain questionable. Even good academic qualifications are not enough. Graduates 

need other attributes and competencies to get along successfully. Some employers place 

greater importance on practical and soft skills (communication skills, analytical and problem-

solving skills, and adaptability) than on qualifications. The inability of graduates to meet up 

this employment criterion narrows down their employment chances and push them out of 

career oriented employment and they often find refuge in jobs which do not require this 

criterion and usually, these are jobs outside their career knowledge or level of education. In 

Cameroon today, graduates have more general certificates than professional ones 

(CAMYOSFOP 2014) this makes it difficult for employers to hire them under an open 
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vacancy positions. Even the few job vacancies that are announced on major media outlets 

compel few Cameroonians graduates to actually apply which can be attributed to the number 

of required past experience, the qualification and the competitiveness of the entire process. 

4.1.2.1 The field of study 

The field of study was also mentioned by the participants as one of the factors that influenced 

their employment outcomes. The choice of a degree programme has a crucial role to play in a 

graduate’s employment prospects. Some of the participants acknowledged that their field of 

study was actually a barrier to their career success. They choose what interest them or what 

they are good at without considering what it can actually do for them and they do not feel the 

impact of the current labour market until after graduation. Some participants felt their fields of 

study were over-subscribed and there was low market demand for their skills.  

Michel remarked: 

‘Though other factors contributed to my present situation but I also think that my field of study 

was not the best. Apart from the teaching field which absorbs most Geographers in Cameroon, 

it is difficult for Geography graduates to get a career job. There are jobs but the number is too 

small compared to the number of graduates. The public sector which could absorb most of them 

is saturated and we have to wait until someone retires. But people will always fall sick, doctors 

will always be needed, someone’s computer will always get bad……. I mean the medical and the 

technological field will always have need. So graduates in these fields are not worse placed as 

we are.’ 

 

Ruth’s love for Literature and the influence of her sister pushed her to pursue the subject 

without thinking of the career options. She said: 

‘I must confess I studied Literature because of my love for the subject without any clear career 

goal. My sister too studied Literature and we always chat about interesting stories in the novels 

and watched films together so I loved the subject. But when I had my first degree, I realized the 

career opportunities in this field of study were very slim so I decided to pursue a master’s 

degree yet things haven’t gotten any better. Though I loved it, it was not the best option to easily 

get a career job. Maybe I should have taken a minor in another discipline to complement it but I 

was too focused in reading and enjoying novels and now I am facing the reality.’ 

Similarly, other participants held the opinion that their interests and their performances in the 

subjects pushed them to pursue a degree in those fields without looking at the employment 

opportunities in these fields. But upon graduation they realized that securing a job in their 

chosen field was not easy and as some of them said; they could had done otherwise if they 

knew things will be this difficult or if they could turn back the hands of time. 

‘I studied History because I was very interested in politics. I loved when we argued about 

political issues, I always wanted my voice to be heard. I only realized that my love for this 
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subject has not led me to anywhere when I started looking for a job and none was forthcoming. 

Maybe I would have been better placed if I studied something else.’ (Jean) 

‘Philosophy is not well recognized in this our country, you can only teach but you have to also 

take the entrance and go to the teacher’s training college. With your degree nobody has value 

for you. The public sector seems not to have a place for philosophers. I and my friends loved 

debating, I loved critical thinking and my friends used to call me ‘Socrates’. I had good grades 

in the subject too so couldn’t just let it go. But this has not taken me to anywhere. I wish I could 

just go back and start all over again. It just seems useless now.’ (Kenneth) 

‘I know it is difficult for most History graduates to find a good job because there are too many, I 

mean a lot of History graduates out there. I don’t think our society need that much but 

enrolment keeps increasing, History is not an outstanding field like Engineering, Accounting 

and Computer Sciences. At least these fields are very professional and in the worse cases 

graduates can get even a low paying job in their field of study.’ (Fred) 

As it is evident in the above quotes, peer pressure, the influence of siblings and personal 

interest motivated the participants to pursue certain fields of study without thinking of what 

the future holds for them. They studied just to realize upon graduation that the future is bleak 

because the market for these fields is saturated and the demand is low. Graduates face great 

employment challenges because of their chosen field of study. This supports Migdad (2011) 

view that the choices of field of study by students may not be based on any prior plan or link 

to the labour market but rather on personal ambitions and desires. The British Council on 

(2015) noted that the field of study is affected by demand side factors; these are not ‘natural’ 

but shaped by a discourse of ‘scarce skills’ and this especially affects the humanities and 

social sciences whereas accounting, business and commerce students and engineering students 

perceive positive employment prospects due to the demand for graduates with their 

qualifications. The African Development Bank (2012) also found out that Africa has the 

highest share of social science and humanities graduates than any world region. Cameroon is 

not an exception in this case as thousands of humanities graduates are churned out every year 

and these graduates find it difficult to secure career jobs.  

While acknowledging personal barriers to career jobs, the participants did not however 

attribute the difficulties in gaining access to career jobs solely to lack of personal qualities. 

Graduates’ employment outcomes in the labour market do not only depend on personal 

attributes but also on a range of other factors. The graduates may possess the right skills, 

practical knowledge and work experience yet they are still unable to secure a career job. They 

also blamed the labour market structure which makes access to graduate jobs difficult. These 

factors included: 
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4.1.2.2 Weak economy and inadequate job opportunities  

The university can impart graduates with the right skills yet the problem of graduate 

unemployment and subsequent job-mismatch will still persist if career oriented jobs are not 

available for the graduates. The absorption of the growing numbers of graduates depends not 

only on the subjects studied or the possession of skills and academic qualifications, but also 

on the ability of the public and private sectors to create jobs (Migdad 2011). In the post-

colonial period, higher education in African countries was largely to select a few to enter 

high-ranking government jobs. With the expansion of university systems, diversification of 

economy and a drop in public sector job opportunities, the labour market today cannot be 

counted on to absorb university graduates as was the case in the 1960s up to early 1980s. The 

unprecedented economic crises that Cameroon suffered in the 1990s is one of the root causes 

of graduate unemployment as the government had to retrench many workers within the public 

service to sustain the overall debt burden of the country (Geo.Jaja and Mangum 2001). Since 

then, the situation of youth unemployment in general and graduate unemployment in 

particular is constantly on the upsurge (CAMYOSFOP 2014). The government has not been 

able to create adequate job opportunities, leaving thousands of graduates waiting for years to 

fill vacant positions in the public sector.   

‘I know my field of study is not in high demand but I don’t think that is the only reason why 

many of us should not have jobs. In the first place there are very few jobs for so many people 

seeking employment. New jobs are not created, the public sector which is the main employer is 

saturated, and the private sector is stagnating and even declining. Every year we read on 

newspapers and other documents that these or those number of jobs will be created but I think 

this is just on paper because unemployment is a serious problem affecting young Cameroonians 

and the unemployment rate keeps increasing year in year out.’ (Walters) 

It is really difficult to get a decent job in a situation where the economy is weak and economic 

growth is slow, Michel explained; 

‘Our economy is weak. From my knowledge of development, I know job creation comes with 

economic growth and development but our economy is not developing that much. New jobs are 

hardly created especially in the public sector. The same positions are there every year and those 

positions are already occupied and until people retire there will be no vacancy. So I think 

finding myself in this situation is not all my fault. If there were many jobs out there maybe I 

would have had the opportunity to secure one. But too many of us are competing for too few 

jobs.’  

Holding all other factors constant securing legitimate employment is difficult when the 

economy is not growing that much and new jobs are not created. 

‘No new jobs are created, even those occupying the available jobs are due retirement and do not 

want to go on retirement, this has left no opening for us the young graduates to come in. I don’t 

think the problem is entirely our certificates. It is true that Historians are not in high demand, it 
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is also true that my program was very theory inclined and I do not have any work experience. 

But come to think of it even if I and many others out there had all these qualifications where are 

the jobs? The jobs are just too few and……’ (Jean). 

On a similar note, (CAMYOSFOP 2014)  in a quantitative study on Voice of Youth on 

Education Sector Reform for Youth Employment found out that 24% of the respondents 

affirmed that one of the major causes of youth unemployment is the fact that there are few 

available jobs in the market compared to the number of job seekers. The economy of 

Cameroon has not grown enough to match the rate of turning out of graduates. The number of 

jobs created has slowed down since the mid-1980s and became severe in the 1990s as a result 

of the unprecedented economic crisis that hit the country hard. In addition to this sluggish 

growth, the country does not have sufficient structural and transformation capacity to generate 

adequate jobs to absorb the number of graduates who are turnout by universities every year.  

It is therefore difficult for these university graduates to find employment even in some 

positions that were earlier filled by secondary school graduates. They are forced to seek 

refuge in all sorts of survival jobs.  

4.1.2.3 Excess supply of graduate 

Excess supply of graduates in the labour market was also consistently cited by the participants 

as one of the reasons behind education-job mismatch among university graduates in 

Cameroon. Participants were of the opinion that there is excess supply of graduates over 

demand and this makes it difficult for many graduates to find career oriented jobs especially 

in the saturated labour market.  

Jules remarked: 

‘………the truth is even if jobs were created on a daily basis, it will still be difficult for all 

graduates to have jobs in their field of study. I say so because there are too, too many graduates 

out there. Every year a lot of students graduate from the universities, especially from the 

faculties of Arts, Humanities and Social Sciences. In my badge we were about 250 master’s 

students admitted in my department (pause), you can imagine the total number of master’s 

students that are admitted in all the departments and in all the universities. This seems too much 

for a developing economy like ours. This makes it difficult for people to get dream jobs because 

so many people are competing for too few positions.’ 

Paul also noted,  

‘I believe our universities are producing too many graduates. Everybody seems to be a graduate 

today. Master’s degree which was a rare and prestigious credential has become very common. 

Nowadays Ph.D. is also becoming common. There are graduates everywhere and jobs nowhere. 

So it should not be a strange thing to see graduates doing all types of unskilled jobs because that 

is what is available…..’ 
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Similar opinions were raised by other participants 

Jean commented  

‘our government is just interested in opening new universities and admitting thousands of 

students every year without thinking of what these students will do upon graduation. In the past 

there were few universities and few graduates and jobs were guaranteed upon graduation but 

today, there are too many universities and too many graduates, no job guarantee and graduates 

are forced into demeaning jobs here and there.’ 

Michel said 

‘I think the government has to do something regarding the number of people who gain 

admission into the university and which programs they study. There are just too many 

Historians, Geographers, Philosophers etc. in short there are too many Arts and Social Sciences 

graduates out there and the worse is that employment prospects for them are too slim.’ 

Holding other factors constant, a greater number of people in the labour market means a 

greater number of jobs required to accommodate them (Kahraman 2011). However, the 

expansion of the education system in Cameroon has produced and is producing growing 

numbers of graduates without simultaneous economic growth to provide employment for 

them. Universities in Cameroon are turning out graduates at a far greater rate than the rate at 

which jobs are being created for these graduates. The participants were of the opinion that 

there is a problem of over-qualified and a saturated workforce and this has caused the growing 

number of university graduates to take up jobs which in the past have been filled by those 

with little or lower levels of education. This accord with (Foley and Brinkle 2011) view that 

explosion in graduates’ number in the labour market has left supply outstripping demand, 

creating increase unemployment rates amongst graduate population and forcing graduates to 

move into non-graduate roles. 

4.1.2.4 Outdated curriculum and absence of course relevance 

The participants were also concerned about the relevance of the curriculum used and the type 

of courses offered in the universities. They were of the opinion that universities in Cameroon 

are largely out of synchronization with the society. The education is wishy-washy and not tied 

to the needs of the labour market. Some aspects of the syllabuses are outdated and are focused 

on imparting knowledge that does not meet the national needs and woefully out of step with 

the labour market trends. 

 ‘Times have changed, things have evolved but our educational system seems to remain static. 

Gone are the days when admission into a university guaranteed employment in the public 

sector. The few university students admitted then were trained to the administrative needs of the 

public service. But things have changed, the number of graduates has increased, the public 

sector is saturated, the needs of the labour market have changed yet the same curricula 

established many decades ago are still being used in our universities.’ (Michel) 
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Like Michel said the labour market has changed and has become more vocational and 

professional making education inclined towards just academics less relevant. Meaning there is 

a need for a curriculum change to meet this demand and make graduates employable.  Many 

unsuitable elements in the curriculum are carried forward each year without regard for the 

changing needs of the labour market. Graduates are stuck with knowledge which does not 

match the needs of the contemporary labour market and as a result these graduates become 

vulnerable to problems during their job search.  

‘I think the reasons why I am in this present condition are just too many and complex to explain 

(pause). First there are too few jobs out there, we are too many of us and many more keep 

adding……, what we have acquired in school is different from what employers want. Our 

university teach one thing while the labour market demands another. Our curriculum seems not 

to meet the needs of the job market any longer. I think the universities are disconnected from the 

job market and this has made it difficult for us to relate the acquired knowledge to the required 

knowledge.’ (Pierre) 

‘The labour market seems to be changing a lot but our curricula remain the same. Universities 

offer courses without looking at the needs of the labour market. Students too choose courses 

without thinking of the employment prospects. I never thought of the difficulties I will face as a 

History graduate until I graduated you don’t get to know the labour market realities and needs 

until you have graduates.  In short…..’ (Jean) 

Sub-Saharan Africa higher education in general and Cameroon in particular suffers from a 

total disharmony and mismatch between the curricula, production of graduates and current 

labour market demands (Ogom 2007). Some aspects of the curriculum used in the universities 

are several years out-dated and hence, not sufficiently tooled for the contemporary world 

(Kigotho 2006). There are some courses in our universities that our society does not need that 

much yet such courses are being offered year in year out. New universities are created and the 

same courses and syllabuses adopted. The Cameroon educational systems inherited from the 

colonial masters was inclined towards academics and the aim was to train civil servants. The 

same systems still apply today more than 50 years after independence. Much of the 

curriculum has become outdated and almost irrelevant today but unfortunately still used in the 

universities despite contemporary local and global exigencies in the labour market 

(CAMYOSFOP 2014). The participant held the view that there is a disconnect between the 

employers and the universities.  The universities offer courses irrespective of the needs of the 

labour market and the curricula are designed independent of the industrialists. There is that 

lack of collaboration between human resource experts in the industries and curriculum 

developers. And as long as this collaboration is not established in order to come up with a 

curriculum that is relevant to the current job market demands, the universities will continue to 
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churn out graduates that are irrelevant to the labour market. These young Cameroonians are 

imparted with theoretical knowledge and they expect to be recruited into the already saturated 

civil service sector. Their qualifications are mainly tailor-made for the public service 

employment but such employment opportunities are too few. Lack of opportunities to secure 

employment in the formal economy has forced most of these graduates to resort to all sorts of 

informal activities. Going to the university seems to be just a means of obtaining a certificate 

instead of acquiring necessary and applicable knowledge and skills. ‘Going to the university 

has only improved my literacy level, I mean my ability to read and write and nothing more. I 

can’t really say I am an expert in this or that.’ Kenneth commented. He claimed that the 

university has made him barely literate, defining literacy here to be the ability to read and 

write.   

Knowledge is not a static quantity, it changes with search, research and experience of a 

society (Janjua 2011). And for this knowledge to be useful the curriculum of an educational 

system has to be reviewed and updated periodically to meet the changing demands of the 

society. However, this has not been the case in Cameroon as the curricula of most universities 

has remained unchanged and is becoming obsolete.  

4.1.2.5 The culture of clientelism and patronage  

Clientelism and patronage has permeated African societies from top to bottom (Thomson 

2010) and Cameroon is not an exception. Hiring based on social capital within the network of 

family, friends, and sponsors among other patrons is a practice that prevails in the labour 

market in Cameroon and this has undermined the hiring of workers based on merit. This has 

acted as a barrier to legitimate employment for graduates who may be qualified for certain 

positions advertised but do not have such networks. The participants were concerned about 

the system of hiring in Cameroon which has left most of them doubting the actual reason why 

they cannot find a job in their field of study.  A handful of the participants felt that their 

failure to secure a good job was not only linked to shortcomings of their qualifications but 

also because they lacked the social capital.   

Ruth commented;  

‘In this our country hmmmm…(pause) everything is all about connections. You may have the 

right requirements and still not get a job because you do not know anybody while someone who 

is less qualified and is connected to the employer will get the job. So your career does not only 

depend on your certificates but also on the people you know in the society. My family is not 

known, I don’t know any influential person. I am just struggling on my own and I am not lucky 

to pick a good job. It’s difficult…..really difficult.’ 
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Michel related how he got his job to the issue of patronage. Though his job was not related to 

his field of study he got it through a connection. A friend introduced him to the boss and he 

was hired. Maybe he could stand a similar chance of getting a career oriented job if he knew 

someone in that line of employment. 

He said;  

‘I think the people you are connected to are very important when you are looking for a job. 

For example a friend introduced me to this job though it is not in my field of study. Actually 

when you have the certificates and know someone in the system your chances to get a good job 

are greater.’ 

Similar points were raised by other participants. 

‘Your social network is also important. So the more connections you have the better your 

chances of having a good job but some of us who are not connected are left in the open…..’ 

(Walters) 

‘Hmmm, Cameroon! It’s about who you know not just what you know. In short godfatherism is 

very important in this our society. Even when it comes to internships it is easier to get one if you 

know someone in the company. ’ (Pierre) 

‘It’s all about your relationship with the bigman I mean the boss. If he knows you or your father, 

then he will do everything to employ you even if it means training you afterwards.’ (Marie)  

As the above quotes suggest, the issue of connection and personal influence which involves 

friends and family members helping to secure jobs or locate potential employers is 

widespread in Cameroon. Therefore, personal acquaintance and connection to people in the 

labour market is important in securing a legitimate employment as the participants highlighted 

does not only depend on what you know but also on who you know. 

The next section presents findings which inform the second objective of this study: to find out 

how not being able to secure a career oriented job and working in a non-graduate job has 

affected their lives. 

4.2 The impacts of education-job mismatch on the graduates 

This section is focused on understanding how being mismatched has affected the daily lives 

of graduates. The participants shared some common views on the effects of job-mismatch and 

questioned the valued/returns to their education. They agreed they were in employment, 

however in a type that involves poor wages, insecurity, poor working conditions and lack of 

formal employment benefits such as health insurance and other social benefits. They felt 

frustrated by the type of jobs they secured after graduation and shared the views that such jobs 
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do not allow them to advance in life, be completely independent and provide for themselves 

and their families.  The participants related the consequences of their mismatch to income 

effects, health and psychological effects, life uncertainty and living in anticipation, inability to 

make long term plans, job dissatisfaction, human capital depreciation, depression and 

frustration and, social alienation and lack of career identity. They also shared how their 

inability to secure a decent job in their field of study and level of education had shattered the 

dreams of their loved ones who had high hopes and expectations from them.  

4.2.1 Perceived income effects 

Education is often viewed as an investment and as the main tool to fight poverty as it is 

assumed to help individuals find better jobs, thereby increasing their earnings in the labour 

market. The returns to higher education as assumed by the human capital theory manifest 

themselves in higher individual earnings and better career progress opportunities (Beck 1993). 

While the importance of education is emphasized as inherently related to the development and 

well-being of people, its economic efficiency is more debated (Kuepié and Nordman 2015). 

Such a direct and linear relationship between higher education qualification and economic 

returns is not fully reflected in the Cameroonian labour market as an increasing number of its 

graduates are found colonising non-graduate positions in the labour market. Such positions 

are characterised by poor earnings, poor career progression opportunities as well as limited 

labour market scope. 

Unsurprisingly, the findings of the study revealed that, the participants perceived their 

earnings to be negatively related to education job-mismatch. The participants reported low 

and irregular remunerations. While some participants reported they earn low wages, others 

were more concern about the irregularities of their income and at the same time some 

recounted worries about both the amount and irregularities of their income. However, few of 

the participants were very content with their income and reported other worries of job-

mismatch rather than income. Though data for their matched counterparts was not collected to 

compare whether or not income effect was due to mismatch, such a comparison was beyond 

the scope of this study. However, the type of jobs the participants secured (non-graduate jobs) 

and the stories recounted by participants revealed that they suffered negative income effects 

as a result of being mismatched. First the participants were employed in non-graduate jobs, 

that is, in jobs which do not take into account their level of education and field of study. This 

therefore implies that their status of being a graduate was not considered when income 

arrangements were made. Payments were made based on the job characteristics and the 
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assigned tasks and since these were mainly non-graduate jobs their qualification made no 

difference. They could not use their certificates to bargain on the salary or to demand for 

salary increment. 

Michel recounted: 

I work so hard and earn not that much…. with this type of income, your dreams die down just 

like that, you can’t even think big. I’m neither financially nor professionally satisfied… uufff…. 

No room for advancement and salary increase. Your salary remains the same each year even 

with rising inflation. The job tasks don’t change, all is about photocopy and arranging 

documents. Nobody regards you as a graduate here, so you can’t even think of using your 

certificate as a tool to ask for more salary. After all, the certificate has no use as far as the job is 

concern. Graduate or not is your problem, who cares…..’   

As a hotel receptionist, Marie and her co-workers were placed in the same salary bracket. She 

didn’t stand tall amidst other workers because she was a graduate. An explanation for this is 

that salary negotiations are focused on job characteristics rather than educational level. 

Instead seniority (work experience and loyalty) was better rewarded than educational 

qualification. She termed her job a ‘survival job’. 

‘….as you see this job I am doing, I can call it a survival job because what I earn is just enough 

to pay my bills and put food on my table. There is very little to save or to assist others. 

Everybody here is paid the same. So my being a graduate makes no difference. I receive the 

same salary as others whose education is far lower than mine. One of the workers here has just 

O-levels (ordinary level certificate) but we are paid the same. So whether more educated or not 

does not matter here.’ (Marie) 

‘Though I have guaranteed salary to afford my daily bread, the amount has not changed ever 

since I started working, you can’t even complain……. ugh. Though the cost of living is rising 

every day, my salary remains the same. This makes saving and future plans difficult. How will 

my salary even change when I remain in one position, the job title remains the same, tasks the 

same, so salary the same….’ (Albert) 

As the above quotes suggest, the participants lamented that their salary though paid regularly 

was barely enough to afford basic necessities. No room for savings and investment. They held 

the view that their being in non-graduate jobs hindered their chances of climbing the career 

ladder. They were stuck in the same position year in year out, no promotion and no salary 

increment. This is in line with Herrera and Merceron (2013) suggestion that putting all other 

things equal, workers who are overeducated for the work they do earn less than workers 

whose qualifications match their job. Workers with match and more decent jobs have the 

opportunity to bargain for their salaries and use their educational qualifications to claim up 

their career ladder and even demand for salary increments. Career oriented and decent jobs as 

ILO (2016) puts it involves opportunities for work that is productive and delivers a fair 
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income, security in the workplace and social protection for families, better prospects for 

personal development and social integration, freedom for people to express their concerns, 

organize and participate in the decisions that affect their lives. In this regards, the participants 

of the study who found themselves in non-graduate jobs (which could otherwise be termed 

indecent or precarious jobs) are disadvantaged since they cannot use their credentials to 

influence their working conditions and improve on their salary situation. 

Three of the participants were not that concerned with the amount of income they earned but 

with the irregularity of the income. Their income was not regular and depended on the profit 

of their enterprise and/or personal effort and luck at workplace. They were financially 

vulnerable and lacked income security such that any misfortune (poor health, slow business, 

etc) could lead to little or no income. 

‘Hmmm, what I earn I can’t really tell because my salary depends on what I put in. If I work 

more for the company, then I earn more and I earn less if I work less. At times some of the 

company’s products placed under my care might be stolen or some mistakes I do during 

business transactions also affect my salary. My employer will not listen to any excuses related to 

any unfortunate circumstances so I have to bear the burden alone. But generally if I do a good 

job then the salary is not bad, it is usually something to rely on and make plans.’ (Ruth). 

‘I can say my income is a commission of what I sell. So good business good income, and bad 

business bad income. No sure amount is guaranteed until the month ends. The only problem is 

you can’t make accurate plans for yourself based on this type of job. However, I am used to it 

and I always make my plans anticipating that things will work out well for me. And if eventually 

things work out well, I execute the plans if not I postpone them.’ (Kenneth). 

‘As I speak to you, we just received our salaries after four months of no salary. How I and my 

three-year-old daughter were surviving I don’t know. My mother had to help out at a certain 

stage when I could no longer support it. I had debts here and there but everything is ok now that 

the salaries have been paid including the arrears. No clear explanation was given to this. All we 

were told was the employer is having some financial problem and we had to be patient for him 

to finish solving such problems. We the peripheral workers suffered the most because the core 

workers were given some little allowances to keep them going. I just wished I had I decent job 

with some security and social benefits too….’ (Lisa). 

As evident in the above quotes, poor income and income insecurity made investment and long 

term plans difficult for the participants because it was difficult to make plans based on meagre 

or anticipated income. The participants shared the views that they were merely breaking even 

and their medium and long term life planning was a big problem for them because their future 

was uncertain with the type of income they earned and the way payments are being made. The 

poor and irregular income had other multiplier effects on the lives of the participants as it 

influenced other social institutions such as marriage and parenthood. They felt trapped in a 
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vicious cycle of poor income and limited ability to invest and make long and medium term 

plans. Those who had the desire to raise a family questioned when they could afford this.  

‘Hmmm…. the thought of getting married and starting my own family scares me at times 

because my income can barely afford my needs. I would have loved to start my family but the 

means seem not to permit.’ (Albert).  

This job has set a lot of draw backs in my life. I should be married now and raising my own kids, 

I should own my own house, I should have I decent job title not a ……., I should, I should, …… 

but I can’t afford all these.’ (Kenneth). 

With this my type of job and income my girlfriend wants me to propose to her……. How can I? if 

we get married today we may start having kids and……. how do we cope? I have told her to be 

patient but she thinks I’m not serious. Such is life.’ (Michel) 

Another income related effect was the participants’ inability to meet up with extended family 

financial expectations and to maintain their status as the family breadwinner. Those 

participants who had the desire to help other family members were constraint by their 

financial situation and they felt they are not meeting the expectations of their families.  

‘One thing which worries me that much is that I can’t really assist my family that much 

…...hmmmm…… (pause). My parents invested in my education with the hope that I can finish, 

get a good job then assist them and my younger ones. Now it is difficult for me to accomplish 

that dream with this type of job and salary. My younger ones believe I have finish school and 

now working so I am supposed to help. They call regularly, at times I manage to send them 

something and at times I make promises which most at times I end up not being able to fulfil 

them.’ (Michel) 

‘My mother thinks I’m financially irresponsible especially when I can’t meet her financial 

demands. She thinks I’m misusing my money and don’t want to help. She doesn’t know that I’m 

just managing with this job. All she knows is that I’ve finished big school and suppose to start 

working in an office which brings big money.’ (Paul) 

From the above quotations, the participants expressed the desire to have gotten a better job 

upon graduation in order to be self-reliant and to assume family responsibility. However, their 

poor income acted as a constraint and they found it difficult to assume the expected economic 

responsibility of their families.  

Based on my personal experiences, in the context of the African culture in general and 

Cameroon in particular, there is that strong sense of family solidarity and responsibility 

towards one another in every sector of life. Family members believe in communalism and a 

common property for all. In this case the success of one family member implies the success of 

the entire family and the rest family relies on the successful member’s financial fortune. 

Based on this notion of solidarity and communism, stakeholders in education provision 
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(parents and other sponsors) devote resources in the education of their children with the belief 

that upon graduation they will secure a good job suitable to maintain a decent and dignified 

life. Such stakeholders who take the opportunity cost of investing in the human capital of their 

children do so in order to raise future job opportunities and earning prospects. In return, the 

sponsored individuals are expected upon graduation to pick up a decent job and be able to 

cater for the needs of the entire family.  Therefore, as a Cameroonian, the burden of economic 

responsibility that rest on the shoulders of successful family members goes beyond personal 

and immediate family needs to include the needs of extended family and those who have in 

one way or the other contributed to your success.  

‘It becomes frustrating when your loved ones expect a lot from you and you have very little to 

offer even when you really wished to.’ Kenneth bemoaned. 

While others lamented on the amount and irregularities of their income, two of the 

participants had no worries with regards to their income as they said they were satisfied with 

the income they made and it was paid regularly. They expressed worries about other issues 

related to education job-mismatch rather than income which will be discussed in the 

subsequent sections.  

‘…the pay package for this job is not bad. It is encouraging enough. I don’t have any financial 

problems as far as this job is concerned but my worry is about other issues related to the job not 

the salary…… at least with my salary I can now afford the school fees of my two kids in a good 

school.’  (Walters). 

‘I am ok with my job. What I earn is satisfactory enough to take care of my family and save for 

the future. I was dissatisfied at the beginning but I think that was normal because I was at the 

entry level and the start-up package was not that much but with my advancement, things are 

better now and salary is something to rely on.’ (Fred). 

4.2.2 Job satisfaction 

Apart from the income effects, participants also associated education job-mismatch with low 

job satisfaction.  Job satisfaction as Locke (1976), defines it refers to a positive or pleasant 

emotional state resulting from a person’s appreciation of his/her own job or experience. It 

involves a sum of the utility derived from all aspects of the job (Hamermesh 2001). This 

includes fringe benefits, the job content, and relationship with co-workers among others. 

Other things being equal, individuals select majors with the expectation of working in an 

occupation related to the chosen field of study (Robst 2007). In this case individuals working 

in an occupation outside their field of study face the disappointment of unmet expectations 

and such individuals are less likely to be satisfied in their work (Montt 2015).  
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The findings of this study revealed that even those participants who were contented with their 

income shared the view that, though the income is encouraging they were dissatisfied with 

their jobs. As elaborated in the first part of this chapter (4.1.1) where participants shared their 

job search and employment experiences, past unemployment spell and long search periods 

pushed many of the participants into undesirable and unattractive jobs which have left them 

dissatisfied with what they do. Their long search period, numerous experiences of 

unemployment and inability to secure a decent and career oriented job compelled the 

participants to accept any job. They accepted such jobs on the basis that (as some of them put 

it), ‘if the desirable is not available the available becomes desirable’ or ‘some work is better 

than no work’.  

Though income may have a positive effect on overall job satisfaction, being employed in 

one’s field of study also increases the likelihood of being satisfied in one’s job. Walters 

agreed his job pays well but that was not all that mattered to him. He was dissatisfied with the 

nature of his job especially the working environment. The job was demoralizing according to 

him and he expressed the desire to have had a more decent job especially that which is related 

to his field of study.  He narrated: 

‘I earn pretty much from this job but the truth is I don’t really like it. I am not all that 

comfortable with it. I’m just a kind of attract by the money……in short……I really wish I could 

do something else especially what has something to do with my own field. When I was still a 

waist collector the toxic working environment will make you feel sick and would want to quit the 

next minute. But when I moved to the post of a coordinator I thought I will feel better but I can’t 

still get myself to really like the job. The job has low morale and actually undermines my 

intellectual competence. I feel bad at times not being the person I had wished to…….’ (Walters). 

Similar views of job dissatisfaction were reported by other participants. 

Jude said: 

‘What I do for a living is what is meant for the dregs in the society. I said it before and I will say 

it again, this is not my world, the realities around me pushed me into this. I have never been 

satisfied with what I do. How can I be happy…? you study hard all these years and end up with 

this type of manual job…. No room for applicability and creativity. The only reason why I am 

doing this is because I needed to support myself and this is what I found. If I had an option, I 

wouldn’t have been here.’ 

Ruth held this view 

I would have really loved a job in my field of study even one that does not pay that much but is 

fulfilling. This type of job I do demoralizes me. I get stressed up and frustrated at times. My 

mind keeps wondering around thinking of all the years I spend in school and all the aspirations 

and dreams I had. This makes me hate this job though I am compelled to do it because I need to 
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survive. I keep feeling dissatisfied and unfulfilled waking up to the same mind-numbing and 

stressful tasks day in day out but what can I do?’ 

Jean like others held a very firm view that, he was not satisfied with his job at all. What kept 

him in the job was the need to earn a living and giving the least opportunity he would quit the 

job. He felt belittled by core workers and others around him and he had this to say: 

‘Though I earn a living from it, I have never called this a job. Come to think of it security job is 

the worse job an educated person should ever think of doing, it is so boring. You keep thinking 

and reflecting on your life and the end result is regret, internal frustration and depression 

though you smile and people think all is well. You can’t even complain as there many out there 

unemployed and some wish to be in your position. You dream of an exciting and interesting 

career but what you get is mundane and non-creative work. I just wish I never went this far in 

the first place, what a poor end?’ 

As evident in the quotes above, job satisfaction is not all about income. The participants 

recounted that they earned a living from their jobs but that was not all that mattered to them. 

They would have loved to do something related to their field of study and that which will give 

them a sense of belonging to a defined career. To them, their jobs should be more satisfying in 

the tasks to be done. This implies that apart from being a source of livelihood, people see 

work as a source of life satisfaction and personal fulfilment. Such individuals who desire to 

find pleasure in their jobs will certainly be dissatisfied if their jobs do no align with their 

knowledge and abilities. 

Interestingly, the issue of job dissatisfaction shared by most participants did not concern one 

of the participants. Fred held the view that though he was not working in his field of study, he 

has learnt to love his job and was satisfied with what he was doing at the time of the 

interview. He recounted: 

‘…….it was a little challenging and uncomfortable at the beginning, I think I like this job now. 

Though it has nothing to do with my field of study, I am comfortable with it now. The challenges 

that the job tasks brought with it made me more creative and innovative and today I can stand 

the tasks and even welcome more challenging issues. I was pushed into this as a result of my 

inability to find a job in my field of study but I think it doesn’t matter any longer; I am happy 

where I am.’ (Fred) 

Fred though pursuing a different career path had embraced his new destiny in good fate at the 

time of the interview. While others lamented that their inability to find a career oriented job 

had pushed them to unpleasant jobs, he shared the view that he had no regrets venturing into a 

different career. He had learnt to love his job and was both financially and professionally 

satisfied. 
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4.2.3 Human capital depreciation 

Human capital depreciation was another pathway through which education job-mismatch was 

perceived to have affected the lives of the participants. As Laureys (2012) suggested, 

workers’ human capital erodes during periods of unemployment. Similar human capital 

erosion is thought to apply to mismatched workers since they are in jobs that do not make use 

of the knowledge they acquired through school. The participants of this study expressed 

worries about the knowledge and skills they acquired in school. They shared the views that 

their inability to work in their fields of study is resulting to loss of knowledge and skills they 

gained through school.   

‘I studied……and now I am working in this place. I feel this is a total waste of time and 

knowledge. The knowledge I have acquired all this while is wasting and I am fast losing it. I 

hardly sit and think about what I learnt in school…. my job too is far away from my domain. I 

am not learning anything new in my field and what I learnt is even depreciating, in short……’  

(Lisa) 

‘I just feel empty at times. The Geography in me is fast diminishing…. I seem to be forgetting all 

I knew. I just concentrate my time in doing this photocopy and arranging documents. I only talk 

about my field of study if I meet a classmate and we may just discuss somethings concerning the 

good old days. No room for research, no opportunity for applicability. Instead of learning new 

skills I am losing the one I learnt.’ (Michel) 

Similar aspects of human capital depreciation could be inferred from expressions such as; 

All I have acquired is wasting (Jean), my intellectual capacity keeps shrinking (Kenneth), I don’t 

even use what I learned in school and that’s how I keep losing it as days go by (Marie). 

As evident in the above quotes, education-job mismatch results to human capital depreciation 

or erosion because the jobs they secure do not correspond with the knowledge the mismatched 

employees acquired in school. They studied with the hope of securing employment in their 

domain of study and since they could not hold on to a job in their field of study, what they 

have acquired through school was wasting and even diminishing.  

4.2.4 Perceived lack of career identity and social status and, social alienation 

The participants were also concerned about their social status and career identity. They 

perceived education-job mismatch to be detrimental not only because it had a negative impact 

on their income, job satisfaction, and skills but also because it was perceived to have affected 

their dignity and social cohesion. Individuals derive a sense of identity and self-categorize 

from the type of work they do. Therefore, work is perceived not only as a source of income 

but also as a source of social legitimacy. In most cases an individual’s job shapes his/her 

personal identity and this determines whether or not he/she is a valued person in the society. 
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The participants perceived certain type of jobs (career oriented jobs) as enhancing dignity and 

social status and they felt exempted from such dignity that people derive from work. They 

perceived a lack of social status and career identity because they were not working in their 

field of study and felt their identity and status has been compromised because of their 

employment circumstances. Their worries suggest that the type of job one secures is 

particularly important in one’s personal identity and social status which mediates the sense of 

being a valued person in the society. The feeling of lack of career fulfilment and job 

satisfaction made participants to feel that they have be socially alienated and not recognized 

in the society. They perceived the non-graduate jobs they secured as jobs with low social 

prestige.  

‘I have gone to school, I mean I studied all these years, I did my best and I tried hard to achieve 

my career goals. All this was not to end up like this, I mean in the lowest cadre of a garbage 

company. Financially the job is not bad but it’s not all about money. To me status and authority 

level of a position also matter. Let me smile though it’s not funny. It might interest you to know 

that people call me ‘HYSACAM man’. Just imagine that. It’s belittling but at the same time 

funny. HYSACAM is my company name and some people just choose to call me by my 

company’s name. In as much as I say it is funny, I hate that name. The meaning people attach to 

this name is rubbish collector. It is awful to hear it, not just that the society looks down at those 

who do this job. They don’t respect you, you can’t sit and boost of it. Your colleagues are not of 

your class and the type of things you guys sit and talk about are things which will not add value 

to your life.’ (Walters). 

I just can’t figure out who I am now. Just look at me…… someone once full of hopes and 

aspirations. This job has really downgraded me. Imagine people calling me ‘gardien’ (security 

guard). I should have been called a better name or identified differently if I had a better job. You 

will not understand what I feel when I am addressed this way. It just remains you of your 

failures and hopelessness. I keep reminding people to at least call me by my name but it just 

won’t work especially at the job site when everybody keeps saying le gardien, le gardien…… 

(Jean) 

In addition, participants echoed that their parents and loved ones were also concerned with 

their career identity and social status. Their parents and loved ones were also interested in 

seeing them in more decent and dignified positions. 

‘My parents keep asking when is your appointment going to come so that you leave this your 

security work? They don’t even know it might never come or I am not waiting for any. They had 

wished I finish school and pick up a job with a decent title. All these questions get me worked up 

and I feel I have let so many people down.’ (Jean) 

The above participant felt he had failed his parents by not being able to secure a job which 

met their expectations. His parents cannot sit and boost of what he does for a living which has 

left them with the feeling of discontentment. Parents would like to see their children succeed 
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in life and to hold on to a positions which brings prestige to the family. Their parents invested 

in their education so that they can be able to secure good positions in the job market and 

seeing their children in the expected positions makes the parents fulfilled. But failure to 

achieve career goals does not only affect the individual concerned but also shatters the dreams 

and expectations of their loved ones.   

Apart from personal identity and social status, the jobs that people do can provide them with 

companionship, friends and social groups to belong to. The participants of the study assumed 

their non-graduate positions to be inferior compared to other standard employment positions 

they wished to have secured. Such non-graduate positions were also assumed to be colonised 

by people who are less valued, less respected and are not well recognized in the society. The 

participants felt that despite their educational level, their social status was being undermined 

because of the type of places they worked and the people they associated with. This is similar 

to (Ashforth and Mael 1989) suggestion that individuals derive a sense of social identity and 

self-categorize by nature of the groups to which they belong within an organization. 

Therefore, associations with groups that compare favourably to other groups can enhance self-

esteem and well-being, relatively disadvantaged group manifests in reduced well-being. The 

following quote captures the feeling expressed by many participants:  

‘With this type of job you just get loss in the society, nobody knows you exist. You can’t even 

associate well. Your interaction is tie down to the people you work up to every morning. It was 

better when I was still in school. At least I could sit and talk reasonable with my mates, seniors 

in school and even my lecturers. It was fulfilling, but now look at my cohort, people who barely 

finished secondary school. The language here is different, perceptions are different and I am 

beginning to be more of them than who I really am. This is just so demeaning.’ (Walters) 

Dealing with the question ‘what do you do/where do you work?’ was as an issue of concern 

for some participants. In my experience, when people meet especially for the first time, in 

most cases they inevitably ask this question, ‘what do you do?’ This implies people relate 

what you do for who you are. Those who take pride in what they do for a living will not 

hesitate to say what they do or where they work. However, dealing with these questions 

becomes difficult when the jobs individuals secure do not meet their expectations or do not 

convey a sense of dignity and pride in the society. 

‘I hate it when people ask me what do you do? Citing my job title as a security guard is always 

embarrassing to me. Where I work is a prestigious institution but what I do there is so menial.’  

(Jean) 
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‘I prefer the question where do you work? to what do you do? It feels better to tell someone I 

work in the Ministry of Finance than to say I do photocopy or arrange documents dumped in 

their basement.’ (Michel) 

‘I don’t like to talk about where I work or what I do. I just want to keep it to myself and people 

very close to me who understand my situation.’  (Albert) 

‘I can’t even give my job a title. So it is easy to tell someone I work for MTN than to go further 

describing what I do there.’ (Ruth) 

As the above quotes suggest, some of the participants worked in prestigious institutions but 

were employed as peripheral workers (menial positions) not as core workers. To at least gain 

some degree of respect, those who worked in well recognized and prestigious institutions 

found it easier telling people where they worked than what they do.  

Any job has its drawbacks and people always complain about one aspect of their job or the 

other. But what so ever justified complaints, people in decent, standard employment and 

career oriented jobs are privileged to be in such jobs which are assumed to provide them with 

intrinsic intellectual, personal, emotional satisfaction, social respect and a sense of belonging. 

The participants of this study felt deprived from the aforementioned values since they did not 

have the privilege to secure decent and standard jobs but instead laboured to put food on their 

table.  

4.2.5 Perceived health effects 

Though the participants were physically healthy, their stories revealed that they were 

psychologically and emotionally traumatized and this had an impact on their mental health. 

They reported health related issues such as stress, depression, unhappiness, worry and 

frustration. These health issues were perceived to result from the participants’ inability to 

secure career related and fulfilling jobs. The health impact was reported to be a consequence 

of other negative outcomes of job-mismatch such as poor and irregular income, low job 

satisfaction, human capital loss and lack of career identity and social status. The research 

participants reported more depressive symptoms, lower levels of psychological wellbeing and 

lower life satisfaction as a result of their being mismatched.  

‘First it was so difficult and stressful to find a job. I had to dig so deep in order to find 

something to do and when I finally found one it was not what I wanted. The job is very 

strenuous, you got to roam the street all day under hot sun, talking to people who snub at you. It 

is stressful talking and standing all day and sometimes you even need to dance you know…. 

After all these years of schooling I am supposed to be delivering intellectual services not 

roaming the street in the name of a job. All these things break me down both physically and 

mentally.' (Ruth) 
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‘To tell you the truth I am in this job because I need to support myself and my daughter, if not I 

should have left it since. The thought of the kind of job I do makes me sick. I just have to be 

happy and pretend all is well because of my daughter but deep inside me I am depressed and 

frustrated.' (Paul) 

‘When I look around me and see the type of people I work with, the type of things I do, I am like 

what a hell am I doing here? But on a second thought I will say this is the best I can afford to 

have now and this is where my daily bread comes from……it’s difficult to quit because you don’t 

have another option and at the same time you are unhappy. This keeps you thinking all the time 

and I know it is not good for my health. I try not to think about it but it keeps coming…….' (Lisa) 

As demonstrated by the quotes above, the participants felt trapped in their non-graduate 

positions as there were no hopes of getting a more fitting job. Their health was affected by 

their employment circumstances in the form of high level of stress, worry, frustration, 

depression and lowered self-esteem. Their opinions are similar to Friedland and Price (2003) 

view that skill-underemployed workers (workers whose jobs do not afford them the 

opportunity to put their skills and training to use) have lower levels of health and well-being 

than adequately employed workers.   Ross and Mirowsky (1995) also found out that ‘adequate 

employment’ increases overall well-being by boosting individuals’ social status, enhancing 

their economic independence, as well as social support and recognition from others, all of 

which have positive health outcomes such as life satisfaction, high self-esteem, and happiness. 

‘Goal-striving stress’ could be inferred from the stories recounted by the participants. Goal-

striving stress refers to the discrepancy between aspirations and achievement, weighted by the 

subjective likelihood of success and the level of disappointment experienced if goals are not 

met (Seller et al. 2008). Education often precedes occupation (Singh-Manoux et al. 2002) and 

individuals who pursue education often have occupational aspirations. Such individuals 

become stressed up when they cannot achieve what they aspired for and this can be 

deleterious to their health and wellbeing. Such goal-striving stress and its spill over effects on 

the health and well-being of the research participants was evident since their achievements 

fell short of their aspirations. The following quote captures the views shared by many 

participants with respect to how the discrepancy between aspirations and achievements has 

resulted to stress and its multiplier effects on the health and well-being of the participants. 

‘Drifting away from my career path has brought me a feeling of disappointment and 

discontentment. When I was in school I dreamt big, to be a councillor, a psychologist a 

consultant and many other occupations related to my field of study. But look at me today doing 

something not even an inch closer to my field of study…. I mean that has nothing to do with my 

field of study at all. Worse still the job doesn’t even require that much education. All these make 
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me feel bad, stressed up and unhappy.  Deep in me I feel depressed, worried and frustrated.' 

(Paul) 

The participants expressed feelings of unfulfilled hopes and diminished expectations. They 

studied and went into the labour market with ideas of what their future was going to look like 

but what they found was quite different and lower than what they expected. They felt the 

pains of not being able to achieve their career goals after all the efforts and time they put to 

study and this had negative impacts on their health and well-being. 

4.3 Conclusion  

In sum, the participants understood education-job mismatch as a lack of relationship between 

their education and their job or level of education using their field of study and the jobs they 

held at the time of the interviews as empirical examples. Each of them had a story to tell 

regarding their experiences in the world of work. Though their stories were different, their 

experiences were centred on the type of job, how they got it and how the jobs were related to 

their fields of study. From the stories recounted it was evident that the jobs they held at the 

time of the interviews were non-graduate jobs, that is, were not related to their field and level 

of education.  The barriers to graduate jobs perceived by the participants were theory/practical 

misalignment, outdated curriculum and lack of course relevance, excess supply of graduates, 

constraints brought about by the field study, weak economy and the culture of clientelism and 

patronage that prevails in the Cameroonian labour market. 

Though the participants were in employment and earning some income, they felt stressed up 

because of the type of jobs they ended up with after putting much time and resources to obtain 

a degree. The participants perceived their employment circumstances to have negatively 

influenced their daily lives and well-being. Their being in non-graduate jobs characterised by 

low wages made them financially vulnerable and this had an impact on family responsibility 

and other medium and long term plans. Human capital depreciation, lower job satisfaction and 

perceive lack of a dignified social status and career identity kept the participants worried. 

There was evidence of goal-striving stress resulting from unmet aspirations and career goals. 

Discontentment and stress of not having a decent and more rewarding job was a common 

feeling expressed by most participants. The research findings also revealed the participants 

were vulnerable to psychological injury, depression and social disengagement. All these had 

some negative impacts on the health and well-being of the participants.    
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CHAPTER FIVE 

DISCUSSION 

5.0 Introduction  

This chapter interprets the research results, revisits the research findings, and relates the 

findings to existing research. It also provides explanations to new findings which came up as 

a result of this research. 

5.1 Education-job mismatch: graduates perspectives 

The participants were conversant with education-job mismatch and shared their perception 

and understanding of it. Though they understood and perceived the concept from different 

perspectives, they made similar meaning of the term. From the data gathered, the participants 

construed education-job mismatch as; a lack of relationship between one’s education and job 

both in terms of the level of education and the knowledge required to the job, a situation 

where the daily assignments at the workplace has nothing to do with what one studied at the 

university or not being able to work in the one’s domain of study. To further demonstrate their 

understanding of the term education-job mismatch some of the participants cited themselves 

as examples of those experiencing mismatch. For example, one, one participants said: ‘of 

course I am a typical example of a mismatch graduate’. This participant based his view on the 

fact that he was a History graduate and worked as a security guard which was far below his 

level of education and had nothing to do with what he studied in the university. The views of 

the participants accord with the definition of education-job mismatch referenced in the 

literature. For example, (Mahuteau et al 2014), define education-job mismatch as a situation 

where the qualification of an employee does not match the qualification of the job he/she does 

or when a worker trained in a particular field of study works in another field (Montt 2015). 

Education-job mismatch in the literature is classified into two main types, that is, vertical 

mismatch (Mismatch between level of education and the job) and horizontal mismatch 

(mismatch between field of study and the job) (Kim et al. 2012). Though the participants did 

not use conversional terms such as vertical and horizontal mismatch, their views could be 

classified under these two types of mismatches as their examples showed that they were in 

jobs which were both below their level of education (vertical mismatch) and outside their 

field of study (horizontal mismatch).  
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5.2 Job search and labour market experiences  

The findings regarding the job search and labour market experiences of the participants are 

that they found themselves caught up in a cycle of dependence on non-graduate jobs in order 

to meet up with survival needs. In a situation of inadequate job opportunities amidst other 

factors, and where social policy and unemployment benefits do not exist, unemployment 

remains a status which only the rich can afford (Szirmai et al. 2013). As such the research 

participants who could not afford to be unemployed relied on jobs they could find regardless 

whether they were graduate jobs or non-graduate jobs, as some of them put it ‘if the desirable 

is not available the available becomes desirable.’ Education-job mismatch is therefore 

considered here to be a consequence of unemployment because the participants toiled jobs 

unrelated to their degree programs because they could not find jobs in their fields of study. 

The participants shared their experience on how difficult and frustrating the labour market 

was after graduation. They indicated how they roamed the street and doors of offices several 

years after graduation in search of unavailable jobs and the need to earn a living pushed them 

to accept any available jobs. To do this they had to drop the degree file and look for jobs 

which a degree was not a prerequisite and such jobs were outside their field of study. The  

jobs most of them secured were not jobs they envisaged when starting their degree programs.  

The experiences shared by the graduates makes this study unique as much of the literature on 

education-job mismatch is makes use of the quantitative approach and objective measures of 

education-job mismatch. Some authors make use of the subjective approach but mismatch is 

determined quantitatively and information on the live experiences of participants is not 

provided like the case of this study where the participants shared in details their labour market 

experiences. For example, Farooq (2011) studied mismatch between education and 

occupation among Pakistani graduates using subjective approach but employed the 

quantitative method to measure mismatch among the graduates. In doing this he posed the 

question ‘how much of your current job is relevant to your areas of education?’ and provided 

the respondents with possible answers:  irrelevant field of study, slightly relevant, moderately 

relevant and completely relevant field of study. Similarly, Verhaest et al. (2015) determined 

job-mismatch among graduates in Europe and Japan and the respondents were provided with 

predetermined answers. With the quantitative approach, the respondents’ ability to share their 

experiences in details and in their own words is limited. The subjective perspective and the 

qualitative approach used in this study enabled the participants to share their experiences in 
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details, expressing in their own words how and why they found themselves in mismatched 

jobs. 

5.2.0 Graduates’ labour market expectations versus realities 

Most of the participants had set themselves goals and expectations that their degrees will open 

sustainable and suitable employment for them. They had the expectation of landing a dream 

job in their field of study with a good pay package, one which is secured and fulfilling in 

terms of skill utilization and career advancement. However, in reality these expectations seem 

rather pessimistic and far from the truth. The research findings show almost a reverse pattern 

in that, the research participants with their higher education degrees found themselves in jobs 

below this level of education, jobs which do not make use of the knowledge they acquired 

through education, jobs characterised with low income and income insecurity, and jobs which 

do not provide room for career development and advancement. Upon graduation, the 

participants expected that their late night book mining sessions, the shabby and poor student 

life, and all on a casual diet could all be put behind them. They expected that with their 

qualifications job offers would be rolling.  

However, in reality the research findings show that most the participants barely struggled to 

even get a rejection from a job interview. The participants expressed experiencing 

discrepancy between their job expectations and their jobs in reality both in the content and in 

the context of the jobs. The participants expressed experiences of reality shock with regards to 

the context of the jobs they secured. This had to do with the environment in which work was 

performed, that is, interpersonal relationship at the workplace, work supervision and how the 

general work tasks are organized. The research findings indicate that the participants 

envisioned working in a conducive and comfortable working environment, being in jobs that 

are interesting and gives room for mutual interaction among their co-workers and work that 

gives them some sense of autonomy and personal creativity. Contrary to these expectations 

most of the participants found themselves in a demeaning working environment and in 

peripheral positions which did not give them room to socialise with the core workers and were 

also limit with regards to work autonomy and taking challenging job tasks. Figure 2a 

summaries the labour market expectations of the participants. 
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As illustrated in the figure 2a above, everything being equal there are jobs of all sorts 

available in the job market (A) and at the same time, there are jobs in the graduates’ field of 

study but the jobs are not available (B) and others at their level of education but also not 

available (C). There are also some jobs available in their field of study but not at their level of 

education (E) and others available at their level of education but not in their field of study (G). 

Still we have jobs both at the graduates’ level of education and their field of studies yet such 

jobs are not available (F).  Ideally, graduates expect to secure available jobs at their level of 

education and in their field of study (D) that is at the point of intersection of A, B and C. 

However, the realities of the labour market contradicted their expectations and they had to 

settle for jobs both outside their field study and level of education as illustrated in figure 2b. 

The figure shows the labour market realities faced by the research participants. If a graduate 

secures a job at (E) that graduate is said to be horizontally mismatch and if he/she secures a 
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Figure 2a: Ideal Labour market expectations 

of graduates       

Source: Author’s conception 
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Jobs at their level of education but not available 

Jobs in their field of study but not available 

Jobs both at their level education and field of study but not available 

Available jobs at their level of education 
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job at (G) that graduate is said to be vertically mismatched. The research findings indicate that 

the participants could not secure jobs which match the level of education and field of study 

due to the reasons explained in the previous chapter (4.1.2) and as such they settled for jobs 

outside their qualifications and field of study (H), that is, in reality there was no point of 

intersection of A, B and C for the participants. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

5.3 Perceived causes of education-job mismatch 

The participants perceived their being mismatched to both individual and structural factors. 

The causes of education-job mismatch as perceived by the participants were: theory/practical 

misalignment, constraints brought about by the field of study the, weak and stagnating 

economy which stifled job creation, excess supply of graduates, outdated curriculum and the 

absence of course relevance and the culture of clientelism and patronage that prevails in the 

Cameroonian labour market. 
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Figure 2b: Labour market realities for the graduates      

Source: Author’s conception 
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The participants uncovered how lack of practical knowledge hindered them from securing 

decent jobs in the labour market upon graduation. They held the view that university 

education especially the humanities subjects was theory based with little or no room for 

practical knowledge. To them they knew more than they could do and employers were more 

interested in what individuals can do rather than what they know. This implies that academic 

qualifications are not enough to guarantee employment in the labour market. They narrated 

their experiences with the demand for work experience and extra-curricular activities as a 

prerequisite for employment as some confessed that the few interviews they attended, they 

were constantly asked of what they could do outside their academic qualifications. They were 

cut in a desperate situation where they cannot get a job without experience and experience 

could only be gotten from a job. Internships and cooperative education programs which they 

could otherwise use to gain some practical knowledge are not supported by the humanities 

departments. As such teaching is limited within the confined walls of the classroom and 

assimilation into the world of work which is more practical oriented becomes difficult for 

these graduates. Supporting this view Akomolafe and Adegun (2009) noted that classical 

approach to teaching based on theory is no longer defensive to a majority of students and 

education nowadays has to be more practically oriented to enable graduates to stand the 

competition in the job market.  

The views of these participants also complement that of Callanan (2003) who emphasized the 

importance of practical knowledge acquired through internship and extra-curricular activities 

in today’s world of work. According to this author, labour market success relies on the 

strategies put in place both in classroom and outside the classroom. Internship, cooperative 

education and other extra-curricular assignments are some of the strategies that could help to 

bridge and facilitate the transition from the classroom to the world of work. In line with this 

view the British Council (2015) argued that African universities are more involved in 

developing theoretical knowledge, engaging with the abstract and discussing the ideal or the 

philosophical with little or no attention paid to the practical aspects. The study suggests that 

there is need to contextualise theoretical knowledge within the practical, providing students 

with the opportunities to apply the knowledge to real situations. In this case theoretical 

knowledge should go hand-in-hand with practical application in order to make university 

degree valuable in the labour market.  

Similarly  (CAMYOSFOP 2014)) also found out that in Cameroon today, graduates have 

more general certificates than professional ones which makes it difficult for employers to hire 
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them under an open vacancy positions. Even the few job vacancies that are announced on 

major media outlets compel few Cameroonians graduates to actually apply which can be 

attributed to the number of required past experience, the qualification and the competitiveness 

of the entire process. The inability of graduates to meet up these employment criteria narrows 

down their employment chances and push them out of career oriented employment and they 

often find refuge in jobs which do not require these criteria and usually, these are jobs outside 

their career knowledge or level of education.  

The research findings also reveal that education-job mismatch was related to the participants’ 

field of study and that based on their labour market experiences, job prospects vary with field 

of study. For example, one participant noted: ‘…but people will always fall sick, so doctors 

will always be need, someone’s computer will always get bad…. I mean the medical and the 

technological fields will always have need. So graduates in these fields are not as worse place 

as we are.’ The participants perceived some fields of studies to be better place than theirs and 

to them graduates in such fields stand a better chance to get a job in their fields of study than 

those of humanities. They also perceived their fields of study to be over-subscribed and some 

of them chose such fields based on their interest, family influence or performance without 

considering the labour market outcomes of such fields. As such these graduates realized only 

after graduation that these fields of study have a bleak future compared to other disciplines. 

The views of the participant accord with those of (EIU 2014) which suggested that graduate 

unemployment is not uniform across disciplines. Using examples from South East Asia this 

author stated that in Afghanistan, a technical graduate has no issues getting a job and usually 

finds employment within their field of study. On the other hand, graduates with a social 

science degree, however, experience more difficulty. Similarly, in Sri Lanka engineering 

graduates are most employable, while arts graduates had the most difficulty in finding a job. 

In addition, the research findings link education-job mismatch to the overall weak economy 

and inadequate employment opportunities. The participants understood their labour market 

situation as one which is embedded in a slow growing economy which suppresses job 

creation.  They acknowledged that from their experiences, the economy of Cameroon is weak 

and job creation is slow. That is, very few new jobs if any are created and the existing ones 

are inadequate to absorb the large labour force. As such acquisition of knowledge should be 

accompanied with job creation in order for graduates to access jobs in their fields of study and 

level of education. Their views compliment Migdad (2011) suggestion that the absorption of 

the growing number of graduates in to the labour market does not only depend on their 
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academic qualifications but also on the ability of the public and the private sector to create 

jobs. This implies that the graduates may possess the qualification and the necessary 

experience but still faced with mismatched jobs if there are no adequate legitimate job 

opportunities in their fields of study. (CAMYOSFOP 2014) pointed out that the 

unprecedented economic crisis that affected the economy of Cameroon is one of the root 

causes of graduate unemployment and their subsequent mismatch. As a result of the crisis, the 

public sector, which is the main provider of salaried and decent jobs, witnessed a significant 

decline in its share of total employment. This shrinking public sector employment, coupled 

with the incapacity of the formal private sector to absorb the large influx of job searchers in 

the labour market, resulted to the rise of unemployment.  Apart from the economic crisis the 

impact of the financial crisis on Gross Domestic Product and consumption in the developed 

world, indirectly affected developing countries including Cameroon through reductions in 

demand for their exports (Pieters 2013). This financial crisis has particularly affected young 

graduates as they transit from school to work. These graduates have worse prospects for 

decent formal sector employment and have little choice but to settle for non-standard 

employment (ILO 2012).  

The participants also related their being mismatched to the type of curriculum used in the 

universities. To them much of the curriculum used in the universities is outdated and 

disconnected with labour market needs and there is need to reform the curriculum to meet the 

needs of the contemporary labour market. They noted that from their experiences, the labour 

market is changing but such changes are not accompanied by corresponding changes in the 

curriculum used in the universities in order to meet up with the new needs of the labour 

market. These findings support (CAMYOSFOP 2014) view that, the some aspects of 

curriculum inherited by the cameroon educational system from the colonial masters are now 

outdated but unfortunately still used in schools despite current local and global exigencies in 

the labour market.  Similarly, British Council (2015) noted that the curriculum and pedagogy 

used in African universities need to be transformed so as to move away from rote learning and 

regurgitation in exams and create critical learners capable of problem-solving and innovation. 

Excess supply of graduates in the labour market was also echoed by the participants as one of 

the reasons for education-job mismatch. There was a strong sense among the research 

participants of being caught in an over-subscribed and a saturated labour market. These views 

of the participants can be considered in light of what academics in the literature including (El-

Khawas 2001, Al-Samarrai and Benneu 2007, Dabiri 2013, Mafumbate et al 2014, Neneh 
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2014). Dabiri (2013) for example, noted that in the World Bank's Africa Development 

Indicators the number of university graduates almost tripled between 1999 and 2009 in Sub-

Saharan Africa, from 1.6 million to 4.9 million. Similarly, (El-Khawas 2001) pointed out that, 

increase in access has been the central theme for higher education in most developing 

countries over the last few decades. Though the governments in these countries including 

Cameroon have succeeded in expanding access to higher education, the success story remains 

questionable with regards to the usefulness of the knowledge acquired through such education 

as many graduates are found taking up jobs for which they are over qualified or unrelated to 

their fields of study. Al-Samarrai and Benneu (2007) also suggested that increasing 

educational access in African countries has resulted in more qualified individuals chasing a 

fixed number of jobs, fueling qualification escalation. This explosion in graduates’ number 

has left supply outstripping demand, creating increase unemployment rates amongst graduate 

population and forcing graduates to move into non-graduate roles (Foley and Brinkle 2011). 

The culture of clientelism and patronage that exist in the Cameroonian labour market was 

noted as another barrier to decent employment. Interviews with the research participants 

revealed the importance of social capital in the labour market and they viewed lack of social 

network as an impediment to legitimate employment as some of them noted that based on 

their labour market experiences, personals contacts and connections to potential employers 

has a role to play in labour market. To them those with such contacts stand a better chance of 

securing legitimate employment than those without. That is, such social networks (friends, 

family, and lecturers) assist graduates through their own personal contacts to secure decent 

jobs or in finding internships or vacation placements to enable them gain work experience and 

subsequent employment.In line with the culture of clientelism and patronage noted by the 

participants, Ndeh (2015) point out that personal, family and ethnic networks in Cameroon are 

used to copt people of interest into the public service and giving them strategic positions.  

Filmer and Fox (2014) also across African countries, most people find their jobs through 

connections with friends, relatives, and other acquaintances.  

5.4 Perceived impacts of education-job mismatch 

The main findings regarding the impacts of education-job mismatch on the lives of the 

participants are centred on income effects, job dissatisfaction, lack of a dignified social status 

and career identity, life uncertainty and living in anticipation, and inability to make long term 

plans. They also shared how being mismatched has left them disappointed, depressed, 
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frustrated and stressed up. All of these had health and psychological effects on the 

participants.  

The research findings show that education-job mismatch resulted in poor income. The 

research participants secured non-graduate positions characterised by low skills, low income 

and no social security benefits. Apart from low incomes the participants were also concerned 

with the way wages were paid. Some of them reported income irregularities and felt 

unsecured especially those whose income depended on the profit of the enterprise or on their 

daily hard work. As such they were at risk of making little or no income in case of any poor 

business climate either on their part or that of the employer. All of these left them financially 

vulnerable and restricted their ability to save and make long term plans. In line with this view 

Nordin et al. (2010) noted that individuals working in an occupation that does not match their 

field of education are expected to suffer substantial wage penalty. However, behind these 

negative views regarding the relationship between education-job mismatch and income, there 

were some feedbacks which indicated a positive relationship between income and job-

mismatch. Some participants indicated that, though they were in mismatched jobs, they were 

financially satisfied and expressed other worries about other effects of education-job 

mismatch.  

Related to income effects, there was a common concern among some participants that a lack 

of decent jobs and income security discouraged them from getting married. They expressed 

worries that they did not have enough means to start and build a family. Other participants 

expressed the desire to help their external families but were limited by their poor financial 

situation. This complements UNO (2011) findings that youth employment challenges 

influence social institutions and processes such as marriage and parenthood for young people. 

In response to their unemployment situation young people turn to delay marriage and 

pregnancy, and adjusting their family sizes, that is, they involuntary increase their age of 

household formation, marriage, and starting their own family (Egel and Salehi-Isfahani 2010). 

Pieters (2013) noted that youth employment analysis needs to acknowledge parallel life 

transitions as their school-to-work transition coincides with several other important life 

transitions such as marriage and childbearing. 

Job dissatisfaction was one of the consequences that the participants accredited to education-

job mismatch. They perceived education-job mismatch to have a negative impact in their job 

satisfaction and they felt dissatisfied because their jobs were not decent compared with their 
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expectations. (Ahn et al. 2001) noted that, better job matches as well as good job 

characteristics are essential in carrying out one’s job with a higher level of satisfaction. The 

views of the participants complement those of Groot and van den Brink (2000) who found 

education-job mismatch to be associated with low productivity and low job satisfaction. 

Despite the general view that education-job mismatch resulted to lower job satisfaction, one 

participant was of the opinion that being mismatched did not affect him negatively. Though in 

a mismatched job he was satisfied with his new career and supported this by saying his career 

deviation has enabled him to be more creative, opened to new challenges and created room 

for new social interaction. His satisfaction could also be linked to the fact that he secured a 

job in a relatively higher position compared to others.  

Participants also shared concern of human capital depreciation. To them not working in their 

fields of studies resulted to the loss of knowledge they acquired through higher education. 

This is consistent with the findings of Büchel (2004) that non-standard employment results to 

erosion or depreciation of human capital because the employment outcomes do not 

correspond with the assets the employees invest in their education. Graham and Graham 

(2013) also found out that job-mismatch may lead to loss of skills. 

Lack of career identity and social status was also a point of concern. Most participants 

reported a lack of a decent career identity and social status which accompanied education-job 

mismatch. This indicates that what one does for a living has an important role to play in one’s 

personal identity and social status in the society. Most of the participants viewed their jobs as 

means to other end, that is, earning money rather than as a way of personal fulfilment. They 

were faced with what Cotgrove (1972) defined as self-estrangement. The existing literature on 

qualification and employment shows a relationship between job type and social status. 

Wolbers (2003) noted that on an average, mismatched workers have an occupational status 

that is lower than that for well-matched workers. Similarly, the World Bank (2012) also 

pointed out that the impact of a job on an individual’s wellbeing extends beyond current and 

future earnings and employment prospects, through giving a person self-esteem and social 

identity, including a sense of belonging in society. While saying something about an 

individual’s place and identity in society and a job also contribute to an individual’s life 

satisfaction (World Bank 2012). 
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There was also sense of social alienation expressed by the participants. They felt the type of 

jobs they secured isolated them from their peers and people of their level of education who 

had more decent and career oriented jobs. This accord with the World Bank (2012), which 

analysed the connection between jobs and social cohesion and found out that people lose 

social status and social network as a result of joblessness or non-standard employment. In 

many countries in the world, including those of Africa, people perceive jobs to have a broader 

importance beyond the income they provide. One’s Job can convey identity, status, and self- 

confidence and can contribute to an individual’s overall life satisfaction. The type of job, 

working conditions, contract, benefits, and safety and security at work all matter. Jobs also 

influence social cohesion by shaping individuals’ identities and relations to one another and 

bringing them together in networks. For example, youths interviewed in a qualitative study in 

Ghana recounted that they value jobs that allow them to connect with other people through 

social networks (Anarfi et al. 2008).  

In addition, the participants expressed concern that their inability to secure a job in their fields 

of study affected their health and wellbeing. There were common expressions of stress, 

depression, frustration and discontentment among the participants and this had an impact on 

their overall health and wellbeing. The findings align with UNO (2011) findings that lack of 

decent work affects wellbeing, creating frustration and discouragement, which risk triggering 

mental health problems. 

5.5 Theories and the research findings 

The job-mismatch theories provided varied explanations to the issue of education-job 

mismatch in the graduate in the literature. For example, the human capital theory emphasizes 

the acquisition of education as an important tool for legitimate employment. The theory and 

advocates of this theory as stated in the literature review chapter of this work argue that 

investment in higher education increases individual productivity which results to high wages 

(Allen and De Wert 2007). Such argument is based on the assumption that individuals are in a 

market economy where there exists prefect competition, perfect market information and 

individuals in such a market are rational. Dolton and Vignoles (1997) suggested that if such a 

strict interpretation of human capital theory is to be adopted, that is, where markets are 

efficient, then, one would not observe either over-education or under-education (job 

mismatch) in the labour market, and if it thus exists it would be a short term dynamic 

problem.  
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However, the findings of this study question the reality of the human capital theory as the 

experiences shared by the research participants illustrated a contrary view to the theory. Their 

labour market experiences indicated that the acquisition of higher education credentials in 

Cameroon is not a guarantee for employment. Though the participants view their higher 

education credentials as a currency that could provide them advantages in the labour market, 

they also acknowledge the fact that such a relationship is far from straightforward. Their 

experiences indicated that their employment circumstances were not only a function of their 

higher education credentials but also depended on different variables among which were field 

of study, labour market characteristics, social capital and personal attributes. In addition, the 

human capital theory is focused mainly on the monetary returns to higher education. It does 

not pay attention to non-monetary returns that also accompany productivity and employment. 

Apart from the wage effects, the findings of this study revealed that job dissatisfaction, human 

capital depreciation, low social status and psychological and health related issues such as 

stress and depression are other consequences which came as a result of being in a mismatched 

job. The human capital explanation of the graduate labour market outcomes and the findings 

of this study are summarized in the figure below. 
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Figure 3: Summary of graduates’ labour market outcomes from the human capital perspective 

and from the finding of the research. 

Source: Author’s conception 
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Unlike the human capital theory which assumes the non-existence of education-job mismatch 

or sees it as a short term dynamic problem, the credentialism theory recognizes the existence 

of overqualified graduates in the labour market (Brynin 2002). According to this theory, elite 

higher education in the past could lead to better labour market outcomes for the graduates in 

terms of job match and earnings, however, a shift from elite to mass higher education has 

resulted to increase in the number of people in possession of higher education credentials and 

a decline in the value of such credentials in the labour market. Agreeing with the 

credentialism theory, the research participants were consistent in expressing that they found 

themselves caught up in credential inflation in the labour market. A common expression in the 

labour market experiences of the participants was that there was a significant increase in the 

number of graduates in possession of higher education credentials and evidence of a saturated 

labour force. The participants felt their fields of studies were oversubscribed, that is, a 

massive number of graduates with similar qualification seeking employment in the same job 

market.  

5.5 Conclusion  

Though much of the research findings are consistent with previous work with regards to the 

causes and consequences of job mismatch, new findings arose from this study especially in 

terms of the method used and the lived experiences shared by the participants. The research 

findings revealed that the research participants experienced job mismatch and their labour 

market expectations greatly contradicted the realities they faced in the labour market as a 

result of both individual and structural factors. The expected returns on human capital 

investments are a higher level of earnings over one’s lifetime, and a greater appreciation of 

nonmarket activities and interests. However, the realities faced by graduates in the labour 

market contradict this view as the graduates’ labour market success does not only depend on 

their human capital possession but also depends among other factors on the capacity of the 

labour market to absorb them. The inability of the participants to secure career-oriented jobs 

left them greatly disappointed and dissatisfied in their everyday lives.  
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CHAPTER SIX 

MAJOR CONCLUSIONS AND RECOMMENDATIONS 

6.0 Conclusion  

 University graduates across the world are increasingly facing difficulties in gaining access to 

graduate jobs. However, most studies on the graduate labour market outcomes have been 

focused on open unemployment. Open unemployment does not tell a complete story of what 

actually transpires in the graduate labour market especially in terms of the quality of jobs 

most graduates secure up graduation. In most developing countries Cameroon included where 

unemployment benefits do not exist, graduates cannot afford to remain unemployed. These 

graduates who are unable to access decent jobs (standard job) often find refuge in non-

graduate jobs (non-standard jobs) and the non-standard jobs are seemingly becoming standard 

among university graduates in Cameroon.  

Despite the difficulties faced by graduates to access decent jobs in the labour market, increase 

access to higher education for all still dominates most policy agendas. For example, emphasis 

on equal access to higher education for all formed part of the commitments of the Post-2015 

Sustainable Development Goals. However, massification has not translated to positive labour 

market for graduates in Cameroon especially those of humanities who have relatively higher 

labour market disadvantages due to saturated job market and limited number of jobs in these 

fields. In many cases, the realities faced by the graduates upon graduation contradict their 

expectations as many find jobs in non-graduate positions.  

This study examines the perceptions and experiences of education-job mismatch among 

university graduates in Cameroon. The study offers a grounded analysis that is framed mainly 

from the unique perceptions and lived experiences of universities graduates in the field of 

humanities in Cameroon. The research addressed two main questions- 1) what are the 

perceptions and experiences of education-job mismatch among humanities graduates? 2) How 

does being mismatched affect the lives of the graduates?  

The participants showed an understanding of the concept of education-job mismatch and there 

was a common perception of it as a situation where one secures a job below his/her level of 

education and/or outside his/her field of study. The participants substantiated their 

understanding of education-job mismatch by using themselves and the jobs they held at the 

time of the interview as examples. They also shared their job search and employment 

experiences in the labour market. The participants indicated that they were in some sort of 
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employment and making a living out of it. However, the stories recounted by these 

participants revealed that the jobs they secured were below their level of education and 

outside their field of study. It was evident from the participants’ narratives that they chose a 

particular field of study and pursued higher education with the expectation of securing a job in 

that field and level of education. As such many of them expressed the stress of not having a 

job at their level of education and one that makes use of the knowledge they have acquired 

through higher education.   

The participants articulated their being mismatched in the context of a weak and stagnating 

economy which impedes job creating, the saturated labour market resulting from excess 

supply of graduates. Lack of course relevance and practical experience as a result of the type 

of curriculum used in the universities and lack of cooperation between the universities and the 

world of work hindered access to legitimate employment. The participants also reported that 

their lack of patron-client relationship that is, social capital (connections which would have 

enabled them to find favour in the eyes of potential employers) was a constraint to decent 

employment.  They indicated that their job-mismatch situation was related to their field of 

study as some of them recounted that in their experiences all fields of studies do not hold the 

same advantage in the labour market. For example, some participants cited the medical field, 

the engineering field and the field of technology as fields which have labour market 

advantages because of their occupational specific skills, the high demand for such skills and 

the relatively few graduates from such fields compared to large number of graduates in the 

field of humanities.  

The research findings indicated that being mismatched had negative effects on their daily 

lives and overall well-being. Poor and irregular incomes which accompanied non-graduate 

positions made them financially vulnerable and this had an impact on other social institutions 

such as marriage and parenthood. There was evidence of human capital depreciation since 

knowledge acquired through school was not used in the jobs the participants secured. Lower 

job satisfaction was also evident as the participants viewed their jobs only as a means of 

making a living rather than a means of personal fulfillment. Job dissatisfaction also came as a 

result of the participants feeling self-estranged. That is, finding themselves in work that offers 

no scope for the use of knowledge acquired through school, no scope to exercise control or for 

career growth and work which is boring and monotonous. They perceived a lack of a 

dignified social status and career identity. Generally, the inability to secure a job in their field 

of study and level of education left the participants with a feeling of discontentment, 
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disappointment, psychological distress, frustration and lack of self-esteem. As such goal-

striving stress resulting from unmet aspirations and career goals was evident. 

6.2 Recommendations  

The literature reviewed and experiences shared by the participants revealed the importance of 

extra-curricular activities and experiences outside the classroom in enhancing graduates 

employment prospects in the labour market. Therefore, experimental learning through student 

engagement in extra-curricular activities, internship programs, volunteering should be 

encouraged and facilitated. On this note the government in partnership with the private sector 

should put in place mechanisms to support and facilitate such experimental learning in a 

broad range of disciplines.  

One of the findings of this study was that the curriculum used in universities in Cameroon is 

outdated and largely out of scrutiny with the labour market. In this case the curriculum should 

be updated regularly following the needs of the labour market. Involving potential employers 

during the update of this curriculum is necessary in enhance graduate employability. This 

collaboration between the universities and the employers will help in understanding the needs 

of the graduate labour market and as such will reduce the gap between graduate possess skills 

and the needs of the labour market.  

The research findings also pointed to a lack of planning in the expansion of higher education 

in Cameroon. Higher education policies are often not much concern with looking at how 

many university students admitted in the different programs are needed by the labour market. 

As such students are usually admitted and allowed to pursue a degree in their chosen fields 

without looking at the employment outcomes in such fields. For example, fields such as Arts 

and humanities are usually oversubscribed leading to excess supply of graduates in such 

fields. Based on this there is need for the government to examine the labour market situation 

of the various disciplines and regulate student enrollment accordingly. The government 

should also embark on targeted employability inputs such as labour market information that 

is, providing students at a very early stage of their career with information about career 

opportunities which will enable them to reflect on their personal choices and adjustments can 

be made where necessary.  

6.3 Areas for future research  

Though the findings of this study reveal the consequences of education-job mismatch on the 

individuals involved, the study suggests that further studies should be carried out to find out 
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the impact of education-job mismatch on the society as a whole. Also future studies should be 

carried out to examine the role of the employers in shaping the curriculum and activities of 

the university in order to make graduates more employable. More studies should also be 

carried to examine the relationship between education and employment among graduates in 

other fields of studies which might provide room for a comparative study on the issue of job-

mismatch across different disciplines.  
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Appendices 

 

Appendix 1 

Interview guide for graduates 

1. Degree program 

 When did you graduate from the university? 

 What degree programme did you study in the university? 

 Why did you choose the programme you studied? 

 What profession did you have in mind before going to the university? 

 Did you get any information concerning the programme you studied before going to 

the university? 

If yes, 

 How did you get information concerning the field you were intending to join? 

2. Job held  

 What are you currently doing now to earn a living? 

 Why did you choose to do this job?  

 How long have you been doing this job? 

 Can you explain how you got this job? 

3. Education-job mismatch  

 What do you understand by education-job mismatch? 

 What was the level of education required for this job? 

 How related is your present job to your field of study?  

If not related, 

 Why did choose a job outside your field of study? 

 Generally, what do you think are the causes of job mismatch? 

 What has been your experience working in a domain that is not related to your field of 

study? 

 How can you relate your aspirations and your present situation? 

 What about others in your same field of study, do you think they are experiencing a 

similar situation like you? 
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4.I mpacts of job-mismatch 

 How does working in a domain not related to what you studied affect your daily life? 

 What have been your achievements since you started working in this domain? 

 What about those related to you for example your sponsor(s), family members, 

teachers and the society as a whole? Do you think they are affected because of the 

type of job you do? If yes, how? 

5. Concluding remark 

 Is there any other thing you would like to add? 
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Appendix 2 

Letter of introduction 

To whom it may concern 

 

MASTER THESIS ON EDUCATION-JOB MISMATCH AMONG UNIVERSITY 

GRADUATES IN CAMEROON  

THE PERSPECTIVES OF GRADUATES IN THE FIELD OF HUMANITIES 

Ntemngweh Prisca (student from the University of Oslo-Norway) is currently involved in 

field work in Yaounde as part of the requirements for the fulfilment of the award of a 

Master’s degree in Development Geography. The field work will take place from June to 

August 2015. The major objectives of the study are 

1. To find out the perceptions and experiences of education-job mismatch among 

humanities graduates in Cameroon and  

2. To find out how being mismatched affect the lives of the graduates 

To meet these objectives, I will conduct a focus group discussion and in-depth interviews with 

the graduates who meet the following criteria: 

 University graduates with a master’s degree in the field of humanities, 

  living and working in Yaoundé at the time of the research,  

 holder of a job assumed not related to his/her level of education and field of study,  

  Have graduated since 3 years or more prior to the research.  

This will be done to seek their opinions about how and why they got themselves involved in 

such jobs, their experiences working in such jobs and how their lives have been after because 

of the nature of their jobs.  

Participation is voluntary and I will be indeed grateful if you participate in this research to 

allow me attain my objectives. Please do not hesitate to contact any of the below if you have 

any questions regarding the research. 

Your’s sincerely      

___________________   _______________________ 

Ntemngweh Prisca     David Jordhus-Lier 

MA student and principal researcher            Associate professor and academic supervisor 

e-mail: ntemprisca@yahoo.com  e-mail: ekspedisjonen@sosgeo.uio.no 

mailto:ntemprisca@yahoo.com

